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Enhancing children's English literacy
and affective reading attitudes through
school-based English story reading

programme

Jade Wong Yuk Hing

Carol Chan Wing Sze
The Endeavourers Chan Cheng Kit Wan Kindergarten

Abstract

This action research investigates whether a school-based English story reading
programme (ESRP) can enhance the English literacy levels of Cantonese-speaking
typical development (TD) children in terms of their high-frequency word (HFW)
size and affective reading attitudes. The connectivity between Chinese and English
learning was explored through the ESRP with the Cantonese-speaking TD children
aged 4 to 6 (n=80) in a kindergarten. The results reflected that children's reading
attitudes were enhanced after joining the ESRP. In particular, all the participating
children were rated as "Reading for pleasure", revealing that they were eager to
read and attempted to articulate words. Also, nearly 30% of children aged 5-6 were
assessed as "confident readers", reflecting their abilities in encoding and decoding
words proactively by themselves. Also, a relationship existed between English HFW
size and age growth. These findings shed light on how the school-based ESRP
facilitates the cross-linguistic transfer of Chinese-English learning and affective
English reading attitudes for early childhood education (ECE) practitioners.

Keywords

cross-linguistic transfer, high-frequency words, affective reading attitudes,
three-stage theory



Introduction

English Language has been regarded as a global lingua franca, a universal
language that could be adopted as a communicative tool among different
nationalities worldwide. Given that the cosmopolitan nature of Hong Kong increases
the opportunity for social mobility for those with superior levels of English proficiency,
most Hong Kong parents expect their children to master English at an early age.
Many families provide children with various types and degrees of exposure to
English. As far as we know, the parents at the Endeavourers Chan Cheng Kit
Wan Kindergarten (TEKG), a government-subsidised kindergarten located at a
public housing estate in Chai Wan, greatly rely on the academic support of English
language teachers. TEKG student profile of 2019/20 academic year showed that
95% of children's first language' (L1) was Cantonese, and English was their second
language’ (L2). Parents rarely provided academic support to these bilingual children,
who received little English exposure at home.

Most English language learning and teaching resources available in the
market have placed few considerations on the literacy developmental needs of L1
Cantonese-speaking typical development (TD) children. The majority of the currently
available pre-primary English textbooks in the market are designed for students
learning English as a second language (ESL). Yet, there are few concerns on how L1
Cantonese TD children produce English words and comprehend English passages
in their bilingual brains. The contents of pre-primary textbooks are heavily loaded
with lexico-syntactical activities and repetition drills (e.g. "Can you see the panda /
zebra / goat?" "Yes, | can / No, | can't"). These repetitive practices may demotivate
children's reading attitudes since they are too dull. Given the lack of parental support
for English language learning and the suitable learning and teaching materials in
the market, there is a pressing need for developing a school-based ESRP for TEKG
children.

The following section reviews various studies on L2 learning in terms of four
key areas: influence of Home Learning Environment (HLE) (Kalia & Reese, 2009) on
children's literacy development, "Reading to learn" in L2 acquisition, affective reading
attitudes, and cross-linguistic transfer theories.

'L1 refers to an individual's first language, mother tongue or native language that he/she learns before puberty.

2.2 refers to an individual's second language that he/she does not speak as fluently as his/her first language.
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Literature Review

Kalia & Reese (2009) stated that home-learning environments (HLEs) could
be defined as providing opportunities for children to access English when they were
home. Specifically, parent-child English reading activities such as guided English
reading, storytelling, and storybook reading were extremely relevant to the creation of
literacy environments that are favourable to a child's literacy development. Research
also indicated the significant effects of HLEs on children's literacy development
(Niklas & Schneider, 2017). An intervention training programme consisting of
knowledge of HLEs, independent reading, and dialogic reading was conducted by
Niklas & Schneider (2017) with children of an average age of 5.5 from 125 families.
The findings demonstrated that the families involved in the training programme
got improvements in their HLEs and their children's linguistic competencies were
enhanced in comparison to those in the control group. In terms of Kalia & Reese's
definitions (2009) on HLEs and the desirable outcomes of HLEs stated by Niklas &
Schneider (2017), it was observed that most TEKG children have had unfavourable
HLEs. A series of undesirable effects on L2 learning, such as an absence of cognitive
stimulation and responsiveness between parents and children through English story
reading activities appeared as a result.

"Reading to learn" has been the core value stated in kindergarten curriculum
guides for over two decades (Curriculum Development Institute, 1996; Curriculum
Development Council, 2006 & 2017), reflecting the significant role of story reading in
children's early literacy development. Respective diversified and purposeful activities
such as spontaneous dialogues, story-reading, and play should be conducted to
motivate L1 Cantonese TD children's interest in speaking and listening to English
(Curriculum Development Institute, 1996; Curriculum Development Council, 2006 &
2017). Given the significant role of English story reading in children's early literacy
development as stated in the curriculum guides, TEKG has adopted a story-based
approach to develop the school curriculum in which a storybook series, translated
from Chinese into English and entitled Read-along series, was utilised to enhance
children's English reading and speaking abilities. Also, these storybooks were
levelled according to children's' developmental and learning needs. Various play-
based activities such as English phonics games, matching games, pretend play,
dramatic play, and board games were included in the school-based ESRP.

A reader's attitude to reading is a complicated construct. It generally refers to
an individual's positive or negative feelings towards reading. Scholars from various
disciplines have studied its definition systematically through empirical studies



(Mathewson, 1994; Yamashita, 2004). Mathewson (1994) identified a complex
tripartite relationship that existed among the three constructs: cognitive (personal
and evaluative), affective (individuals' feelings and emotions on reading), and
conative (action readiness and behavioural intention). The first construct relates
to instrumental motivation and self-evaluation of reading abilities. The second
represents an individual's positive (motivated to read) or negative (avoid reading)
feelings about reading. The third pertains to actions taken by individuals to initiate
reading in various settings such as libraries. Considering children's physical and
psychological developments, the affective aspects of reading attitudes were selected
for investigation in this study.

To better comprehend how L1 Cantonese-speaking TD children learn English,
it is essential to explore the interaction and cognitive processing between Chinese
and English. Extensive research has already been done on whether cross-linguistic
processing existed in languages which shared similar cognates, such as orthographic
and phonological components between English and Spanish. Nonetheless, there
is a dearth of studies on cross-linguistics transfer among Chinese-English bilinguals
because of the dissimilarities between these two languages. English, which is an
Indo-European language, has over 50% of words that can be sounded out through
their graphophonemic relationships. However, Cantonese cannot be articulated
according to the morphemes of Chinese characters. Jiang (2000) proposed a
three-stage theory, suggesting that the initial process of L2 learning began with
substantial transfer from L1 (Chinese) to L2 (English) at the semantic level. This
theory suggested that the knowledge of Chinese words played a crucial role during
the cognitive process of learning new English words. Henceforth, this study adopts
Jiang's three-stage theory as the theoretical framework underpinned.

Jiang's three-stage theory (2000) emphasises the semantic transfer of Chinese-
English bilingual learners, initiating the concerns of how L1 Cantonese-speaking
TD children acquire L2 by using their L1 in their early years. The first stage is the
word association stage, where individuals associate a new word in L2 with the L1
translation to access the conceptual information of it. Following this is the lemma
mediation stage.

L2 words and concepts are directly linked, thus reducing the reliance on
accessing the concepts learned in L1. The final stage is also known as the full
integration stage. As learners are frequently exposed to L2 words, strong links
between L2 words and concepts are formed. L1 words are then increasingly less
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crucial or are no longer used to identify the L2 words. Grounded on this theory, the
school-based ESRP was developed to provide pre-English activities to facilitate the
semantic transfer of L1 Cantonese-speaking TD children.

Another theory that shared similarities with the three-stage model (Jiang, 2000)
is the Revised Hierarchical Model (RHM) of bilingual processing which suggests
that cross-language associations exist at the level of vocabulary depth. Second,
the cross-linguistic transfer occurred across languages that do not share cognates.
In other words, the forms that words take are different across languages. Still,
they share a common underlying concept that could facilitate ESL learning for L1
Cantonese-speaking TD children under the RHM.

Given the cross-linguistic associations of vocabulary knowledge across
typologically different languages, the significant relationship between the vocabulary
knowledge of Chinese and early biliteracy development reflects how Cantonese
lexical tones affect children's English skills. A powerful influence of L1 words on L2
learning has been observed among L1 Cantonese-speaking children in Hong Kong.
The cross-linguistic transfer research reflects those L1 Cantonese-speaking children
with higher Chinese proficiency can learn L2 better (Chung, McBride-Chang, Cheung
& Wong, 2013).

Problem statement

Given the lack of favourable HLEs for children and inadequate considerations
of their developmental needs from textbook publishers, TEKG conducted this action
research study with an aim of narrowing children's existing English learning gaps.
This study includes developing a school-based ESRP programme that is aligned
with the rationale of "Reading to learn" and grounded on the cross-linguistic theory,
enhancing L1 Cantonese-speaking TD children's English literacy and affective
reading attitudes.

The school-based ESRP programme started in the academic year of 2019/20
and ended in mid-June 2021. With the ESRP, TEKG sought to enhance children's
English literacy levels. Children were exposed to a wide array of story activities
through the collaboration of Chinese and English teaching teams. With the help
of Native-speaking English Teachers (NETs) and head teachers, the "Read along"
was developed and tailored specifically for TEKG children. As an initial step towards
smoothly implementing the ESRP, the Chinese teaching team conducted pre-English



activities, such as reading aloud Chinese stories with the same contents as those
in English storybooks. The NETs then conducted corresponding English storytelling
through "Read along" and age-appropriate reading activities.

By retrieving prior conceptual information about the English stories from Chinese
storybooks, it is hypothesised that children could create strong linkages between
English words and their lexical meanings. To further enrich TEKG children's authentic
English learning experiences, the NETs were required to conduct shared reading with
children using different reading strategies. For instance, the NETs demonstrated how
to chunk English words by syllables, look for small words within larger words, and
construct new words based on the phonics provided. In particular, the grapheme-
phoneme relationship was progressively elicited by the NETs during the process. The
children were first asked to read aloud English stories and revisited the graphemes
that they learnt before. Then, they were scaffolded to decode, blend, and encode
the words. Immediate, corrective, and constructive feedback was provided for them
afterwards.

The research questions are as follows:

1. Does the school-based English story reading programme (ESRP) affect TEKG
children's high-frequency word size?

2. Will TEKG children's affective reading attitudes be improved after participating
in the ESRP?
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Research Method and Context

The framework of this action research includes pre-intervention, intervention,
and post-intervention stages. The ESRP was implemented during the intervention
stage. The timeline of implementing this action research (Table 1) is as follows:

Phase ‘ ‘ Duration
Preparation Pre-intervention Stage Nov-Dec 2019

+ Collect information about children's English
learning difficulties from different stakeholders
(parents, class teachers, and local English
teachers (LETSs))

» Developed and submitted an action research
proposal
Development | The development of the Chinese-English
of the school- | "Read-along" for the school-based ESRP

based ESRP | 4t g ition: Nov-Dec 2019
» Conducted Chinese-English translation for the
storybooks

* Word-to-Word translation by NET 1
2" edition: Jan-Dec 2020

+ Simplified the story contents with no more
than eight sentences by head teachers and
NET 2

3" edition: Dec 2020
» Developed a series of school-based Chinese-

English stories (The Read-along) for practising

target vocabulary items and sentence

structures by head teachers and NET 2

* The "Read along" series was finalised and the
titles of books are listed below:
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Implementation

Findings
Analysis

The "Read-along" for K1
* "These are Vegetables"

» "Alligator is Scared, Dentist is Scared"
° IlBaby Eggll
* "An Eggplant Dog"

The "Read-along" for K2
+ "Egg Brothers"

+ "Stingy Grandma"
* "The King Who loved to Stamp"
* "What am |?"

The "Read-along" for K3
* "Duck Sue goes on a Trip"

» "The Barefoot King"
* "Harry's Adventure by the Sea"

* "The Seven Chinese Brothers"
Intervention Stage Feb-Jun 2021

» Conducted face-to-face storybook reading and
all the related reading activities with K1, K2,
and K83 children participants by NET 2
Post-intervention Stage Jun-Jul 2021

* Conducted high-frequency word (HFW) test
with the children

+ Completed post-test with the children
Conclusion Jul- Aug 2021

* Quantitative and qualitative data Analysis
* Research Report Writing

Table 1 Timeline of the Action Research
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The pre-intervention stage aims at observing children's reading attitudes and
their HFW growth before the interventions. From January-June 2019, TEKG collected
views on children's difficulties in English learning from different stakeholders,
including parents, LETs, and class teachers as follows.

Most parents reflected that they could not conduct home reading with their
children because they did not know English. Therefore, TEKG is the sole support for
their children. Second, the LETs indicated that K1 children aged 3-4 were afraid to
produce words when they came to them for the HFW assessments. The majority of
K1 children did not have access to English or storybooks before attending school, so
they could not take up storybook reading. The children were new to pointing to the
words with their fingers and reading the words accordingly. Third, the class teachers
mentioned that children were eager to read aloud the stories following the NET's
instructions and prompts during English lessons. Yet, some could not respond to the
NET's questions because they did not understand them. These children required
translation support during the English lessons with the NET. The supportive role
played by early childhood education (ECE) teachers in this school-based ESRP was
crucial.

Research highlighted that teachers' active participation and their learning
support for children were significant during the English lessons conducted by
the NETs. Providing Chinese-English translation or word explanation could help
children (especially those with less exposure to English outside school) comprehend
the teaching contents delivered by NETs. The school-based ESRP included L1
Cantonese-speaking class teachers to support the lessons conducted by NET 1
three days per week. Each lesson lasted for 20 to 25 minutes

TEKG proposed the school-based ESRP starting from 2019 onwards. The
Chinese storybooks adopted in the pre-English activities were selected and levelled
according to children's developmental and learning needs. With the collaboration
of the NETs and the LETs, the critical contents of these Chinese storybooks were
shortlisted and translated into English. Learning and teaching plans with different
language foci were subsequently developed accordingly.



During the intervention from February to June 2021, school-based elements
were included in the ESRP, such as providing pre-English activities (Chinese
storytelling and reading aloud activities). The contents of these Chinese stories were
identical with the English stories, attempting to provide prior knowledge on story
contents for Cantonese-speaking children before reading English storybooks. The
NETs were responsible for conducting all the English story-reading activities with
children aged 3-6. Instructional strategies such as shared reading and guided reading
were employed to increase children's phonological awareness in word syllables and
phonemes, inspiring them to decode words in terms of the alphabetic principle and
letter-sound relationship.

During the shared English reading session, the NETs used semantic association
strategies to help children remember phoneme-grapheme correspondence. In
addition, each story focuses on a couple of phonics. Children learnt letter names and
their corresponding sounds in the context of a story. Also, children used the language
structures, and phrases learnt through the ESRP through interactive activities.

Informed by the past pre-primary curriculum guides (Curriculum Development
Institute, 1996; Curriculum Development Council, 2006 & 2017), the development of
activities in ESRP emphasised increasing children's interest in English, developing
children's proactive reading attitudes and confidence in using simple English.
In particular, children's cognitive knowledge of Chinese lexical words would be
empowered through the pre-English activities (i.e. the Chinese story reading
activities). The NETs were requested to apply different instructional strategies such
as shared reading and guided reading to increase children's exposure to English.
It was expected that children could have a higher level of comprehensibility in the
English story contents after having the identical Chinese story reading activities. In
turn, all these activities in ESRP could enhance children's L2 acquisition.

The contents of the "Read along" were developed progressively. First, a
series of Chinese storybooks was selected according to children's developmental
and learning needs by the principal, who has more than 30 years of experience
developing Chinese storybook programmes in kindergartens. With the help of local
Cantonese-speaking teachers, NET 1 converted the Chinese words into English
through direct translation initially. Given that the first edition was too lengthy, each
story was simplified to eight to ten rhyming sentences by the LETs and the NETs.
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The Kindergarten Education Curriculum Guide published in 2017 stated
that 'learning objectives are to build an interest in English, develop the attitude
and confidence in using simple English and gradually develop basic concepts of
English'(Curriculum Development Council, 2017, p.42) and 'Teacher should use
authentic materials, listening and speaking activities, shared reading and different
sessions to enrich English language experiences’, the translated English stories
were told together with engaging, interesting, and purposeful listening and speaking
activities.

Given the flexibility in the time allocation of ESRP, TEKG assigned NET 1 to
conduct the language activities during class time in the morning session three days
each week. NET 2 was asked to support the phonics teaching two days per week as
well. A series of learning and teaching plans (Tables 2-4) encompass the children's
target phrases / vocabulary and activities.



Phrase / Language Use
Phonics / Song Singing
Feb-Mar << BE@HmEZERKAI>>  « "J'&"K" |« tomato Vegetables
2021 sounds * pumpkin

» vegetables

* carrot

* mushroom

* bell pepper

* onion

* eggplant

* potato

Mid-Mar << @& IHAFERIE >> « "N"sound -« alligator Brush your

to April * dentist teeth

"Alligator is Scared
2021 + scared

Dentist is Scared" * teeth
May <EFE > ¢ "U"&"V" |+ egg Whose egg is
2021 sounds * chick it?
 turtle
» dinosaur
» crocodile
* snake
* penguin
* purple
+ white
* yellow
* green
June << THFFIR T H >> « "W"&"X" '+ dog Where has
2021 sounds * eggplant my little dog
* bridge gone?
» slide
* ball
* ant
* bird
* long
* short
Table 2 Learning and Teaching Plan (K1)

Vocabulary

Duration Title of Storybook

"These are Vegetables™
* sweet corn

"Baby Egg"

"An Eggplant Dog"




Phrase / Language Use /

Duration| Title of Storybook

Phonics Song Singing
Feb-Mar << ZEE &5 >> « Initial * egg * | am running
2021 "Egg Brothers" sound /g/, |+ chick * | am sleeping
/h/, In/ » chicken * What are you
* bird doing?
* CcOow e lam ...
* rabbit * My shell is
cracking
Mid-Mar << 1HRERIHHES >> « orange + food + Don't waste ...
to April "The Stingy peels » tears * Please don't
2021 Grandma" - living room ° pencils waste...
» kitchen
* tapwater . \yashrooms
* drawing
papers
May <BEZMPEE>> -+ "F'&"S" « stamping + Whatdo you like
2021 "The King Who sounds + singing to do?
Loved to Stamp" » drawing * | like --- (writing /
* writing drawing / singing /
+ playing playing)

* How about you?
+ "Sorry Song"
June <<HEAHEFHZH>> » "C"&"T" -« bell pepper '+ Whatis this?
2021 "What am 12" sounds * butterfly * Thisisa/an...
* bee * These are...
» dragon * Yes, | can
» watermelon |+ Song
* banana
e pumpkin
* tomato
* onion
* mushroom
» cabbage
Table 3 Learning and Teaching Plan (K2)



Phrase / Language Use /

Duration | Title of Storybook Phonics Vocabulary Song Singing
Feb-Mar << &/\fE%hR1T >> '« bestfriend < postman « What's your
2021 "Duck Sue Goes on + good friend chicken name?
a Trip"  trip * What are their
» countryside names?
* mountain * What is his/her
* pond name?
« children * He/She/ltis -
» disappointed |+ | am---
+ city * They/we are---
e  ismy friend
* Are they your
friends?
* Yes, they are
* No, they are not
Mid-Mar << 7RfIEE >> ¢ "Q"&"V" |« spring . ltis ...
to April "The Barefoot sounds e summer (spring / summer /
2021 King" * autumn autumn / winter)
* winter » "Centipede's 100
» carpet shoes" (song)
» shoes
» comfortable
* sSnow
s warm
* queen
May << MSFI;EiZFEREE >> « "K"&"U" - kangaroo * Where is--- (dog)?
2021 "Harry's Adventure sounds * key The dog is...
by the Sea" + kick * How muchis/
» kiss are...?
* umbrella
* under

e uniform
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June <thiE>> « Thefirst « eyes « I/He/She/lt
2021 "The Seven Chinese '+ The " ears can...
Brothers" second * mouth * |/He/She/lt
. » tongue can ... with ...
* Thethird | [Jse
* The fourth * see
. Thefith ° 'Sten
* taste
* Thesixth . gmell
* The
seventh

Table 4 Learning and Teaching Plan (K3)

In view of time constraints, two post-tests were conducted to evaluate the
effectiveness of the school-based ESRP. The first post-test was conducted face-to-
face to measure children's HFW growth and assess their reading attitudes after the
ESRP. The second post-test was an online guided reading assessment to evaluate
children's online reading attitudes. The post-intervention stage included two parts as
follows:

1. The first post-test (face-to-face high-frequency words assessment)

Following the class resumption in mid-February 2021, the first post-test was
conducted in April 2021. The LETs invited K1 to K3 participants to read aloud a list of
HFWs (Tables 2-4) in April and mid-June 2021 respectively.

Training was provided for children to familiarise them with the procedure of
reading HFWs one by one. The duration for each participant was about 5 minutes.
During the process, children were requested to read aloud the HFWs that they learnt
in the ESRP. In addition, the LETs would observe and assess children's reading
attitudes by rating them in terms of three levels. Level One is "reading for pleasure”,
which means any child who does not know how to read words but demonstrates
a willingness to read. Level Two is "begins to read", which implies someone who
cannot read the words correctly but is willing to follow teachers' prompts. Level Three
is "confident reader", denoting any child who is proactive in reading and attempts to
decode and encode words by himself / herself.



The procedure of online reading activities is as follows:

+ Children were invited to read aloud the HFWs (Table 5) one by one.

« If children had hesitation in an HFW, the LETs would encourage them to read it by

saying, "Try again". Yet, no hints would be given.

* The children were then asked to sound out and blend the letters according to initial
sounds and consonant clusters learnt in English story activities.

+ If children had hesitation in encoding and decoding the new words, the LETs would
encourage them by saying, "Try again”, "l trust you can read it".

-_—

A (upper case)
a (lower case)
and

away

big

blue

can

come

©| | ® N g bk]jw DD

down

—_
o

. find

BN
BN

. | far

-_—
22

funny

— — — —_— —_—

N o o h

e R e I

» | 5 3 ©
©

1.

2
3
4
5
6.
7
8
9

10.
1.
12.
13.
14.
15.
16.
17.

all
am
at
ate
brown
came
did
do
eat
get
good
have
here
into
jump
like

must

18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29,
30.
31.
32.

new
play
ride
run
said
soon
there
this
to

too
under
want
we
what

will

—_—

© |l ® N o ~lw D

[ N . N . U e U -
Pl Db O

15.
16.
17.

are
be

back
but

four
goodbye
gray
green
he

hello

. hi

no
orange
our

out
pink

please

Table 5 High-frequency Word List

18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29,
30.
31.
32.
33.

pretty
purple
ran
saw
say
she
SO
that
they
was
well
went
white
who
with

yes
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2. The second post-test (online reading assessment)

The second post-test was conducted to assess children's online reading
attitudes through guided online reading activities. From April to June 2021, the LETs
completed this online post-test with each child one by one through Zoom in the
afternoon. The duration for each participant was about 5 minutes.

During the process, the LETs requested children to read aloud the content words
and new words with the help of picture cues. Children were then required to make a
sentence using the content words and sentence structures learnt in English stories,
investigating their cognitive knowledge in comprehending the lexical meanings of
words, phrases, and sentences. The procedure of online reading activities is as
follows:

* Reading aloud the story guided by the LETs
* Inviting a child to read aloud the content words with the help of pictures

» Using the cursor to point at any content words, in which a child had hesitation and
reminding the child of recalling the respective story contents

Given that face-to-face teaching was suspended during the COVID-19 pandemic,
random sampling procedures could not be processed as scheduled in January 2021.
For quantitative analysis, participating children could not be randomly divided into the
control group and experimental group. Yet, TEKG controlled variables such as children's
English phonological awareness that would affect the results by selecting a group of
L1 Cantonese-speaking children with an average level of English reading proficiency
in January 2021. They all declared no special educational needs such as speech delay
or other developmental deficiencies. A total of 80 L1 Cantonese-speaking children
participated in this research (a breakdown of the participants can be found in Table 6
below). Given the pandemic, TEKG finally arranged K1 to K3 children to participate
in the first post-test, whereas K2 and K3 children participated in the second post-test
through Zoom.

All participants have been studying in TEKG since they were three years old. A
summary of participants is illustrated in Table 6.

Girls (n) Join date at TEKG
4 11 14 Cantonese 9/2020
5 18 14 Cantonese 9/2019
6 13 10 Cantonese 9/2018
Total 42 38

Table 6 Demographics details of child participants



Findings

The post-tests were scheduled to be conducted in 2020. Given that face-to-face
classes were suspended from December 2020 to February 2021, the first post-test was
completed in April 2021. Two months later, children were requested to reread the same
HFW list (re-assessment) for comparison. The post-test results in June 2021 indicated
that each child participant had a 20% improvement in HFW compared with their
performance in April 2021, reflecting how the provision of L1 conceptual information on
L2 facilitates children's L2 learning.

Comparing the results obtained in April and June 2021, it was observed that
K1 and K2 children had significant improvements in word recognition skills after the
school-based ESRP. In April 2021, K1 children could not pronounce the vocabulary
items with two syllables: "away" and "funny", whereas four of them were able to read
them by decoding the words into syllables such as "a-way" and "fun-ny" in June 2021.
The K2 children proactively adopted different word decoding strategies to articulate
words. Children were able to form new words and articulate them accurately. The K3
children could adopt strategies to articulate new words (e.g. "fat", "mat", "pat", and "sat")
according to the initial sounds on their own. Both K2 and K3 children could sound out
and blend words such as d-o-g, recognised HFWSs, and related pictures to words.

Comparing the results obtained from the post-tests, it was found that more children
attained the "confident reader" level in June 2021. 18% of the children aged 5-6 were
classified as "confident readers". They were able to read aloud HFWSs independently and
proactively use different reading skills such as word decoding and sound blending. Most
K1 children (aged 4) pointed at the HFWs with their fingers one by one during the re-
assessment, revealing significant progress in terms of reading attitudes compared with
April 2021. The following sub-sections presented the number of children in terms of their
levels of reading attitudes.

All the children aged from 4 to 6 (100%) were rated as "reading for pleasure" in the
re-assessments held in mid-June 2021, reflecting that the school-based ESRP increased
children's motivation to read English stories (Figures 1-3). The reading attitudes of
children increased with age growth, both in terms of "begins to read" (Figure 4) and
becoming "confident readers" (Figure 5).
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45%
40%
35%
30%
25%
20%
15%
10%

5%

0%

Reading for pleasure Reading for pleasure
(aged 4) (aged 5)

M Boys
Girls

M Boys
Girls

Figure 1 Percentage of children attaining Figure 2 Percentage of children attaining
"reading for pleasure" by gender "reading for pleasure" by gender
(n=25, aged 4) (n=32, aged 5)

Reading for pleasure
(aged 6)

M Boys
Girls

Figure 3 Percentage of children attaining
"reading for pleasure" by gender
(n=23, aged 6)

80%
70%
60%
50%
40%
30%
20%
10%

0%

K1 (4-year-olds) K2 (5-year-olds) K3 (6-year-olds) K1 (4-year-olds) K2 (5-year-olds) K3 (6-year-olds)
Begins to read Unclassified Confident reader Unclassified
Figure 4 Comparison of the percentage of Figure 5 Comparison of the percentage of
children attaining "begins to read" children attaining "confident reader”
(n=80, aged 4-6) (n=80, aged 4-6)
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A total of eighty children were evaluated on their HFW size in mid-June 2021. A
Pearson product-moment correlation test was conducted to examine the relationships
between their reading attitudes, gender, and age. The analysis showed a moderate
positive correlation, r (78) = -.06, p<.01, revealing a significant relationship between age
and HFW size in L2, whereas a negative correlation between gender and HFW size was
demonstrated. These results imply that a relationship between age growth and children's
HFW size exists. Yet, gender does not have any impact on it. A correlation matrix is
presented in Figure 6.

. Ase | Gende

HFW reading Pearson .668** -.060
performance Correlation

Sig. (2-tailed) .000 .598

N 80 80
Age Pearson .668** -.099

Correlation

Sig. (2-tailed) .000 .384

N 80 80
Gender Pearson -.060 -.099

Correlation

Sig. (2-tailed) .598 .384

N 80 80

** Correlation is significant at the 0.01 level (2-tailed)
Figure 6 Correlations of age and gender and affective reading attitudes

A total of 17 Cantonese TD children (nine children aged 5 and eight children aged
6) engaged in the online reading assessments conducted from April to June 2021. It was
observed that these participating children could proactively read aloud content words
and new phrases and make sentences with pictures by themselves. For instance, in the
story "Grandma", most children aged 5 read from "rice" and "soup" to "a bow! of rice"
and "a bowl of soup" Finally, they could create new sentences using sentence structures
learnt before. For example, when teachers asked children aged 5, "What should you
do?", children responded that "l should save money / food / papers / vegetables!" on
their own. These findings reflect children's positive reading attitudes regarding their
proactivity in making and producing new phrases and sentences based on their prior
knowledge of contents words and sentence structures.
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Conclusions

The findings demonstrate that the school-based ESRP has increased children's
HFW growth through a series of interactive reading activities. The pre-English reading
activities increased children's cognitive knowledge to comprehend and produce L2
vocabulary, facilitating their L2 learning. The findings exemplified how children went
through the three-stage theory proposed by Jiang in 2000. L1 Cantonese-speaking
children completed Chinese story reading activities before attending English reading
activities with identical contents. A successful L1 semantic transfer can facilitate
children's L2 literacy (HFWSs) under the same story context. In addition, these results
are consistent with models of reading development, arguing for the early importance
of cross-linguistic transfer from Chinese to English in terms of vocabulary growth and
affective reading attitudes, paving the way for them to become proficient readers in the
future (Scarborough, 2001). Also, the ESRP shed light on how to develop and cultivate
children's affective reading attitudes for ECE practitioners.

Recommendations for Future Inquiry

Given the close linkage between children's reading attitudes and age, it is
suggested that future inquiry could be conducted for the development of age-appropriate
school-based reading programmes for L1 Cantonese-speaking TD children based on
individual school's culture and teaching philosophies.
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