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Improving Teaching through Classroom Observation

Improving Teaching through
Classroom Observation

Concordia Lutheran School — North Point

Abstract

Improving teaching and learning is always of paramount importance
to a good school and the key to excellence in teaching lies in teacher
effectiveness. The major task of a school head is to ensure a continuous
improvement in the quality of teaching and learning in his/her school. Indeed,
the term instructional leadership has always been used to mean almost the
same thing as principalship.

This study examines the possibility of adopting action research-lesson
observation' as an alternative approach to traditional appraisal lesson
observation® for improving the quality and effectiveness of teaching. It
explores and tests the appropriateness of such an approach by inviting 20%
of the teacher population to participate in two rounds of lesson observation
and follow-up measures, such as: self-reflection, exchange of professional
ideas and walk-through observations. Questionnaires were given out
and interviews were conducted periodically so as to collect opinions from
participating teachers about the action research project.

Working hand in hand, the participating teachers concluded that
action research-lesson observation could work as an alternative means to
the traditional appraisal lesson observation to improve teaching quality and
effectiveness of teachers. They evaluated the usefulness of action research-
lesson observation and agreed that it was a good mechanism and a more
suitable tool that helped teachers further improve their teaching quality
and effectiveness. Measures to ensure the successful adoption of the
action research-lesson observation as an alternative to traditional lesson
observation were also examined in the conclusion.

For simplicity's sake, lesson observation in action research is sometimes termed as the action research-
lesson observation.

There is no difference in meaning between classroom observation and lesson observation in this article.
The writer uses the two terms just for the sake of stylistic variation.
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Introduction

This study was conducted in a school 45 years of age; the very same
school | have been serving as Principal since 2007. More than half of the
teachers have been teaching in the school for more than 15 years, and
there have been three principals so far in its history. The school used to be
a band 2 school (out of 5 bands) decades ago. Many of the teachers are
well qualified with 38% of them holding master’s degrees. The staff turnover
rate is low, and most of the new staff has been hired as replacements for
retiring teachers. There is a strong sense of camaraderie and their strength
lies in working as a team to support one another’s teaching and meet student
needs.

With the succession of principals and changes in students’
demographics and academic ability, we are now considered a Band 2-3
school. Teachers remain very professional and are willing to understand
how to change their teaching methods for meeting the different levels of
readiness and interests of students. Many students involved in this study are
low achievers with poor background knowledge. On the whole they are willing
to learn and cooperate and are always willing to participate in classroom
learning. Teachers' good classroom management allows for orderly
classrooms.

The school has been striving for improvement and excellence since
| became Principal. In 2010, the Education Bureau (EDB) conducted an
External School Review (ESR) with our school and the report released in
2011 agreed that we had made some fruitful progress in all four domains,
namely, Management and Organisation, Learning and Teaching, Student
Support and School Ethos, and Student Performance. Our performance was
so impressive that we were invited by EDB to a school-based experience
sharing session on “Enhancing the Effectiveness of Learning and Teaching
through the Using of Diversified Strategies” in June the same year.

In spite of significant improvements in teaching and learning, we
still need to work hard towards excellence. So far we have been following
a traditional appraisal-oriented lesson observation schedule with an
administrator observing lessons at an assigned time and examining teachers’
strategies and skills (such as planning and organisation, communication
skills, class interaction and knowledge and attitude) and students’ learning
attitude, strategies and use of generic skills. These observations are
conducted annually in the hope that we can improve year by year and give
useful feedback to teachers. However, there are limitations to the impact of
lesson observation on changing teachers’ practices that are worthy of study.
The appraisal nature of our schedule simply mininises the openness and
willingness of the teachers to truly accept suggestions and comments, and is
thus a hindrance for progress towards improvement.
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In this research, we chose to study our lessons with an action research
approach because of its power for professional development and enhancing
self-reflection. Basically it is a well-ordered inquiry for teachers to discover
what works best in their own classrooms, and can help us to improve. By
understanding their teaching more thoroughly and systematically, teachers
can make their lessons more effective and gather meaningful feedback for
improvement.

Literature Review

Long ago, Lewin (1946) defined the characteristics of action research
as “using a spiral of steps, each of which is composed of a circle of planning,
action and fact-finding about the result of the action. Its participatory nature
is well suited to work in the school and can equip teachers with the power
of systematic reflection on their everyday practice.” As an interactive
inquiry process, it “can balance problem-solving actions implemented in a
collaborative context with data-driven collaborative analysis and thereby
enhances the understanding of underlying causes and the making of
predictions about personal and organisational change” (Reason & Bradbury,
2002). “It is a challenge to traditional social science by moving beyond
reflective knowledge created by outside experts and sampling variables to an
active moment-to-moment theorizing, data collecting and inquiry occurring in
the midst of emergent structure” (Torbert, 1991). Knowledge is always gained
through action and for action.

Lesson observations based on action research is a systematic inquiry
with the goal of informing practice in a particular situation. It is a way for
teachers to discover what works best in their own classroom situation,
occupying a midpoint on a continuum from teacher reflection on one end to
traditional appraisal lesson observation on the other. It is more data-based
and systematic than mere self-reflection but less formal and controlled than
traditional lesson observation. Teachers use data readily available from their
classes in order to answer practical questions about teaching and learning in
their classrooms. Lesson observation based on action research integrates the
two roles of teaching and action research.

“Teachers are the most suitable people to conduct action research in
school because of their thorough understanding of student needs, classroom
contexts and the instructional issues” (Stenhouse, 1975). Through school-
based action research, teachers can learn to be more reflective about their
practice and how to make improvements. To enhance student learning,
teachers need to “observe and gather evidence for planning. In doing so,
teachers can understand how students learn in a naturalistic environment and
the improvements that are needed” (Johnson, 1993). They can also become
“more aware of and sensitive to planning, reviewing and self-reflection on
conducting our lessons for betterment in our classroom teaching” (Elliot,
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1991; Au, 2004). As Lan (2001) stated, “classroom observation as a means
to improve teaching quality among teachers is widely recognized”, and this
is no exception to our school. By means of lesson abservation, professional
dialogue and sharing, we could benefit as teachers and deliver lessons of
better quality.

Methodology

Keeping in mind our goal of finding an effective alternative method
to improve teaching and learning, our study here investigates the following
questions:

1. Can action research-lesson observation be an additional or alternative
means for improving the teaching quality and effectiveness of teachers?

2. How do teachers evaluate action research-lesson observation in
comparison with traditional lesson observation?

We adopted the action research approach for studying our lessons
because of its ability to initiate a reflective process of progressive problem-
solving among individuals working with others in teams. Following the release
of the ESR report, we decided that it would be timely to examine other ways
of evaluating teachers’ performance and how to help them more effectively.
We therefore launched a pilot study to improve our teaching quality through a
series of classroom observations and found a system of evaluation that could
be used as replacement or supplement by the school when necessary and
follow-up measures to ESR recommendations. The objectives and targets of
this study were clearly stated and explained to all teachers in the first staff
meeting in late August.

| recruited some middle managers who wanted to enhance their
teaching effectiveness and invited some teachers who, based on their
appraisal reports and my records of walk-through observation, needed to
improve. They were not at all incompetent, but were invited mainly because
they represented the teaching characteristics and styles that were most
common in our school. They came from a variety of subject backgrounds
including English Language, Chinese Language, Mathematics, Travel and
Tourism, BAFS and Science. Among them, there were experts, veterans and
the less experienced. Some of them were used to asking questions or keen
on maintaining an orderly classroom and supportive learning atmosphere.
Others were good at providing opportunities for students to participate
while some were eager to demonstrate their practices. All of them were
professionals in the sense that they were willing to try new measures for
continuous development and do their best in their duties.

WA FREBTE 1112
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Nine teachers agreed to participate in the pilot scheme after discussion
in various staff meetings. An orientation meeting was held with them on 10th
October. As Principal, my role was to act as a catalyst, conductor of the study
and observer in the classroom. Details of the schedule, procedures, means
of data collection and how different forms would be used were explicitly
explained (Appendices 1 to 6). There were three main stages in the process:

1. pre-observation including teachers’ written self-reflections and individual
interviews;

2. a series of classroom observations including an observation of 5-minute
time segments and two rounds of a whole-lesson observation with
teacher’s self-evaluation, and professional dialogues, plus a classroom
walk-through observation” to collect some quantitative and qualitative data
of the teacher teaching; and

3. post-observation follow-up including professional dialogues and teacher
self-reflections.

To get the most from this study, all participants completed a worksheet
for self-reflection (Appendix 2) which was based on the Common Core of
Teaching (CCT) form revised by Connecticut State Department of Education
in 2010. The CCT was used because it was in line with the quality of effective
lessons that the school had been trying to achieve so far. Each teacher first
selected a rating that could best describe his/her practice so that he/she
could understand his/her teaching and himself/herself as a teacher more. The
worksheets were given to me for getting a deeper understanding of them and
comparing their own perceptions with my observations later. In summary, a
spiral approach was applied in this study to ensure that, through a cycle of
planning, action, fact-finding, sharing and evaluation and development, the
knowledge acquired could help us progress and improve.

*  The classroom walk-through observation is a classroom visit where the research conductor here is present
to look for predetermined evidence of specific practices. lts aim is to provide direct and specific feedback
to teachers based on the snapshot observed. Feedback can then be given to teachers for improvement
(Downey, et.al., 2004).
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Findings

As a compass to lead us through the right way to move forward, the
Teacher Self-reflection Worksheet revealed the directions for improvement
and indicated major concerns for lesson observation. Replies informed me of
the norm of teaching in the school, helped teachers identify their own areas
of competence and mastery and showed the areas where they could act as
leaders or mentors. As shown in Tables 1 and 2, the areas to target for self-
improvement, growth or professional learning were mainly about Instruction
for Active Learning (Domain 4), Planning for Active Planning (Domain 3)
and Assessment for Learning (Domain 5). | integrated these domains with
our recent developmental focus in teaching and learning concentrated on
four aspects that the school had been striving to improve, namely: teacher
engagement, student engagement, grouping strategy and using instructional
time effectively. In the subsequent interviews, | invited teachers to name a
domain which they would like to pay more attention to and describe their
strengths and weaknesses in detail. During the class observations that
followed, | recorded what happened in the lesson in 5-minute segments
especially in the areas of teacher engagement, student engagement,
grouping strategy and the use of instructional time (Appendix 3).

The records about the general picture of lessons in the school (Table
3) were subsequently returned to participants. In the second interviews that
followed, we discussed their teaching practices more thoroughly and figured
out their major concerns on which they wanted to get more professional
training and improvement. Questioning and catering for learner diversity
were what teachers wanted to deal with most (Table 4). The first concern
might have been due to the recent trend in our school in response to the
ESR report's criticising us for not asking higher-order questions in the lesson.
The second was the response to the increase in the variations of student
ability within the classroom in recent years. To cope with it, teachers might
use whatever methods they could think of, organise group work or promote
cooperative learning (Table 5).
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Table 2 Summary of Teacher Self-reflection Worksheet (Domains
and indicators showing where teachers wanted to get
improvement, growth and professional learning most)

CCT Indicators

Areas to Target for self-
improvement, growth and
professional learning in
Teacher Self-Reflection
Worksheet

No.of | Percentage of
Teachers’ Teachers’
Choice Choice
Domain 1.: Content and Essential Skills
| am proficient in discipline-specific knowledge
: 0 0%
and skills
| am an effective communicator and use a variety
L . 1 11.1%
of communication strategies
| am prof!ment in using technology resources to 5 29 20,
enhance instruction

Commitment to Learning

Domain 2.: Classroom Environment, Student Engagement, and

My classroom is responsive to the learning
needs of all students including those with special
needs and those with a varying of learning styles

1 11.1%

My classroom is safe, orderly, and conducive to
learning

0 0%

| provide explicit modeling and instruction in
appropriate routines, transitions, and personal
interactions

2 22.2%

| use proactive and positive behavior intervention
strategies

3 33.3%

Domain 3.: Planning for Active Learning

| routinely assess and build on students’ prior
knowledge

2 22.2%

| routinely share an objective or learning target
for each lesson

0 0%

| routinely build in a variety of strategies and
resources in order to differentiate instruction
effectively

4 44 4%

| routinely look for interdisciplinary connections
to make learning authentic and relevant

4 44 4%
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Areas to Target for self-
improvement, growth and
professional learning in
Teacher Self-Reflection

CCT Indicators Worksheet

No. of | Percentage of
Teachers’ Teachers’
Choice Choice
Domain 4.: Instruction for Active Learning
| use technology resources when possible to
. . 4 44.4%
enhance instruction and engage students
| routinely monitor and adjust instruction based 0 0%
on formative assessment °
| routinely use discourse, inquiry-based learning, 4 44 49
and higher order thinking in activities et
Domain 5.: Assessment for Learning
| routinely use a variety of assessment
techniques to allow students to demonstrate 4 44 4%
mastery
| use both formative and summative
: 3 33.3%
assessments to give students feedback
| collect data on student performance to inform 3 33.3%

decision making

Domain 6.: Professional Responsibilities and Teacher Leadership

| participate in collaboration with colleagues

0
around sharing best practice and data 2 22 2%
| apply new knowledge learned through
professional development and discourse in my 3 33.3%
classes
| am aware of and consistently implement 1 1.1%

Concordia Lutheran School —NP Initiatives
| create a positive and respectful environment

with student, family, and community
through maintaining regular and proactive 2 22 2%
communication and seeking to build
relationships
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Table 3 Normal Lessons Recorded in 5-minute Segments during
Classroom Observations

Time Segments in minutes 5 [10[15] 20 25 [30[35]40] 45 [ 50 [ 55 [ Percentage | Rank
(No. of occurrence in each time segment) of
Occurrence
Grouping Strategy
1. Independent work 1 (3 13|22 OlC|CI1 |1 |1 15.22% 3
2. Pairs of students OlOClIOCIOC|lC]|12 1 OlOolO|10O 2.17% 7
3. Small groups Ol1 12 1002 11112 |OClO 8.70% 6
4. Mixed group/ index O|0[O|0O]|1 |2 |3 |Of1 |1 |1 9.78% 5
5. Whole class
a. Attn. to teacher 6 5 6 6 6 3 2 4 3 4 3 52.17% a:
b. Attn. to student(s) 1 1 O3 Ol1 2 5 1 2 O | 17.39% 2
c. Attn. to media ClOo|C|O|C|lO[O|1C[O]|10C|O 0%
6. Transition 2 1 l O|O|3 O3 1 1 O 13.04% 4
Teacher Engagement
1. Active with students
a. Lecturing 7 |3 |4 (2 |5 (4 ]2 |12 |1 |2 35.87% 2
b. Discussion 1 2 4 6 3 4 2 4 4 5 3 41.30% 1
c. Indiv/Group help O]2 1 2 3 3 5 1 3 1 1 23.91% 5
2. Observing students A, 5 2 2 3 5 6 2 3 Ol1 32.61% 3
3. Transition 5 1 5 1 4 2 2 1 2 1 O | 26.09% 4
4. Other 1 (OO0l |1C|O(C|C|IO|C| 1.09% 6
Student Engagement
1. 0 student off task 8 8 6 8 4 9 4 |5 4 3 2 66.30% 1.
2. 1-3 students off task Ol1 3 1 a4 Ofs 4 4 1 2 27.17% 2
3. 4-6 students off task O|lO|lolClCclolOo|lOolC]r |O 1.09% 3
4. 7-10 students off task OlOo|lolCclolololololO|a 1.09% 3
5. >10 students off task OlOolClOl1 |OlO|lOC|lC|lO|0C 1.09% 3
Using Instructional Time Effectively
1. Content teaching 6 5 6 7 4 6 3 2 2 5 2 52.17% 2
2. Routines & procedures 9 5 6 6 a4 6 7 8 3 a4 2 65.22% 1
3. Digression (off topic) OlOIOIOIOlO|lO]1 OO0 1.09% 4
4. Other 2 4 3 2 5 3 5 4 6 3 2 42.39% 3

Table 4 Major Concerns ldentified by Teachers for Lesson Observation

Major concern of Number of teachers Percentage
observation selecting it
Questioning 4 (out of 9) 44 4%
Catering for Learner Diversity |5 (out of 9) 55.6%

Table 5 Methods to be Chosen to Cater for Learner Diversity

“Catering for Learner Diversity”
as the major concern of No. of teachers selected | Percentage
observation
a) Whatever Methods Teachers |1 (out of 8) 20%
Could Think of
b) Grouping and Group Work 2 (out of 5) 40%
c) Cooperative Learning 2 (out of 5) 40%
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| set out to observe lessons with respect to the major areas of concern
identified by teachers, followed by teacher’s self-reflection, professional
dialogue and walk-through observation. Teachers also invited me into the
classroom to observe when they were ready. In each lesson, evidence of
good practice and the areas for improvement were recorded. The lesson
observation form was completed by me accordingly (Appendix 3) while
each teacher filled in the self-evaluation form (Appendix 4) to reflect on
his/her teaching. Every teacher and | then met to share our ideas. Having
identified their strengths for further development, teachers also named their
weaknesses and thought of ways to avoid or remedy them in later lessons.
The priority of the professional dialogue was how the researcher and the
participating teacher could work together to make his/her teaching more
effective and efficient. In the final stage of data gathering, walk-through
observations were conducted to make sure both the researcher and the
participating teachers knew they were on the right track. More chances for
professional sharing and discussions could also be provided, and these
were very important for our teachers, especially those who always wanted to
improve further.

Discussion

To answer the two research questions: “Can the action research-lesson
observation be an additional or alternative means for the school to adopt
so as to improve teaching quality and effectiveness of teachers?” and “How
do teachers evaluate the action research-lesson observation in comparison
with the traditional lesson observation?”, | requested all the participants to
complete the evaluation form in written form (Appendix 6) after the first round
and in spoken form after the second round. At the end of the post-observation
professional dialogues, they shared their feelings and thoughts about the
action-research lesson observation they had undergone and compared it with
the traditional appraisal-lesson observation system they had experienced
previously. All of them also gave an account of the merits and demerits of the
two systems in written form in the first and verbally in an individual interview
the second time (Appendix 6). Their comments are summarised in Table 6:
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Research Observation

of Traditional

versus Action

Action Research-lesson
Observation

Traditional Appraisal Lesson
Observation

Merits Demerits Merits Demerits
Comprehensive Time-consuming Time-saving Lack of continuous
study of teaching follow-up and

feedback
Systematic Exert greater Less pressure for | Assessment
investigations to pressure on usually there is one | purpose instead
enhance teaching teachers lesson observation |of seeking
quality and only improvement in
effectiveness teaching

Help to develop
habits of reflective
teaching among
teachers

Demanding as
teachers’ workload
is high

An effective means
of teacher appraisal
system of teaching

Tense atmosphere
as appraisal takes
place

Focus on the
process and
outcome of teaching
and learning,
bringing along
insights to improve
teaching quality and
effectiveness

A complicated
process to get
improvement

A quick and simpler
way to complete the
task of the lesson
observation

Straight-forward
but incomplete in
nature

Cooperative
and seeking for
improvement

Time is needed to
create trust and
respect among
teachers and the
conductor

Authority to conduct
the appraisal
lesson observation
is stipulated in the
school hierarchy.

Emphasis on

the grading

and conclusion
of teachers’
performance,
neglecting the
opportunity to
seek for teaching
improvement.

Act as a formative
assessment of
teaching and
evaluation for
improvement

Norm referenced

Criterion-
referenced

Act as a summative
assessment of
teachers and
evaluation of
performance
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The comments given by teachers in the two rounds were similar and
consistent with their sharing about the action research-lesson observation with
the traditional appraisal lesson observation system in professional dialogues.
Seven of the nine teachers for instance regarded the former as more helpful
than the latter for improving their teaching quality and effectiveness and
agreed that it was a suitable tool to be chosen as an addition or alternative to
that used nearly in all schools including ours. The other two thought that both
observation systems were acceptable. The consensus of them and the seven
others was that the former could enhance teaching quality and effectiveness,
promote the development of reflective teaching among teachers, and work as
a formative assessment of teaching and evaluation for improvement (Table
6). From their responses, | also learned they had agreed that action research
was an effective means for professional development. Their responses in
depth are discussed as follows:

Analysis of strengths and weaknesses

Teachers felt that action research could help them to analyse their
strengths and weaknesses. One teacher commented, “As compared with the
traditional lesson observation, the action research-lesson observation could
give a broad and an in-depth analysis of my strengths and weaknesses in
my teaching techniques and behavioral pattern.” Another said *it was a kind
of in-depth lesson observation” and “it could help to make me become more
familiar with the strengths and weaknesses of my teaching and guide me to a
better delivery of lessons with good quality and effectiveness.”

Setting Clear Objectives with Teacher's Major Concerns

This characteristic of action research could serve as a guiding principle
for seeking improvement. All teachers for instance told me in their individual
interviews that the observation record helped them to figure out their major
concerns and where they wanted to learn further. They valued the data
collected from the classroom observations and ranked it as the third most
helpful element among all the different parts of the action research. As one
of the teachers said, “Action research-lesson observation helped me to
analyse my lesson in various dimensions. It gave me a full picture of what
went on and hence indirectly improved my teaching effectiveness.” Another
teacher added, “The action research-lesson observation, with a series of
lesson observations, reflections, walk-through observations and professional
exchanges of ideas, was a continuous process of lesson study with a sharp
and clear objective to improve teaching quality and teachers’ effectiveness.”
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Effect of follow-up measures —
professional dialogue and self-reflection

Although lesson observation was an integral part of our study, whether
it could function was largely dependent on the self-evaluation and the
professional dialogue afterwards. Teachers in general considered these two
processes valuable because they helped them understand their lessons
better and consequently to know how to improve. Thus they all gave high
ranks to self-evaluation afterwards, self-evaluation before and professional
dialogue after observation as helpful parts of action research (Table 7).

Table 7 Ranking of Different Helpful Mechanism of the Action
Research that can Improve Teaching

Helpful Mechanism of the Action Research Ranking
Teacher Self-reflection before the action research 5
Quantitative data gathered to gain a general picture of the lesson 3
The teacher can decide which domain and areas he or she wants 6
to focus on

Actual lesson observation 4
Teacher self-evaluation to do reflection after the conduct of the 5
lesson observation

Professional dialogues to exchange ideas after the lesson 1
observations

Walk-through observations 6

Professional Dialogue

All teachers agreed that the professional dialogue after lesson
observations was inspiring and could give them insights on how to plan
and teach their subsequent lessons. They felt that observation had helped
them analyse their teaching more deeply and lots of useful ideas could be
exchanged in the professional dialogues. One teacher said, “The professional
dialogues after the observations gave me some understanding on how to
better plan my lesson.” Another added “Plenty of ideas were exchanged in
the professional dialogues. The evaluations and observations allowed us and
the researcher to look at teaching from different perspectives.”
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Self-reflection

Teachers ranked self-reflection before the study and self-reflection
afterwards the fifth and second respectively in terms of usefulness. Their
feelings were positive overall as indicated in the following statements they
gave, such as “The evaluations and observations allowed the participating
teachers and the conductor to look at their teaching from different
perspectives” and “It has given me a lead on what | have to improve.”

Walk-through Observation as a Follow-up Measure

Teachers also viewed walk-through observation afterwards as useful
for ensuring what they had learnt could be put into practice in subsequent
lessons. To take one teacher’s statement as an example, “| think the previous
traditional appraisal lesson observation did not have any follow-up measures
but the walk-through observation of the action research-lesson observation
did help us to examine whether we have improved our teaching or not.”

Reflections and Recommendations

Following an action research approach can allow teachers to improve
their teaching practices and effectiveness. As participants in this study
expressed, the quantitative data collected from the detailed observations,
actual lesson observations, self-reflection and professional dialogue were all
essential to making this possible. By requiring a consistent, prolonged period
of observation and receiving continuous feedback, teachers could understand
their own teaching more thoroughly and systematically and therefore teach
more effectively. The professional dialogues after the lesson observations and
walk-through observations could also provide chances of continuous learning
through professional sharing among colleagues.

Without focusing on or discussing what has happened in the classroom,
teachers may jump to conclusions about why things are happening. They
may only notice reactions of the more noisy and outspoken students, without
trying to gain a deeper understanding of what are really going on. Lesson
observation, reflection and professional sharing in an action research context
are useful for the collection, recording and analysis teachers’ thoughts about
students’ performance of the students and identifying ways for positive
change.
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It is difficult for teachers to form the habit of doing self-reflections after
lessons as they are really busy and their jobs are demanding if they want to
survive in the school setting. The action research process can help them to
see more of the objective reality of their classrooms through the collection
of quantitative data, professional exchange and self-reflections. The more
familiar teachers are with their lessons, the more easily they can understand
their effectiveness and the more likely they can make improvements. As
we can see from the data, teachers valued the action research as a more
efficient way for them to understand their teaching better and help them
to seek improvement. They thus agreed that it could be an additional or
alternative means for improving teaching quality, perfecting their practice,
trying new ideas and activities and seeking continuous improvement.

Self-reflection by itself may be too subjective and biased and cannot
produce a realistic and satisfactory improvement. ldeas and comments
from a third person can make the evaluation of lessons and reflection on
teaching performance more objective, comprehensive and fruitful. Seeing the
importance of this third person (the researcher in this study), the teachers
in this study gave high ranking to lesson observation and professional
dialogue as the means for teachers to seek improvements in their work in the
classroom.

Mutual trust and respect between the researcher and participating
teachers are vital to the identification of good practices and weaknesses.
Without trust and respect, lesson observations might cause fear, anxiety and
reluctance to participate. Teachers may be suspicious of the researcher’s
intention and the exchange of ideas can become a superficial process and a
waste of time. Developing a trustful and respectful atmosphere between the
principal and teachers is needed before the present study can be conducted
meaningfully in the school. Open-mindedness is important as no two persons
are the same. To promote useful dialogue, both the researcher and teachers
should be open to new ways of teaching and its assessment and be prepared
to work collaboratively.

Teachers in this study certainly experienced more continuous pressure
than what the traditional appraisal-oriented lesson observation would bring.
Nevertheless, they all agreed that the action research lesson observation
approach was more useful for the improvement of teaching quality and
effectiveness, especially in the analysis of strengths and weaknesses and the
setting of objectives. Frequent self-reflection, professional dialogue, sharing
and walk-through observation are the measures that are helpful in this regard.
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Appendix 1 Details of Programme Implementation

Action Research — Improving Teaching through Classroom Observation
Details of Programme Implementation

1.

Invite teachers to take part in the action research. Teachers who want
to improve their teaching and who need to improve their teaching are
recruited.

. Hold a meeting with all the participating teachers, discuss with them the

details of the action research and reach an agreement of the actual run-
down of the programme.

. Help the participating teacher to understand more about his/her teaching

and himself/herself as a teacher more by giving each teacher a worksheet
of teacher self-reflection (Form A). Teachers return the worksheet after
completion.

. Go into the classroom and observe the lesson of the participating teacher

to collect some quantitative data of the teacher (Form B), letting both the
teacher and observer understand his/her teaching more.

. Interview individually with the participating teacher to find out which

domain and areas he or she wants to pay more attention.

. Conduct the lesson observation of the action research. Complete the

lesson observation form (Form C). The teacher has to fill in the self-
evaluation form to do teaching reflection (Form D).

. Have a professional dialogue to exchange ideas with the teacher and

agree on a plan for his/her future development in improving teaching
effectiveness.

. Conduct walk-through observations to monitor and address the progress

of the participating teachers (Form E).

. Start the second round of the lesson observations and repeat steps 6 to 8

again.

10.Interview the participating teachers.

11.1f needed, another round of lesson observation will be launched.

12.Share findings of the action research.
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Appendix 2 Teacher Self-Relfletion Worksheet

CLSNP Teacher Self-Reflection Worksheet (Form A)

Please complete the rating scale to review the Common Core of Teaching (CCT) that is borrowed and revised from Connecticut
State Department of Education (2010). This information will help you to understand your teaching and yourself as a teacher
more. It will help to guide goal setting and professional development planning. Select the rating that best describes your practice
in each indicator. Give the completed worksheet to the principal so that he can use it during the action research.

Si; indicate completion and review of form to promote reflection and improvement.

CCT Indicators The rating scale

1 2 3

Domain 1.: Content and Essential Skills

I am proficient in discipline-specific knowledge and skills

| am an effective communicator and use a variety of communication strategies

I am proficient in using technology resources to enhance instruction

Domain 2.: Classroom Environment, Student Engagement, and Commitment
to Learning

My classroom is responsive to the learning needs of all students including those
with special needs and those with a varying of learning styles

My classroom is safe, orderly, and conducive to learning

I provide explicit modeling and instruction in appropriate routines, transitions, and
personal interactions

I use proactive and positive behavior intervention strategies

Domain 3.: Planning for Active Learning

I routinely assess and build on students’ prior knowledge

[ routinely share an objective or learning target for each lesson

I routinely build in a variety of strategies and resources in order to differentiate
instruction effectively

I routinely look for interdisciplinary connections to make learning authentic and
relevant

Domain 4.: Instruction for Active Learning

I use technology resources when possible to enhance instruction and engage
students

I routinely monitor and adjust instruction based on formative assessment

I routinely use discourse, inquiry-based learning, and higher order thinking in
activities

Domain 5.: Assessment for Learning

I routinely use a variety of assessment techniques to allow students to demonstrate
mastery

I use both formative and summative assessments to give students feedback

I collect data on student performance to inform decision making

Domain 6.: Professional Responsibilities and Teacher Leadership

I participate in collaboration with colleagues around sharing best practice and data

I apply new knowledge learned through professional development and discourse in
my classes

1 am aware of and consistently implement Concordia Lutheran School -NP
Initiatives

1 create a positive and respectful environment with student, family, and community
through maintaining regular and proactive communication and seeking to build
relationships

The rating scale:

I=area to target for self-improvement, growth, or professional learning
2=qrea of competence

3=area of mastery, ability to mentor or act as teacher leader in this domain

Teacher signature (Name: ) Date reviewed

Principal signature (Name: Lee Chi Shing ) Date received
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OVERVIEW

The Common Core of Teaching articulates the art and science of teaching
as essential knowledge, skills and qualities. These foundational skills and
competencies are grouped by domains but, in practice, are to be viewed as
integrated parts of the complex and dynamic process of effective teaching.
The CCT should be used to help guide and build teacher competence
continuing throughout a teacher’s career.

Domains of Teacher Performance

Domain 1. Content and Essential Skills:
Teachers understand and apply essential skills, central
concepts and tools of inquiry in their subject matter or field.

Domain 2. Classroom Environment, Student Engagement and
Commitment to Learning:
Teachers promote student engagement, independence and
interdependence in learning by facilitating a positive learning
community.

Domain 3. Planning for Active Learning:
Teachers plan instruction in order to engage students in
rigorous and relevant learning and to promote their curiosity
about the world at large.

Domain 4. Instruction for Active Learning:
Teachers implement instruction in order to engage students in
rigorous and relevant learning and to promote their curiosity
about the world at large.

Domain 5. Assessment for Learning:
Teachers use multiple measures to analyze student
performance and to inform subsequent planning and
instruction.

Domain 6. Professional Responsibilities and Teacher Leadership:
Teachers maximize support for student learning by
developing and demonstrating professionalism, collaboration
with others, and leadership.
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Appendix 3 Classroom Observation Form

CLSNP Classroom Observation Form to Gain a General Picture of the Lesson (Form B)

Name of teacher:

Period:

|R00m:

|5ubject:

Date: |Class level:

To

pic:

Time Segments in
minutes

5

20

25

35

40

50

25

Remarks

Grouping Strategy

1. Independent work

. Pairs of students

. Small groups

O|0|0|0
Q0|00
O|0|0|O
O|0|0|0O
Q|0|0|0O
O|0|0|0
O|0|0|0O
Q0|00

2
3
4. Mixed group/ indep
5. Whole class

a. Attn. to teacher

b. Attn. to student(s)

c. Attn. to media

6. Transition

0|0|0|0] [0O|0|0|0
O|0|0|0O| |O|O]|0|0

0|0|0|0

O|0|0|0

00|00

O|0|0|0

O|0|0|0

O|0|0|0
O|0|0|0

O|0|0|0

O|0|0|0] [|O|0|0|0

Teacher Engagement

1. Active with students

a. Lecturing

b. Discussion

c. Indiv/Group help

2. Observing students

3. Transition

4. Other

Student Engagement

. 0 student off task

. 1-3 students off task

. 7-10 students off task

1
2
3. 4-6 students off task
4
5

. >10 students off task

O|O|0|0|0O] [O|O|0|0|0|0
O|0|0|0|0] |O|O|O|O|0|0
OlO|0|O|O] [O|O|O|0|0|0O
O|O|0|0|O] |O|C|0|0|0|0O
O|O|0|0|O] |O|O|O|O|0|0
O|O|O|0|O] |O|O|0|0|0|0O
O|O|0|0|O] |O|O|0|0|0|0O
O|O|O|0|O] |O|O|O|0|0|0
O|0|O|0|O] |O|O|0|0|0|0O
O|O|0|0|O] |O|O|0|0|0|0O
O|O|0|0|0O] |O|O|0|0|0|0O

Using Instructional Time
Effectively

1. Content teaching

2. Routines &
procedures

3. Digression (off topic)

4. Other

O|0] 0|0
QO] QO
O|0] OO
|0 OO
O|0| OO
O|0| 0|0
|10 OO0
O|0| OO
O|0| OO
|0 0|0
O|0| 0|0
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Definitions:

Grouping Strategy — Indicate how students are working at the time of the
Observations. Choose only one category that is indicated and best fits the
definition of what is going on in the classroom.

1.

Independent work — when ALL students are working on an assignment or
project that is to be completed independently by the student. NOT if the
student is working independently on part of a group project.

. Pairs of students — when students are working together in pairs on an

assignment that is to be completed jointly. NOT if the students are working
in pairs as part of a group project.

. Small groups — when students are working in groups larger than two to

complete an assignment or project. All students should be involved in a
group. If some are working independently on behalf of the group, then it
would not be considered small groups.

. Mixed groups — This category should be scored when the students are in a

mixture of different groupings. For example, if some students are working
in small groups while others are working individually, this category should
be scored.

Whole class — when the entire class is focused on one person or media.
Attn. to teacher — when the class is listening to the teacher giving
instructions, lecturing, or engaging in some activity that requires the
attention of the class.

. Attn. to student(s) — when students are presenting work to the class or

taking part in a discussion with the teacher. This should only be scored
when the students are actually talking. For example, if the students are
presenting information and the teacher begins talking during the scoring
interval, the attention to teacher should be scored. Also, if the teacher is
engaging in discussion and a student is talking, this category should also
be scored.

. Attn. to media — when the students are watching a video or engaging in

any activity that requires them to focus on a media object as the primary
activity. If a teacher is using the technology as part of a lesson and they
are talking or leading the class discussion, “Attention to Teacher” should
be indicated even if the students appear to be paying attention to the
media or technology. “Attention to media” should be indicated if the
students are primarily paying attention to media to receive information
about the lesson and the teacher has minimal involvement.

Teacher Engagement — Indicate what activity in which the teacher is
engaged in each interval
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1. Active with students - they are actively engaged with students in one of
the following manners:

a. Lecturing — the teacher is talking to the class and is either presenting
material to be learned or giving instructions about a task.

b. Discussion — the teacher is actively engaged in a discussion where
students are contributing substantially to the task or lesson. In order
for this to be scored when the teacher is talking, the teacher must be
responding directly to a student's response during the moment the interval
is scored. This interval is also scored if the teacher is silent and is listening
to a student respond to a question.

c¢. Individual/group help — the teacher is actively engaged in assisting a group
or individual on a task they are completing. For this category they must
either be actively listening to a question from a student or talking to the
student/group.

2. Observing students — when the teacher is walking around the class and
observing the class as a whole while they are engaged in an activity. They
should NOT be engaged with any particular student or group in order to
score this interval.

3. Transition — the teacher organizing or helping students organize for the
next task.

4. Unrelated activity — the teacher is doing something that is not related to
the task at hand, such as sitting at their desk, talking on the phone, or out
of the room. This category should also be checked when a teacher is not
visible during video observations.

Student Engagement — At the beginning of the interval, count the number
of students who appear to be off-task, or are not engaged in the activity. This
can be done by quickly glancing over the room and seeing if students are
obviously not involved in the activity.

Off task behavior is defined as: a) not oriented toward teacher or task while
listening to instructions, b) not following instructions appropriately, ¢) not
oriented toward the task.

It should be fairly obvious that the student is not engaged in the classroom
activity in order for this to be scored. For example, if the teacher is lecturing
and a student is not looking directly at the teacher, but also not engaged in
any other activities, this would still be considered on-task. Off-task behavior
needs to be quite obvious in order for a student to be considered off-task.

Using Instructional Time Effectively — Indicate what activity in which the
teacher is engaged in each interval. This can be done by quickly paying
attention to what the teacher is doing about. Digression means off-topic and
nothing related to the teaching objectives and content.

48 | HEMEREER



Improving Teaching through Classroom Observation

Appendix 4 Self Evaluation Form

CLSNP Self-evaluation Form — Teaching Reflection (Form D)

Name of teacher: Period: |Room: [Subject:
Date: [Class level: Topic:
Stimulating Questions for Self-evaluation Comments

Lesson Objectives

*Were the objectives displayed on board or clearly
articulated?

*Did students understand what I did in the lesson?

* Was what we did too easy or too difficult?

* What problems did the students have (if any)?

* Was there a clear outcome for the students?

* What did they learn or practise in the lessons? Was it

useful for them?

Activities and Materials

*What different materials and activities did [ use? Were
they appropriate (i.e. to carry out the teaching
objectives; to suit the standard of the students)?

*Did the materials and activities keep the students
interested?

*Could I have done any parts of the lesson differently?

*What could be done if the materials/ activities planned

did not work?

Motivation and Students

*How might this lesson be related to previous class
work, future class work or to areas of importance in the
students’ lives?

*Was the lesson designed to appeal to the students’
interests and developmental tasks?

*Were all the students on task (i.e. doing what they were
supposed to be doing)?

*If not, when was that and why did it happen?

*Which parts of the lesson did the students seem to enjoy

most? And least?
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Lesson Management and Strategies

*Did activities last the right length of time?

*Was the pace of the lesson right?

*Did [ use whole class work, group work, pair work or
individual work appropriately?

*Were there sufficient examples being included to
demonstrate the idea, content or procedure? What did [
use them for? Did they work?

*Were my instructions clear?

* Did students understand what to do in the lesson?

*Did [ provide opportunities for all the students to
participate?

*Was [ aware of how all the students were progressing?

*How questions were used in the lesson? Sufficient and
effective?

*Was enough work planned to keep students engaged in
productive tasks suited to their capacities?

*Had provisions been made for individual differences
(catering for learner diversity)? Were they suitable?

*Was feedback immediate and adequate?

*Could I regard my students as active learners? What
evidence could I find? What measures did I use to

encourage them to learn actively?

Overall

*Did any discipline problem(s) occur? How could these
problems be prevented?

*Was the assignment clear and concise? Did the students
know what they were to do?

* Had time been allocated to do the conclusion and
consolidation?

*What seemed to be the most important things
happening or missing in the lesson?

*What was the emotional/affective atmosphere in the
lesson (e.g. energy, excitement, engagement, boredom,
irritation, indifference ...)?

*Did it appear that the students experienced learning?
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Appendix 5 Observation Feedback Form

CLSNP Walk-Through Observation Feedback Form  (Form E)
Date Time Class Subject Teacher
The Students Were: The Teacher Was:

_ Ontask in challenging/engaging work (80% or more)
_ Writing or creating original work

__ Taking a test or quiz

_ Revising or editing work

_ Completing an assignment

__ Completing worksheets

_ Reading

~ Using technology

__ Listening to the teacher

_ Answering rote or knowledge-level question
~ Answering higher order questions

__ Initiating higher order questions

__ Self-directed, self-initiated

_ Correcting homework assignment
_____Atthe overhead projector

__ Speaking in front of or presenting to class
_ Transitioning between classes or activities
_Inclass, downtime

Others (

—

_ Specifying expectations & desired behavior
_ Lecturing or assigning to whole group

__ Conferencing with readers

_ Conferencing with writers

_ Facilitating small groups

__ Providing direct instruction (individual or group)
_ Reading to students

_ Asking knowledge level/procedural questions
_ Asking higher order questions

_ Using ample wait time

_ Modeling or demonstrating a task

__ Modeling or assisting with technology

__ Circulating about classroom

_ Transitioning students between activities
____Atthe overhead projector

__ Checking papers or homework

_ Sitting/standing behind desk (or podium)
_Inclass, downtime

Others ( )

Evidence of Concordia Lutheran School - NP Initiatives:

Evidence of Positive Climate & Teacher Efficacy:

_ Objectives displayed on board

__ Learning through activities

_ Working *individually/in pairs/in groups
_ Dealing with student learning diversity
__Active learning atmosphere

__ Class routine: students sitting properly and still
_ Class routine: textbooks on the desk

__ Class routine:* notebooks on the desk/being used
_ Classroutine: ___sleeping/__ off-task students
_ * Reading/writing/listening/speaking

~ Presenting in front of classmates

__ Applying learning skills

_ Asking a wide range of questions

_ Formative assessment

Consolidation of the lesson

_ Procedures in place and being used

__ Appropriate student praise
_Instruction appropriate to students

_ Student work displayed

_ Respectful behavior / positive regard

__ Specific constructive feedback

_ Room was without clutter, including walls
_ Effective time management

__ Efficient use of materials

_ Personal, positive interactions with student
_ Connections with prior learning

_ Equitable, consistent application of rules
_ Real-world connections/student interests

Assessment of learning (rubric, self-assessment)

Re-teaching / relearning material

Notes:

* Delete as necessary
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Appendix 6 Evaluation

Evaluation after the implementation of the First round Action research -
Improving Teaching through Classroom Observation

1. Did the 1™ round of the action research-lesson observation help you to understand your teaching
more and systematically?
If yes, in what way?
If not, why couldn’t it help?

2. Which part of the action research could help you to improve your teaching?
Rank them from 1 to 7 (1 represents it can help you most and 7 represents it can help you least)

a) Teacher Self-Reflection before the action research ( )
b) Quantitative data gathered to gain a general picture of the lesson  ———---mmeoeeeemn ( )
¢) The teacher can decide which domain and areas he or she wants to focus on - ( )
d) Actual lesson observation ( )
¢) Teacher self-evaluation to do reflection after the conduct of the lesson observation- )
f) Professional dialogues to exchange ideas after the lesson observations ~ ---------- ( )
g) Walk-through observations ( )

3. Compare the action research-lesson observation with the previous/ traditional lesson observation.
Which one could help you to improve your teaching quality and effectiveness? Why?

4. Please give an account of the merits and demerits of the 2 systems of lesson observation.

Action Research-lesson Observation Previous/ traditional Lesson Observation
Merits Demerits Merits Demerits
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Previous/ traditional Lesson Observation

Merits

Demerits

Merits

Demerits

5. The 2™ round of action research will begin soon. What modifications or recommendations
would you like to suggest?
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The Use of Process Writing
to Prepare Senior Secondary
Two Students for their
HKDSE Writing Examination

Lam Kang Mei
TWGHs Mrs Fung Wong Fung Ting College

Abstract

This study investigates the effectiveness of using the process writing
approach to motivate New Senior Secondary 2 students for writing tasks and
assist them in improving writing competence. Twenty eight students, who
have learnt writing under the process writing approach for half a year, were
asked to complete a questionnaire survey, interviews and assessments to
evaluate the effectiveness of this approach. Results showed that process
writing could motivate students to write to a certain degree and help them
improve their skills although this was not as obvious as their change in
attitude. In spite of limitations, the process writing approach could be
implemented in the New Senior Secondary (NSS) English Language
curriculum to prepare students for the Hong Kong Diploma of Secondary
Education (HKDSE) examination.

Introduction

Having taught English for eight years, | find that ‘writing’ is the
most difficult part for our students. Many students lack ideas and cannot
elaborate on their thoughts. They do not have enough vocabulary to express
themselves in correct sentence patterns and grammar. Students often
consider the writing process exhausting and unpleasant. According to journals
in the field, process writing is the best way for teaching writing skills because
it promotes active and supportive learning. This paper focuses on whether the
approach could help and motivate my Senior Secondary 2 students to write.

In the NSS English Language Curriculum implemented since 2009,
process writing is recommended by the Curriculum Development Council as
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an approach for maximising teaching effectiveness. Thus, another purpose
of this paper is to evaluate the effectiveness of this process approach for
teaching students to write in depth (of around 400 words) on one of the
elective areas with appropriate language, content and organisation.

Process writing is a teaching methodology. According to the Elementary
English Language Arts Curriculum page (Washington Country Public Schools,
2002), it is “writing instruction in which a teacher guides pupils through
certain stages, or steps, to complete their writing pieces” and is viewed as
“a recursive, nonlinear cognitive process in which the writer moves back and
forth” (Tang, 2006). Writing under this approach is divided into the stages
of pre-writing, drafting, revising, editing and publishing. What the teacher
has to do is to act as a facilitator and organiser of learning activities (like
brainstorming, group discussion and peer response) and to support students
in developing knowledge and skKills at different stages. Normally, marks will
not be given before the end of the publishing stage.

Process writing has been introduced into Hong Kong since the 1990s.
However, it faces constraints which are well documented in research
papers. Many teachers have returned to a product based approach or are
implementing it on occasion. Three local research papers are discussed
below in relation to the study of its implementation in the local context.

Literature review

Ng (1999) has implemented the process writing approach with her top
Secondary 2 students to promote creativity and a sense of collaboration,
using activities such as peer conferencing and peer evaluation. In the first
trial, students’ writings were rich in ideas but contained many grammatical
mistakes. In the second trial, grammatical mistakes were underlined for peer
evaluation before students submitted their fair copies. Unfortunately, most
of her students failed to correct the mistakes for their peers. All the English
teachers in her school acknowledged the above phenomenon and agreed to
teach with the approach in the following year but without peer conferencing
due to limited teaching time.

Lam (2000), a local teacher-researcher, conducted a systematic study
of process writing with respect to whether it could help his low-banding
students improve and raise their motivation and confidence in writing.
After two trials, eight Band 3 Secondary 1 students in his school wrote on
the topics ‘How to spend their coming Easter holiday?’ and ‘How to spend
their coming summer holidays’. In each trial, the teacher brainstormed with
students together, gave them some words to use and corrected their errors.
Students were asked to provide as many ideas as they could. In the following
lesson, they put their ideas into organised text and help their peers to proof-
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read with reference to a guided worksheet. They then gave a presentation
in front of the class. The teacher and other students offered suggestions for
improvement, and everyone had to make revisions accordingly. Finally, the
teacher marked their written work and students did the corrections. All were
asked to complete a questionnaire survey about attitude towards writing.

A comparison of the work done in Lam’s study showed significant
improvements in content, since 75% of students could write more in the
second draft and perform better in capitalisation and tenses. Many mistakes
were still found in the use of singular and plural forms of nouns and verbs,
spelling and punctuation, so there was no significant improvement in terms
of accuracy overall. Questionnaire results, however, indicated that 93.8%
of students were in favour of learning through the process writing approach
rather than the conventional one. 81.3% of them were interested in pre-
writing activities because of its usefulness for generating ideas and helping
them get the right words and expressions. The reaction was mixed as 43.8%
of them contended that pre-writing activities were not useful in organising
thoughts and only 56.3% of them thought that their classmates’ suggestions
were useful for improving accuracy in expression. Two-thirds (68.8%) even
thought that the suggestions could not help to improve the content of writing.
To conclude, Lam noted that pre-writing activities could help to raise interest
and confidence and that the division of the writing process into small bits
could enable low achievers to maintain interest and confidence through the
receipt of instant feedback.

Unfortunately, Lam’s study involved only eight subjects and was not
carried out in a naturalistic setting. Asking students simply to choose ‘yes’
or ‘no’ in his questionnaire instead of using a Likert scale also means that
more precise data about attitude could not be drawn. A follow-up interview
should be conducted so that implications need not been drawn all directly
from numerical data. Instead of examining written work on two occasions, a
systematic pre-test, post-test design should be used to facilitate comparison.

While pre-writing activities are important for arousing interest, peer
reviews are considered by many as more effective for helping students
learn (e.g. Ho, 2004) because readers can more easily learn how to revise
their own drafts and understand what others need to improve on. In his
study of Secondary 4 students in a Band Two CMI school, interviews and
questionnaires were used for getting information about the challenges faced
by teachers and their students. Two teachers out of three felt frustrated by
students’ low level of English proficiency, failure to understand the terms
used in the peer review worksheet and inabilities in identifying grammatical
mistakes and expressing ideas clearly. Weaker students also could not get
sufficient attention in spite of their special needs and their inability to explain
thoughts clearly.
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Ho's study (2004) after all revealed that peer response in process
writing could not cater for the needs of weaker students well. This was in
contrast to the finding of Lam that process writing with both pre-writing
activities and peer review were helpful. The discrepancy between these
two studies is worthy of further examination in Hong Kong because the
approach has been recommended for use in the senior secondary curriculum
implemented since 2009.

Research questions

The present study of feasibility and effectiveness seeks to answer the
following research questions:

1. Do NSS students like process writing more than the traditional way of
learning?

2. Do they think that process writing can help them prepare for the HKDSE
examination?

3. Does process writing help to improve their quality of writing in the HKDSE
examination?

To answer the second and third questions, we have to look at whether
process writing can help students to generate more ideas, organise thoughts
systematically, master proof-reading skills and use appropriate language in
writing. The subjects involved were 28 Secondary 5 students from a band two
class which also included some band one and band three students.

Procedure

Specifically, students had to write a short story based on the NSS
elective modules ‘Learning English through Drama’ and ‘Learning English
through Short Stories’ and a drama topic (Appendix ). Three students from
the top, middle and bottom levels of English proficiency were then invited to
an informal pre-test group interview when they were asked to express their
views on writing and were informed about the nature of the writing process
approach.

All students had already had dictations on the words and expressions
related to drama and short stories so as to familiarise themselves with the
necessary language. They were divided into groups of four and asked to
complete the pre-test questionnaire survey (Appendix 1) about writing. They
also wrote a composition based on the NSS elective modules ‘Learning
English through Drama’ and ‘Learning English through Short Stories’
(Appendix I) and read it aloud to their group members. Group leaders jotted
down the main points (Table 1) and made a presentation.
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In the lesson thereafter, students in pairs spent around 20 minutes to
study the assignments from two others with the help of a task sheet (Appendix
[l). First, they had to evaluate the content, organisation and language which
were used by ticking the right boxes (‘Done’, ‘Partly done’ and ‘Forgot to do’).
Secondly, they put stickers next to the paragraphs or words they appreciated
and correct the mistakes which had been underlined. They also rewrote the
part(s) they did not like and give suggestions for improvement. In the writing
and editing lesson, the teacher commended on some of their good works and
gave a list of the paragraphs which students liked (Appendix IV). Students
were given 70 minutes to revise their writing, ask the teacher and peers
for assistance and complete the editing. They did the corrections at home
according to the teacher’'s comments.

Table 1 The collective plan

Para 1l: -Whenandwhere | watchedit

. -Why | want to seethe performance

. -Mentionthe performance was outstanding,
& make one learn many things about drama

. -l would liketo share my experiencewithyou.

Para 2: -Tellthename oftheplay
. -The purpose of the performance
. -Whatistheplay about?

Para 3: -Talk about what made it outstanding
. -e_g. plots, props, acting skilks, what the director did

Para 4: -Conclusion: the performance wasremarkable

. -feeling
. -What I've learnt
. -Recommend it to the students

Finally, students completed a post-test survey (Appendix V) about the
application of the approach to the writing of short stories and drama scripts,
and were classified into three groups according to the quality of language
they had used. Three of them were then interviewed about their writing
experiences and other related views for enriching the data collected from
the questionnaire. By adopting a pre-test post-test design, their performance
in the examination writing papers could be compared with that in the test
writing papers for assessing how far the quality and length of their writing had
improved.
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Findings

Table 2 shows the length of writing by the three interviewees produced
in the test and examination. Two subjects had written more on their ideas
than before for better elaboration and organisation. However, there is no
significant evidence showing that the process approach could help them to
write in depth.

Table 2 Length of writing by the three subjects
_ No of wo_rds_ N_o of words Change
in the examination in the test
Student W 276 229 +
Student S 351 390 +
Student A 511 490 =

*W-the weak student, S-the strong student, and A-the average student

Tables 3, 4 and 5 analysed the variations in students’ performance in
the test and examination. Although all had improved in their use of tenses,
whether process writing could lead to improvements in the command of
English and proof-reading skills is not clear. This finding is similar to that of
Lam (2000), which was that students had made fewer mistakes in tenses but
not in other aspects of grammar. The implication is that the use of tenses is
easier to master and proof-read.

Table3 The writing performance of the weak student in
examinations and tests

o
Student W : Error /° > Error % in test Change
in the examination
SAubJect—verb 539 0.0% i
greement

Singular/Plural 24.4% 6.9% +
Tense 0.0% 96.3% —
Spelling 51% 0.4% +
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Table 4 The writing performance of the average student in the
examination and test

0,
Student A : Eftor A’ . Error % in test Change
in the examination

Subject-verb 4.8% 5 0% B

Agreement
Singular/Plural 6.7% 11.8% —
Tense 4.4% 12.9% =
Spelling 1.1% 0.5% =

Table 5 The writing performance of the strong student in the
examination and test

0,
Student S ; 275 A’ : Error % in test Change
in the examination
Subject-verb 13.6% 12 5% n
Agreement
Singular/Plural 0.0% 1.8% =
Tense 3.4% 12.1% =
Spelling 1.6% 0.2% =+

Meanwhile, some improvements could be noted in the test and
examination papers (Table 6). The weaker, average and strong students
scored 1.5, 2.5 and 2.5 marks for instance. These mark increases could be
indicators of improvement in writing quality following the use of the process
approach although there is no evidence to show that students could write
more, had done better in proof-reading skills or changed in their attitude
towards writing. Instead, they might have been influenced by the topic chosen
as only one and two students chose to write on ‘Learning English through
Drama’ and ‘Learning English through Sports Communication’ respectively in
the examination.
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Table 6 Marks obtained by students

Content Grammar | Organisation | Total
W’s test writing 1.5 1 1 3.5
W'’s exam writing 2 15 1.5 5
A's test writing 3 2 25 7.5
A's exam writing 4 3.5 3.5 1"
S’s test writing 3.5 3 3.5 10
S’s exam writing 45 4 4 12.5

Table 7 shows the attitudes towards process writing. In the pre-test
survey, the mean mark for each item was 2.8 only as there was a lack
in ideas, words and expressions for short story/drama writing. Students
seldom made a draft or had the ability to proof-read especially with respect
to grammatical mistakes. The increase in the mean mark to 3.6 in the post-
test survey implies that with the use of the process approach, students were
becoming more positive towards writing. Even the weaker ones improved a
lot (to 56.3%). The mean mark given by the medium-ability group (3.8%) was
higher than those of the other groups.

Table 7 Students' attitude towards writing

Attitude towards
writing shown
in the post-test
questionnaire

Attitude towards
Mean writing shown in the
pre-test questionnaire

% increase

Overall 28 3.6 26.3%
Weak 20 3.1 56.3%
Middle 27 3.8 38.0%

High 3.0 3.7 24.0%

5 -- Strongly agree, 3 -- Neutral, 1 -- Strongly disagree
In the post-test study, students showed slightly positive attitudes

towards process writing with no item less than 3 (Table 8) and the mean mark
being 3.7.
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Table 8 Students’ attitudes in the post-test questionnaire survey

Q1 You now like short stories/drama writing more. 3.4
Q2 | feel it easier to do short stories/drama writing. 3.4
Q3 | You have more ideas for short stories/drama writing. 3.6
Q4 It is easier to think of short story/drama words and expressions 36
for writing. )
Q5 It feels easier to make a draft for short stories/drama writing. 3.5
Q6 It is easier to find and correct your own grammatical mistakes. | 3.3
Q7 | You have tried your best in the drafting activities. 3.5
Q8 | You enjoyed the drafting with your students together. 3.5
Q9% |Do you find the drafting activities useful for (a) getting ideas? 3.0
Q9 |Do you find the drafting activities useful for (b) organising 37
ideas? )
Q9 | Do you find the drafting activities useful for (¢) finding the right 392
words and expressions? )
Q9d |Do you find the drafting activities useful for (d) learning how to 36
write a draft? )
Q10 |You enjoyed reading your classmates’ writing. 3.7
Q11 |You have tried your best in helping your classmate to improve 37
his/her writing quality. )
Q12a|You have learnt the following things from your classmates’ 37
writing: ldeas. )
Q12b | You have learnt the following things from your classmates’ 35
writing: Grammar. ’
Q12c¢ | You learn the following things from your classmates’ writing: 37
Organisation. ’
Q13a | Your classmates’ suggestions helped you improve your writing 37
in ideas. )
Q13b | Your classmates’ suggestions helped you improve your writing 36
in grammar. )
Q13c | Your classmates’ suggestions helped you improve your writing 35
in organization. )
Q14 |You have a better idea on how to do proof-reading. 3.5
Q15 |Itis easier to rewrite than writing the first composition. 3.6
Q16a | You find your rewritten composition better than the first 36
composition in terms of language. )
Q16b | You find your rewritten composition better than the first 38
composition in terms of content. )
Q16¢ | You find your rewritten composition better than the first 37
composition in terms of organisation. )
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Table 9 shows the attitudes towards the learning of ideas in process
writing. Students slightly agreed (mean = 3.7) that process writing could help
them get more ideas. They agreed a bit that they could get more ideas from
the drafting activities, reading of their peer’s writing and peer review in both
the short and long terms.

Table 9 Students’ view on using process writing to learn more
about ideas

Area Question Mean
16) You find your rewritten composition better than the first 38
composition in terms of content '
12) You learn the following things (ideas, grammar and 37
organisation) from your classmates’ writing of ideas '
Ideas |13) Your classmates’ suggestions help you improve your 37
writing of ideas '
3) You have more ideas for short stories/drama writing. 3.7
9) Do you find the drafting activities useful in --
e 3.5
getting ideas?

Mean = 3.7

Students agreed that these activities had helped to improve their
writing quality in the short term. In the interviews, both the average and
weak students expressed that drafting could help them write in greater depth
(Table 10). Drafting was widely reported as useful for the gathering of ideas
for writing (Ng, 1999; Lam, 2000 and Ho, 2004) just like reading their peers’
writings and peer review, although 68.8% of the students in Lam’s study
thought otherwise.

Table 10 Responses of two interviewees about drafting activities

Teacher : What is your opinion towards the drafting activities?

Student W : Those activities were quite good! When | was doing my
writing, | could write more.

Student A : Agreed! My writing could include more ideas. These activities

enriched my content.

* W-the weak student; A-the average student
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With respect to organisation, students slightly felt that (mean = 3.6)
process writing was useful (Table 11). They agreed that to some extent they
could learn to organise ideas well from drafting activities, reading their peers’
writing and peers’ review. In the interviews (Table 12), both the strong and
average-ability students said that drafting activities amongst others were
effective. The mean mark of 3.7 is, however, different from Lam’s study where
43.8% of students felt that pre-writing activities were not useful in organising
thoughts.

Table 11 Views on using process writing to learn about the
organisation of ideas

Area Question Mean

9) Do you find the drafting activities useful in:
b. organizing your ideas?

12) You have learnt the following things from your
classmates’ writing. 3.7
c. organisation

3.7

16) You find your rewritten composition better than

the first composition in terms of organisation 3.7

9) Do you find the drafting activities useful in:

d. learning how to write a draft? 3T

Organisation

13) Your classmates’ suggestions help you improve
your writing in 3.5
c. organisation

) It feels easier to make a draft for short stories/

drama writing. 3.5

8) You enjoyed the drafting with your classmates

together. 45

Mean = 3.6

Table 12 Responses of two interviewees about drafting activities

Student S : When | wrote my draft, apart from considering the content,
| discovered | needed to pay attention to contextual factors,
format and writing purpose. Drafting was not easy at all.

Student A : | could learn how to organize the information from my peer’s
writing. This was fantastic.

*S-the strong student, A-the average student
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Students somewhat agreed (mean: 3.5) that process writing helped
improve their English skills (Table 13). They found peer review more useful
than the others in helping them improve their writing. This finding is similar
to Lam’s, where 56.3% of students thought peer review was beneficial and
found their partners’ suggestions useful for improving language accuracy.

Table 13 Views on using process writing to learn the use of language

Area Question Mean
13) Your classmates’ suggestions helped you improve
your writing in: 3.6
b. grammar
4) It is easier to think of short story/drama vocabulary 36
and expressions for writing. '
16) You find your rewritten composition better than the 36
first composition as far as: a. language '
14) You have a better idea on how to do proof-
Language . 3.5
reading.
12) You have learnt the following things from your
classmates’ writing. 3.5
b. grammar
6) It is easier to find out and correct your own 33
grammatical mistakes. '
9) Do you find the drafting activities useful in: 39
c. getting the right words and expressions? '
Mean = 3.5

The average mark for learning grammar (3.5) was lower than those for
learning ideas (3.7) and organisation (3.6). In her interview, the strong student
explained that she had to use her grammatical knowledge to help her peers
so it was hard for her to learn grammar from her peers at the same time.
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Attitudes changed after the process writing project

Some questions in the post-test were the same as those in the pre-test
and so differences in the scores for these items could reflect their changes in
attitude toward writing. As shown in Table 14, students rated these identical
statements more highly in the post-test than in the pre-test. Process writing
thus could make students feel easier with the writing of short stories or drama
writing, gathering the necessary vocabulary and expressions, making a draft
and figuring out their own mistakes in their own work. It appeared to be more
useful than the traditional way of teaching in catering for the writing needs of
students at different ability levels.

Table 14 Responses to some questions in the pre-test and post-test

Post-test| Pre-test

Questions results | results
Q1 |You like short stories/drama writing. 3.3 3.1
Q2 |Itis easy to do short stories/drama writing. 3.3 2.8

Q4 |1t is easy to think of the right short story/drama

. " 3.6 2.7
vocabulary and expressions for writing.
Q6 |1t is easy to make a draft for short stories/drama 35 26
writing. ' '
Q9 |1t is easy to find out and correct grammatical 35 05

mistakes when you do proof-reading.

Overall speaking, students had a slight positive attitude towards the
process writing and agreed that it could help them improve on ‘grammar’,
‘organisation’ and ‘content’. Students at average proficiency levels were
more in favour with the approach. The change in attitude was greater
amongst the weaker students because they could get more support here
than from the traditional approach. Irrespective of proficiency level, students
generally agreed that process writing could help them improve on ‘content’,
‘organisation’ and ‘ideas’.

Among the various activities involved, peer review and the reading of
peer writings were considered more useful than the others for the generation
of ideas. They also thought the pre-writing activities could help them make
proper drafts and improve organisation while peer review could help them
improve their grammar. However, even the more able students found the
task challenging as they had to activate their grammatical knowledge and
proof-reading skills. In general, students in the present study found it slightly
useful for helping them how to write although they could only make slight
improvements.

66 | HEMEREER



<«

The Use of Process Writing to Prepare Senior Secondary Two Students for their HKDSE Writing Examination

Discussion

The above findings are similar to those of the three studies mentioned
in the literature review in spite of differences.

Attitude towards the effectiveness of process writing

Attitude is important to the success of process writing. The post-test
survey in this study showed that students liked process writing more than the
conventional method. This finding echoes Lam’s in which seven out of his
eight subjects expressed in favour. Contrary to Lam’s study in which 43.8%
did not find the pre-writing activities useful in organising their thoughts, the
students in the present study generally found pre-writing activities useful
for organising thoughts and gave a mark of 3.7 to the question ‘Do you find
the drafting activities useful in: b. organizing your ideas?’ in the post-study
questionnaire. This trend could be due to the greater attention of this study to
organisation as well as contextual and genre information while Lam’s study
was more concerned with the generation of ideas for writing.

Students in the present study agreed that reading their peers’ writings
and peer review were useful in helping them learn ideas. In the post-test
survey, they gave 3.7 marks to both items “You learn the following things from
your classmates’ writing: a. idea’ and “Your classmate’s suggestions help you
improve your writing in: a. ideas’. But this is not the case in Lam’s study where
nearly 70% of students considered peer review incapable of helping them
improve their content. This difference in finding could be due to peer review
design — Lam’s peer review worksheets only required students to evaluate
peers in term of grammar, while the present study required them to comment
on their peers in terms of grammar as well as content and organisation. This
is why Huang (2004, p.18) stated that how the writing process instruction was
implemented played an important role in whether it would be likely for the
students to acquire basic writing skills. Moreover, unlike his Form 1 students,
the Form 6 students in the present study were more mature when giving
constructive and useful feedback to their peers and so would be slight more
positive towards peer review and reading peers’ writing.

The adoption of process writing could encourage students (especially
the weaker ones) become slightly more positive. This change in attitude
may be due to the short-term effect produced by process writing, particularly
its pre-writing activities. In the post-test interview, the weak student clearly
pointed out that the pre-test activities had given him more ideas to write. This
is the immediate positive effect he was exposed to, and is compatible with
Lam who expressed that weak students could get more ideas in the pre-test
activities.
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But even though the weak students’ attitude had changed, they were
not as positive as the students of medium to higher ability because of the lack
in competence to comprehend and evaluate their peers’ writing. That is why
Ho (2004) stated that peer review could not benefit the weaker ones as two-
thirds of his subjects were frustrated by their low English standard and could
not understand the peer review task sheet, identify grammatical mistakes and
express their thoughts clearly. Similarly, only 56.3% of the Form 1 students in
Lam’s study thought peer review was useful. In the present study, students
liked process writing the most.

Process writing provides a supportive yet competitive environment for
learning how to write according to the three interviewees who had expressed
a wish to compare themselves with one another. Average-ability and strong
students did not mind reading those writings which were better or worse than
theirs because they could either learn from their peer’s writing or help their
peers by giving comments with their linguistic and cognitive knowledge. This
positive feeling had not been mentioned in the previous three studies.

Improvement in English proficiency

Gaining students’ empathy is important but whether process writing
is effective for teaching them how to write is another question. The present
study shows that students’ writing quality improved in grammar, content as
well as organisation. Their increase in scores may indicate that process
writing could in general help students at different proficiency levels to prepare
for their short story/drama writing section in the HKDSE examination.
This generalisation is, however, not applicable to performances in some
grammatical items and proof-reading skills in spite of improvements in
the usage of tenses and proof-reading. Incidentally, Lam also found fewer
mistakes with tenses when comparing his subjects’ drafts and fair copies in
spite of the need for further proofs.

Conclusion

The present study finds that process writing motivates the students
to write to a certain degree and helps them to improve in terms of the
organisation and content of writing. However, since the student participants
at different proficiency levels had different needs and wishes, their overall
attitude towards process writing was only slightly positive. The marks they
got in the examination shows that they had made improvements but not in
the skills of proof-reading. Further research is needed to see whether the
increase in scores is due to improved proficiency or the nature of the writing
task. In general, improvements in writing are not as obvious as the change in
attitude.
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The present study has some implications on teaching. The extensive
implementation of process writing in the average and strong English classes
could create a positive and supportive learning environment for language
development, since they already have sufficient competence to complete
a variety of process writing tasks. The approach could also be applied to
weaker class provided that more attention is given to pre-test writing activities
and peer review. Instead of asking students to evaluate their peers’ writings,
it would be better for the teacher to share a piece of writing in front of the
class. This would eliminate the feeling of failure and a more positive learning
experience could be promoted.
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Appendix I: Topics for the present study

One drama question and one short story question were chosen for the present study. The questions
are shown as below. The former one was used for process writing project I and the latter one was
used for the project I1.

Learning English through Short Stories (PP-DSE-ENG LANG 2-4)

You are a reporter for the school magazine.

You recently attended some events at the Hong Kong Book Fair.

Your favourite one was a talk by three different authors on what makes a good short story.

You are now writing an article about the event, explaining why you found it interesting and what you
learnt.

L] [ u I L] I L] I L} A

Contextual information: =
Who are you?

To whom you are writing to? |
Relationship: (formal/informal/semi-formal)

Aim(s)/purpose(s) of your

writing?

Format: I

Learning English through Drama
(similar to 2006 HKDSE sample gquestion)

You are a member of the Drama Society. You recently went to see the opening
performance of a play. The performance was outstanding. Write a review of the
performance for the school newspaper, describing what the play was about and
explaining what made it outstanding.
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Appendix Il: Pre-test questionnaire

Name: Class: ( )
Strong Agree Neutral Disagree
1. You like short stories/drama writing. 5 4 3 2 1
It is casy to do short stories/drama writing, 5 4 3 2 1
3. You always have sufficient/enough ideas for short 5 4 3 2 1
stories/drama writing.
4. It is easy to think of the right short story/drama 5 4 3 2 1
vocabulary and expressions for writing.
5. You always make a draft before you write for short 5 4 3 2 1
stories/drama.
6. It is easy to make a draft for short stories/drama 5 4 3 2 1
writing.
7. You always do proofreading after writing, 5 4 3 2 1
8. You know how to do proofreading after writing, 5 4 3 2 1
9. Ttis easy to find out and correct your grammatical 5 4 3 2 1
mistakes when you do proofreading.
10. What do you want to learn most when you write for
short story/drama questions?
11. What do you want your English teacher do to help
you do short stories/ drama writing? (include
drafting, proofreading...)
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Appendix lll: Task sheets used for two topics

The task sheet for short story writing:
Evaluator: Writer:

Task 1:

Put *v”* to the right boxes.

Expositive article Well OK Could Forgot
Done have to do
written
better

1. Has indicated the question she/he attended
clearly

2. Hasatitle

3. Has a beginning, middle, and an ending

4. Has told why he/she wrote the article in the
paragraph

5. Has told details about a talk given by three
authors

6. Explain why he/she found the talk interesting

7. Has told what was learnt

8. Has told his/her feeling

Task 2:

a) Highlight and put stickers next to the ideas/ paragraphs/ words that
you like.

b) Put a “?” if you want him/her to write more.

¢) Correct the underlined mistakes.

Task 3 (optional)
Find other mistakes and correct them.
Rewrite a part if time is allowed.
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Task sheet for drama writing:

Name:
Task 1:
Quick check on content, format and organization
Expositive article Done Partly | Forgot to
Done do

Has indicated the question she/he attended clearly

Has a title

Has a beginning, middle, and an ending

Has told why he/she wrote the article in the 1* paragraph

Has a story

Has a storyline (setting, climax, ending)

Has told his/her feeling on the play

Has shown his/her view on the play (e.g. moral lesson)

Has shown his/her view on the characters

(leading/supporting roles)

10. Has shown his/her view on the acting skills

11. Has shown his/her view on the other drama stuff (props,
costumes, music, lightning...)

12. Has asked people to watch the play

BEEEREEEE

Task 2:
-Put stickers next to (a) paragraph (s) that you like. And explain why.
-Put stickers next to the words (which are related to drama) that you like. <at least three words>

Task 3:
Help your student to do proofreading.
Underline the mistakes and correct them.

1 | Simple past for T went
the story We_go cycling last week.
2 | spelling Sp blue
The sky is bule.
3 | number N actors

The actor cooperated with each other well.

4 | punctuation . Suddenly
I was reading, suddenly my mother came home.
4 | agreement Ag
The actor have a good voice has
Hong Kong do not have a good drama show now. does not have
5 | others

A
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Task 4
Rewrite a part

The part which I think could be rewritten better was

How? Rewrite it here.

An Example of Task 2

nfmbls. B8 vl Caparei Emen

ti_mL{k&umn_ab_.innﬁ_mibhlﬁn of Jechers
J el
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Appendix IV: Worksheets for appreciation

Worksheet for Short Stor

Appreciation |

Use of adjectives
[ - ]

« | learnt that the story will be lively if you
have good writing skills, like adding more
adjectives to the story to let readers image
the scene. (Kwok)
| learnt how to use the words such as
‘clever’, ‘naive’, ‘cruel’ and evil to describe
the characters in my story.

(modified from Kwong's writing)

Read more

< Margaret Atwood shared

her secretto us. She told
us when she was small,
she liked reading books so
she could write a good
story. She thought reading
books could let us learn
from the books and it could
improve our writing
skills.(Carman)

Write with heart

Some students blamed
that they couldn’t write a
good story, but in fact,
they didn’t use their heart
SOHOT® to write a story so they
U) may have a
misunderstanding for
writing.
(A (Ng)

Attitude towards writing a short
story
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+ I have learntwe must
have faith in our life. JR.
Jowling commented that
it was hardfor herto bea
good author. She wrote
on receiptswhen she
was free. We haveto
spend manytimesto bea
good writer. Butif we
keep going, friends and
parents will supportus.
(modified from Kwong's
writing)
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Characterization Encourage the others to write

One of them said 'Let the
story write itself’; Different * -The authors encourage
characters had different us try to write and don’t
personalities. Let them do feel scared to fail.

the things they want in the N

story. And what you could (Ng)
control was the context
and way to report their
things. (modified from
Lee’s writing)

Worksheet for Drama Script Writing

Plot

1 shared this play to all of you because the storyline seemed amusing and inspiring. You couldn’t
imagine that a teddy bear can have a dream like this. (Heidi)

1 think the content was creative and interesting. (Yuki)

Moral Lesson

This drama had one message to tell us. That is the more countries you visit, the more you can
learn about life. (Zhang)

In the play, in order to save her friend ‘Angel May’, ‘Angel Mary’ killed May’s lover ‘Evil’. May
blamed Mary but Mary didn’t feel regret at all. She thought that was friends were for. However,
nowadays, there is no friendship among Hong Kong people. (modified from Cheng’s writing
because it was too long)

Acting skills

They had enough practice before their performance. In the performance, they did make any
mistake. Next, their performance can make the audience got into character and understand their
emotion. (Ng)

Actors in the play used facial expression correctly and hence the audience knew what the
feelings of actors were. (Zam)

Theme

I love this performance because the theme of the performance is related to environment. After
watching this theme, I think more people will have the responsibility to do something to help our
environment. (modified from Kristy’s writing)

Light

The thought of the character was vividly conveyed by the actor with the help/assistance of
spotlight. For instance/example, in the scene which the male leading role failed to find his love, the
lighting changed from the floodlight to the spotlight. This drew the attention of the audience to the
male leading role. (modified from Toby’s writing)

Props

The props were fascinating. I appreciated the final scene. The stage was filled with dried
flowers. It conveyed the romantic feeling vividly. (modified from Toby’s writing)

Their make up was so good. Their costumes show which characters are rich and poor clearly.
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Director

How did the director of this play make this play become outstanding? The director Mr Mak
used the sad ending to close the play since he wanted to make the audience became more shocked
with the play. (Kwok)

The director of this play wanted to trick the audience by some special twists. In scene two of
this play, a role called ‘Miss Chan, the dancing teacher of the team was acted by a boy. This made all
the audience laugh. (Law)

Music
Moreover, they also added singing elements to the performance. This made the drama more

interesting and funny. (Ng)
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Appendix V Post-study Questionnaire on Writing Lessons

Name: Class: ( )
Strongly | Agree | Neutral | Disagree | Strongly
agree disagree
| 1. Now, you like short stories/drama writing more. 5 4 3 2 1
2. You feel easier to do short stories/drama writing. 5 4 3 2 1
3. You have more ideas for short stories/drama 5 4 3 2 1
| writing.
4. It is easier to think of short story/drama 5 4 3 2 1
| vocabulary and expressions for writing.
5. It feels easier to make a draft for short stories/ 5 4 3 2 1
| drama writing.
6. It is easier to find out and correct your own 5 4 3 2 1
grammatical mistakes.
| 7. You have tried your best in the drafting 5 4 3 2 1
activities.
| 8. You enjoyed writing the draft together you’re 5 4 3 2 1
your classmates.
9. Do you find the drafting activities useful in:
a. getting ideas? 5 4 3 2 1
b. organising your ideas? 5 4 3 2 1
¢. getting the right words and expressions? 5 4 3 2 1
| d. learning how to write a draft? 5 4 3 2 1
| 10. You enjoyed reading your classmates’ writing. 5 4 3 2 1
11. You have tried your best in helping your 5 4 3 2 1
classmate to improve his/her writing.
| 12. You learn the following things you’re your
classmates’ writing.
a. Ideas 5 4 3 2 1
b. Grammar 5 4 3 2 1
¢. organisation 5 4 L 2 1
| 13. Your classmate’s suggestions helped you
improve your writing in:
a. ideas 5 4 3 2 1
b. grammar 5 4 3 2 1
¢. organisation 5 4 3 2 1
14. You have a better idea on how to do 5 4 3 2 1
proof-reading.
| 15. Ttis easier to rewrite than writing the first 5 4 3 2 1
composition.
16. You find your rewritten composition better than
the first composition as far as is
concerned: 5 4 3 2 1
a. language 5 4 3 2 1
b. content 5 4 3 2 1
¢. organisation
17. Any other comments:
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Level: P.2

Topic: Bk 2B Ch.3 Free time

Learning objectives: 1. To review previously learnt weekly activities with pupils
2. To talk about weekly activities
3. To ask and answer about weekly activities

- For Part C, Round table is recommended after the pupils have taken turn to present their weekly activities in their group.

- Double lessons are recommended.

Procedures: T Teacher P—Pupils
Time Interaction Learning activities Questioning / Exposition / Introduction Teac_hmg HW/
Aids Classwork
3 T-P Revision - P read aloud the weekly activities on textbook P.23 - textbook
- P read aloud the weekly activities again with the words being covered P.23
32 T-P Match the weekly - P do the matching on the activity worksheet - visualizer | - Activity
activities with the - T checks the answers with the whole class worksheet
suitable pictures - P look at the pictures and read aloud the weekly activities part A
107 pP-pP Talk about weekly | - P choose five weekly activities and put the appropriate stickers on the table | - visualizer | - Activity
(pair work) activities “My notebook” worksheet
- P tell their weekly activities to the whole class part B
- P take turn to tell his / her weekly activities to the partner
“ 1 (go to church) on (Sundays).”
“I'm free on (Tuesdays) and (Fridays).”
L7 p-pP Ask and answer - Pupil A asks Pupil B about his / her weekly activities - visualizer | - Activity
(pair work, about weekly and puts the appropriate stickers on the table “ ’s notebook™ worksheet
group work) | activities - Pupil B answers the questions according to the table “My notebook™ part C
- Pupil A writes about Pupil B’s weekly activities according to the table
’s notebook
- P take turn to tell their classmates” weekly activities to the other group
members
“ What do you do on (Sundays)?”
“ 1 (go to church) on (Sundays). I'm free on (Mondays).”
Remarks - It’s difficult to remove the back sheet of the stickers. So it is suggested to use glue to stick the pictures.
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Primary 3
Book 3B Ch.1 Meet my class

Language focus: Use prepositions to talk about positions
Lesson objectives:

Students are able to

@ distinguish different prepositions about positions—in front of, behind, on the right of, on the left of, next to, between
® cooperate in a small group and make a seating plan with the use of prepositions to talk about positions

® present the work to other students
Teaching procedures

Time Tasks / Activities Teaching Resources /
Materials
1 min Revise the prepositions about positions: -Word cards (6)
in front of, behind, on the right of, on the left of, next to, between
3 mins Warm up exercise—body movement to show positions -Letter cards A/ B (15 sets)
-students work in pair (student A and B), each of them holding a card A/B
-teacher gives instruction with the use of prepositions to talk about positions
e.g. A is in front of B.
- students use their body movements to show their understanding
8 mins Pair work -Instruction card 1, 2 and a
-students work in pair set of name cards (Mike,
-student A reads the sentences on the instruction card 1 to B Tom, Ben, Gigi and Mary)
-student B uses the name cards to make the seating plan on the desk (13 sets)
(vice versa) -Power point
8 mins Group work -Large papers (8)
-students work in groups of 4 -Markers (8)

-students cooperate to make a seating plan with the use of prepositions about positions
-students in turns write the sentences to show where the students (Mike, Tom, Ben, Gigi

-A blank seating plan (8)
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and Mary) sit
-They have to draw a simple seating plan while they are writing the sentences

10 mins Presentation
-student presents their seating plan to other group.
-students have to arrange the seating plan while they are listening to the presenter.
-Presenter gives 1 mark to the group if the seating plan is correct.
(Time may only be available for the presentation of round 1 only if it is a single lesson)
(Presentation of round 2 to 4 will continue in the next lesson)
Round 1 Round 2 Round 3 Round 4
No. | presents No. 2 presents No. 3 presents No. 4 presents
Group 1 — Group 2 Group 1 — Group 3 Group 1 — Group 4 Group 1 —Group 5
Group 2 — Group 3 Group 2 — Group 4 Group 2 — Group 5 Group 2 — Group 6
Group 3 — Group 4 Group 3 — Group 5 Group 3 — Group 6 Group 3 — Group 1
Group 4 — Group 5 Group 4 — Group 6 Group 4 — Group 1 Group 4 — Group 2
Group 5—Group 6 Group 5—Group 1 Group 5—Group 2 Group 5—Group 3
Group 6 — Group | Group 6 — Group 2 Group 6 — Group 3 Group 6 — Group 4
3 mins Conclusion
-Read aloud the prepositions about positions
-Homework (worksheet)
Remarks:

1. It is suggested that for students of lower abilities, teacher should revise the concept of ‘left’ and ‘right’.
2. Most of students are interested in the activities and able to do the ‘warm up exercise” and ‘pair work’.

3. 3A can’t do group work, so they do the activity in class.
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The effectiveness of using songs incorporated with other activities to increase
students’ motivation and confidence to speak English in an EFL environment

The effectiveness of using songs
Incorporated with other activities to increase
students’ motivation and confidence to
speak English in an EFL environment

YLPMSAA Ying Yip Primary School
Lam Nga Kit, Rachel

&/ | l l -} ‘I
3 g | Success grows out of struggles

14 _i_ to overcome difficulties

Abstract

How can | increase my students’ motivation and confidence to speak
English in an English as a Foreign Language (EFL) environment? This
action research study shows the effectiveness of using songs incorporated
with other activities such as body movements, dance and mini-drama to
motivate students and develop their confidence in speaking. Students
sang with some body movements in the first cycle. In the second cycle,
they sang with a dance and a mini-drama. The data collection tools | used
were questionnaires, interviews, students’ diaries and observation sheets.
As a result of this research project, | found that students had acquired new
vocabulary and become motivated and gained more confidence to speak
both inside and outside their English lessons through participating in different
activities like singing, dancing and acting. | view action research as a way to
improve my skills in order to become a more effective teacher. | believe that
the better learner | am, the better teacher | will be.
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Background

This research study was conducted at YLPMSAA Ying Yip Primary
School, a subsidised mainstream school located in Tin Shui Wai. The vast
majority of students do not have the opportunity to communicate in English
because of their predominantly Cantonese-speaking environments at
home and in school. They have very limited chances to use English in their
everyday lives and so the language is not very meaningful and authentic to
them. Most students only rely on their teachers and seldom take the initiative
to speak even during English lessons. Genuine interest in using the language
is missing. | identified this problem and tried to find ways out by conducting
an action research study with thirty-two Primary 3 students in an elite class. |
was their class teacher and so had more time to communicate with them and
create a more authentic English learning environment. They loved singing in
Putonghua and could recite the lyrics quickly. This inspired me to investigate
the effectiveness of using English songs as a main source (incorporated
with other activities such as body movements, dance and mini-drama) to
increase their motivation and confidence to use the language in a Cantonese-
dominated environment.

Literature Review

Brown (2000, p.17) points out that “motivation is one of the most
important factors in your success in English”. | believe | need to use different
activities to develop students’ intrinsic motivation to learn and speak English.
As students loved singing, | inferred that songs could be used to arouse their
interest in learning. Studies, in fact, identify songs as useful pedagogical
tools to learn and speak English. Morales (2008), for instance, considers
that students can improve their speaking skills and pronunciation when they
sing. They can discuss different topics in the lyrics like love, revenge and
hate, and also express their opinions and reflect on the content of the songs.
Using songs in class also provides more chances for students to practise the
rhythm, stress and intonation patterns of the language and to use lyrics as a
stimulus for class discourse (Orlova, 2003).

According to Shumin (1997), “L2 or foreign language learning is a
complex task that is susceptible to human anxiety (and is often) associated
with feelings of uneasiness, frustration, self-doubt, and apprehension”.
Schoepp (2001) suggests that “the enjoyment aspect of learning language
through songs is directly related to affective factors”, which include things
such as feelings, emotions, anxiety, frustration, motivation and confidence (Lin,
2000). Understanding them would enable us to know how and why songs can
help students learn and speak English.
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The affective filter is mentioned in the hypotheses of Krashen (cited
in Schoepp, 2001), which explains why a positive attitude in learning exists
when the affective filter is weak. Schoepp suggests that singing is a method
to achieve a weak affective filter and can be used to present topics and
stimulate discussions about attitudes and feelings. It provides a comfortable
atmosphere and brings variety and fun to learning. Domoney & Harris
(1993) & Little (1983) also find that pop music is a major source of English
outside the classroom. Exposure to authentic English is an important factor
in promoting learning in an EFL environment, so teachers can consider using
songs as part of the speaking activities.

In the literature, drama is also considered a means for learning to
speak. According to Barbu (2007), using drama as a teaching technique can
result in real communication such as involving ideas, emotions, feelings,
appropriateness and adaptability. Maley & Duff (2005) also state that drama is
an enjoyable experience and motivation is fostered and sustained through the
variety and sense of expectancy generated by the activities. Similar research
studies (Maley & Duff, 2001; Phillips, 2003) suggest that drama can be an
interesting way of motivating language learners and teachers. Students can
play, move, act and learn at the same time (Phillips, 2003). Drama activities
“give the students an opportunity to use his own personality in creating the
material in which part of the language class is to be based” (Marley & Duff,
2001). This was why a script based on the story of a classmate who was
going to leave this school had been written by a group of my students and
then revised by me in the second cycle.

Drama activities are useful for the development of oral communication
skills, as well as reading and writing. They help students communicate in
English including those with limited vocabulary (Aldavero, 2008). The benefits
of using drama in language lessons have been summarised by Desiatova
(2009) as follows:

+ Drama gives learners an experience (dry-run) of using language for
genuine communication and real life purposes by generating a need
to speak. It encourages guessing the meaning of unknown language
in context. Learners need to use a mixture of language structures and
functions (“chunks”) if they want to communicate successfully.

« Drama makes language learmning an active, motivating experience.

« Drama helps learners gain the confidence and self-esteem needed to use
the language spontaneously. By taking on a role, students can escape
from their everyday identity and “hide behind” another character. Giving
students special roles encourages them to be that character and abandon
their shyness.

+ Drama emulates the way of acquiring language through play, makes the
audience believe and enhances meaningful interaction.

« Drama makes what is learned memorable through direct experience and
affect (emotions) for learners with different learning styles.
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«  When students dramatize, all communication channels (sight, hearing and
physical exercise) are used and each student will be drawn to the one
that suits them best. This means that they will be actively involved in the
activity and the language will “enter” through the channel most appropriate
for them.

+ Drama can develop students’ ability to empathize with others and thus
become better communicators.

+ Drama can help learners acquire language by focusing on the message
they are conveying but not the form of utterance.

Drama after all can improve oral communication methodology and
provide students with an opportunity to use English meaningfully, authentically
and purposefully with targeted audiences. Vernon (2009) supports the view
that students potentially read and then repeat their lines over a period of time.
By repeating the words and phrases, they become familiar with them and
can say them with increasing fluency by encouraging self-expression; drama
motivates students to use language confidently and creatively. Goodwin (2001)
states that drama is a particularly effective tool for teaching pronunciation
because various components of communicative competence are practised
in an integrated way. Desiatova (2009) also agrees that using drama can
encourage students to speak and communicate with others through non-
verbal communication channels, such as: body movements and facial
expressions, and even with limited vocabulary. Involvement in the negotiation
and construction of meaning during a drama performance can give insights
into the relationship between context and language, and encourage students
to link the language they are learning to the world around them (Maley &
Duff, 1978). In a similar vein, Kao & O’Neill (1998) contend that confidence
levels would increase when students have something to talk about and, most
importantly, when they know how to express their ideas.

Research aims and methodology

Apart from teaching course-book materials in the lesson, | investigated
the effectiveness of using activities like singing, body movement, dancing
and acting to increase students’ motivation and confidence to speak out in an
enriched EFL environment whereby they had more opportunities to use and
speak in the language. The research questions are as follows:

1. How can | motivate my students and make them feel confident to speak
English in an EFL environment?

2. Should songs be considered useful pedagogical tools to increase students’
motivation and confidence to speak English?

3. What other activities can be used with singing to further increase students’
motivation and confidence to speak English?
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Action research is “any systematic inquiry conducted by a teacher in the
teaching/learning environment to gather information about how their particular
schools operate, how they teach, and how well their students learn™ (Mills,
2003, p.9). Its most important function “is to facilitate the ‘reflective cycle’,
thereby providing an effective method for improving professional action”
(Wallace, 1998, p.18). | used an action research approach to investigate the
effectiveness of using songs incorporated with other activities to increase
students’ motivation and confidence to speak in English following a reflective
cyclic pattern. It is a four-step process: identifying an area of focus, collecting
data, analysing and interpreting the data, and developing an action plan (Mills,
2003) which is evaluated continuously in order to improve teaching. There
are two cycles in my study (Figure 1):

Figure 1 The research cycles in this study

Singing contest in December 2011 English Carnival in late June, 2012
(At the end of the first term) (At the end of the second term)
PlEa N eI N
4. Reflect & 2. Act & 4. Reflect & 2.Act &
Modify Song & body Observe Modify Song, dance & Observe

movement mini-drama

3. Analyze 3. Analyze

\ /

The first cycle of the study began with an introduction to “What a
Wonderful World”, “Top of the World”, “Last Christmas”, “Lemon Tree”, “Shining
Friends” and “Big, Big World” for the school contest in December 2011.
Students voted “Big, Big World” as the first English song they would ever sing
in the contest just because the melody and lyrics were simple. Some students
could not recite the lyrics at first. | showed the video a few times to stimulate
their visual senses first. Students worked in pairs to fill in the blanks while
they were listening to the song. The first ten pairs (out of sixteen in the whole
class) to finish the worksheet would get stickers as positive reinforces. | also
explained the theme of the song and meaning of the words to them. They
sang it during recess and lunch break for two weeks. They performed quite
well in the singing contest and won a prize. A few students suggested that
body movements could have been incorporated when they sang.
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Data collection was done with questionnaire surveys, interviews and
observations. All students were asked to fill in the questionnaires after the
singing contest as | wanted to find out the effectiveness of using songs to
increase their motivation and confidence to speak English. Two more capable
students and two less capable students were interviewed. They shared
their opinions in learning (i.e. speaking) English in these two weeks, and
their willingness to participate in different activities was observed. Follow-
up interviews were conducted for collecting further information about the
effectiveness of using songs with respect to the following questions:

1. Did you have fun in the singing contest?

2. Are songs useful for motivating you to speak in English? If yes, how? If no,
why?

3. Do you speak more in English now than in September? Have you gained
more confidence when you speak in English to your classmates now?

4. Other than singing with some body movements, what other activities
would you like to incorporate if you have a chance to sing on the stage
again?

There would be another chance for my class to perform on the stage.
My students would like to sing in English during the English Camival at the
end of the second term. After reflecting on what we had done in the first cycle,
| made some changes in the second and gave them more time to prepare. |
chose a song about friendship, which was more closely related to their real
life experiences and should therefore be more motivating. “We’re All in This
Together” was sung because it was an inspirational and lively song about
school life. Students sang it together with a dance and a mini-drama. The
script (Appendix) was written by students and revised by me. A girl was about
to leave the school and so the class decided to dedicate the drama script
to her and perform it on stage. They hoped to encourage her to study hard,
strive for her dreams and never give up. What they did this time was more
meaningful and purposeful compared to the one in the first cycle.

First, | showed the music video (with lyrics) and explained the theme of
the song and meaning of its lyrics in the lesson. Secondly, | divided students
into groups of four. They listened to the song three times and finished the
worksheet together. Thirdly, we sang the song in recess time and lunch
break. A week later, they learnt to dance while singing and | asked for eight
volunteers to write the drama script. | revised the script in the final stage.
When the script was ready, students worked in groups of five (a narrator and
four characters) and performed the mini-drama. They chose the best group to
perform it during the English Carnival by voting. Meanwhile, | included mini-
drama in the second cycle after receiving students’ feedback because of its
funny and entertaining nature and ability to maintain students’ motivation to
speak out.
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The data collection tools | used this time were surveys, students’
diaries and observation records. Students were also asked to fill in the
questionnaires and write their reflection in their diaries after the performance
so that | could find out how far singing together with a dance and a mini-
drama had increased their motivation and confidence to speak English.

Data Analysis and Results

The first cycle

The questionnaire results collected in the first cycle were positive.
In September, 75% of students spoke in English to their classmates and
teachers during the English classes, with 3.1%, 12.5%, 31.3%, 28.1% and

25% stating “all the time”, “always”, “sometimes”, “seldom” and “never”
respectively.

Table 1 Changes in the habit and frequency of speaking in English

In the beginning of the school year (Early September, 2011)

1a. Did you speak English to your classmates | Yes 24
and teachers during English classes? No 8
1b. Refer to Q.1a - If yes, how often did you| All the time |1
speak in English to your classmates and | Always 4
teachers during English classes? Sometimes | 10
Seldom 9
Never 8
2a. Did you speak in English outside classes? e 8
- oldyousp 9 © INo 26
2b. Refer to Q.2a - If yes, when did you speak in | Recess, lunch break
English outside the classes?

At the end of the first term (after the singing contest)

3a. Do you speak English to your classmates| Yes 28
and teachers during English classes now? | No 4
3b. Refer to Q.3a — If yes, how often do you | All the time |5
speak English to your classmates and| Always 8
teachers during the English classes now? Sometimes |11
Seldom 4
Never 4
4a. Do you speak English outside classes now? | Yes 22
No 10
4b. Refer to Q.4a — If yes, when do you speak | Recess, lunch break, in
English outside classes now? the park, at home

* There are 32 students in this class.
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The population of students who spoke in English to their classmates
and teachers during the lesson increased from 75% to 87.5%, with 15.6%,
25%, 34.4%, 12.5% and 12.5% of them stating “all the time”, “always”,
“sometimes”, “seldom” and “never” respectively. Students spoke in English
more often after choosing to sing an English song in the singing contest.
Only 18.8% of students spoke in English outside the lesson in September.
However, this proportion rose sharply to 68.8% at the end of the first term
after the singing contest. Students spoke in English not only during recess
and lunch breaks but also outside the school, such as: in the park and at
home. The findings were encouraging, showing that their attitude towards

speaking in English was positive.

Three out of four students enjoyed themselves in the performance.
They all told me that they had never thought of having the courage to sing
in English in front of their schoolmates. Three students said that songs
could motivate them to speak more English because they could learn more
vocabulary from the lyrics. Three others also reported that they spoke more
English when they discussed something about the song. As one student
said, “The learning atmosphere was less threatening, so | was more willing
to express my ideas in English.” Four of them told me that they had gained
slightly more confidence in speaking in English now.

There was a student, however, who had not enjoyed himself in the
performance and even felt a bit embarrassed during the interview. He told
me that he disliked this song because its theme was about love and the
mood was sad, and wanted me to choose a song with a happy mood and
closer connection to his daily experiences. Furthermore, four other students
suggested that | should include a mini-drama and dance instead of just
having some body movements. Their suggestions were all very constructive.

Curtis (2001, p.75) contend that teachers could learn “a great
deal about themselves, their students and their teaching and learning
environments through action research”. | really did after going through the
first cycle. At first, most of them, especially the boys, were shy and sang very
softly. However, after understanding the meaning of the words and listening
to the song several times, they found it easier to remember the pronunciation
of some difficult words with the rhythm. | heard them singing not only in my
lessons, but also during the recess and lunch break. They even requested
me to sing as a motivator before starting the lesson. As Brown (2002, p.17)
points out, “Motivation is one of the most important factors in your success
in English”. | believe that my students were motivated to speak as a result of
my introducing this English song to them. | was glad to hear them speaking in
English not only to me, but also to their friends and other teachers. | realized
that it was a “good start”.
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The atmosphere is also a major factor for learning (Baird, 2001). As
students felt more relaxed and found it easier to recite the lyrics through
singing, they became more confident in speaking out too. Some students
rewrote part of the lyrics in their weekly diary as follows:

“'m a small small boy
in a big big school

it's not a big big thing
if you can’t see me”

“It's a small small bird
in the blue blue sky
it's not a big big thing
if you can't see it”

“It’s a fierce fierce dog
in the big big house
it is dangerous
if you go in”

| displayed the three lyrics on the board as encouragement and
designed some activities based on them. | divided the class into groups
of four. Each group chose one piece of work, made up a story and chose
a leader to tell it to the whole class. They also tried to sing with the new
lyrics. The level of anxiety was lowered even for the passive students after
participating in these activities.

The interview feedback was valuable too. | should have selected the
songs more carefully. The theme of “Big, Big World” was about love and
my students did not have such experience. Morales (2008) states clearly
that teacher should choose a song that has the right characteristics to
fulfil students’ needs and interest and can introduce new elements of the
language that are wanted. In the next cycle, | should also choose songs and
incorporate them with other activities like mini-drama and dance to further
increase students’ motivation and confidence to speak in English.
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The second cycle

Table 2 The results of the questionnaires about the changes in students’
attitudes towards speaking in English

Rating scale
4: very high (greatest) 3: high (great) 2:low (less) 1: very low (least) 0: ho

In September 2011 (The beginning of this academic year)

Iltems — How would you rate your 4 3|/ 2(1)|0
1. Motivation for speaking English 7115 2| 4
2. Confidence in speaking English 1 2 13| 8| 8
3. The enjoyment of speaking English 717 | 2] 6|10
4. Anxiety about speaking English 6| 5| 7] 41|10
In December 2011 (After the singing contest)

Iltems — How would you rate your 4 3| 2(1/|0
1. Motivation for speaking English 5 |16 8| 2| 2
2. Confidence in speaking English 4 | 8 | 13| 4 | 3
3. The enjoyment of speaking English 81 8| 3] 8|5
4. Anxiety about speaking English 5158|183 N
In late June 2012 (After the English Carnival)

Iltems — How would you rate your 4 1 3| 2 1 0
1. Motivation for speaking English 17112 | 2 1 0
2. Confidence in speaking English 13|11 3| 3| 2
3. The enjoyment of speaking English 16| 6 | 6 | 3 1

4. Anxiety about speaking English 0] 4| 4] 3|21

As shown in Figure 2, students’ motivation level for speaking English
in September 2011, December 2011 (after the singing contest) and late June
2012 (after the English Carnival) was rising throughout the school year. In the
beginning, 12.5% of students had “no” motivation and only 12.5% had “very
high” motivation for speaking English. However, the proportions dropped to 0%
with “no” motivation and rose to 53.1% with “very high” motivation after the
English Carnival.
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Figure 2 Changes in students’ motivation for speaking in English
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The results concerning the confidence in speaking in English throughout
the school year were positive as shown in Figure 3. There were only 9.4% of
students with high or very high levels of confidence in September 2011. This
percentage rose sharply to 75% with high or very high levels after the English
Carnival.

Figure 3 Changes in students’ level of confidence in speaking in English
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Students’ enjoyment in speaking also kept on increasing throughout
the year (Figure 4). The percentage of students with the “greatest” level of
enjoyment of speaking English rose to 50% after the English Carnival. At the
same time, the proportion of students with no anxiety in speaking rose from
31.3% in the beginning of the first cycle to 65.7% at the end of the second
(Figure 5).
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Figure 4 Changes in students’ level of enjoyment for speaking in English
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Figure 5 Changes in students’ level of anxiety about speaking in English
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According to their own diaries, the changes in enjoyment and motivation
are also encouraging and more students enjoyed learning and speaking
English through a variety of activities. Some of their reflections were quite
inspiring and impressive:

“I was an actress in this drama. At the beginning, | was afraid because
{ had to speak a lot of English in front of my schoolmates in the hall.
Candy and Tina always said, ‘You can do it.” We read the script in
recess and after lunch. | read it fo my dad, too. | am quite confident in
speaking English now and | am not afraid of speaking English in front of
people.”

‘I am very happy. | know some difficult words in the song, e.g.
celebration, dreams come true and we’re all stars. When [ sing and
dance, English is not so difficult. | speak more English now. | taught my
mum how to sing the song. She is happy.”
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“l can speak in English to my friends now. Jerry, Marco and Lily taught
me how to sing and dance so | could do it on the stage. | started to
have an interest in learning and speaking English. | want to have many
English lessons. | love singing English songs and dancing. Dancing
helps me understand the meaning of some difficult words. | often listen
to English songs on YouTube now.”

“I am the narrator and need to present a long paragraph to my
schoolmates on the stage. | have gained more confidence in speaking
now. | think | can do it. | like speaking in English at school and outside
the classroom. Although the practice was harsh, it gave me a lot of fun.
| have learnt that team spirit and helping each other are very important
for a good show.”

“Last year, | had no confidence to speak English. This year, | have
some confidence because | have spoken English in front of many
people on the stage in the school hall. Ms. Lam is very friendly to me
and always says, ‘Tina, you can do it So | know | can do it.”

“l am confident in speaking now. | was frightened but happy on the
stage. | was an actor, singer and dancer. | didn’t like English before but
| like it now. | think | am a star. | feel a little bit proud of myself because |
could do something that was impossible. If we always learn English like
this, | can learn more.”

“l have not had the experience of learning English in such a fun way
beforel | sang and danced at the same time. | sang the song to Ms.
Lam. Ms. Lam was happy. | sang the song with my classmates. We
sang the song very loudly and happily. Many teachers said we were
very good.”

A few of them were quite shy and dependent on their peers at first but
they felt confident afterwards. | was happy to see them teaching each other
to read the lyrics and scripts. | heard them speaking in English more often.
The motivation and confidence to speak in English have increased obviously
in this class. The classroom was filled with fun and laughter.

Body movements had been incorporated in the first cycle. Students’
feedback from the interviews suggested that dance could be incorporated
with singing just like drama. Both body movements and dance belong to the
bodily/kinesthetic area of intelligence in Gardner’s (1993) Multiple Intelligence
Theory. Teaching through it could increase motivation and achievement in
classroom assessment (Greenhawk, 1997). Students sang and had some
body movements in the first cycle but they sang and danced in the second.
Teachers used a wide range of techniques and methods to cater for learning
diversity. The development of bodily/kinesthetic intelligence can certainly help
to enhance motivation to speak in English in a fun-filled way.
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Discussion

On the basis of the findings in this study, | strongly believe that songs
are useful tools for learning English. The use of songs incorporated with other
activities like a dance and a drama not only helps them develop speaking
skills, but also help them internalize new vocabulary, improve pronunciation,
intonation and fluency in a language-rich environment. Their anxiety level
can be markedly lowered in such an encouraging and non-threatening
atmosphere.

In the second cycle, | chose a song which was related to my students’
experiences and interests. They told me that the experience was more
challenging, enjoyable and fun. They helped and learned from each other.
Their attitudes to speaking in English had changed too. Even the very quiet
and unmotivated ones were willing to participate in the activities this time.
Enjoyment and enthusiasm could motivate them, and they have a positive
attitude now. Edge (1993, p.106) also supports this idea, saying “The more
they enjoy the language skills, the more language ability they are likely to
acquire.” Most of my students could also realise the value of interaction in
English.

Using songs incorporated with a dance and a mini-drama can help
in vocabulary learning too. Drama with dialogue provides students with
communication skills by placing them in a context that seems real. It makes
the language easier to internalise and remember and can therefore support
the learning of English as a foreign language. It was a valuable experience
for my students to write a tailor-made drama script which was related to their
real experiences. They were motivated to use English creatively. As a result,
they were emphatic and gained a lot of satisfaction after the performance.

As a teacher, | have gained valuable experience too. When students
work together cooperatively, they are capable of doing something that look
impossible to achieve, such as: singing with difficult vocabulary and dancing
at the same time. It was amazing that junior primary school students could
perform such a good show. Both the peers’ and teachers’ encouragements
had boosted their confidence in speaking. Dornyei (2001) also agrees that
confidence can be promoted through experience with success and the
reduction of anxiety.
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Conclusion

The action research in this study involved inquiring into actual practices
through a process of planning, acting, observing, reflecting and modifying
on an issue in order to modify and enhance my teaching skills. Students’
motivation and confidence to speak in English have increased as a result.
The study allowed me to implicate, reflect, improve and innovate, and
provided a stepping stone for me to further examine how to motivate students
to speak English in Hong Kong.

Apart from teaching the materials in the course books, teachers should
also use a variety of activities to nurture a language-rich environment for
students to use and speak English with pleasure and joy. The data collected
from students supported my assumption that using songs incorporated with
other activities like body movements, dance and / or drama are effective in
increasing their motivation and confidence to speak. Teachers should choose
songs that students are interested in and familiar with, while bearing in mind
that their own patience is also very important. Students are like babies who
fall many times before they can walk. Teachers should accept that their
students do make mistakes but students can find joy in speaking activities
and thereby develop a positive attitude toward learning if all preparations
are done. This view on the part of teachers would certainly help to increase
students’ motivation and confidence to acquire language ability and improve
their speaking skills.
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Appendix - Drama script (We're Friends Forever)

Narrator: This story takes place in a P.3 class. Kelly comes from a broken
family. Her parents left her since she was a baby. So, her grandmother took
care of her. Until the day, her grandmother was in the hospital and was about
going to die. Kelly's mother came from Canada and promised that she will
take care of Kelly.

Candy
Damien
Candy
Tina

Candy

Tina
Candy

Kelly
Tina

Kelly
Candy

Kelly

Candy
Kelly

Tina
Candy

Kelly
Tina

> I'm going to leave this school. My grandmother is going to die

and... (crying)

. Yeah! Candy. Come and play together. It's fun! (shout loudly and

happily)

. No, Damien.
. Candy, you look unhappy. What happened?
> My grandmother is going to die... and | will have to leave my

friends and teachers in this school...

: Why?
o | have lived with my grandmother since | was a baby. | don’t

know anything about my mother. She is a stranger to me. What
I know is she lives in Canada. And... | need to leave my friends
and teachers in this school.

: Hi. What happened?
. Her grandmother is going to die and so she will leave us and live

with her mother in Canada soon.

. Sorry, Candy.
» It's ok. My grandmother wants me to be a good teacher. | want

to be a teacher in Tin Shui Wai. | grew up in Tin Shui Wai. Many
of my friends do not have parents to take good care of them and
so | know a good teacher is very important for them. If | go to
Canada, my dream can never come true.

> No, Candy. Even if you go to Canada, there are always children

who need help. My uncle lives in Canada too and he told me
that it was difficult to find a good English teacher in the China
town.

;S0
. No matter what happens, if we strive for our dreams, they will

come true.

: Yes. Even if you are going to leave this school, we will still be

friends. We should work hard together and our dreams will come
true one day.

. Really?
. Yesl!
. Of course.
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