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Abstract

Students in our school are weak in the area of reading and one of the reasons is that they
find difficulties in understanding unfamiliar words in the passage. This action research
focuses on how to help students to find clues to guess the meaning of unfamiliar words so as

to boost their reading competence as well as their confidence in reading.

Lessons are built on teaching the contextual clues. An unfamiliar word would be shown
to students to guess at first and a sentence containing this unfamiliar word (without any
contextual clues) would be shown. The same sentence with contextual clues would be given
and students would be asked whether they could understand or guess the meaning of the
word. This was to show students the importance of using contextual clues to help them

understand what they were reading although they might not understand every word they read.

Students’ reading skills in guessing word meaning has developed. Students were more

confident that they could learn English well and more students said that they like reading.

1. Introduction

1.1 Background

The Hong Kong Government launched the English Enhancement Grant Scheme for
Primary Schools in 2009. The Scheme provides a time-limited grant to help primary schools

develop their school-based English enhancement measures to strengthen English Language

-
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teaching and learning and to achieve sustainable effects after the completion of the Scheme
(Education Bureau Circular Memorandum No. 162/2009).

Our school was granted the funding to help our students to enhance their English
proficiency in 2010-12. From the data of the external and internal examinations, it was found
that among the four language skills reading, writing, listening and speaking our students
were weakest in the area of reading. Moreover, some students lacked confidence in reading
English texts. Therefore, it was decided to use the funding to enhance students’ performance
in reading and it was hoped that their successful reading experiences would enhance their
confidence in learning and using English. We adopted Learning Study in the year 2010-11 in
the hope of identifying the fundamental problems of our students and finding effective
solutions to cope with them. The participant teachers were teaching primary 6 at the time of

the project.

This report includes three sections. Section one briefly introduces the background of the
research project and reviews the literature related to Learning Study. Section two reports the
entire Learning Study project in the year 2010-11 from the planning and implementation
stages to the analysis and reflection stages. It shows how teachers addressed students’ needs
and adjusted their teaching in order to cater for students’ learning diversity. Section three ends
the report with a brief conclusion and some implications on further research in the area and

the research project in 2011-12.

1.2 Learning Study and the Theory of Variation

Learning Study is a form of action research that focuses on learning difficulties and
judges the effectiveness of teaching based on learning outcomes. It provides teachers with a
structured cyclical procedure revolving around collaborative planning, delivery and review of
a Research Lesson. Participants are generally a group of teachers who teach the same subject
and/or year group, and a team of experienced researchers. Through detailed and scientific
diagnostic pre- and post-tests and pre- and post-lesson interviews, teachers’ understanding of
their students’ learning is greatly enhanced. Though only one research lesson is involved,
teachers need to examine, adapt and improve their curriculum, including content, teaching
strategies and teaching materials. Learning Study provides a platform for teachers to develop

their school-based curriculum and their professionalism in teaching and learning in the long

-y
(%,, HEFRAEMABI0/11 | 100



Enhancing Teacher Professionalism in Teaching and Learning through Learning Study

run (Zhang, 2009; 2010).

Learning Study in Hong Kong is inspired by the development of Teaching Study in
mainland China and Lesson Study in Japan (Li & Ko, 2007; Lo, Pong & Chik, 2005), which
embrace the tradition of systematic and in-depth investigation into lessons for teachers’
professional development. In mainland China, there has been a centralized system, known as
Teaching Study, since 1949. Lectures and workshops are conducted regularly to disseminate
educational reforms and policies, organise demonstration lessons taught by excellent teachers
to train teachers and to promote effective teaching methods and strategies. Lesson Study
(jugyou kenkyuu) in Japan dates back over fifty years. Japanese teachers regard it as an
integral part of their jobs and a great opportunity for their professional development (Stigler
& Hiebert, 1999). Almost every teacher in primary and secondary schools participates in at
least one Lesson Study each year. Teachers form groups based on their grade levels, subject
matter or special themes, and meet for weeks, months or even a year to work on a lesson or

set of lessons.

Learning Study was launched in Hong Kong in 2000 by a group of academics led by
Professor Lo Mun Ling and Dr. Pong Wing Yan in a government-funded project aiming to
help improve Hong Kong schools’ capacity to deal with student diversity. The Hong Kong
Learning Study is distinguished from the Mainland teaching study and Japanese Lesson
Study in that it is underpinned by the learning theory of variation. According to this theory,
teaching is a continuous process of changing students’ ways of seeing. Marton & Booth
(1997) argue that learning is always directed to something to be learned, i.e., the object of
learning, and learning arises from learners’ discerning the critical features of the object of
learning highlighted by variation. Knowing is a way of seeing, and learning is changing the
way of seeing that ‘something’ in a more meaningful and powerful way. Learning is
discernment and discernment can be best achieved through experienced variation. The
effectiveness of a lesson lies in whether students have acquired a more powerful way of
seeing the object of learning. Therefore, the primary focus of Learning Study is on an object
of learning, not on teaching methods. It starts from finding out students’ prior knowledge and
their existing ways of seeing in order to identify the most appropriate and worthwhile object
of learning and the way to improve students’ ways of seeing. Inspired by the theory of
variation, the Hong Kong team developed a pedagogical theory that includes three types of
variation (V1, V2 and V3):
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V1: Variation in students’ ways of seeing the object of learning

Different students experience different ways of seeing the same object of learning. It is
valuable for teachers to continuously track students’ ways of seeing by questioning,
classroom observation or tests, so as to establish a basis for teachers to tailor their teaching
practice to suit students’ needs and learning styles. In particular, there may be occasions
when students fail to pay attention to and discern the most critical features of the object of
learning. This may hinder or even counteract their development of new ways of seeing unless

teachers specifically highlight and direct attention to these critical features.

V2: Variation in teachers’ ways of dealing with the object of learning

Different teachers deal with the same object of learning in different ways. Therefore, it
is necessary to provide an appropriate platform for teachers of different backgrounds to
contribute their professional knowledge and discover the most effective ways to teach the

object of learning.

V3: Using variation as a guiding principle of pedagogical design

Variation can be used to draw students’ attention to the object of learning and its
critical features, in which students’ discernment is most likely to happen. Therefore, patterns
of variation provide opportunities for students to develop more powerful ways of seeing
through activities of contrasting, generalizing, separating or fusing (Lo, Pong & Chik, 2005:
21).

It is believed that effective use of the above variation theory can help teachers to
effectively enhance their students’ learning, to achieve their professional development, and to
build a collaborative learning community. Underpinned by the Variation Theory, Learning
Study is divided into a number of steps (Figure 1) that are followed over a period of three to
four months. At the beginning of the process, a topic and an object of learning are tentatively
identified for the Research Lesson, based on teachers’ understanding of students’ existing
ways of seeing (i.e. their prior knowledge), the requirements of the curriculum, the available
resources, the existing theories or research in the area, and the beliefs of the teachers involved

(V2). Then a pre-test involving all the students in the class and pre-lesson interviews with a
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focus group of students are conducted to find out their prior knowledge in order to diagnose
their learning difficulties (V1).

Based on these empirical data, teachers and researchers finalize the object of learning
and devise variation patterns and teaching activities for the Research Lesson (V2 and V3).
Next, one teacher enacts the collaborative lesson plan, while the other teachers and
researchers observe teaching and learning in the classroom (V1, V2 and V3). The observers
focus on how students are learning and what is making their learning happen (V2). After the
Research Lesson, the team conducts post-lesson interviews, questionnaires and a post-test
with the students to find out about their learning and their views of the Research Lesson (V1).
Based on these discussions, the Research Lesson is redesigned and delivered, usually by a
different teacher with a different class. The process is repeated until the predetermined

number of teaching cycles has been conducted.

Figure 1 Steps in a Learning Study
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The above procedure of Learning Study shows that learning about learning plays a
crucial role and occurs throughout the entire process. During the Learning Study, a variety of
research methods are used to learn about students’ learning, including pre-test, post-test,
interviews, classroom observation and questionnaires. Data are collected from both teachers
and students. Such data and triangulation are used to ensure the validity of the learning about
students’ learning. Teachers and researchers observe every cycle of the Research Lesson,
make field notes and videotape the lesson. Learning about learning helps teachers and
researchers to discover learning problems in relation to certain objects of learning and to find
ways to tackle these problems. In the Learning Study, therefore, teachers and researchers
attempt to improve learning by bettering their own understanding of learning and by

improving the condition-setting for students’ learning.

2. The Learning Study Case

2.1 Teachers’ sharing of students’ learning difficulties

At the beginning of the project, Primary 6 teachers shared their experiences of teaching
students. Based on the analysis of daily practice and examinations, it was found that students’
performance in reading was not satisfactory. Although a lot of exercises were given and some
techniques such as reading topic sentences were taught to them, it seemed that there was no
significant improvement in performance; students still had difficulties in understanding
English texts and their motivation in reading was low. Some of them did not even have any

confidence in reading and they tended to give up or rely on teachers for explanation.

One of the reasons behind the above-mentioned situation could be the lack of
vocabulary. As a result, they often encountered so many unfamiliar words that they were
unable to understand what they were reading. In addition, they lacked reading skills such as
scanning, skimming, and using contextual clues. Thus after a series of unsuccessful reading

experiences, students lost interest and confidence in reading English texts.

Teachers normally introduced some reading strategies when they explained how to do reading
comprehension questions. However, the selection and teaching of reading strategies was
seldom organized in a systematic and focused manner. As the consultants suggested, the

teachers decided to focus on a specific reading strategy in this project. Since understanding
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words is fundamental in reading, teachers decided to teach the reading skill of “using
contextual clues to guess the meaning of difficult words” as the research focus. Teachers
aimed at helping students to find clues for guessing the meaning of the unfamiliar words so as

to boost their reading competence as well as confidence in reading.

2.2 Diagnosing students’ learning difficulties with tests

The teachers designed a pre-test (Appendix I) to diagnose students’ problems in the
selected area. The students were given an English text in which eight difficult words were
highlighted. For each target word, students were required to choose one option from the three
given choices: they have learned the word (Choice A); they do not know the word but make
an attempt to guess the meaning of the word (Choice B) or they do not know the word and
make no attempt to guess the meaning (Choice C). In the case of Choice A, students were
also required to provide the meaning of the word and for Choice B, they had to give the
reason for their guess. As shown in graph 1, 33% of students did not know the words and
made no attempt to guess the meaning. Among 53% of students who chose B, only 36% of
them made use of contextual clues to guess the meaning of difficult words. The remaining
64% of students guessed the meaning based on their feelings or intuition. Overall speaking,

only 37% of the meanings provided by students choosing A and B were correct.

Figure 2 Students’ performance in the pre-test
(a) Students’ choice

Choosing A,Bor C
100%
80%
60%
40% 1 EA
20%% —— . . . l: =B
e BA 6B 6C All =c
8% 18% 16% 14%
67% 54% 30% 53%
C 25% 28% 54% 33%
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(b) Percentage of students using reading strategies

Percentage of students using reading strategies

100%
90%
80%
70%
60%
50%
40%
30%
20%
2 -
0%
6A 68 6C All
|Percentage 43% 43% 14% 36%

(c) Rate of accuracy in guessing meaning

Rate of accuracy in guessing meaning

100%
90%
80%
70%
60%
50% -
20% -
30% -
20% -
ol N
0% -

6A 68 6C All

Rate 55% 29% 13% 37%

Pre-lesson interviews were also conducted with six students (two high-achieving
students, two intermediate students and two low-achieving students). It was found that most
of the students did not have the habit of guessing the meaning of difficult words on their own.
They preferred to turn to teachers, classmates, parents and the dictionary for help. When
asked to guess the meaning of a difficult word, most of the students only looked at the words

before and after the difficult word for clues.
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2.3 Identifying the object of learning and critical features

Based on the findings from the pre-test and the pre-lesson interviews, the object of
learning for the Research Lesson was identified as the ability to guess the meaning of difficult

words with the help of contextual clues. The critical features include:
1. contextual clues can help students guess the meaning of words they do not know;
2. connectives can help students to guess the meaning of words they do not understand;

3. students can guess the meaning of words they do not understand by referring to other

words within the same sentence (intra-sentence contextual clues);

4. students can guess the meaning of words they do not understand by referring to other

words beyond the sentence (inter-sentence contextual clues).

2.4 Planning the research lesson

Our team built the lesson on teaching the contextual clues into three lessons (see
Appendix II for details). In Lesson One, the teacher would show students a word that they
were not familiar with and ask them whether they knew the meaning of the word. Then the
teacher would show students a sentence containing the unfamiliar word (without any
contextual clues) and ask them whether they could understand/guess the meaning of the

sentence. After that, the teacher would show students the same sentence with contextual clues
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and ask them whether they were able to understand/guess the meaning of the sentence. This
was to show students the importance of using contextual clues to help them understand what
they were reading although they might not understand every word they read. Samples of
sentences would also be used to illustrate how connectives (like, such as, for example, etc.)
and referring to other words within the same sentence could help the guessing of unfamiliar

words.

In Lesson Two, the teacher would first do a brief revision of what was done in Lesson
One. Then the teacher would show samples of sentences with contextual clues in adjacent
sentences to highlight the importance of making use of relevant words in adjacent sentences
to increase the accuracy of guessing the meaning of difficult words. After doing a few
examples with the help of the teacher, students would then be given exercises to do in the
form of pair/group work or individual work. At the end, the teacher would go over the
answers with the students and summarize the critical features covered in Lesson 1 and Lesson
2.

In Lesson Three, students would be asked to guess the meaning of some difficult words
in a selected passage. This was to enable them to consolidate the use of contextual clues

within a sentence and in adjacent sentences to guess the meaning of unfamiliar words.

2.5 Implementing the research lessons

The three Research Lessons were conducted in three cycles with a different class in each

cycle:
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1. the initial implementation of the three lessons in Class 6B, together with pre-lesson

interviews and post-lesson interviews, post-test, reflection and adjustment;

2. the second implementation of the three lessons in Class 6C, together with pre-lesson

interviews and post-lesson interviews, post-test, reflection and adjustment;

3. the third implementation of the three lessons in Class 6A, together with post-test and

reflection.

2.5.1 The first cycle

In the first lesson, the teacher first showed students a sentence containing an unfamiliar
word (without any contextual clues). The teacher asked students whether they could guess the
meaning. The students could not get the meaning. Then the teacher showed the sentence with
a phrase containing the connective ‘for example’. The students were then able to guess the
meaning of the word. The teacher continued to illustrate with more examples how
connectives and other words within the same sentence could help students guess the meaning.

He/she also asked students to give examples of the connectives they had learned before.

Students would then work in pairs to guess the meaning of some unfamiliar words.
During the pair work, they used highlighters to mark the clues that they found within the

same sentences. Finally, they presented how they guessed the meaning.

After the first lesson, the team suggested that teachers needed to focus on the use of
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contextual clues as a reading strategy rather than placing emphasis on the connectives. The
differences between guessing meaning with and without the use of contextual clues should
also be made clearer to the students. Moreover, more time should be given to students for

discussion.

The second and the third lessons were a double lesson. First, the teacher briefly revised
what the students had learnt in Lesson 1. This was followed by a guessing game for students,
which was divided into three rounds. In the first round, the teacher showed an unfamiliar
word ‘dumbbells’ for students to guess and put the guesses on the board. Most of the guesses
were not related to the meaning of ‘dumbbells’. In the second round, the teacher showed a
sentence with this unfamiliar word and wrote down all the students’ guesses. With the
prompting of the teacher, their guesses were narrowed down to more relevant answers. In the
third round, the teacher showed all the three sentences and students’ guesses were more
accurate. During the process, the teacher asked students how they made those guesses and
why they changed their mind when more contextual clues were given. Some of the students
were able to see that the more contextual clues they referred to, the more accurate their

meaning became.

The teacher then illustrated with examples how connectives and other words within the
same sentence could help the guessing of unfamiliar words. He/she also illustrated with
examples how helping words in adjacent sentences could help the guessing of unfamiliar
words. Finally, students worked in pairs to practise guessing the meaning of difficult words in
a passage. The teacher gave them more time to discuss and asked them to present their work

to the whole class.
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On the whole, students took the initiative in these lessons and tried hard to guess those
difficult words in the passage. During the post-lesson conference, it was suggested that more
visual aids such as arrows and lines should be used to further highlight the trend that the more
contextual clues they referred to, the more accurate their guesses would become. The teacher

also stated clearly which meaning was correct after students provided their guesses.

2.5.2 The second cycle

In the second cycle, some adaptations were made to cater to the ability of 6C students,
who were weaker than 6B students, and to improve the effectiveness of teaching. Chalk and
board were frequently used rather than just PowerPoint slides so that students’ guesses could
be recorded and they could see the changes in their thinking. Examples shown were simpler
and the final text used in the first cycle was adapted so that the function of contextual clues
was more significant. Arrows were also used to show how all the contextual clues contributed
to the understanding of difficult words. In addition, to keep students' interest, they were given

strips of paper instead of the entire worksheet.

It is worth noting that students were extremely nervous in the first lesson as they were
not used to being video-recorded and having so many teachers sitting at the back of the
classroom. Many students kept silent when the teacher asked them questions. However, when
the strategy of reading aloud was added and more praises and prompting were given, students

changed their attitude in the second and third lessons. They were more willing to make
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guesses and answer questions. Besides, a short conclusion at the end of each lesson also

helped students’ learning.

To further improve the teaching in Cycle Two, it was decided that during pair work,
each student should be given a worksheet rather than letting them share one. They could even
form groups of four after discussing with their neighbours. Although students were able to
find clues to guess the meaning of unknown words in sentences and short paragraphs, they
had difficulties when they came across a long passage in Lesson Three. This may be due to
their lack of vocabulary since they did not even understand the words in the clues. Exercises
could be given after each lesson and the second and third lessons could be conducted on
separate days so that students could have more time to digest what they had learnt from each

lesson.

2.5.3 The third cycle

Based on the suggestions in the evaluation meeting, the third teacher adapted the lesson
plans used in the second cycle of teaching. She conducted one single lesson and one double
lesson for 6A, the elite class of the school, within the same week in the third cycle of

teaching.

In the first lesson, the teacher gave the students a riddle to guess in order to stimulate
their learning interest as well as to motivate them to speak up. This was successful as the
students were already actively involved in the guessing game. The teacher then taught
students to get the meaning of the unfamiliar words by asking them to guess the meaning of
some unfamiliar words. The teacher wrote down all their guesses on the whiteboard and the

students had to think aloud to explain how those guesses were made in different rounds.

Generally speaking, the first lesson went smoothly as the students were able to locate all
the contextual clues and get the correct meaning of the unfamiliar words during the activities.
Their performances and responses were satisfactory and the objectives of the first lesson were
achieved. However, the teacher found that some students were very smart and the unfamiliar

words were too simple for them.
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What does ‘depressed’ mean?

When his wife died,

Therefore, in the second and third lessons, the teacher changed her lesson plans and
prepared some more difficult words for the students to guess. Also, in order to teach them
how to use the contextual clues, the teacher designed a worksheet and each student had to
write down their guesses in each round. Then they had to “think aloud” to explain their
answers in front of the class and they also had to explain why they changed their guesses. The
outcome was very impressive as the students could understand the contextual clues and did
that part well.

Even after three cycles of implementation, the research lessons can still be further
improved. In order to obtain accurate findings which could reflect the effectiveness of the
teaching without parental support at home, the teachers had decided not to provide students
with any extended activities such as worksheets. However, the teachers should give the
students extended activities at the end of each lesson so that the students can have more

chances to consolidate what they have learnt.

Timing is another concern. If the teachers can have more lessons instead of only three
lessons in a cycle of teaching, they can have more time to review procedures and materials

after each lesson and students can have more time to digest what they have learnt.
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2.6 Students’ learning outcome

Students were given the post-test (the same as the pre-test) two days after the research
lessons in order to find out the learning outcome of this action research. Based on the
findings from the pre- and the post-tests, the effectiveness of teaching during the action
research was impressive. The findings indicated that many students had learnt the strategies
taught in the research lessons as the percentage of students using strategies in the post-test
was significantly increased by more than 34% when compared with the percentage of the pre-
test. As a result, more students (from 53% students in the pre-test to 81% in the post-test)
took the initiative to guess the meaning of the unfamiliar words and fewer students (from
33% students in the pre-test to 3% in the post-test) not attempting to guess the meaning of the
word after the research lessons. More importantly, the rate of accuracy in guessing the
meaning was increased too. It might be due to the fact that students had been able to learn
how to use contextual clues to help them to guess the meaning of unfamiliar words more

accurately.

Figure 5 Students’ performance in the pre- & post-tests

Percentage of students using reading strategies
100%
80%
60%
20% Pre
H Pos
20%
0%
6A 6B 6C All
Pre 43% 43% 14% 36%
Pos 69% 75% 56% 70%
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Choosing A,Bor C
100%
80%
mA
mB
mC
: 6A pre ‘ BA pos T EEJrégiﬁBjus Geré SCﬁS | A]]Jré All post
A 8% | 15% | 18% | 16% | 16% | 18% | 4% | 16%
B 61% ‘ 81% 54% 83% 0% | 8% | 53% 81%
Cl 5% | 4% 28% 1% 54% 4% | 33% 3%
Rate of accuracy in guessing meaning
100%
80%
60% —_———
40% W Pre
H Pos
20% :
N ml BN
6C All
\Pre 55% 29% 13% 37%
‘Pos 63% 39% 18% 42%

In addition, findings of the pre- & post- lesson surveys also showed very positive
results. As shown in Figure 5, students were more confident that they could learn English
well and more students said that they liked reading. Also more students believed that reading
English texts was easy and that they could get the meaning of unknown words. The six
students participating in the pre-lesson interviews were interviewed immediately after their
cycle of research lessons. All of them said that during the research lessons, they had learned

how to guess the meaning of difficult words in English texts by referring to contextual clues.
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Figure 6 Results of the pre- & post-lesson surveys

100%

Pre- & post-lesson surveys

H Pre

80%
60%
40%
20%
0% | tth
I like reading Reading English can g_e ¢ | am confident to
. | meaning of 2
English texts. texts is easy. learn English well.
unknown words.
Pre 55% 28% 79% 87%
Pos 67% 36% 86% 94%

In conclusion, the results of the above analysis strongly supported the fact that the
outcome of the teaching was effective and that the objectives of the action research were

remarkably achieved.

2.7 Teachers’ reflection

After the project, the three teachers who taught the three cycles of research lessons

reflected on their learning from the action research.

The reflection of Miss Cheung (6A):

Overall, I believe that this research was beneficial to students’ learning. Based on the
findings after the post-test, the objectives that were set at the beginning of the research were
generally achieved. Students were able to use the contextual clues to find out the meaning of
unfamiliar words. When they were able to get the meaning of the unfamiliar words, their

reading ability was enhanced.

Also, students’ motivation and interest in learning English were raised during the
lessons. Students were given the opportunity to think aloud and it helped them to understand

as well as consolidate what they had learned during the lessons. Students were provided with
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the chance to work in pairs and it was good to develop their generic skills. They learnt how
to respect others, appreciate others’ work and co-operate with others. They enjoyed a great
sense of achievement when they found out the correct answers. Furthermore, the practice of
thinking aloud effectively raised the self-confidence of the students and gave them a chance to

express themselves in front of the class.

Last but not least, teachers’ own pedagogical knowledge was enhanced because the
implementation of the research provided opportunities for the teachers to engage in peer
observation and exchange views on their teaching in the evaluation meetings after each cycle
of teaching. The evaluation meetings were effective and had a great positive impact on
teaching and learning. Teachers did grow professionally in using questioning skills, using
reading strategies and the teaching of reading strategies. They became more skillful in
adapting materials to cater for the learning diversity of our students. It was obvious that
teachers became more familiar with the practice of co-planning. Teachers are now more
prepared to develop further extended reading programs for students in order to strengthen
their reading ability. Overall, this action research has effectively helped the implementation
of other reading projects in future. It is evidently beneficial to both the teachers and the

students.

The reflection of Miss Mak (6B):

1 am glad that I had an opportunity to join this intensive and valuable project. It focused
on using contextual clues to help students to guess the meaning of unknown words.
Originally, when some students came across unfamiliar words, they simply guessed the
meaning by thinking about other words which they had learnt before. They usually based
their guesses on some similarities in spelling or pronunciation and in some cases students
based their meaning by focusing only on a part of the word or just made wild guesses. Some
of them might try to look at the adjacent sentences to find out the meaning of unknown words,
but they usually could not get the exact meaning. This project provided an effective way for

them to guess the meaning of the word and get the exact meaning in a logical way.

Before this project, I usually only knew whether answers were correct or not. I have
learnt a lot from the project and adjusted my teaching methods to help my students in

guessing the meaning of difficult words. I have also learnt different teaching strategies to

4
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cater for the different needs of students from the two experts and my colleagues. It has
fostered my personal professional development. The most important thing is that I now have a
deeper understanding of how to use research for improving our teaching. From the study, we
have found that some of our students are weak in vocabulary and do not know how to use
strategies when reading. In future lessons, I will try my best to help students to form the habit

of using contextual clues in reading.

The reflection of Miss Liu (6C):

I had no idea what action research was and obviously had not given much thought to it.
However, my attitude has changed after participating in the project. This action research
intrigued me to ask questions about daily teaching practices, gave me a chance to think about

students ways of thinking and learn how to address their needs.

During the process of designing, implementing and evaluating the lessons, I looked at
different texts, explored and tested different teaching strategies. I found that teaching was
quite subjective and there were a lot of ways to reach a goal. Working with my colleagues
helped me to think more about the ways of my students’ learning and my own teaching
practices. For example, I found that the reading skills I had taught them before were not
specific enough. I discovered that my students tended to read passages from the beginning to
the end when they came across unknown words. They did not know how to use contextual
clues such as looking at the sentences before and after as well as finding relevant words in

other sentences. They need to learn more vocabulary and be familiar with prefixes and
suffixes.

Apart from teaching, I have gained knowledge on how to carry out an action research
project, for example, the ways of finding or developing suitable materials for testing students,
conducting a pilot test, pretest and post test as well as the ways of interviewing students. |
have a clearer picture of my students and know that teaching them the use of contextual clues
is only a starting point. They still need to learn a lot of reading skills in order to become
competent readers. I would like to be involved in more action researches not only because [
can address my students’ problems but because it can develop my professional and personal

growth.
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Furthermore, conducting the action research gave me an opportunity to refine myself as
a panel chair. I learned an immense amount of knowledge that was relevant and important to
me. First, there was a need for a close relationship between researchers, superiors and
colleagues. In this research, I had to work closely with another panel chair as we were
responsible for a different grade respectively. We had to communicate regularly so that we
could understand each other's progress. I also had to work closely with the researchers
because they were the people who were guiding us through all the processes. Besides, I had
to explain to colleagues the reason for doing the research, share experiences with them and
serve as a bridge between different parties. Secondly, there was a need for me to be
responsible and systematic. Dealing with the administration work such as arranging
workshops, conducting prior and follow up meetings, planning schedules for all classes as
well as supervising the whole process required well-organized arrangement and planning.
Thirdly, as the panel chair, I needed to act as a guide and be familiar with the subject matter.
I not only needed to be well-prepared for my lessons. I also had to provide guidance for my
fellows when choosing materials and advise them to modify the developed curriculum so as to

cater for individual needs.

Apart from the above, I felt that my leadership was enhanced. 1 tried to arouse
colleagues’ interest and enthusiasm and to help their professional growth. However, I need to
be more straightforward when evaluating lessons that I have observed and be more specific
when pointing out the strengths and weaknesses of a lesson. I am glad that I have organized
this action research for my team members. I hope I can be more skillful when we have

another research topic.

3. Conclusion

The aims of this research have been remarkably achieved and have enhanced students’
reading skills in guessing word meaning through contextual clues. Curriculum leaders who
have participated in the project have gained professional growth through designing,
implementing and evaluating the plan. All participant teachers have further developed their
teaching professionalism and agreed that consolidation exercises should be given after classes

and each teaching cycle could be prolonged in order to break down the number of lessons.
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They also thought that it is beneficial to encourage the whole English team to participate in

research so as to enhance learning and teaching.

The team has set the target for the next action research, that is, to teach students more
reading skills such as skimming and scanning. At the same time, teachers should pay
attention to enriching students’ word bank and assist them to develop a reading aloud habit in

their daily teaching.
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Appendix I The pre-test

CHING CHUNG HAU PO WOON PRIMARY SCHOOL
2010-2011 English Subject
Pre-test

Name: Class: 6 ( )

Read the passage.

Every Sunday, Kate and her parents always do something together. Last Sunday, they decided
to go hiking. Mother prepared sandwiches and snacks, while Father packed their bags with
other supplies, like water and a map. Kate decided they should go hiking in Tai Tam Country

Park. She wanted to go and see the reservoirs!

5 When they arrived, they walked leisurely around the reservoir. As they had a lot of time, they
did not have to hurry along. The water in the reservoirs was very clear and the sun was shining
brightly. It was a very pleasant walk. Kate looked around and saw many different flowers and
trees. Whenever she saw a bird, she would quickly point it out to Father so he could tell her

the name. She finally knew what a robin looks like!

10 “Look! What's that?” Kate said suddenly. Kate saw something brown sitting in a tree, but it
was not a bird. She took a few steps closer to take a look. “I have never seen this before!”
Kate whispered because she did not want to frighten the frog. “It's a brown frog... but what is
it doing sitting in a tree? I thought frogs live in water!” Kate said. She was puzzled because
she could not understand why the frog could live in a tree. “There are many different kinds of

15 frogs,” Father explained. “Some types of frogs do live in trees!”

At around five o'clock, they finished their walk. Kate was exhausted but happy.

What’ s the meaning of the following words? Choose the best answer by blackening the circle.

Write down your answers in the blank if needed. ({R2S4E NMIFHE R ? mBRESER]

ENEBZER - MEFR > FRHERBERRL )

1. supplies (line 3)

OA BZAE - AAKREBRIRE  eNEER §
OB. A HE - BRBENETR °

O C. BAHE - RAZIREA -
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Appendix I The pre-test (cont.)

2. reservoirs (line 4)

OA . ZAE - AABREBRNRE  ENEER 2
O B. ZHAHE - EBBENEETR 2

O C. ZAAE - ARBIREA -

3. leisurely (line 5)

OA FZAE  AAKRBBAXRE  eNEER g
OB. A » BERFBENERR °

O C. &AAE » AR/RBREA -

4. pleasant (line 7)

OA ZAE - AABREBRNRG  ENEER g
O B. ZAAE BB EE’JE—'/L,IE ®

O C. HAHE - ARBIREA -

5. robin (line 9)

OA TZAE  AAHBRBBENRE  ENEER ©
OB. HAME - BERBENERR °

O C. &AAE - ARBRER

6. whispered (line 12)

OA BHE - ARBEBNRE  ENEER 0
OB. ZAHE - BERFENEIDE °
‘/#i\fl o

O C. BAAE - RZIZER

7. puzzled (line 13)

OA ﬁ%ﬂ% .ftbﬁ = Lj%\ bE’]%'/L,\/TE °
OB. HAME - BERBEMNERIDLE °
Ny °

O C. HZAAE - ARBREA -

8. exhausted (line 16)

OA BHE  AAKEANREE - eMETR 2
OB. HAME - BERBEMEIR °

O C. BAHE - HRFILEE -
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Appendix IT The lesson plan

Lesson 1

Objectives:

1. To make students aware that contextual clues can help them to guess the meaning of

words they do not know.,

2. To make students aware that they can use connectives to help them to guess the meaning

of words they do not understand.,

3. To make students aware that they can guess the meaning of words they do not

understand by referring to other words within the same sentence.

Procedure:

Step 1:

Step 2:

Show Ss a word that they are not familiar with. Ask them whether they know the

meaning of the word.

Show Ss a sentence containing the unfamiliar word (without any contextual clues).

Ask Ss whether they can understand/guess the meaning of the sentence.

Show them the same sentence with contextual clues. Ask Ss whether they are able to
understand/guess the meaning of the sentence.

Do a few more sentences with the Ss.

Summarize what has been done and explain to the Ss the importance of using
contextual clues to help them understand what they are reading although they may
not understand every word they read.

Illustrate with examples how connectives (like, such as, for example, etc.) can help
the guessing of unfamiliar words.

Ask Ss to guess the meaning of unfamiliar words with the help of connectives. In
each case Ss must be asked to verbalize how they are able to guess the meaning of
the unfamiliar words. If Ss are unable to guess the meaning, T should ask guiding

questions to help Ss guess the meaning by drawing their attention to the connectives.

T should reiterate how connectives can help the guessing of meaning of unfamiliar

words.
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Appendix II The lesson plan (cont.)

Samples of sentences which illustrate the use of referring to other words within the
same sentence should be shown to the Ss.

Demonstrate how other words within the same sentence can help the guessing of

unfamiliar words.

Give a few examples to the Ss to check whether they understand. Ss must be asked to
verbalize how they guess the meaning.

T should summarize how connectives and other words help the guessing of

unfamiliar words.

Ss should be given an opportunity to practice what has just been learnt. This can be
done either in the form of pair/group work or individual work.

When checking the answers, the emphasis should be on the verbalization of the

guessing process.

A worksheet could be given to Ss for homework as consolidation. (optional)

Step 5: A brief summary of the lesson with emphasis on the objectives.

Lesson 2

Objective:

1. To make students aware that contextual clues can be found in adjacent sentences.

Procedure:

Step 1: Do a brief revision of what was done in Lesson 1.

Step 2:

If homework was given in the first lesson, summarize the major mistakes that were
noticed. If necessary, reinforce what had been taught.

Show samples of sentences with contextual clues in adjacent sentences. Show the
sentence with the difficult word first and ask Ss to guess its meaning. Then show the
other sentence(s) and ask Ss to guess its meaning again. Ask Ss to compare the effect
of guessing meaning when looking at different clues. Highlight the importance of

Yy
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Appendix IT The lesson plan (cont.)

making use of the relevant words in adjacent sentences to increase the accuracy of
guessing meaning of difficult words. Do a few examples with the Ss, making sure
that Ss know which words can help them guess the meaning of the unfamiliar words.

Step 3: Let Ss practise what they have just learnt either in the form of pair/group work or
individual work.

Go over the answers with the students. Ss must be able to state the relevant words
which helped them to guess the meaning of the unfamiliar word in each case.

Step 4: Summarize what has been taught in Lesson 1 and Lesson 2.

Lesson 3

Objective:

1. To enable students to consolidate the use of contextual clues within a sentence and in
adjacent sentences to guess the meaning of unfamiliar words.

Procedure:
Step 1: Distribute the selected passage to the Ss.

Step 2: Remind Ss that they have to guess the meaning of the underlined unfamiliar words.
Remind them that they have to use contextual clues in the same sentence or in
adjacent sentences to help them. With weaker ability classes, it would be a good idea

to do the first two paragraphs together before Ss start working on their own.

Step 3: Go over the answers with the Ss. Make sure Ss are able to verbalize how they
obtained the answers.

4
(%ﬂ, HEMTLMBI10/11 | 125



SR BB HEENRF

SE/MEEE BhEEERIE R

EBIRERS

=

RREEMETEZEMBARNEENE ( BTN KT RARREEDK
V) EHEBER - THRIIMEENRELETEESHNFE LRAERLRNEZE - 1
MY A 1E/VEER B EhEERIBER

AHFEH - ERBATRE DK FELR R BE DK FRIGIE/NE - REIRE S E By
SFHEHRBER - TEBRAMEBHFIIRB L - T NKFERRBEIKFHY
BIENERBAR - MERAKRDNTZ AR L HE o

- BE

AERSHBRENKCERERD - AOTERBHMESF - BLESEANRENER
FrEEMMER—IRET - FTUBRETEESELEF/UMAERASE - KFEARE
2 DIEARANEE (MRS - 2003) - B TRARAEE - BEADHERTY &K
REMRMEREHZE (direct instruction ) 5h » IR NET W ~ NEEBFWF
B &% (cooperative learning ) - BBAGMEETHEENEY - BEHBAAIRE
B TBEIMREE o IEANRZ T (Piaget, 1932) PR3 - T EBIEMEL BB B
RO RERIRBBHOE - WEEMPI SR B - |

—RBETERARENME - NEES—ESTHERAREES Bk 1
Bl S REATHLT « MEREENSE - BEENRENSEGIENBBNREINE
% SEENBESBLUEENER  RMEMT MM T TEBRER, (Zone of
proximal development) + {2HEREITE ( Vygotsky, 1978) « EENEDWBAATRKE
RBHBET > B—REABANANES  BHBRACHERRA (Mot
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cognition) ° FE L - MBEMEEN AR - RAVEHIEERIHI (Johnson et al.,
1993; Kagan, 1994; Slavin, 1995 ) #i#RELZMEBHBEREE LR H2EF EALR
ZFF 2R - MBERVNBNFA - PENHERENES « BFRERZIEEE
BEBANREEEES -

BE4E/NEF  NMETEE R - #RSETRA o TEEE ( Mercer and Eunice
Fisher, 1992 ) {82 B ECEMNRXHH N HRZBABLSBREEMN - ALt - 5FENEE
ITERER > R EM - AM » REABENKFERARBENKENEENILE - &
NARHES > EHFERSHERA LEAERARRZRE ? EIERBZ/NEABARHE ?
#im o ISEBREH—EENTEEEE ? 5 RRER/FTMEE - 2R
%= FESTMEARMNEIENA ( BIELEENKEEARBENKF ) AR
o THRMETEHE LS LEAER AR EREIEINEEE BITENERER

=~ MRS
(a) G1E/VE

BENER—ER#ERHTF (Damon and Pholps, 1989) - $5ZEMIL 5 EAR B/
HERK - ARBHEHESHRBR-REFN—EHE - AT LEEEBL T » 8AR
B8 IME - NB - FrERKEHBEERRNER - MEZRMBHGMSEREKS
VB NESBR - ALt - RESEMESBNEHASIR - RIES2RMMAERA

57 .

(b) G1FEE

AFRER—ELUNESERNETHHERE - SFEET2ANESK - &
&

e David Johnson & Roger Johnson ( JTEJK ) : EREMERE - AAZEE - AR
F/MBEERIS s B EMNBRANEE NMER BNAFSHEMNITE ©

e Kagan (2K ) ' TEHEMEHE - AASBREY - FE2ENFRMT
KRR »

e Slavin (BIK )  EREAER - AFEIEE « NERB=KRA -
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g% (motivation to learning ) - #ETIEEEEMERL ©
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Peer Tutoring in Speaking

Chiu Suk Mei Eva (Main researcher)
Wong Pik Lo Morgan (Other researcher)
Hon Wah College

Abstract

In order to help Secondary Three students overcome difficulties in oral English, a group
of Secondary Six students were invited to be the peer tutors. On the one hand, the peer tutors
can monitor tutees’ learning progress and give timely feedback for improvement. On the
other hand, the big brothers and sisters provide the lower form students with support and

encouragement.

This action research focuses on understanding three central questions:
1. What are the difficulties Secondary Three students encountered in their speaking tasks?
2. How can peer tutors help enhance Secondary Three students’ performance in speaking?
3. What have the peer tutors and tutees changed after this programme?

The Planning, Experimentation and Reflection (PER) model of change (Taylor et al. 2005)
was adopted to carry out this action research. Questionnaires and group interviews were
conducted to collect data.

Introduction

Secondary 3 students have to sit for the Territory-wide System Assessment (TSA);
however, some of them are not very motivated and serious in their daily practice. To alter the
situation, improving the academic potential among learners, particularly those less competent
ones is crucial. Also, feedback and guidance from teachers are needed when students are
doing their speaking tasks. Nonetheless, it is always difficult for a teacher to oversee all the
groups in a speaking lesson. In view of this, we consider that inviting Secondary 6 students as
peer tutors could help in two ways offering timely feedback (as tutors) and support (as “big
brothers and sisters”).

-
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There have been studies reporting the effectiveness of peer tutoring in enhancing student
learning (Goodlad & Hirst, 1990; Goodlad, 1995; Lake, 1999). The peer tutoring system has
numerous benefits for both tutees and tutors. For the tutees, benefits include improvement in
learning strategies and skills, communication, interpersonal skills, confidence, passing rates,
development of team spirit and identity. Peer tutors, on the other hand, show improvement in
learning, confidence, self-esteem and leadership; acquisition in group management skills and
attainment in presentation skills (Loh, 1993). In short, peer tutoring is a learning support
system among peers to facilitate learning. Students serving as tutors help their peers to
become active learners who can contribute to effective learning.

This action research focus on understanding how Secondary 3 students learn in attempt
to enable them to overcome difficulties they encountered. The three central questions are as
follows:

1. What are the difficulties Secondary 3 students encountered in their speaking tasks?
2. How can peer tutors help enhance Secondary 3 students’ performance in speaking?

3. What have the peer tutors and tutees changed after this programme?

Research Design

We intend to adopt the Planning, Experimentation and Reflection (PER) model of
change (Taylor et al. 2005) to carry out this action research.

Stage Aims Teacher-researcher activities
Planning - to identify goals and design - collaborative lesson preparation meetings
strategies for enhancing (1) among teacher-researchers
learners’ motivation and (i))among teacher-researchers and peer tutors

competence in speaking

Experimentation - to put the plan into action in - implementation, peer observation & evaluation
classroom
Reflection - to review the actions and plan - post-observation conference

for future actions - group interviews

(1) S.3 tutees (ii) S.6 peer tutors

- reflection and evaluation

-
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The advantages of adopting the PER model are manifold:

- it creates opportunities for collaboration and teamwork among the two teacher-

researchers in this action research;

- it locates the changes in pedagogy based on the teaching subject English Language;

- it adopts a problem-solving and critical approach in learning and teaching;

- the change becomes an open venture. (Law et al. 2010)

Put simply, S.3 students (tutees) are expected to be more motivated to speak and better

equipped for the TSA speaking tasks, while S.6 students (tutors) would gain confidence in

expressing themselves in English. What’s more, the evaluation of the programme would help

the teacher-researchers plan the curriculum. This can also be an example for other English

teachers, thus enhancing professional development among our team.

Stage (Time)

Procedures

Planning
(Feb-Mar 2011)

- TR identify goals and design strategies (11 March) (decide the foci: vocabulary,
pronunciation, ideas, expressions for communication, sentence patterns and set the goal of
getting '2'+ '2' marks out of 6 marks in the two domains (a) ideas & intelligibility & (b)

strategies for oral communication)
- recruiting four PT
- discussion among TR & PT to refine strategies (16 March)

Experimentation
(Mar-Apr 2011)

- TR offer a training session to PT (16 March)
Cycle 1 (24 March)

- four PT oversee four groups of S.3 students (mix-ability grouping) to do
their speaking tasks in class

- TR walk around and observe the lesson

- discussion among TR & PT to identify the problems S.3 have, evaluate
the programme and design strategies for the next cycle

Cycle 2 (7 April)
(repeat the steps in cycle 1)

Reflection
(Apr-May 2011)

- TR review the programme
- TR conduct group interviews (i) S.3 tutees; (ii) S.6 peer tutors to evaluate
the programme (8 April)

- TR plan for future actions to help S.3 students improve their speaking

*TR=teacher-researcher

PT=peer tutor
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Planning

To provoke honest response (Lowe, 2007) and identify the difficulties our students face
in TSA group interaction, questionnaires were distributed before the implementation of the
programme as the basis of need analysis. This helps diagnose the major areas of concern and

the design of the programme accordingly.

(1) Difficulties students encountered in TSA group interaction

Fourteen questionnaires were collected. Nine students stated that the challenges they
faced doing TSA group interactions were their weak ability in English. They claimed they did
not know English to the extent that they could not comprehend the questions in the TSA
papers or understand what other candidates say and they did not know how to express
themselves during discussion. Four claimed that they did not know how to speak better as
they did not know what to say, and they lacked speaking skills. One of them went even
further by indicating his difficulties in expressing agreement, disagreement and giving
elaboration. Another student pointed out that she was able to think of the ideas in Chinese,

but not in English.
(2) What students expect teachers to help

Four students expressed that they would like the teachers to help them acquire speaking
skills. One of them stressed in particular that she would like the teachers help her with
interaction; whereas another student would like to understand what other candidates say. One

student expressed his need to enrich his vocabulary bank.
(3) What the students expect the S.6 tutors to help

Most of them generally expressed they would like the Secondary 6 tutors to help them
improve their English speaking skills. Some of them expected the tutors to help them with

intonation and uttering complete and fluent English sentences.

w
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Experimentation

As the tutors would play an important role in leading, helping, encouraging and
enabling S.3 tutees to discuss in English, they attended an informal training session
conducted by the one of the teacher-researchers. A handout which included the discussion
topic ‘Healthy Living Week’ and possible ideas in sentences was distributed. Then tutors
spent some time reading, followed by asking questions for the parts they were unsure of. The
rationale of listing the ideas in sentences was that this could limit the target sentence patterns
learnt by the S.3 tutees. In order to survive in the TSA, in fact, they do not need very complex
and varied sentence patterns. Recycled language items, such as, ‘in this way’, discourse
markers, connectives, modal auxiliary verbs and conditional sentences, if use appropriately,

are adequate for them to express themselves clearly.

Cycle 1

On 24 March, the four tutors oversaw four groups of S.3 students. The first step was
brainstorming ideas in ten minutes. Tutees’ response varied. Some of them uttered some
words in English while some of them kept quiet. Under this circumstance, the tutor of group
1 kept asking the tutees questions with reference to the topic and hints provided. Then she
required the tutees to jot notes. In group 2, the tutor let the tutees expressed whatever ideas
they had, with minimal interference. In this group, two boys gradually asked the tutor
questions to check whether their points were reasonable and accurate. Group 3 kept silent and
so did the tutor. The tutor seemed to be quite embarrassed and he was quite helpless.
Fortunately, after about four minutes, a tutee contributed some simple examples and the tutor
then tried to guide the whole group to express their ideas in sentence slowly. His strategy was
making use of the tutees’ points to form sentences without pointing out the errors made by the
tutees. Tutees in group 4 were engaged in learning. They were particularly interested in the
pronunciation and spelling of words. Sometimes they had brilliant ideas but they expressed
them in Chinese and asked the tutor for translation. Once they asked the tutor of the spelling
of a word, but one of them queried the spelling offered by his tutor. Then he went to his

English teacher (one of the teacher-researchers) and asked for the correct spelling.

The second step was having three minutes for preparation. Tutees revised what they had

learnt. Most of them were serious and they did their preparation quietly. Then, each group
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had a three-minute group discussion, same as the format of TSA group interaction. During the
discussion, tutors wrote down short comments on each tutee’s performance in the two
assessment domains, namely, ideas and strategies for communication. They also noted down
the mispronounced words among the S.3 tutees. Afterwards, there was a ten-minute feedback
session. Tutors gave their tutees oral feedback on the areas they could achieve and the major
area they need to improve. Some tutees claimed that they performed quite well and asked for

more stickers from the tutors.

After the lesson, the tutors were quite fascinated by the positive attitude of the tutees.
Even though some of them did not contribute much, they could see that they were motivated
to learn and had tried to apply what they had learnt in their discussion. All groups could talk
for more than three minutes and S.3 tutees seemed to find it easy to sustain oral interaction in
English. The tutors felt that the strategies adopted were successful and we all agreed to

employ the same strategies in cycle 2.

Cycle 2

Cycle 2 was conducted right before the mock speaking test. This further boosted S.3
students’ initiatives to do better. The topic was ‘Starting a new club’. Apart from sentence
patterns used in cycle 1, the use of ‘I suggest’, ‘I reckon’, ‘moreover’ and ‘furthermore’ was
introduced. This time, multiple strategies were adopted to help the tutees learn. The
instructions were the tutors’ own improvisation rather than following strictly the materials
given by us. The tutor in group 1 tried to link what the tutees had learnt in cycle 1 and asked
them whether they remembered the vocabulary and phrases. It was more of a tutoring or
lecturing mode. The tutor in group 2 responded to the tutees’ questions as two higher ability
boys kept asking her questions in English. Tutees in this group took a more active role in
learning. The tutor in group 3 tried to give explanation in Chinese as the tutees seemed not to
be very motivated to brainstorm ideas. He helped the weaker students understand the topic.
Also, he frequently asked them to have a try to encourage the tutees to participate in the
learning activities. He played the role of a counselor here. The tutor in group 4 interacted with
the tutees spontaneously and the atmosphere was harmonious. Both the tutor and the tutees
seemed to be co-learners in the group. For the rest of the lesson, students did their preparation,

had group interactions and a feedback session, which was similar to that of cycle 1.
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Reflection

After the programme, a questionnaire was distributed to Secondary 3 tutees, and two
group interviews were conducted among the Secondary 3 tutees and Secondary 6 tutors to

further understand how they perceived the programme and their change.

Secondary 3 tutees

Eleven questionnaires were collected. The majority of students had positive feedback in
terms of the inclusion of the tutors in class and the speaking skills they learnt. Most students
acknowledged the assistance of the tutors in helping them with pronunciation and spelling.
They found it relaxing to practise group interactions with their tutors. It suggests that a non-
threatening learning environment was created, which was beneficial in an ESL classroom.
(Garcia, 1988) Also, most of the tutees claimed that they had acquired some words and
sentences in the speaking sessions. According to Garcia (1988), young learners may derive
pleasure learning from their peers than their master as it is easier. As observed by us, most of
the students were actively engaged in the practice. After the first speaking session, some
students even expressed their enthusiasm by keeping asking the teacher when the next session
would be held.

Whereas more than half of the students said that they could speak more in the
discussion, others disagreed. When asked if they felt more confident in speaking English,
nearly half of the students responded negatively. To further investigate this issue, a group
interview where five S.3 tutees were invited based on random sampling was conducted
afterwards. Students claimed that they had learnt more vocabulary and the tutors were eager
to teach them pronunciation and sentence structures. They could recall the expressions learnt,
such as ‘I reckon that’, ‘in this way’ and ‘I could/ should’. They could also speak for longer
time after practice. Nevertheless, they still found they might not understand the topics once
there were many new words. This could be one of the reasons why they were still not very

confident in speaking.

From both the survey results and response during the interview, all the students showed
appreciation of the efforts the tutors paid. They particularly liked the sufficient guidance in
decoding the topic, brainstorming the ideas and teaching of useful expressions, which helped

enhance their knowledge and skills in group interactions.

w
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Secondary 6 tutors

An interview with all the S.6 tutors was conducted after the programme. According to
them, there were primarily two concerns before the implementation of the programme:
Secondary 3 students may not understand what they say and may not pay attention to them.
In view of this, the tutors took the initiative to chit-chat with the students a bit the first time

they met, in an attempt to break the ice and build a rapport with the tutees.

In the first speaking session, the tutors were quite satisfied with the Secondary 3 tutees'
performance as they were fairly attentive and able to achieve the goal of the lessoncompleting
the speaking task with the expressions prompted. Although the tutors were geared with proper
tutors behaviors and teaching techniques in a training workshop (Garcia, 1988), some tutors,
claimed that it was a little bit chaotic in the early phase of the course as they had not quite yet
familiarized themselves with the role as a tutor. Nonetheless, as the session went, along with
notes provided in the training workshop before, they soon found ways to better facilitate the
students. In the second speaking session, they revised the notes in advance, gave more
guidance amidst the discussion and were more encouraging. As what the tutors suggested,
both cognitive and affective development among the tutees was evident. They found guiding
Secondary 3 tutees to acquiring vocabulary and expressions, as well as encouragement were

crucial in the success of a speaking task.

All the tutors agreed that they were more confident in tutoring Secondary 3 students and
were ready to join another speaking session. This was because they witnessed the success of
tutees' learning they did try to apply what they had learnt in the first session when having
their second session. Some of the tutees could express their ideas more freely and took more

initiatives in seeking help from the tutors. This was very encouraging.

Conclusion

Undoubtedly, the programme enabled both the tutors and tutees to grab some new
English words, sentences structures and develop an awareness of speaking accurately and
fluently. These are all essential skills for effective communication in examination and daily
life. “The saying, ‘He who teaches others, teaches himself,” is very true, not only because

constant repetition impresses a fact indelibly on the mind, but because the process of teaching
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in itself gives a deeper insight into the subject taught.” (Ehly and Larsen, 1980) As revealed
by a tutor, the process of preparation and tutoring helped him realize and eradicate the
mistakes he used to commit. Particularly useful for the tutors was the ways to express
themselves in simple English in an organized way. More importantly, these tutors became
more confident in speaking, and themselves. Apart from English, the tutors also developed a
sense of responsibility. As the tutors claimed, it would give the Secondary 3 students
confidence if they spoke fluently and accurately. Therefore, for the words in the notes they
were uncertain of the pronunciation, they looked up the words in dictionaries or consulted a
teacher in advance. This positive attitude is, undoubtedly, useful in tackling challenges they

face in their own learning too.

This study confirmed what Ng (1996) purported as the tutors felt to be valued for they
could help their tutees achieve their goals. This would also help boost the tutors' self esteem
as they feel to be needed. Finally, all the tutors claimed they took more initiative in speaking

English and were more confident in expressing themselves in English.

Despite the slight disagreement in terms of students’ confidence in speaking English,
this study confirms the importance and values of peer tutoring. The goal of a speaking lesson
is to render ESL students with more opportunities to achieve communicative competence
(Garcia, 1988), peer tutors playing the roles of a facilitator, a resource person, a counselor, a
co-learner, or simple a “big brother” or a “big sister” did offer more individuals guidance and
attention to the Secondary 3 students, which would enable the tutees to acquire the speaking
skills better, in a supportive and cooperative environment. (Ng, 1996) The programme also
facilitates learning among the tutors as they tried different ways to convey their meaning in
English clearly and motivate the tutees to learn. This was an invaluable learning experience

among these young adults.
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Summary

Adopting an inductive approach to English grammar teaching can help students to
rediscover their subconscious knowledge of English grammar and bring it to consciousness,
as the grammar of a language is acquired through abstracting a set of grammatical rules from
language data, rather than through imitation (Zhou, 2008). Although some local ESL teachers
may be convinced of the benefits of the inductive approach to the learning of English
grammar, it seems that not many of them have tried it out with their students due to their lack
of faith in its effectiveness and / or students’ readiness. This paper reports on a research study
investigating the effectiveness of adopting an inductive approach to the teaching of English
grammar with six Secondary 1 students. The subjects, after learning how to use Wh-question
words, were given a fill-in-the-blanks test and a sentence-production test with a view to
examining its effectiveness. A follow-up group interview with all the six subjects was
conducted to explore students’ feelings towards the inductive learning approach. The findings
show that brighter students (mean score: 6 out of 7) benefited more from the inductive
approach than the average (mean score: 3.5) or weaker (mean score: 2.5) students. In the
interview, five out of the six interviewees responded that they preferred the inductive
approach more and found it more effective in learning English grammar. It is hoped that this

report can give Hong Kong ESL teachers some ideas on using the inductive approach.
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1. Introduction

Language learners play a determining role in a language classroom as they directly
affect the way the teachers teach, that is, the teaching approach (Ellis, 1997). Therefore, the
suitability of teaching approaches for language learners and more importantly, the search for
teaching methodology which yields the best learning outcomes in language learners has

always been the hot issue for discussion.

Many educationalists have suggested that explicit teaching approaches have a more
significant effect on the second language acquisition (Pica, 1983; cited in Ellis, 1997; Norris
& Ortega, 2000; cited in Erlam, 2003) when compared to simple exposure or meaning-driven
communication. There are numerous forms of explicit instruction (Norris & Ortega, 2000;
cited in Erlam, 2003) and the two most commonly used yet controversial ones are the
deductive approach and the inductive approach. Foreign language methodologists and
teachers have long debated whether deductive or inductive teaching yields better outcomes
for second language acquisition. Each of them carries both strengths and weaknesses
(Thornbury, 1999).

As language learners and teaching approaches are the two main factors determining the
whole teaching and learning scenario, the investigation of the learners’ attitudes towards the
two types of explicit instruction will probably provide educationalists with some ideas about

which teaching approach is more preferable in the second language acquisition.

In Hong Kong, English is regarded as one of the most important subjects in local
mainstream schools. Most students learn English as a second language and they receive
explicit instruction. Considerable emphasis is also placed on grammar learning (The

Curriculum Development Council, 2001).

Chomsky (2002) suggests that an inductive approach can help students to rediscover
their subconscious knowledge of English grammar and bring it to consciousness, as the
grammar of a language is acquired through abstracting a set of grammatical rules from
language data, rather than through imitation. It seems, however, that a number of teachers are
still not fully convinced of the benefits of students’ self-discovery of grammar rules whereas,

some still argue the direct transmission of grammar knowledge (i.e. a deductive approach)

w
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may not facilitate students’ long-term memory and application of the grammar rules acquired

in appropriate contexts.

As aforementioned, learners’ opinions are of great importance in examining the value of
deductive and inductive instruction in the second language acquisition. Therefore, research on
learners’ opinions towards the two teaching approaches in learning grammar has probably
become of interest to educators and language teachers in Hong Kong. The investigation of

this area is essential.

Learners’ opinions towards deductive and inductive instruction are the topic of interest.
The purpose of the present study, specifically, is to examine the learners’ attitudes towards
deductive and inductive grammar teaching in English as a second language in a particular
secondary one mainstream language classroom in Hong Kong. The teacher in that particular
classroom uses various methods, including inductive and deductive, in teaching grammar.
The former teaching approach involves rule explanation while the latter requires the learners
to generalize patterns or rules from examples. We are interested in the learners’ opinions
about the lessons with deductive instruction and inductive instruction. The opinions
investigated which are the key variables in this survey research include two dimensions, the
value of the teaching approaches in helping them grasp the grammatical concepts as well as
motivating them to learn. The motivation here refers to the ‘intrinsic motivation’ which

depends on how much the students are interested in the task or the lesson.

Since our students often have difficulty forming grammatically correct ‘Wh-questions’
involving the confusion of ‘be’ and ‘do’, in this action research, the teacher researchers taught
students how to form ‘Wh-questions’ using an inductive approach and conducted a test after
two days. A follow-up group interview with all the six interviewees was conducted two days
after the test. It is hoped that, through our action research study, reflection and sharing of
findings and insights, our English teachers, as well as other English teachers in Hong Kong,
can believe in and adopt an inductive approach to teaching grammar so as to increase

students’ learning effectiveness.
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2. Review of Related Literature
2.1 Definitions of some key concepts Deductive and inductive approaches

Deductive approach is defined as a process that proceeds from the presentation of a rule
by a teacher to the provision of examples in which the rule is applied (Thornbury, 1999;
Norris & Ortega, 2000; cited in Erlam, 2003) followed by language practice that students can

engage in. It involves applying a general rule to specific instances (Gollin, 1998).

Inductive approach is almost a reverse process of deductive approach. It starts with
exposing students to examples of language use or even immersing them in the use of the
target language items and then prompts students to generalize the patterns of the language
(Thornbury, 1999; Decoo, 1996; Gollin, 1998). It involves inferences from the particular
instances to general (Gollin, 1998) and discovering rules (Thornbury, 1999). That is why

some researchers, like Robinson, used the term inductive as rule search.
2.2 Research in deductive and inductive instruction

There is little research on learners’ attitudes or opinions towards the two approaches.
However, there is a great deal of quantitative experimental research on the relative
effectiveness of the two approaches on the acquisition of certain grammatical items (Erlam,
2003; Herron and Tomasello, 1992; Robinson, 1996; Seliger, 1975; Shaffer, 1989).

Although each of these studies adopted different experimental designs, all of them used
at least two experimental groups, each of which received different types of instruction,
including deductive and inductive instruction. After the experiment, the subjects of different
group were required to do at least a task or a test in which the scores were calculated and
their performance were used to measure the effectiveness of the approaches. The tests or
tasks administered were taken in various forms, including written forms (Herron and
Tomasello; 1992; Shaffer, 1989) and oral forms (Erlam, 2003).

These studies presented conflicting evidence to the effectiveness of deductive and
inductive instruction. Shaffer (1989) did not uncover any significant difference between the
two approaches but only a trend slightly in favor of the inductive instruction. Erlam (2003),

Robinson (1996) and Seliger (1975) detected an overall advantage for deductive instruction
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while Herron and Tomasello (1992) gave an opposite conclusion. Due to these conflicting

findings, no definite conclusions can be made.

The limitations in these studies should be noted as they merely focused on the
effectiveness of the two approaches on the acquisition of the language and only the learners’
performance in comprehension and production of the language items was taken into account.
These studies overlooked the importance of the learners’ perceptions of the value of the
teaching approaches in helping them grasp the grammatical concepts and motivating them to
learn. The real value and importance of these two teaching approaches may sometimes be

better revealed by qualitative survey research.

The other limitation of most of the aforementioned studies is that they used adults as the
subjects, except the studies done by Erlam (2003) and Shaffer (1989). It is conceivable that
the results or conclusions obtained from studies using adults as subjects may not be
applicable to the cases of school-aged learners. Therefore, after conducting this review, we
were still no closer in understanding the value and importance of the deductive and inductive

teaching in students’ points of view.

3. Research Design (Methods and Instruments):
3.1 Teacher Researchers

The three teacher researchers were the English teachers of their own S.1 classes. All of them
had possessed at least five years’ experience in teaching English at both junior and senior
secondary levels. Also, they were all English majors at university and had completed a post-

graduate education course on English language teaching.
3.2 Subjects

Based on the results of the S.1 English admission test, the top two students from the
brightest class, the average two students from the middle-stream class, and the weakest two
students from the low-stream class were invited to participate in the action research. By the
time the study was conducted, all of them had reached the age of 12 and had been taught by

the English teacher researchers for five months.
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3.3 Instruments

Two days after the teacher researchers had taught students how to form ‘Wh-questions’

using an inductive approach (i.e. students’ self-discovery of knowledge), students were given

the following test:

Q.1 What ? My name is David Chan.
Q.2 Where ? Ilive in Kwun Tong.
Q.3 When ? Tusually do my homework at night.
Q.4 Which ? Ilike ‘Harry Potter’ most.
Q.5 Who ? My best friend is John.
Q.6 Why ? It is because the students and teachers in
this school are very nice.
Q.7 How ? 1 go to school by bus.
Remarks:
1. Since the focus of the action research was on grammatical accuracy, the content of the

questions formed was not counted.

For each grammatical question formed (including word order, tense, the use of ‘verb-to-

be’ and ‘do/does’), 1 mark was awarded.

The test scripts of all the six subjects were marked by an independent marker who was
not involved in the study. The independent marker was an Assistant English Teacher in

our school.
The test results of the different classes were compared to see:

a. whether the adoption of an inductive approach is more effective than a deductive

approach to grammar teaching; and

b. to what extent students of varied ability (i.e. high, mid, and low) can benefit from an

inductive approach to grammar teaching.
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3.4 Focus Group Interview

A focus group interview consisting of 6 students (2 high-ability students, 2 mid-ability
students, and 2 low-ability students in each class) was conducted to elicit interesting findings
for a more in-depth analysis. The questions formed were based on students’ performance in
the test. The interview was conducted in Cantonese to encourage students’ free and frank

response.

Interview Questions

Q.1 Which approach did you find more interesting to you?
Q.2 Which approach did you consider more useful? Why?

Q.3 Would you like to learn grammar using an inductive approach or a deductive approach?
Why?

Q.4 What were the difficulties encountered when learning grammar using an inductive

approach? How did you overcome the difficulties?

Q.5 What kinds of students do you think are suitable for an inductive approach to learning
grammar? Why?

Q.6 Do you have any other comments or suggestions regarding the two approaches to

grammar learning?

-
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3.5 Procedures
Table 1
Period Research Procedures
23 Feb (Wed) Teaching students how to form 'Wh-questions' using an inductive approach in a 55-min lesson
(Students were given lots of "Wh-questions' and asked to find out the features of "Wh-questions' in
groups such as 'word order, tense, the use of 'verb-to-be' and 'do/does")
25 Feb (Fri) Conducting the Test
By 25 Mar (Fri) Marking of all students' test scripts by an independent marker who is not involved in the action

research

By 15 Apr (Fri) Focus Group Interview
A focus group interview (i.e. high, mid, low classes) consisting of 6 students (2 high-ability

students, 2 mid-ability students, and 2 low-ability students in each class) was conducted to elicit
interesting findings for a more in-depth analysis.

By 24 Jun (Fri) Drafting the research report

By 29 Jul (Fri) Finalising the research report

By 31 Aug (Wed) | Submitting the finalised research report to Hong Kong Teachers' Centre

4. Findings
4.1 Test
4.1.1 Test Results

Table 2 Test Results Showing That Most Students are Able to Form Some Questions Correctly

St.udep? 1 St.udept ) Sj[uden't '3 S.tuden.t .4 Studen.t 5 Studen.t 6 Total
(Hi-ability) (Hi-ability) | (Mid-ability) | (Mid-ability) | (Low-ability) | (Low-ability)
Q.1 1 1 1 1 1 1 6
Q.2 1 1 1 0 0 0 3
Q3 1 1 0 1 0 0 3
Q4 0 1 0 1 1 1 4
Q5 1 1 1 0 0 0 3
Q.6 1 0 0 0 0 0 1
Q.7 1 1 1 0 1 0 4
6 6 4 3 3 2
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4.1.2 Inductive Approach being more effective, especially for brighter students

From the above findings, it is clear that most students have attained the right ways to
form the grammatically formed questions by exploring various examples provided by their
English teachers. Among them, Student 1 and 2 had near-perfect performance. The others
performed satisfactory. Only Student 6 got 1 mark and he should have found it intricate to

learn with inductive approach.

In addition, the higher level students have done much better than their weaker
counterparts in the test. They are far more capable of following the inductive way of learning

when attending the English lessons and learning various grammatical concepts.

Table 3 An Analysis of the Grammatically Wrong Questions Formed by Students

Question(s) wrongly formed Word Order Tense ;‘Iiiir?l-)too/-(li)oe;s’
Where are you live? \/
Q2 | Whereyouarelive? | |
 Whereare you living? | | v ]
When does you do homework? \/
Q3 | Whenldidhomework? |/ v 7
© Whenyouisdohomework? [ | 7 =
4 | Whiehbookyoulike? L il
’ Which 'Harry Potter is I liked? v’ v v
Who are my best friend? \/
Q5 | Whodoesyourbestfriend? | | | 7 N
© Who was my best friend? | | 7 ki
Why it is the student and teachers in this \/
school very nice?
© Whyisitlikein this school? | | [ VN
 Whyare youvery like the studentsand | | | v
Q.6 very nice teachers?
© Whyitdoes it the students like this | v/ | | ]
school teacher?
© Why they islike studentsand school | o[ v
teachers very nice?
Q7 | Howyoudogotoschoolbybus? e Vo
How is I go to school? \/
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4.1.3 Word Order

Some weaker students could not figure out the correct word order and formed quite a
number of wrong questions throughout teachers’ inductive English lessons. Eight questions

have word order errors.

They could not attain the ideas from the examples given by teachers. When they ask
open questions for more information starting with an interrogative word or phrase such as
What, How, Who, When, Which (film), this word or phrase must go in front of the auxiliary
or modal verb. For example, ‘When are you going to Paris?’, ‘How can I help you?’, ‘Which

film (interrogative phrase) did you see?’

The only exception to this rule is the verb ‘to be’ which does not take an auxiliary in the
present and past simple tenses. They just have to invert the subject and verb in open and
closed questions. For example, ‘Are you tired?’, ‘“Were you late for your appointment?’, And

‘How are you?’

However, we do not add an auxiliary for subject questions. In questions where the
question word or phrase is the subject, there is no added auxiliary in the present or past
simple nor any inversion. ‘Who plays football in this class?’, “Which car will arrive first?’,

and ‘Who loves you?’

4.1.4 Tense

To all S.1 students, the subject of English tenses is a vast and difficult one, so it
deserves its own special place as a conspicuous component in the English curriculum. As
revealed by students’ test performance, four questions were formed with inappropriate tenses.
This clearly demonstrates that broadly speaking, students of various level of English
competency are lack of confidence and ability to tackle the tense issue when asking

questions.
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4.1.5 ‘Verb-to-be’ and ‘Do/does’

Thirteen questions were formed with inappropriate use of ‘Verb-to-be’ and ‘Do/does’.
This further backs up the state that the difference between Chinese (Ss’ L1) and English (Ss’
L2) is weakening and undermining their ability of employing grammatically questions in

their English studies.
4.2 Interview

Group interviews with students furnish another source of evidence that the test results
are more accurate, trustworthy, useful, and believable than student ratings and written
comments. The teacher researchers consider the interview results as most useful for teaching

improvement.

4.2.1 Inductive Approach being more effective, especially for brighter students

The teacher researchers think that “Inductive approach” is better because, on one hand,
if students can find a grammatical rule by themselves, it might be harder for them to forget
the rule than just learning from a teacher. That is to say, for a teacher, it is better to ask

students a question before explaining a grammatical rule than to just explain the rule.

On the other hand, “Inductive approach” is something like giving a mystery. Starting a
class with mystery is very effective to attract students to the class. Students might try to find a
grammatical rule, just like solving a mystery. Finally, this process will lead to more

successful grammar learning.

From a student’s perspective, an inductive approach enables him/her to think more
before formulating some concrete ideas about a language item. Learning acquisition should
be voluntary. Thus an inductive approach sounds better which will give students more
thinking opportunities than a deductive approach. Also through an inductive approach to
learning, students can have various answers throughout peer interactions and independent
thinking. The inductive approach seems to benefit the active students more than the passive

ones though.
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Teachers would like to use inductive approach to teach English. Then their students’
ability of thinking will increase by using inductive approach since the students try to find the
rules from given examples and then understand by themselves. As a result, their brains work
well. In fact, it is definitely important for learners to think and find out the law to a problem
rather than being spoon-fed by their instructors during the passive learning process with

deductive approach.

In addition, learning in lessons with the inductive approach is more meaningful.
Deductive English learning is similar to behaviorism methodology and this kind of
methodology doesn’t help the student understand the grammar in a useful way. They will

only memorize the verbs for a period of time.

4.2.2 Inductive Approach being more interesting

From the days of grammar translation, the deductive approach to language learning, in
which a grammar rule is explicitly presented to students and followed by practice applying
the rule, has been the bread and butter of language teaching around the world and still enjoys
a monopoly in many course books and self-study grammar books. However, the low levels of
attainment associated with this type of teaching, plus an ever-developing awareness of the
complexity of language brought by corpus linguistics, have pointed out problems with
deductive instruction. Rules given by teachers and textbooks are often seen, at best, as helpful
but over-simplistic generalizations; and at worst, as fallacious and misleading distortions of
real languages which contribute little or nothing to learner’s productive mastery of linguistic
forms. In view of this, inductive learning is conducted in the English lessons. Students can
now enjoy learning English in various ways but all share the feature that they do not start
with explicit presentation of a language rule. Rather, the learners are prompted in some ways
to discover for themselves how language works. As a result, they find English learning far

more interesting and interactive.

It avoids the interference of the first language. Trying to teach grammar to learners
explicitly by telling them the rules without using grammar in context makes it difficult for
learners to store the target features in their long-term memory and for these features to

become grammatically automatized. That is one of the reasons why Chinese learners tend to
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remember grammar rules by translating them into their mother tongue. In this case, not only a
lot of grammatical mistakes, but also cultural differences, which result in improper use of the
language, appear in their language learning. Teaching grammar through communicative tasks
or CR activities which make the language meaningful and interesting for them can help them

to use the language in real-time communication more automatically.

4.2.3 Difficulties Encountered when using inductive approach

The inductive approach represents a more modern style of teaching where the new
grammatical structures or rules are presented to the students in a real language context
(Goner, Phillips, and Walters, 1995, 135). The students learn the use of the structure through
practice of the language in context, and later realize the rules from the practical examples. For
example, if the structure to be presented is the comparative form, the teacher would begin the
lesson by drawing a figure on the board and saying, “This is Jim. He is tall.” Then, the
teacher would draw another taller figure next to the first saying, “This is Bill. He is taller than
Jim.” The teacher would then provide many examples using students and items from the
classroom, famous people, or anything within the normal daily life of the students, to create
an understanding of the use of the structure. The students repeat after the teacher, after each
of the different examples, and eventually practice the structures meaningfully in groups or
pairs. (Goner, Phillips, and Walters, 1995, 135-136) With this approach, the teacher's role is
to provide meaningful contexts to encourage demonstration of the rule, while the students
evolve the rules from the examples of its use and continued practice (Rivers and Temperley,
1978, 110).

While inductive approach is firmly based in many English teaching in HK schools and
enjoys much popularity with English learners, it does not yet seem to have gained widespread
acceptance among the majority of frontline English teachers. In important ways it goes
directly counter to many traditional educational ideas: it puts more responsibility on learners,
posits a less central role for the teachers, and makes no promises about when or whether
students will master the content. In a city like HKSAR (part of mainland China), where the
education system remains rooted in conservative Confucian beliefs, one would expect to face

resistance to inductive teaching in the classrooms.
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I hear and I forget.

I see and I remember.

I do and I understand.

attributed to Confucius (551-479?BC)

The above-mentioned criteria for creditable PG rules are particularly relevant to
deductive (rule-driven, top-down) teaching, which leads from an explicit presentation of
metalinguistic information, the provision of a set of abstractions, isolated language rules at
autonomous levels of description subsequently accompanied by model sentences, to their
application to concrete L2 representations and practice tasks only after the clarification has
been studied and digested (Komorowska 1993:120). This technique simply means providing
learners with the ready grammar rule, describing in details how the new structure is formed,
what its components are, and in what type of context it can be used. All the information is
given in the form of a mini-lecture, during which the teacher usually employs grammatical
terminology. After the explanation, the learners are provided with examples illustrating the
new structure, which they analyse, and are subsequently asked to apply the rule to new
sentences. They are typically expected to memorize the rule (and relevant ‘exceptions’). This
form of teaching offers a clear clarification of new language items, which makes the learning
task easier and less intimidating and is time-effective, leaving more time for practicing the
new structures. Among other advantages, it gets straight to the point, and therefore can be
time-saving. It respects the intelligence and maturity of many especially adult students and
acknowledges the role of cognitive processes in language acquisition. It confirms many
students' expectations about classroom learning. (Thornbury 1999:30) This type of teaching is

prevalent in the majority of traditional educational institutions.

In short, adopting the inductive approach to Chinese learners still faces a lot of
challenges: 1) For these adult learners, they have already developed their own learning style.
Some of them may feel more comfortable with the teacher explaining rules to them instead of
discovery totally by themselves. In other words, they feel more secure when they get a lot of
support, even a lot of corrections from the teachers. 2) Since their level is not at the beginning
level anymore, they have more chances to meet some complicated or difficult structures. An
inductive teaching approach may not meet their explicit request of how language works. They
may question the teachers’ knowledge and ability of the target language (especially to non-

native English teachers) if the teachers do not answer their questions in an explicit way.
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Basically, the changing of the deductive approach to the inductive approach takes quite
a long time. It becomes particularly difficult to adopt widely with young learners because of
the strictly-controlled national exam-oriented syllabus in China. It works quite well with the
adult learners since their purpose is to develop their communicative competence without
being under the pressure of exams. Whether the grammar teaching approach is effective for
them depends on whether it is really useful for their real-life communication with native
English speakers either in their work or studies. However, the problem is still a key one: If
language teachers do not start teaching young learners with an appropriate approach and
develop their skills and abilities of language learning, how can they become successful

language learners as they grow up?

Furthermore, some English teachers may like to use inductive approach, but they may
not use it. That’s because this approach takes a lot of time. The number of English class per
week in secondary schools has been getting fewer. So, it is difficult to take a lot of time to
one lesson.

5. Discussion

A language test is for the teacher researchers to verify the teaching effectiveness of
inductive English lessons. After the test, it is found that such a post-lesson test is beneficial to
both teachers and students. Teachers can make out how well their students have learnt the
topic ‘Asking English Questions Correctly’. Also, they can use testing as a useful tool to

boost students’ learning.

Furthermore, it has long been considered that testing can be more beneficial than
studying alone. While it may seem that spending more time studying is one of the best ways
to maximize learning, research has demonstrated that taking tests actually helps students
better remember what they’ve learned, even if it wasn’t covered on the test. The study
revealed that students who studied and were then tested had better long-term recall of the
materials, even on information that was not covered by the tests. Students who had extra time
to study but were not tested had significantly lower recall of the materials. Obviously, the
teachers have designed this research very well.
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5.1 Word Order

There are 2 main types of questions: Open and closed questions. Closed questions are
those for which the answer can be only ‘yes’ or ‘no’. These questions are usually formed by
putting the auxiliary or modal verb in front of the subject. For example, ‘Do you like pizza?’
(simple present) ‘Is he going to Paris?’ (present continuous) ‘Will they be at the party?’
(simple future with ‘will’) ‘Did you like the film?’ (simple past).

Open questions ask for more information and are started with an interrogative word or
phrase such as ‘What’, ‘How’, ‘Who’, ‘When’, ‘“Which’ (film). This word or phrase goes in
front of the auxiliary or modal verb. ‘When are you going to Paris?’ ‘How can I help you?’

‘Which film (interrogative phrase) did you see?’

The only exception to this rule is the verb ‘to be’ which does not take an auxiliary in the
present and past simple tenses. Here we just invert the subject and verb in open and closed

questions. ‘Are you tired?’, ‘Were you late for your appointment?’, and ‘How are you?’

However, we do not add an auxiliary for subject questions. In questions where the
question word or phrase is the subject there is no added auxiliary in the present or past simple
or any inversion. ‘Who plays football in this class?’, ‘Which car will arrive first?’, And ‘Who

loves you?’

Many students have difficulty with word order but there are few materials which deal

with this. The problem is often specifically related to their L1.

Regarding this, some practice and discovery activities are generated from some

successful lessons conducted by the research teachers.

1.  Ask students to look at a series of sentences with the correct word order patterns

and to complete a sheet with rules written on them.

2. Cutup each word in target sentences illustrating different patterns and ask students

to put them in the right order. Students do this before or after looking at the rules.
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Ask students to write out the correct sentences at the end of the correction phase so

that students have a written record.

If you can’t cut up sentences just jumble up the word order of the questions from
the course book. Again, students can do this before or after looking at the rules.
Ask students to write out the correct sentences at the end of the correction phase so

that students have a written record.

Write out questions with the incorrect word order and ask students to correct them.

Correction exercises can also take the form of any of a large number of games.

On the board, OHT or a handout, write down some of the word order mistakes in
homework and writing and speaking activities without naming the students and
ask students to correct them as a group. Correction exercises can take the form of
any of a large number of games. In the games books teachers can adapt any game
that will lend itself to word order and they will then have a huge repertoire. They
can write grammar auctions, write correct and incorrect word order on snakes and

ladders boards, card games, dominoes, and so on.

When teachers set longer pieces of writing, give students models of genres and ask
students to identify features of the model. In the model include many important
features of word order of English questions, especially the kind that challenges the
English speakers in the class, and get them to notice these features. Then ask
students to write the questions exactly as the models do. Some students need to be
encouraged to copy, as they think it is cheating. It provides a chance for them to

think only in English and not to start from the word order of their own language.

Provide controlled speaking and writing tasks so that they can make all the ideas

with English prompts.

Give the students ample and attainable practice.
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9. Students often want, and need to, write about what they want to and this free
writing, which must encompass some open questions mainly in present tense, can
give them the chance to try out all kinds of expressions and get feedback on their
use or get the correct form from their teacher or peers. In inductive and
communicative teaching this phase is also necessary and important and mistakes
are seen as opportunities for learning. Individual feedback on problems with word
order and L1 transference is usually valuable. In task-based learning, if you play
CDs of native or fluent speakers doing tasks then draw students’ attention to the
particular word order areas on the CDs, especially if they are problems for the

learners to formulate correct open questions.

Honestly speaking, word order has been established in the research as a real challenge
for most learners of English. Nevertheless, by focusing on word order in everyday English
lessons, students will have more practice with and understanding of word order which will

leave them feeling more convinced of their English speaking abilities.

5.2 is/am/are do /does

Students find it easy to mix up the use of verb-to-be i.e. is / am / are and auxiliary verbs
i.e. do / does when asking questions in present tense. The following elucidation helps much

for students’ understanding and clarification of this grammar point.
5.3 Encouragement

‘Nine-tenths of education is encouragement.” (Anatole France, 1844-1924) This depicts
the significance of encouragement in students’ learning process. The English research

teachers are always encouraging their students when they think of the following sayings.
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Figure 1 Examples of Encouragement Fostering Learning

Never give up on anybody.
Hubert H. Humphrey

All kids are gifted: some just open their packages earlier than others.
Michael Carr

One who makes no mistakes never makes anything.
Source Unknown

Not only strike when the iron is hot, but make it hot by striking.
Oliver Cromwell You Can Do If!|

Keep not standing fixed and rooted.

Briskly venture, briskly roam.

- A Goethe
Ve WONDERFUL

My liveliest delight was in having conquered myself.
Rosseau

The future depends on what we do in the present.
Mahatma Gandhi

The greater the obstacle, the more glory in overcoming it.
Moliere

We are all inventors, each sailing out on a voyage of discovery.
The world is all gates, all opportunities.

Source Unknown

Students are helped to feel secure and confident to tackle new challenges by building on
what they already know and can do. On top of this, they can learn best through their
interactions with people who know and relate to them well. Consequently, teachers always
praise and encourage the students from the bottom of their hearts. They are constantly
cheering up the English learners in their inductive English sessions by praising both students’

talent and efforts. Examples are shown in the following table.
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Praising talent Praising efforts

You have put in lots of sweating hours to improve
You are the best presenter! .
your presentation.

ayed:

Excellent! Almost right! Try again.

. My God! You seem to have worked really hard
You're great writer!

for your group.

Teachers offer specific feedback rather than general comments. For example, instead of
saying, “Terrific job,” teachers can comment on specific behaviors that they wish to
acknowledge. They give out encouragement which is teacher-initiated and private. Privacy
increases the potential for an honest exchange of ideas and an opportunity for the student to
talk about his or her work. Teachers’ encouragement focuses on learners’ improvement and
efforts rather than evaluation of their finished products. Teachers often use sincere, direct
comments delivered with a natural voice. They do not set students up for failure. Labels such
as “nice” or “terrific” may set students up for failure because they cannot always be “nice” or
“terrific”. They help students develop an appreciation of their behaviors and achievements.
When commenting on students’ performance, they avoid competition or comparisons with

others. In other words, they work toward self-satisfaction from a task or product.

To the English teachers, it is widely known that children have an intrinsic desire to
learn. Regular and effective praise and encouragement from teachers will stop stifling
students’ natural curiosity and desire to learn. (Brophy, 1981). With constant and conspicuous
appreciation from their teachers, students can get rid of a desire to learn with blind
conformity, a mechanical work style, or even open defiance. On the other hand, teachers who
encourage students create an environment in which students do not have to fear continuous
evaluation, where they can make mistakes and learn from them, and where they do not
always need to strive to meet someone else’s standard of excellence. Most students thrive in
encouraging environments where they receive specific feedback and have the opportunity to
evaluate their own behavior and work. Encouragement fosters autonomy, positive self-

esteem, a willingness to explore, and acceptance of self and others.
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When conducting inductive English lessons, teachers have their most readiness to give
plenty of praise and encouragement to students who are well behaved. For example, give out
tasks to students who are being good, thank them for being well behaved or for doing

something seriously in their own groups.

Rewarding students is all part of the process. English teachers always confer
responsibility or distinction on the pupil such as: verbal or written praise, a positive note to
take home to parents, a star on the work, displaying a particular student’s work on the wall,
being given a seat of honour, being named the student of the day or week, being given a
special responsibility such as running an errand for the teacher, doing the role-call, helping
the teacher with a class activity, collecting or giving out materials, leading a group activity or

tutoring another student.

6. Conclusion

The teacher researchers personally feel that English teachers need in the first place to
facilitate learning. That is why we prefer to provide students with inductive learning
exercises. However, there are certainly moments when the teacher needs to explain grammar
concepts to the class. Therefore, generally we recommend the following class structure when

teaching grammar skills:

° Begin with an exercise, game, listening, etc. that introduces the grammar concept.

° Ask students questions that will help them identify the grammar concept to be
discussed.

° Follow with another exercise that more specifically focuses on the grammar

concept, but takes an inductive approach. This could be a reading exercise with

questions and responses in the structure that is being taught.

° Check responses, ask students to explain the grammar concept that has been
introduced.

° At this point introduce teaching explanations as a way of clearing up
misunderstandings.

-
€7/ sumuamamon | 197



HEHRESE R

° Provide an exercise which focuses on the correct construction of the grammar

point. This could be an exercise such as a fill the gap, cloze or tense conjugation

activity.
° Ask students to once again explain the concept.
° As you can see, the teacher is facilitating students to do their own learning rather

than using the ‘top down’ approach of dictating rules to the class.

With the inductive approach, students can learn to do well only what they practice
doing. After discovering the word order and the use of is / am / are / do / does, then they
practice applying them in novel situations. Similarly, students cannot learn to think critically,
analyze information, communicate grammar ideas, make logical arguments, work as part of a
team in a group, and acquire other desirable skills unless they are arranged and encouraged to
do those things over and over in many contexts in their own groups. Meanwhile, teachers
should make sure that students have some sense of success in learning how to ask right
English questions. They should deemphasize getting all the right answers as being the main
criterion of success. After all, language accuracy itself is never quite right. Understanding
anything is never absolute, and it takes many forms. Accordingly, teachers should strive to
make all studentsparticularly the less-confident onesaware of their progress, foster their self-

appreciation and encourage them to continue studying.

Our school has all along adopted a step-by-step and multi-pronged inductive approach
comprising an array of relevant and effective teaching strategies notably pair work group
work project making, role play, online forum, group discussion with a view to reducing
classroom monotony, enhancing peer interaction, further upgrading learning effectiveness, as
well as boosting students’ English learning motivation, kindling learners’ zest and initiative as
well as to prevent youngsters from lazing away their limited but valuable English learning
time in school, which is, however, an indispensable leap forward into their lifelong language

learning.

It is expected that, through our action research, reflection and sharing of findings and
insights, our English teachers, as well as other English teachers in Hong Kong, can believe in
and adopt an inductive approach to teaching grammar so as to increase students’ learning

effectiveness.
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