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Hong Kong Teachers’ Centre

The Hong Kong Teachers’ Centre (the Centre) was formally established in 1989 in
accordance with a recommendation of the Education Commission Report No. 1 published
in 1984. The Centre aims to promote continuous professional development and enrichment
among teachers, and to foster among them a greater sense of unity and professionalism in an
encouraging, neutral and non-hierarchical environment. Specific objectives of the Centre include
the provision of opportunities for teachers to meet and exchange ideas and share experiences; the
promotion of curriculum development; the development and trying out of new teaching aids and
approaches; the dissemination of news and ideas concerning education; and the organisation of
social, cultural and recreational activities for teachers.

The Centre has a three-tier management structure to help plan and run its activities - an
Advisory Management Committee (AMC), a Standing Committee (SC) and six Sub-committees.
They are responsible for policy-making, monitoring and implementation of various duties and
activities.

The AMC is a policy-making and monitoring body with a total membership of 72. These
include 35 members nominated by and elected from educational organisations, 35 members
nominated by and elected from teachers, and 2 members appointed by Permanent Secretary for
Education.

The SC is the executive sub-structure of the AMC. It is concerned with the day-to-
day functioning of the Centre and the running of its activities. The SC comprises the AMC
Chairperson and 2 Vice Chairpersons, 10 other members elected by and from the AMC and the 2
representatives from Education Bureau (EDB).

The six Sub-committees are working groups responsible for specific areas of work of the
Centre. They include Professional Development, Publication, Activities, Educational Research,
Constitution & Membership and Promotion. Members of the sub-committees are also members
of the AMC.

Access to the Centre is convenient for the visitors. The Centre is located inside the EDB
Kowloon Tong Education Services Centre which is in the vicinity of the MTR Kowloon Tong
Station. Besides, it can be reached by buses or minibuses. It provides a number of multi-media
plus broadband workstations, leisure magazines, reading area and display-boards. Teachers are
welcome to use the facilities of the Centre.

For more details, please browse our website at www.edb.gov.hk/hktc.
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The Hong Kong Teachers’ Centre Journal (HKTC Journal) is an annual refereed
publication of the HKTC. It publishes articles on areas pertaining to educational research, action
research and teaching practice in schools. Our contributors include school teachers, teacher
educators and academics researching on education from Hong Kong and other places. The HKTC
Journal will be distributed to kindergartens, primary and secondary schools and universities in

Hong Kong. Its electronic version can also be accessed from the HKTC website (www.edb.gov.
hk/hktc).

The advisors and editorial committee members are listed as follows.
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Opportunities of e-Learning in school
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Abstract

School education would continually rely on textbooks for its formal curriculum teaching, while the
dominant teaching model would still be teacher-centred in near future. E-Learning, however, could
generate a new learning environment and bring fundamental change to school education. Such a powerful
e-Learning environment, constructed by e-resources and e-communication, would challenge current
schooling. This study aims to thoroughly discuss the possibilities of e-Learning in school education, its

temporal and spatial aspects.

Keywords

e-Learning, e-Learning resources, e-Learning environment
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What’s wrong when it goes wrong?
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Abstract

Action research, school-based curriculum innovations, and school improvement projects shared
the common element of action taken by teachers to improve the students’ learning and the schools’
performance. Even with very careful planning and implementation, success cannot be guaranteed. When
a project does not work out as expected, something has gone wrong. But, what is it? This paper discusses
three main types of failures causing nil or negative results: theory failure, design failures, and treatment
failures. Examples are given to illustrate these. While expecting success, teacher-researchers also need to

be psychologically prepared for non-success and learn from honest failures.
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The call for teachers to be engaged
in classroom-based action research for
professional development has always been
sounded. It is most convincing when it comes
from a practising teacher. Of late, Bijal Damani,
an 11" and 12" grade teacher in Rajkot (India)
who has received numerous honours including
the 2009 ASCD Outstanding Young Educator
Award, shares the thought (Damani, 2011) about

teacher research, thus:

As teachers, we are always thinking about
what we can do to reach out and engage
students in our classes. And haven't we
been experimenting by changing the way
we give homework, grouping students
differently, changing the classroom layout,
or introducing some game or technology
to see its effect on students learning? We
have been doing these things for years —
informally, maybe, but this is still a type of

research.

Like Damani, conscientious teachers are in
a continuous process of trying to improve their
teaching with the view to improve students’
learning in terms of achievement, behaviour,
and attitudes. Such efforts are generally
referred to as classroom-based action research
(AR). It has variedly been called school-based
curriculum innovations (SCI) when the projects
try out alternative instruction in a subject, and
school improvement project (SI) when the aim
is a school-wide improvement in academic
performance and beyond. In this paper,
the three terms (AR, SCI, and SI) are used

interchangeably, since the common element is
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action taken by teachers for improvement in the
students individually and the school as a whole.
For such efforts, we naturally expect positive
results since there are usually careful planning
and implementation. However, as Murphy’s
Law suggests, “Anything that may go wrong
will go wrong,” nil and negative results may
unexpectedly occur.

As an aside, in scientific and medical
research, nil and negative results far out-
number successful ones. It took 277 failed
trials to successfully clone Dolly (Failed
Experiments, n.d.), and the wonder drug
penicillin (Bellis, n.d.) was discovered because
experiments with certain fungus did not work.
We are oblivious to failed experiments mainly
for two reasons. First, successful projects get
publicized a lot because of their implications
for our sociological, psychological, and
physical well-being. Secondly, “failed” projects
do not get published in learned journals; for
every published successful project, there are
numerous well-designed “failed” ones. This
creates the file drawer problem or publication
bias (Sridharan & Freenland, 2009) which
has only been recognized in the recent years
as detrimental to proper understanding of
the phenomenon researched on. This has led
to the publication of learned journals, trying
to rectify the situation, such as the Journal
of Failed Experiments, Journal of Articles
in Support of Null Hypothesis, Journal of
Negative Results in Biomedicine, Journal of
Failed Crystallization Experiments, Journal of
Pharmaceutical Negative Results, Journal of
Failed Studies, Journal of Negative Results in

Speech and Audio Sciences, etc. These are not



meant to encourage complacency but to develop
in the relevant research community intellectual
integrity and to prepare the mind to learn from
honest failures. For instance, the Journal of
Negative Results (2010) explicates the purpose

of its publication, thus,

The primary intention of Journal of
Negative Results is to provide an online-
medium for the publication of peer-
reviewed, sound scientific work in ecology
and evolutionary biology that may
otherwise remain unknown. In recent
years, the trend has been to publish only
studies with “significant” results and to
ignore studies that seem uneventful. This
may lead to a biased, perhaps untrue,
representation of what exists in nature. By
counter-balancing such selective reporting,
JNR aims to expand the capacity for

formulating generalizations (p.1).

In AR/SCI/SI projects, nil and negative
results may come in two forms. First, the
expected improvement fails to show up: the
project students do not score higher than the
comparison students do; even if there is a
difference in favour of the project students,
the effect size may be too small that it can be
considered as trivial or null (Cohen, 1988; Soh,
2008). Secondly (and worse), the comparison
students score higher than the project students
do, contrary to expectation. It is, therefore, wise
to evaluate the possibility of nil and negative
results by looking up meta-analysis before
embarking on a AR project (Hattie, 2009; Soh,
2010) This is shown by a surprising negative
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mean difference and a corresponding negative
effect size. This reversal is termed Type 111
Error. By the way, there is another definition of
Type III Error of getting the right answer for the
wrong question (Wuensch, 2005).

Nil and negative results appear basically
for two main reasons: (1) theory failure, and (2)
implementation failures (which are sub-divided
as design failures and treatment failures in
ensuring discussion). These “failure” concepts
help us take a critical and honest look at projects
which do not work. Because any research
entails a long process of many related actions,
foreseen problems might have been prevented
early enough, but those unforeseen can only
be recognized when after the event post hoc.
Hence, we are always wiser after the event and
need be aware of Murphy’s Law “Anything that

may go wrong will go wrong!”

1. Theory Failure

We may begin our AR projects with some
popular theories (e.g., Experiential Learning,
Habits of Mind, Multiple Intelligences,
Philosophy for Children, Problem-Based
Learning, Inquiry-Based Learning, Socrates
Questioning, Understanding by Design, Whole-
Brain Learning, etc.) These theories may guide
designing and planning and enable forecasting
probable outcomes. Everything looks so proper
(rationally) and rosy (emotionally) before the
project starts. But, the end may be a different
story. So, what’s wrong when it goes wrong?

An education theory (often borrows,
adapts, or applies psychological or sociological
theories) integrates a set of variables and

explicates their inter-connectedness in a



generalizable pattern. It enables understanding,
guides instruction, and allows predictions. For
example, constructivism (or more accurately,
constructionism), attributed to the Swiss
developmental psychologist Jean Piaget (Gray,
n.d.), posits that students acquire knowledge
and meaning from interaction between their
new experiences and existing ideas, in contrast
with the conventional view that people learn
knowledge and meaning in a pre-digested
form from their teachers. When we subscribe
to this theory, we will arrange the learning
environments for our students with the belief
and hope that learning takes place by itself.

We may also begin with just some simpler
ideas (e.g., individualized instruction, reduced
class size, integrated curriculum, peer tutoring,
etc.) An educational idea is a mini-theory
functioning just like a grand theory but on a
much circumscribed scale with less variables
and simpler inter-connectedness, for example,
the conventional wisdom that practice makes
perfect. When we believe in this, we will
emphasize in our teaching a lot of routine drills
and practice with the expectation that more
practice leads to better test performance.

There is no doubt of the usefulness of
grand theories and pet ideas. They encapsulate
variables in a compact form, maybe drawn as a
diagram or stated in a few sentences as a mental
model. They facilitate thinking that guides
instruction. However, their very nature of
abstraction can become a cause of problems for
AR projects, for the simple reason that a theory
applies to all relevant situations but may not fit
tightly anyone of them.

A theory or idea may include the critical
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variables but surely not all relevant variables
that may modify its prediction; this is where
they go wrong. Thus, constructivist teaching
(there is an obvious contradiction to put the
two words together!) may not deliver what it
promises because of uncontrolled variables not
considered when planning or implementing an
AR project. For instance, if the learning tasks
are far above the students’ current abilities or
if the students lack the relevant background,
that is, beyond their current zones of proximal
development (Coffey, n.d.), or their concepts
of learning is “to be told” and teaching is
“to tell”, then they will not be able to benefit
from constructivist teaching as expected. For
another instance, practice may not make perfect
because too much drills tire the students out
and learning becomes a chore so boring to them
that they do not pay intention and hence do not
learn.

If it is true that one size does not fit all,
theories and ideas related to education and
instruction definitely do not. The reason is
simple: such theories and ideas, as alluded to
earlier, just do not take into account all relevant
variables which modify the relationships among
the variables. Such moderating variables can
cause a project to go wrong. There is in fact
a very large corpus of aptitude-treatment
interaction (ATI) studies showing the effect of
a third variable impinging on the relationship
between two variables being investigated. For
example, Mclnerney, Mclnerney, & Marsh
(1997) compared the effects of self-questioning
as a meta-cognitive strategy on students in
cooperative learning versus teaching groups

when learning computer competencies. They



found the outcomes varying with the students’
initial computer competency and anxiety level.
For another example, a teacher may have
initially a pet idea of modeling in mathematics
problem-solving and only later finds it effective
for a certain kind of students but not another
kind in terms of left- or right-dominance of the
brain. Here, the learning effectiveness depends
on the interaction between the problem-solving
strategy and the students’ aptitudes (i.e., brain
dominance).

It cannot be over-emphasized that the
purpose of AR projects is not to verify the
validity of some theories or ideas to prove them
right or show them wrong; that is the purview of
academic researchers (i.e. Master’s degree and
PhD candidates, and post-doctoral scholars) and
not of the practice-oriented teacher-researchers.
It may be useful to based AR projects on some
relevant theories or ideas, using them as a short-
cut to avoid blind trial-and-error but doing this
is not to test the theory or idea, much less to
lend the projects awe of significance.

Thus, when a project goes wrong, it could
be that the theory or idea does not apply; the
theory is wrong or irrelevant. To prevent this
from happening, careful reading of the theory
is necessary. Quoting big names and citing
complex models do not lend a project its
importance. Admiration and enthusiasm need
be consciously controlled when considering
the adaptation of grand theories. Likewise, pet
ideas need be critically reviewed before they
are used as the conceptual base of AR projects.
When negative results occur unexpectedly,
accept the results and learn about them. Review

the theory or revise the idea and try again with
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due modifications. Take this as a process of

professional growth and institutional learning.

2. Design Failures

These are one types of implementation
failure. They have to do with how the AR
projects were designed in terms of the number
of students involved, the kind of students
involved, and whether the groups were

equivalent to begin with.

2.1 Small Group Sizes

AR projects usually involved intact
classes and hence have limited group sizes due
to practical constraints in the school context.
Small group sizes mean low statistical power
— the ability of a statistical test to detect a
group difference when it exists. For instance, a
project class of 36 students and a comparison
class of 40 give a total of 76. In this case, with
an expected effect size of 0.5 and a p-value
of 0.05, the power is only 0.7. This is short
of the conventional 0.8. Thus, if a nil result is
obtained, it could well be due to the small group
sizes and not that the alternative did not work; a
Type II error. To rectify, or better still to prevent
this from happening, increase the group sizes to
a total of around 100. With the same expected
effect size and the same p-value, this group size
gives the statistical test a power of 0.8 and the
design will be sufficiently powerful to detect
a difference, if the alternative is really more
effective. There are many power calculators
on the Internet to assist teacher-researchers to
decide on group sizes for their AR projects, for
instance the one by Daniel Soper (2004-2011).

When a project returns with unexpected



outcome showing the comparison group out-
performs the project group, the negative results
might have been caused by teacher differences
in, say, ability, teaching style, or teacher-student
rapport (ruling out the possibility of a John
Henry Effect to be discussed later). Even if
the same teacher teaches both the project and
the comparison groups, there is no guarantee
that she will teach the two classes exactly as
planned; this is just humanly impossible. Thus,
for AR projects, we just have to live with
this inevitable confounder and see the project
outcome in its proper perspective by taking into
consideration the teacher factor. This may sound
pessimistic and somewhat unscientific but, as is
true of many things in real life, we have to take

the rough with the smooth.

2.2 Learner Aptitudes

The term aptitude here does not mean
special ability (or talent, propensity) but just
student characteristics that interact with learning
to produce differential outcomes, in the sense as
used in aptitude-treatment interaction (ATI). In
other words, a particular student characteristic
may bias him toward a certain kind of learning
to produce a certain kind of outcome. For
example, Mills (1993) reported a study that
compared academically talented students and a
group of same-age peers of mixed ability and
found them differed on four Myers-Briggs Type
Indicators dimensions, namely, introversion-
extraversion, sensing-intuition, thinking-feeling,
and judging-perceiving). It stands to reasons
that such personality differences will influence
the ways the two groups of students learn.

In AR projects, nil and negative results
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may occur when student aptitudes are not
taken into account, because pooling the scores
of students with different aptitudes masks the
differential effects. Worse, when there is over-
balance of one aptitude than the other in the
project design, nil and negative results may
obtain. Such reversals of the expected outcomes
are examples of the Simpson s Paradox often
found in educational and social research.
An interesting and educative example from
medicine is cited by Julious & Mullee (1994).
They cited a study of the outcomes of two
different kidney stones operation procedures.
When only the procedures (analogous to two
approaches of instruction) were compared, one
was found to be more success than the other.
But, when the data was analyzed separately
for patients with different stone diameters
(analogous to student aptitude), the direction
of effectiveness was reversed. For AR projects,
the differences in performance due to different
student aptitudes can be uncovered by analyzing
the test scores separately for different aptitude
groups. And, doing this is obviously a good
practice as a routine in data analysis.

A more subtle phenomenon which is more
difficult to discern is the use of extreme groups.
For instance, a group of low ability students
learned through games and outdoor activities
while another group of similar ability learned
through teacher-centred lessons. Contrary
to expectation, the comparison group scored
higher on a posttest, although the project
students found the lessons more interesting.
The project students actively involved in
games and outdoor activities might have been

distracted from the learning tasks and this



mode of learning was foreign to them, whereas
the comparison students learned in a more
controlled environment using their habitual way
of learning with much repeated examples and
practice of the concepts to be learned. In this
case, learner aptitude had an influence on the

project outcome, unexpectedly.

2.3 Non-equivalent Groups

In the school context, randomization of
students to form the project and the comparison
groups is normally not practised as doing so
will cause inconvenience or even discipline
problems. If the school groups students by
tracking or streaming, the intact classes
involved in an AR projects are likely to be non-
equivalent in relevant ability at the beginning.
When the project and the comparison groups
are non-equivalent and when the pretest is also
used as the posttest, the data is usually analyzed
by gain-score analysis. Assume that the project
group was a weaker group (on pretest) and was
given the alternative teaching to help them,
while the stronger comparison group continued
with the usual or regular teaching. The surprise

may be a negative gain (Figure 1).

Comparison group

GainC

Project group
Gain P

Pretest

Posttest

Figure 1. Negative Gain for non-equivalent

groups
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As shown in Figure 1, the negative gain
(and therefore the negative effect size) simply
indicates that the project group has gained (Gain
P) less than has the comparison group (Gain
C). This suggests that the alternative teaching is
less effectiveness for the weaker project groups
than the regular teaching is for the comparison
group. To generalize, this cautions the teacher-
researchers that not all methods (alternatives)
are equally effective for all kind of students (i.e.,
the ATI problem). Simply put, one size does not
fit all!

3. Treatment Failures

These are the second sets of possible
reasons why a project fails and have more to
do with implementation than project design,
though related. They include low intensity
of the alternative, insufficient time for the
treatment to become effective, improper control
of the comparison group, in adequate measuring

tools, and teachers as a confounding factor.

3.1 Insufficient Dosage, Short Duration

In as sense, these are two sides of a coin.
Insufficient dosage refers to the low intensity
of treatment, just like that in medicine. An
alternative teaching may not be sufficiently
strong and distinct from the current teaching to
produce the desired project effect. For example,
two cloze-like worksheets were used to improve
Secondary Four students’ writing of qualitative
analysis repots. Even if the idea is theoretically
viable, two short exercises are most unlikely
to change the level of report-writing skills in
Chemistry which requires specific expression

and register. Likewise, one field-trip is not



likely to change the students’ ways of thinking
and learning in science, geography, or history
although it may influence their interests due
perhaps to novelty effect. In short, when
students are introduced to alternative teaching,
it has to be intensive enough to take effect as
the habits of learning the students have may just
go against the alternative.

Short duration is related to the dosage
problem, especially when AR projects tend to
have short time frames. Certain things need
only a short time to change, but others need
more, again just like that in medicine. Changing
language habits not only requires sufficient
dosage (exposure and practice) but also
sufficiently long time because the alternative
or new language habits need to be reinforced
and consolidated to counter-act against
negative influences of past habits. Such student
behaviours as punctuality, politeness, self-
regulation, etc. are in the same vein. Too short
a duration may lead to nil results (and Type II
error).

Unfortunately, it is difficult to advise
teacher-researchers on this problem, because
there are so many different types of learning
and different influencing factors which
require different dosages. However, Bloom’s
taxonomies may be helpful here (Overbaugh,
n.d.). Generally, the more specific learning is,
the weaker dosage is required. For instance,
learning simple factual knowledge need little
time and less repetition, but learning to think
critical requires lots of examples and practice.
Thus, all other things being equal (but, they
never are), higher-order thinking such as

synthesis, analysis, and evaluation need stronger

16

dosage and longer time to learn effectively.

3.2 Contamination

This refers to lack of proper control of the
comparison condition. AR projects are usually
implemented with both the project and the
comparison group in the same school. Teachers
teaching the comparison classes are supposed to
teach them in the usual manner. But, there is no
way these teachers can be kept in the dark and
they are fully aware of the project intents. It is
natural for them to unintentionally use some of
the alternative activities or materials meant for
the project groups. Worse still, control teachers
may become worried since their classes are
supposed to show up poorer at the end of the
projects. This puts them in a defensive position
and they may feel that their students are unfairly
short-changed. This may motivate them to use
the alternative teaching or even try harder to
make the comparison students look good. This
is the well-known John Henry Effect where
by comparison railroad workers worked extra
hard to out-perform the experimental group to
maintain their egos and keep their jobs (Father
Goof, 2008). The same may happen in the
school. Even if the comparison students are
“borrowed” from collaborating schools, it may
be contaminated by their own projects which
used different approaches but have similar

goals.

3.3 Inadequate Measurement

Whether project effects are detected
depends very much on the measurement of the
criterion. If tests (broadly speaking to include

attitude scales and observation schedules) are



not sensitive enough to detect group differences,
project effects are under-estimated, leading to
nil results. For example, a mathematics test is so
easy that the project and the comparison groups
both obtain high means showing little or no
difference. The ceiling effect prevents the group
difference to be detected. Or, the project aims
to enhance high-order thinking but the test is
heavily loaded with low-level items measuring
recall without tapping on the thinking abilities.
As AR projects tend to be short in duration
covering only limited scope of content (and
behaviour or feelings), nil results may occur
because of inadequate measuring tools being
used. Validity is “the extent to which a test
measures what it claims to measure. It is vital
for a test to be valid in order for the results to
be accurately applied and interpreted” (Cherry,
n.d.). It is obvious then that a test comprises
mainly items testing recall of knowledge does
not measure the student’s ability in higher-order
thinking; the test scores just do not represent
what they are supposed to show. Thus, it is
critical for teacher-researchers to ensure the
validity of the test scores if the project outcomes

are to be trustworthy.

3.4 Teacher Confounder

It is a truism that teachers are the most
critical factor in AR projects because they are
the very people who translate theories and
ideas into actions that may influence student
learning. It is also a truism that teachers have
their personalities and abilities that determine
their teaching styles when interacting with

their students. Therefore, it is doubtful whether
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there are indeed teacher-free approaches and
methods. This being the case, in the AR context,
it is almost impossible to keep teacher factors
under control. There simply are not sufficient
teachers to be assigned to a large number of
classes so that teacher effect can be evaluated
as an independent variable. In fact, in the
long history of educational research, there
is hardly any large-scale project which had
teachers randomized to rule out teachers as a
confounding factor; Project Star (Tennessee’s

K-3 Class Size Study, 2009) is a rare exception.

Closing Note

We have never planned to get negative
results but they do happen for various reasons.
When they happen, the most rational thing to do
is not to hide them, but to accept them and try
to figure out why. This is not only a question of
intellectual honesty but because negative results
have lessons to learn. It is with this spirit that
many new “failures” journals listed earlier were
initiated to publish well-design research which
produces nil or negative results.

This is not to encourage a culture of failure
but to learn from honest failures. Such efforts
are to cope with the file drawer problem or
publication bias which arises from the common
practice of publishing only studies with positive
results and ignore those with nil or negative
ones. Perhaps, we in education also need a
Journal of Projects with Negative Results so
that we can learn from both successes and
failures in our effort to improve the students and

the schools through action research.
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Knowledge repository as an on-line platform
for knowledge sharing among secondary

school teachers in Hong Kong
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Abstract

The sustained advancement of information technology in the last decades initiated a new economic
era, which emphasizes the application of knowledge and innovation as strategic tools for competition.
The Ministry of Education reflected societal expectation on human workforce in educational reform
policies. When teachers play the role of students’ learning facilitator nowadays, they are confronted with
high working pressure that makes the teachers difficult to handle their daily teaching routine. In case
if secondary school teachers of the same subject from various schools work collaboratively to build a
knowledge repository to share with others, it can benefit teachers with enriched subject knowledge and
reduce the duplication of effort of each other. It also gives them more time to uphold the quality and

effectiveness of learning.
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Implementing theories in educational
psychology in teaching and learning:
How teachers facilitate students’ learning

motivation through the use of e-learning
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Abstract

This paper focuses on analyzing students’ learning motivation from psychological perspective and how
teachers can apply psychological theories to use information technology (IT) to facilitate students’
learning motivation. Action research has been done on two subjects — English and Liberal Studies about
how psychological theories are used to design e-learning lessons and to show how students’ learning
motivation is boosted through the use of IT. The observation indicates that the students of both subjects

have intrinsic motivation to learn when teachers are using a variety of IT teaching strategies.
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Abstract

This article, intended for teachers of Hong Kong Higher Education Institutions (HEIs) who are interested
in Assessment for Learning (AfL), discusses the main AfL strategies by consulting some of the available
literature. This paper also gives concrete examples and points to note when teachers integrate these
strategies specifically in the context of daily classroom practices in Hong Kong HEIs. Finally, in the
latter part of this article, some obstacles that could hinder AfL. development in HEI classrooms are also
discussed. It is hoped that this article, might, in a small way, help teachers who want to re-examine and

improve on their own teaching methods. Consequently, students would benefit in their own learning.
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1. Introduction

In Hong Kong, colleges, institutes,
universities, and other HEIs are inclined to
either evaluate learning by Assessment of
Learning (AoL), through one-off examinations,
or by Assessment for Learning (AfL), through
an on-going process during the semester in
which quality feedback is given to students
on how to improve on their work. More
development of AfL in Hong Kong HEIs is to be
expected, following the global trend to change
the nature of assessment as part of teaching
and learning (Brown, 2004). In keeping with
this transition, the new Hong Kong 4-year
undergraduate curriculum will be launched in
2012. Formerly, the higher educational policy
favoured the elite. Soon, the new education
policy will favour the masses. This transition
implies that students who previously had few
opportunities to receive higher education can
now also have access to Hong Kong HEIs. The
varying academic levels of performance of the
first cohort of students in 2012 will necessitate
a call for change in teaching methodologies.
This change will involve less direct knowledge
transmission to a more student-focused
approach that can effectively lead students to
achieve the expected learning outcomes (Rust,
2002). AfL, in this regard, may be a panacea for
schools to enhance teaching and learning in the
classroom.

This article begins by expounding on
the potential of AfL and some of the features
of AfL strategies through a review of some
of the available literature. Following these
explanations, examples of research studies as

well as the author’s personal experience in
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the classroom illustrate how to integrate AfL
into daily classrooms practices. Hopefully,
by sharing these examples, teachers who are
curious about AfL will become more aware
of the importance of consistently collecting
learning evidence and giving constructive
comments to students so that the latter can take
more responsibility for their own learning with

greater motivation.

2. Integrating Assessment for

Learning in Hong Kong HEIs

This section looks at some major AfL
strategies, including effective questioning,
providing constructive feedback, sharing
Learning Objectives (LOs) and Assessment
Criteria (AC) with students, and finally, self-
reflection and peer review (Black et al.,
1998, 2002). Examples are shown on how
teachers can apply these strategies to transition
learning into the realm of the student’s own
personal responsibility for acquiring skills and
knowledge (Harris, 2007). By this means, the
teacher devolves power to students in their own

learning (Glover & Thomas, 1999).

2.1 Sharing Learning Objectives and
Assessment Criteria with Students
Sharing LOs and ACs with students is a

fundamental principle of AfL. Thanks to the

adoption of the educational policy “Outcome-

Based Education (OBE)”, the sharing of

LOs and AC with students, as part of the

requirements of OBE, has become the norm in

Hong Kong schools. In most Hong Kong HEISs,

at the beginning of the semester, students are

provided with a teaching plan, which includes



a list of LOs and expected outcomes, as well
as the criteria for each assessment task. Such
practices are highly appraised by many scholars
since LOs are what students are expected to do
during the course. With clear ideas about what
is expected of them, students should therefore
be more focused on their learning, and should
also have a better understanding of their own
performance (Black and Wiliam, 1999; Sadler,
1989). Consequently, they would be more likely
to achieve the expected outcomes (Harris,
2007).

Students need to apply these criteria to
their own work and to understand what these
objectives mean. Therefore, ARG (2002) made
an additional suggestion that teachers could
discuss the objectives and criteria with students
using terms that they could understand, so that
learners could become aware of “how” to do
it and “what” to do for each assessment. ARG
added that in some cases, teachers’ might allow
students to play a part in deciding on goals
and identifying criteria for assessing progress,
or even develop Student-initiated Criteria
(SiC). It is believed that through the process
of formulating SiC, students’ awareness of the
assessment criteria would be enhanced, and
therefore students could adjust their methods
of learning and achieve these outcomes

accordingly.

2.2 Effective Questioning and Giving
Constructive Feedback
Effective questioning on both the teacher’s
and the students’ part as well as giving
constructive feedback to students and to the

teacher, is a second fundamental principle
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of AfL. On one hand, questioning students
is a strategy commonly used by teachers
in classrooms as a tool to check students’
current state of understanding on an issue
(James, 2006). On the other hand, responses to
students’ answers, often termed as feedback,
is also essential in promoting learning. In fact,
questions and feedback are often indispensable,
since questions are considered to be “effective”
only if answering them requires different levels
of cognitive thinking (Sachdeva, 1996).

Giving constructive feedback, no matter
whether to solicit answers from students’,
to answer students’ questions, to respond to
students’ answers to questions, or to comment
on students’ work, is considered to be equally
important in enhancing learning, as it helps
students better understand their progress. They
can especially recognize their advancement
in how and why they have achieved a goal, as
well as what they would require to improve
their progress (Sadler, 1989). In other words,
constructive feedback helps students to identify
what steps they should take in order to achieve
the learning goals. Harris (2007) also offers a
similar view: to be effective, feedback needs
to help students identify the action necessary
to close the gap between their current level of
knowledge or ability and their desired level.

Moreover, creating a favorable
environment for conducting questions and
feedback in, is equally important. The small-
class sessions in Hong Kong HEIs, in this
regard, could be an ideal place to facilitate
questions and answers. These sessions, which
are usually in many forms — tutorials, seminars,

workshops — permits the teacher to allow



more time for each student when answering
the questions he or she has been asked. For
example, in the Community College at which
the author works, many group presentations
are given in tutorial sessions. After the students
have completed their presentations in groups,
they need to lead a discussion with the whole
class. The audience is encouraged to discuss
each presenter’s performance, by raising
questions and giving feedback to the presenters
in order to review the issues that have been
discussed in the presentation, to challenge the
ideas brought forth by the student presenters,
or to constructively criticize the presenters’
performance. The teacher, on the other hand,
has changed roles, from a traditional question-
raiser to a facilitator who continuously checks
if the questions raised by the audience are
appropriate, and if the words they used, the
embedded concepts, and the meanings implied
are conducive to learning. From what the author
has observed, both the student presenters and
their audiences tend to be very energetic in
raising questions, answering questions, and
giving and receiving feedback. The reason for
such a response is partly due to the small class
size in which the student audience has many
opportunities to raise questions.

Yet, as a reminder for teachers, educators
need to be cautious when raising questions
or giving feedback. For example, as stated
by Sachdeva (1996) and Black (Black, et
al., 2002), teachers need to allow more time
before students respond to questions, since
the so-called “wait time”, is very critical to
learning. This delay allows students enough

time to organize their thoughts or discuss the
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matter with their group before they respond to
the questions (Ibid.). Similarly, Harris (2007)
reminded teachers that the nature of their
feedback should stress the positive aspects
rather than any failure, because the purpose of
feedback should be to foster motivation.

Black and Wiliam (1998) further pointed
out even if feedback is positive, students’
learning motivation could also be damaged
when the feedback is accompanied with grades,
since grades could pressure students into
comparing themselves with others. In Hong
Kong, this phenomenon of comparison is often
a problem for most HEI teachers because Hong
Kong is a highly competitive place where
higher academic places are scarce. Nonetheless,
grades are needed for select purposes, which
would directly affect whether the students can
successfully be promoted to a higher level. In
order to minimize the negative motivational
effects brought by comparison between students
(Black & Wiliam, 1998), in Hong Kong some
HEIs tend to offer comment-only feedback
(marking) to students on their performance in a
particular task. Students are only informed about
their final grades after they have finished all
assessment tasks in the semester. In other HEIs,
the teacher gives marks on each assessed task,
and does not tell students what weighting the
marks have toward the final grade. At the end of
the semester, the teacher works out a “mark-to-
grade” table which determines the specific mark
range system that falls into a particular grade
level. Again, students are only informed of their
final grade at the end of the semester when all

learning activities in that course are completed.



2.3 Self-Reflection and Peer Review

Self-reflection and peer review are a third
important element of AfL. Many forms of self-
assessment exist, and self-reflection is one of
the common ways that has been adopted by HEI
teachers. Some teachers may ask students to
chronicle their self-reflections in their portfolios.
One example comes from a case study done
by Klenowski (Klenowski et al., 2006): he
and his colleagues asked students to keep their
reflective journals in a portfolio. At the end of
the semester, most student participants agreed
that a portfolio helped them to structure their
learning by putting order into their thoughts
which were previously chaotic or confused.
Furthermore, this exercise allowed them to
identify gaps in their thinking.

Another research was done at the
University of Hong Kong by Tang and Biggs
(1998) in which students in the third year of
the four-year part-time evening Bachelor of
Education programme were asked to submit a
portfolio which provided evidence on how they
could progressively meet the assessment criteria.
They were required to keep a journal in order
to record critical learning related incidents, and
subsequently reflect upon them. At the end of
the unit, most students were positive about the
use of portfolios. Quotes included: “It (the PA)
really works!”; “Now I do not see the portfolio
as an assignment to be handed in. It’s rather a
powerful learning tool for the learner himself.”;
“What (we are expected) to prepare for the
portfolio undoubtedly provides me a chance to
reflect on my daily teaching.”

Alternatively, peers could also be a

source to provide feedback on student work
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which could, in turn, also help greatly in the
development of students’ cognitive thinking.
Vygotsky refers to peer review as the “zone of
proximal development (ZPD)”: ZPD denotes
“the distance between the actual development
level as determined by independent problem-
solving and the level of potential development
as determined through problem solving under
adult guidance or in collaboration with more
capable peers” (Vygotsky, 1978, p.202).

Based on Vygotsky’s idea (Vvgotsky,
1978, p.202), the author has done a simple
collaborative activity in her Community
College. Students were asked to upload their
writing task to the CMS for peer review one
week before they submitted it to the teacher.
Special training on how to review an article
had been given in advance. After a one week
peer review period, the author noticed that
the language used in students’ work was more
proficient, had been carefully proofread, and
more precise vocabulary was used. In fact,
the author also noticed that students tended to
more easily accept feedback from their peers
rather than from the teacher. Sadler (1989)
believes that with careful planning, peer review
can make students become more proactive in
their learning, which is an essential element of

genuine learning.

3. Further Elaboration: Obstacles

and Challenges
With the implementation of OBE, the use

of tutorial sessions or other discussion sessions,
and the availability of electronic resources,
the impression seems to be that Hong Kong

HEIs are attempting to implement AfL in the



classroom. However, in reality, the author feels
that there are still many obstacles in carrying

out the above strategies.

3.1 Challenge Number 1 — Grade
Distribution: A Bell Curve in Hong
Kong HEIs?

Firstly, the ACs shared might not be an
effective one to enhance students’ learning.
ACs are the rules of the game. Explanations of
these rules are therefore be necessary; players
can’t win a game if they don’t know the rules
of the game. However, this strategy could be
challenging to HEI teachers since students’
performances are sometimes difficult to predict.
Designing a rubric that fits all situations is
a difficult task, not to mention that different
teachers might have different standards in
marking. Therefore, what teachers could do is
to share general standards with students rather
than precise ones. Next, teachers might adjust
the rubric after the assessment. This is quite
common among HEIs, especially in assessment
involving a massive number of students. As
individual teachers might have variation in
interpreting the rubric, discussion meetings
are normally arranged to finalize the marks
distributed to all small tasks in an assessment.
The last reason has to do with the distribution
of grades: for selective purposes, what is
considered to be an abnormal distribution of
students’ grades, such as a large number of
distinctions in one class, is seldom accepted
in institutions. In this light, sharing ACs with
students in the beginning of the semester does
not seem practical because their grades may
be modified even if they successfully meet the
ACs.
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3.2 Challenge Number 2 — Pure AfL and an

AfL / AoL Mix

Secondly, there are often two major
parts in assessing students’ performance in
a HEI course, namely “coursework” and
“examinations”. The former is comprised of
several (usually four to five) assessment tasks
during the semester, while the latter is a one-off
examination which is usually organized at the
end of the term. Some teachers may not notice
that tasks designed in the coursework, such
as an objective test, group projects, students’
presentations, might not be interrelated with
each other. In other words, what students
learnt from Task A may not be possible for
them to use in task B. A negative result of
such a disassociation may be that students
are prevented from identifying any necessary
actions for further improvement.

As already mentioned, most Hong Kong
HEIs are using coursework and examination
assessment systems in order to assess student
performance. Under the “coursework-and-
examination” mode, different weightings are
assigned to different assignment tasks of a
particular subject so as to reflect their respective
importance. The overall performance is obtained
by calculating the weighting of each coursework
and examination with little place for holistic
judgment. The method of “weighted averages”,
however, is neither formative nor summative.
Harlen and James (1997) argue that the blurring
of the lines between using AfLL and AoL together
in the same course negates the value of AfL.
For example, a students’ achievement of the
learning outcomes of a particular task cannot be

reflected directly in the overall measurement of



performance through the final grade.

3.3 Challenge Number 3 — Time Stops for

No Teacher

An additional important consideration
is time. How useful the teacher’s feedback is,
largely, depends on how deep the teacher knows
the students. Such an understanding usually
takes time. In reality, teachers not knowing
enough about their pupils is one of the common
inhibiting factors in successfully implementing
AfL (Black & Wiliam, 1999). Most HEIs
courses last for one semester, which is about
13-15 weeks — a rather short period of time for
observing and understanding a student, not to
mention making a judgment on what the student
should do to improve his or her learning.

The use of electronic systems in this
regard is also considered to be a new cutting-
edge channel for teachers to understand their
students’ ability. For example, the Course
Management System (CMS), which is widely
adopted in Hong Kong HEIs, possesses many
interactive tools that help the teacher collect
students’ assignments more systematically. This
system also allows the teacher to understand
his or her students from different aspects such
as through their postings on the forum, or their
activity log.

Besides CMS, the use of the electronic
portfolio (ePortfolio) is another alternative.
In the College where the author works, a
2-year Quality Enhancement Grant Scheme
project named “Implementation of an Open
Source ePortfolio for Sub-degree Students”
was awarded to provide Post Secondary

School students with interactive online tools
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to showcase their accomplishments during
their studies in the College. This system also
helps teachers to understand their students’
work better since the teachers can refer to
tasks students completed during the previous
semester. In the past decade, local universities,
such as the University of Hong Kong, the Hong
Kong Polytechnic University, and the City
University of Hong Kong, have developed their
own ePortfolio systems to enhance teaching and

learning.

3.4 Challenge Number 4 — All for One, and

One for All

Finally, the acceptance of AfL by all the
stake players in an HEI is crucial to the success
implementation of AfL. Currently, most Hong
Kong HEI students have received at least 5
years of secondary schooling. Their education
was generally traditional — examination and
textbook oriented. This orientation has been
reinforced by the conservative views on the
part of their parents. Students, parents or even
teachers may believe that exam-based education
is successful in formal secondary schooling
via summative techniques, so not many of
them know about or are interested in knowing
about the nature of AfL. At the same time,
many teachers, students and even parents are
legitimately concerned about the validity and
reliability of self- and peer-assessment. If AfL is
going to succeed, teachers would have to break
established traditional classroom habits (Harris,
2007) which would imply a change of mentality
in the whole institution: such a transition could
not be done by individual effort. Therefore, for

AfL to be successful overall, strong support



from management is absolutely necessary.
Additionally, time would be required to support

and nurture the commitment of the participants.

3.5 Challenge Number 5: More Time Again

Please

For some Hong Kong HEI teachers, AfL
may be a rather new concept and they may not
have the time, the skills, nor the support to give
formative feedback to students. As Black et al.
(2002) point out, assessment can be regarded
as formative only if the evaluation leads to
concrete actions by teachers and/or students,
which improve student learning and teaching.
However, an extra hurdle to overcome is the
common practice for Hong Kong HEIs to have
regular subject rotation amongst teachers.
Teachers in charge of a course may be different
every year and sometimes they will only be
informed of what course they will teach 2 weeks
before the start of the term. Early preparation
is therefore almost impossible. Without good
preparation, flexibility in teaching methods
is difficult to implement, an element which is

obviously necessary in AfL.

4. Conclusion

This article has given a brief explanation
of some AfL strategies for teachers who are
interested in re-examining their teaching
practices and improving on their teaching
methodology. In AfL, students have to
understand the learning objectives and
assessment criteria and are encouraged to
express their views. They are helped hereby
articulating these views with their peers in a

secure and open learning environment. While
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questioning is used in AfL to examine students’
learning states, on-going constructive feedback,
which is based on development and learning
needs, is also given by both teachers and
students to assist learning progress whenever
possible. Self- and peer-assessment are also
crucial in AfL to create a progressive learning
environment because of the autonomy learners
can subsequently develop. The use of the
ePortfolio was also suggested, so that learning
evidence could be collected more systematically
so as to allow students, teachers, or other
educational leaders to monitor their students’
strengths and needs in order to track and assist
in their progress.

Finally, there are some hurdles to
overcome in the implementation of AfL in the
context of the Hong Kong HEI classrooms.
Firstly, the correlation of different assessment
tasks may not be stressed. Students might find
it difficult in making use of the experience they
have learnt from a previous task and applying
that knowledge to the next task. Secondly,
most HEIs tend to assess students’ performance
by a “weighted average” system, which can
hardly show their progressive improvement
in the course. Also, since students, parents,
and even teachers have grown up under the
culture of intensive examinations or testing,
they might be skeptical about the power of AfL
to be able to enhance teaching and learning.
Last but not least, the subject rotation or other
administrative practices in HEIs might affect the
degree to which the teacher is able to devolve
responsibility to the students due to preparation
time constraints, which would in turn constrain

the preparation of the course.
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Abstract

Assessment for learning is a very hot issue in Hong Kong educational reform and it has been implemented
in schools for years. However, not many teachers understand the concept of assessment for learning.
This article first explains the concept of ‘assessment for learning’, and its importance in learning Chinese
Language. Suggestions are made at the end. It is hoped that it can motivate teachers to think and reflect so

as to improve teaching.
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Teachers’ practical knowledge in school
settings: From the perspectives of narrative

inquiry and ethnography methodology
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Abstract

Following the research tradition on teachers’ practical knowledge, this study examined it from the
perspectives of methodology on narrative inquiry and ethnography. Some new opinions were formed to
understand teachers’ practical knowledge and the implementation of the research methods above. Based
on literature review, the nature of teachers’ practical knowledge in school context was discussed. Some

opinions were offered to conduct the implementation of the two research approaches above.
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Exploring micropolitical behavior in schools in

educational reform
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Abstract

Under the circumstance of a series of educational reforms in Taiwan, the power ecology within the school
is inclining to multiple and competitive relations among shareholders. Recently, scholars pay attention
to the notion of micropolitics, which focuses on how shareholders exert power in order to protect their
interest. First, this article proposes some theories as the base of micropolitics. Second, it discusses some
dimensions and primary conceptions of micropolitics. Third, it addresses several problematic aspects
regarding school micropolitics in which power, interest and policy activity become central foci. Finally,

this article suggests some strategies to cope with problematic aspects regarding school micropolitics.

61



Keywords

educational reform, micropolitical behavior, school micropolitics

NS (3

BERTHEUESTELR » Gl
Ay » EREITEURK - MR - LB EE) -
ST L R IR ) R T S B R R
HEEG St LEEABREA] - B
AT A~ BIRSC ~ RIEHEE - Flzs o - 8
ISR ~ BRI S ECAMEEEIR S - 2
BB AT E ARV Em R - Ry HEY
I SRR ARG REUAERIRI - i)
BIEU A2 BT DUE R 40T JE o FE &
E AL EHS - (E30E T EHH R E 28
£ EERBUATT R 88 B A1 A R 7 R B T 2e e
B CEEGEEER NS E A IECER
B (Malen, 1995) -

PR R KRB E N EN B E
o URETEREESSEELENZE IR
2 S ESR BRI TBUELE 4 FA DAY
B HE O E LR E R R TR R
S HVEBEEL R - BEE B EUCE R S &  T
MO BI5GB E A o PR EU A SRR T
HEBIREHETE - IS A (E A B E RS A 4R
TLRMERIE T S (G B R kiR A H O
IV FIzE (Blase, 1991) © MBI EANT -
RERREIEATHZ2HNNE  BEELES
B2 - (EREBUGEMEAHRN S fEsE » £
BEREE L BROAGEFUBUGH I HIFE
KRB R RIE R BT - BUG JITHIE B
PSRN 2 - BB TR S THBEUE

~

62

EROOHEERROCEEED Z[EG > (B1EEFE
I o ERCHYAERR AR AT ~ 178 3RE ~ B
SHEETEESRE BINER - TEAR ~ #
il > F& ~ BEHART  BREEBREES
[FIfE RS > YA G DR Bl E
TRt — I FIE KRB E TP AT IS
Bifh  (EEEIERM P HVEIE RIS > EHEITE
ch I8 RO B B HIRE A > B HESE A 2R Y 55
1 O REZE ~ BRSBTS A
Hyfihak ~ E ~ EETEFRE - BAREM
BIBUEEAA AR — 1A -

ASLHIEHY > FEBE R T R FT IR EX
s (EAHRE M ~ SRR EU R B A A A B O
B BB - SRR EUAEE
AR - D EMEBUETT R > TEREE
FAENR RIS ~ Flas ~ BOREE) - W
REGEEUETT BRI ERRRES - ety R
EREREUETT RHREARBEEE -

o~ BRI E (4D B I
HEBPUEHIR G » B2 1S B B SR
B DRI SRS E NG
EEFEEEREIRE T > BUaBEE TR AN
BEPE  EHETHIBUGHE - th DU
PR ER 7 AR 22 IR 0B  FHESAA (1988)
EiE - B BBURIIRRRIRE (5 - Ml R ©
BHBUGIIREAEN B EUaHEAT BZERE
JAFTMERTERALRS - LA R BEBEEUE



EEAEARHIE % - I DER - EHEE
EReE T A —FEEE R (B4 ) BUaHY
HEB -GBSV EBUEHRR - A1F
Kakabadse & Parker (1990) # 5t @ 4H 4% A F
BENFETT REBNBUETT R - HIELER £

FAHARAEE D > SR A EEUE - ERUAE R

BEUEMEFE (schools are inevitably political )
BRI BUE A E R B A S HIAR A& B
&1L - Lindle (1999) 5 R ERAET ERE
Bt @R AT B O AL - GE A BT
ERERE SN > (B i S ERA B S TR oK A i Bt
Fo HEEENIREEINECEE -

PEERERR %R - SHEBUaEE AR
HOBCRy NN 2 R B BRES: » A [EI4E S #iE
sk R R AR BUATRE  WINBUENER S
CHEERNVEGEAG  MARNERES
B 2B E 4HB AL SR R A

(intrinsically ) FYBUEHRH: > SF 22 EFH I -
SRR B A TS - BT 2
HURE JIRR (5 R T oe B B B AN — I BUA
Z4% (Blase, 1991; Bloom & Willett, 1991; Malen,
1995) -

Baldridge (1989) E&7amE B A (EHYIT
Fer o SRt T ER IR U G 2 (Y = (&2 5 -
BFE ¢ EZEH s (conflict theory ) ~ FLIEME fJ3
s (community power theory ) ~ ] 7 [ 5 # 5

(interest group theory ) » 75 = (& F& [ EHERERL T
BB D BRI % - DU EE = (EH R T LR
HH :
- ~BFEREH

{5 L G 9 11 AR R R (R ) R A
i SR BIMER ILE £ ¥ EAE D
ARG T ~ SR ZE o T HIEEEE

g

63

BT R ¢ R BIACERIT T 5 A

G o EEEEMF > RS R
B (Ball, 1987) - EseHiimiE ARt » FH
TE g B S S Y T ] T F R 2 R I » R AR
= I ERIEE - RS FE R Z T
[+ E R BRI R R (4 -
ETZEHEN I8 R AR TR A% H - BR T 3K A%
AVEERESE S - ORI A 4R R BV EE T B S P
PYEZ R R G ST SENRERE - HE
EESEE = et L p E Nl

O AFRES R

Bt E AR E R AR B S
TR EmARE ERE  HLERE ) R R s B S h
R i D (R B A BT & o - 3
REFHIRE NG AREERNEUR © (1) 1
W fE D H R BUA R I AE 2198 - 12t T
BRI o iR TR - R EEA
TS ~ MTER PR RS EEHEER
T T E A AT - FBIIN A SRS
e (2) BUasIR DA BASHY B EhRR (A 2 &%
T S L E DT IE o R B IR e B ER A A
FY D R S B 2 B A 2 B 1 > L 1 T B
EREBNERH 2 MG —DHE - (3)
A 1 7 B 3 o 3 H AR SE T #) (goal-setting
activities) A DAL $T A B AH A A (R /)
B0 AR B - TR E AL TBe— H ARz
A SR EUSHT AU A ] - R T B R R R
EEE > AR HIEZ s s
A PR E AR H AR -

S UL BL

P Fll s G (s B L EIRRFEAVEERS > 2
A S LRI [ EL AR AS e H — e A A R 0K
ST IRV - SERCHBUE A ST BR Al
EESHVHEE - WA BRI - SN



T8 DIPTSR Erels s - AEEEYE
ZEHR B ~ M BIRGH E NG E H AL e R
s EE  WERRBUARLHREAIRTE -

Gralis o BBEsErER - (e TR
) 2k BT B P i — (8] A FE P4 B2 AL L S BUR R
BERRESEESEEE DHHA > BiEES
AR RS BUaE E IR IR (R AT
DUk 2 B e et sk a2

P~ EREB ] 53 %
b R AN C A
- B REEIGESI B e
BUASBHEEN O BR(G  SEEREE)
BRI A O BU A 2 RS T m] DA 73 H DA
I E

l. Fr8 B R

BB T R R A £ B BT BUA R — 1)
P& > ISR R IETEER AR - R ITE
FHHERAAGESR - (EBUASAE - AIERH
2% OIERIEAE - BEUCESH BT T
RGBSR ~ 24~ S8 > R T BRI
VE - I~ B2 MHEMITAEGE - B &
58 GESEAARENEENG  NERERE
(L - B RBURR RIS -

2. RHREFR

Corbert (1991) 73Tt BHERAA B G H
tEEH SR FEONI BN EEARRZ — &
xR~ WAL - REAR - #7HeE - Eis
FHEHERGR LIS - IR ERARATE
877 MERmA LAt EE - WE
BRI > LR A E

64

Pt ~ FOGE -~ @28~ R BUES > BRESEEL
HIBRR A IRREHEAE T -

3. B KiEfe

T B JEUR B A TR RS 2 2 BT (e
RUAMER L TS ENEREE 2T - E5%
AFREAXCAFER - B2 2R
HERR - R& -~ BT THAE - REFLAH
RRHBERY T R EE R 3 2 1 - BEAA— T
SRR R dS i R F AR e 2 SE R EL o] T - (HOR
RAR TR T ge MR E E S IR RS2
a0 3l B ATREEE A4 B S A AR AV -

4. BRP ¥ A EM G

H A ST A BT - 2SN
HHETHEERE AV Z FEHMHE % 7T (Blase &
Anderson, 1995) > HA[EERAEFERIZE - 78 -
BHBGEEL - @28~ WPl - BF - BEE - &
T A SRR A Al Re AR B H B ATELTA
i B— TRt G RGO - BN BRE T
HERR  EHEERE R TEE R
HEREMBARHIRE -

S, }F1H

AT BELGERPUEE - ASTRER
BT L BN (5 > 20 P REIRA (R e
B SRR SRR > — R B E B R —
TEAZE RS HER A SRR % SRR EZITTHY
U 2 tea - MR e A e E
R RS BHEGT  EEET > MiEAERE
A 8l - A B I SRR (% o R B
JRERRR OV ERRS -

S BB B P s
BRBUEEH T ERMESZLRES] (power) ~



Hlzi (interest) ~ BUR (policy) %Ly BEIG
TR A B RS BU G R T AR Pk R AR L ER
SRR SRR 0 o3 TR IS A B B B 8 (L R
12 RHZEERVENE 0 O FlmEstamtg
GHEUEEENH N T ERHLEENEE - B
AR = BURAIESKBUATT By R HLELIR
S5 E BT T AR A SRS K AT RN AE TR » AR
BUAHIEE « H=FET ¢

1. 4
FETTHIRE S EFEHE L (authority)  (ZH&E T
O BYDEERTIES) ) BLZ 8] (influence) (B

sEMA N ERES) - IR —EpE %
1 REDREIFEIE B A (BB ) HEA
NEEZENNEE - FFigdE (2001) FEEE
M E RGO 8 (1) BRI Rt
KR DRI ERGAEREANEER
REST ~ Mg R e - ) BRI R A RE Sy B
RETT ~ BREURETEI & AMBIERE )] ~ 28
HBUARNEE S - —EEE )1 (2) KENE
Fo—TERE (% - ) R —TEAH A 1F IR % ~ 1F
PRI R AL TS

Foucault (1978) £t V(B 1 ) =i R 1 )
KT EE (the micropolitics of power) 1
TR AE (omnipresent) ~ {H3EA B
f& (invisible) - T {EA&F(E BB - &8 22 R & E
M REJJEEFRAE » AR AR
78 R R EFTA YRS & B REJTIK -
Foucault 585 » € J7BE 0 m] BE A (AT (R 4 Y 5t
TEA: » BN WRMBIUINE - IFE L -
il aE « IR » AERRBEES
FiEREY  MERBEKREER R EH
& AEEEE > AZRMERE  ERERMEERE
RIS IS P RT&a Y —(EfE5% (Foucault, 1978) -

- B

65

BT R ¢ R BIACERIT T 5 A

Rt - BIEE A DR REE R 2 T By
AIREAERE IS s » AT BRI A8

FET IR F RS2 B2 AL Tl 1E
B AR R BIEN ARG - Ba%
A AR RBSE(E T HYEEIE R - SREUEEHY
PReT g E R ERE DAY EIES - GlafTEh & e
At~ RN R EAE ER B E EUE R
B ~ BEirIRR % (Malen, 1995) - JEfEHY
B - REAHELEG - g A
THIBRGAFAE - (BRI R F AL
FIRVATREME - (ERE TR i B2 A 52 2 ]
BE O HRGIE A FES © FEH - 2EIEEN
TENIRARAE OB AN - A GFlinElF » B—F
B AESEEE R A R AR - H— R
REDRERGRIB S o SO RESTRERAIRR (&
H= > ZHE—EfEmBN5E - EREES
TR R E RS H TG RIS 55 - LHE
s - BRI AIERE - B ERMNHRR
%~ BEFGIBHIL  E H I AR~ N
RELEH AL -

FETTAIE— RS - thARREE T
HIERFRERRY - F—(EfE T EFRRER A HEC
FFEE St BCEABT - A IS R RS ATRE R &
S ERHY - AR HHIECEBIRY - I HAETTE
RGO RIEL - Popkewitz (1991) JRi#E © 5
ZE TS MEMEA T EA R - BEENRE
TEM > 8P FREREIATR s & 73R - I HiE 8
NET BB ES) - bl W —TEEEN

(productive ) HYZEAE » ELHE 4 7E F| 45 018 B2 Al
w0 WG BRETIR A E R E TR T O
A EEF 2l T S BUR G LA B A P A EE RE 7Y
B B Y E S ) - SRR
Mg o A HAE S — TR - siE I
B e B N ER R 5 -



2. &

ERRC AR g AT RE R G AR AR - ]
RERREH ~ Rt - E{E - MEAVEEER > FR(E
fefREE R - B SERVILE L - —fKkil
5 BRI E R A et EATF R E RS
ASTE B SRV AH AR BLETOR > R B B e IS
REABEmENRE - S TR ERE AR
AR > FTEARIE R SRR AT B B A 8 5
FEHL (FRTES 0 1994) -

EE L EREEZ T2 HEERERREUAES
MYBUG S T - 2R A [ B % 7T A 22 36
FHFEE - FREZTSE PG ES THH
B - BRAZRE R IR EEE B EER
11145 Tl O ) L B I BB S R B P i 5 0%
o A LA A HVE(EARRRER (RIS
1994) o RERHVBIZECERZ 28 > H2 HE0E
%otk > EEEBZ TS B FA 2 EARATHT
KBSm0 AHERERIBEE A
AL - T AR AE E iR AR - HE
{EHYZE TR -

B LB E R AR R A 2 ()
FHOARNARG EIRFAEZOR SR » g5y
& HH S ) BRI R E B E AT ~ 5
FHEERY CIAER > 1995) -« bR T FIZRAE
BZHh  mEREEAR A MR RE T8
F o ZLSELLARE DR Z T EE) > R
FERES e RIRRHI A2 - A EEERE I (F FI SN0
UL MEERAVIERL > e B L8 T
{ThEREL 1) - IBEHEGLIK - — R DTERE
REHEFERINS - BA—EREEE > HiE
TEZ TR HERY A 2 G R HLAE A MERE LR
Y LS NG N R A O  NETB
RAVHEE -

2 [ AS 22 RG0S S 1T BB KRR R 2 1%

66

R SE R EHE M R Y S8 - ST AR B ok
AR E - &R BB AN—EEE GGREM
2002) - EHEPUAEE AR R AR
IR TEAE - BE > Zeim2 BN
AR BE I 2EEH R ANGRELD
BhiEtE hisi s - RSN A ERE A S B
BEIEE(CRIHAL - SRR AT RIS T 44
o RESEIESERE UG I E VRAY - BLE A
fRsr ~ 2 EERETIRA 5 A R AR
EENEITEVERERZER © AmTok—>f0
B BRIP > 1T T > e Mz~ R &
o SR - SUESHBUE A EERR -

3. ¥

BUREE B s g AR - &KHBUa
ABRZFTE YT $ ~ R RISRES Kb i o DMEAETT
B AHE EREAENER Ve L
AR BEBUREERIRE ST » BRI RS —T5
HETBCE(ERYES) - B EE0E A IR
(ZRZEE 1997) » AL BRI EZE—TE
SECEERFERETE » BURIP R AR A E
Hla A

BURTY AR — il = A R A e H—
& R FFE (populist) HUE 5 55— 2 HE
5 ¢ F F (professional elite ) HY{ [a] ( 58 £ 3 »
2002) - KRR EFRMEPEEAARAYZENE -
BRI £ A n AR N LAY 5 - 1]
Fril » &S ERGRHRE % T2 B ITHUE
TNHYBORIV ERE - BFEHEOR SRR (policy
community ) ~JREJT A ~ FEFE SETTHRES
AEIILAET ~ B HgEEE - EE P Ew T E
EAVEER - TBCRAE R H— R Fr A i
HEESECHEE - 2B GREE) T
FEHERLGER - MR A 2 B R



R E A4 -

EEMESIENABRRIE R HFH
B —{# & 741k (policy legalization) HYHEFE A HE
TR IEZNHYECR (GREEHE » 2002) < ATEEECRE
LR IREBRARE EA R AR EUE S &AL
AR 5 AR EA LR BURIE E R0 - 2
BTz fd et ~ EEME - R R R
5 o AL BRTOMEREERBORIVEEEZ Sb - F]
f RS A A TR A A HIH LAY SRS SR M R Al 4
AYEES -

TN B RGE (g fRan k4L
1l v

SRBUGHT— RN = BUA R BUMAYET -
BUGRALET - BUARZ I - BUGRE
TEIEIRI YRS - BUGRNEZE ~ BUAEZE EEEE
{#2¢ (Ranney, 1992; Heywood, 1999 ) -« BEZRERR:
CAHRBUGRIESRE - (HIE IR E BRI
ARSI BE LARSMEIERE
REBUAZRFT AR HIPRE - HEEE - HFN
ok REANEIRES - RERIIRG - FHEE
S R RIZE S RIEE SRS - B R
ROy ARG ELEERE (Malen, 1995) 5 AIEIAE
HEBEHE » SRR T E B A EYEZE - I
HiEB& S ENBCa BRI IrEETE
TE S FEE P BV E (Malen, 1995) - A&
SCEHETERRREUA R E TR A P R SN FE R 42
HELNIEE

s

o

-~ Fp® 2 oa TR0l A8 T K
BRI E TR EANBUARHE - RADIH,
ZITE AN BRI B 21 - DU oy BRAH SR (R O BB
FEHER T HEUAARINER > R FEUE
IR BUGHEIMBIERHE - A F4HE

67

BT R ¢ R BIACERIT T 5 A

7o B P EBHIMERBUGHT R TR (K -
AT E R EGE > YR BV UG R
& AT AR NS TR E > HEBEEUaRH
IR IRFPE A IR (5 (Z2BEIE > 2008) -
—fRIME > ST B A EE N R EH SRR
@ BUESRSRRERNCER - FTll > B TE AL
WIRIRFFBUE PALAYILE A AR A2 BB
HE > RETECNEEE AT EHA -

WA NG ERE > R REGEREE
AEFBNREE © B EATIRA - 824
BRREEAERECERENREEM - TEH
BETEHER MR GRERERITHAR ~ #
Bl 5 B2 A S M BUG BIRG BR BUEED - RIE
ERENHERBOE P ILHVFER - RIER MEUE S
EEAIL - PRSI AR S SR R 2 By
ERBUBIRBH TH - HE » SRS iy
HEE > B0 MeRHy#EE - B ERVETS - RE
RAVERER - ABAVERS « ERIOREAFH AR
FRRfRSs A TR it 2 B BUATT BRIV
2 .

EMBUE P IMEE E B L2 IS TR 0 A
HE N EFTTR SR ESRES - JYERAUS B
> DIRORITEAVEER - BTEUATIL > £
fmA— B EEUEE R - A2 mERe R 2 > 5
EEE AR > BAZEEESEE  WHEH
ARG APIRE ~ 59BREE - B BV
s BT b RSB T - RESTEET
JELLAFA 2 BATEBHIE & - S2REM AR
KB TEURNES > JEA NP — AR » BT (E
A~ BIES SRS — R 30 B AR
BEEERE - (TEEREER « FEERRr
AR 2R EAR R ~ B IR T A AR AL
FREHIBUGTT Ry © [RIRFE SO E 208 R THYER
MER% - HEEREGTEHEREZ A IR



BEECALEI TR > (EHIREH « (PR E
FIESEF: - BEFRECETROH AR

SO FinHT B TRR ALE P R

AEED (1994) 3Bk BEREBITEARE
SRR AERRR T EE M AR o BER
SR BT R  BOATE A G -
TEBLAR M B T - 40T e AR
BRI BRI E R
HHEC AR THE  BEIA
BRI » BRSO B
EIEFATEIE - th R A Al A SR
BB A R - BT A
PR A NBCAI RS - RS A
PEERTEANEAE - LARKR L E e
o BB T R OB S S -
EEGIES - REFEE B L E RS E
(sl BELLTE) % -

BN B SE B HENNA B A
RATBUE ZEIECAIER - EAIHEH (1988)
B \REE RS RN
REBCAEVIE - fEEEEH L - BT8R
R SBREC A BB R B B T 0 -
TSI » B4R & B R
Pz o o AR A (A A
HE > (/98 B B T B B S B EURT A
M EIECA RIS R G EE AR
IR S I BB AR - DS
EABRYBEY - HIE R BB H A R
SERSIBRRR > 0 1 & AT AR
St RGBS (B ST L) -
SR~ B ARER - SUEE R
LR SETESE b Sh B S 5 R
B T HI S R S EOA T B - b g

68

FEBUEHENEE L 5 EZBUG LR
% W HZFAEBENBUEILSHE - WIEE
IEREERHENERE -

Ry 7T INIE LAt BUEE RS T M - &
B A BIES AN ERNS - o] DAl s o -
F— BREBM PBUGREN S © HEaET
RRBI - e o R A R B G 15 8
EBUEEEREN TG 2R EfMTA
FEUGHE(E ~ BUGZHL - nERRENE  H -
FEBUABEREETH > EEVINVREIRRE - B
TREHE HEREFEEARE ) = £K
JEFE RGO - FEREAE SRR IR A
AialEt s B - FERRE ~ (EEJTH > ERERE
FIERES - RERHERCEFSHBUAES
At - FERERBRESM A ARG ERE E - F
] R BU AR BT IHIFAE - RN EEEK
BEMRFFBCE ALY AT e Ehp 8 BT
B3 > TETTERIESETHYE SEAIAE -

D F ARSI TR R R

NN [ (EEEZE ~ T RBURE
BEPER - E—AERCEAVERYS o pRiE o] R
F -~ BEERERG > Fame st alEilG
W ERACH L @2 - PR T BE
JESE R BB (RERE > 1997) -

AR AR E A2 EHE - &
FERTEREBE ~ A - BETRIREEE - B8
BAE -~ BRI/ NESF—EFENEE > BF
e - [ RRBECETESHIE K ERETF X
HIEE SR TK . R EE I TS TR
J& 2 SN IEA KRS - Pz Re - HEE
WFEEZEY - ERREREZEgE - il
BB AT ENHE - AR RS - e
sonmilb ~ BRI ERIUERS - EUEERME



BIJRERZ IS RE AR EEERE®L -

BEAh S —HRIEBUR - BRI
8 BRORIERE ~ SRR FUSHUCE R E - 1
FIBENAEETE - LA R SARE
EEEGTE B ENHEE T - SUGRE
S RGNS EEEE N - hEHERE S
RED&SHE > BRSO SRR R RE - s
EREHSUE - il HATE — KB E > £
BERAMBESHE > —HER TR
EHAH I ST EEER RERAISE
BATRIIS B - N LSRR & R E
BRI > BRI pE TRk R ~ B
{EAFEK ~ Fif s ErvEZE - DURRSRIES]
FENAZ LB > (CMBBUAEHEE - &2
FORAERFENEFER P EHAES - A 5
HBEEUEEE R RS INNECE
b BELHPTE B P at) (Mgt
1993) - FLESEERMBECATT MEmE > M
EmER BT > DU R £ R
R AHUS ARG ZF B HAY -

DRI _E Al S 4 =5 K S8 A P T il ) o5 -
& FE AR eSS AN ERNS > o] DUE S 2% (H
TTEAEESS] o Ko o BBRAESORBETTH > /A
FERE B EERS] > SR 2
SHEAEER > e EHIREL &%
URRSERHEE  WEBRER RO
o 2= FREEEREEE G > SeEEN
AL - R B A BRRR (RIS - 32
=R TR A AR ] > DUR ST
FIENTT > TS ERRON o HIU > B EHTEUR
ST RV HIE BLHES) > DR B IRE RN >
PriERE SRR M4 - SR E Rl IR Ay
By ERR AR T R L G B AR LA
BRREBRICTE - AR T EA B

P

he

69

BT R ¢ R BIACERIT T 5 A

il BEA AT EHRERR » DISUEE
BB E RO AR - B ERB LR
BRI 2 L - DU = 22
BB R - & BB B RERR AR
(empowerment ) -+ fE73 ZHYRE JJE(E » [ 4E
YN b bt g (R P I R (S
WEEEET E T o BB - B AR
MRETST ~ BEEFIRRE » T80 AE AR A > ik
R HER)

o~ T FGE R G TRt 3 TR vk

RRBATERERER L AE » R R
TTBUE(FRO Y E R (SR75H > 1989) & £
BRERE (1997) TMEH » FERFAHIRFERIR T -
NEERHTEUAREAMERENZE 85
HBAE T I ESEARZ FIE CEANAHE - M
PUERAHIEZ (political decision making) » J57E
fE A SRR NS - BEE& TR E R
TTaRA - ST EREH S T HERNME - (B 7] D%
ZHTRER -

FEZ BB SR ALK NZERTTAT - BERHIE
EAEVCENER Y —  ERERFALAVREE
BN ZERE - nERRIBRIEEZ HEE
B AERERE TGS REE 2 IR R EREUE
HEIRRVE R - BRIMVEEFF S A EIEER
HIERVERG - fEEEEE B ERERY I 2T
EHIHENRE  REBSHEENER > HE
HUREM B AR E 2 R AEF R
ES DA ETA b AR B TBURARAVZ L, » W5
BB G#HCERR T NEBES B =)
R ZETECRERABERNE—EE  FR
FHEEREERITHUARIB AR flaE
T 2 (T R NS o i
B o HERBEHREARTtEA A H



PREGAR > RABAEVORARERE=12
— (P2~ > 2008a) -

DRI _E A B T BUA SR P B o T R
HE N EEEEATERE - 7] IEREI2 LA
RHNRRSEAFIERETTEARER - H— &
Bl S ER A A T LA SR T8 M0 ) B2 A R A 3%
fEE o BILBETE R HHIERE 1B RBEIE TR
& EMHSRTBOAREABOR AR - [FFF
C SRR O~ FERR -
‘%ﬁﬁb*%ﬁ%%@&ﬁ&%%’%
CHRVL T RECER] BRI RBER
AR FORE > MRS HIR -
L2 BE NBERER R EENAEER
GB AN WEBEEERRVERMA - B
HARAFEZENLE G RG> T HEK
AERRKRELE  RRZA Y107~ 712
B EESE - SRITEUARAZ KA HER
% - HEEMRRABHIEFTRIERE > B3
RRSBEAR - B l%itﬁﬂﬁhﬁ%ﬁﬁaTiiﬁﬂﬁEé>Eﬂiﬁ
ERAAFEARN  RATRAABNER S
I~ HEEZE - SRR IR RS R X
AT B - DU TR MR
%%’E%ﬁﬁ%¢’ﬂA%L%%‘%§&?
MHE{ES & 2 s EEEES ~ SRS
TTHEAIE R AT, - SR B I R BT
BUARATEEE > 1 AR RER D E—(E S
HAHRNSERERRKS B PERDEY
SEATIURL -

5

I
2

11

= o5 @

B @
bﬂf S
s

’

\

I BReniEs E
g
I AR AR SR BLBUGRA R VT -
IRENERFERE IR A2 BUATT RAVEE » thrk

£ TRk A8 7

EWBRBUETT AR (30 > 1987) - 1))
TIRTHEEEFERY — HAEERERE

70

73 5 EH SRR HYE5 T 107 [ LR L 3 2R
it EERAIEERE - BRI P A O HE ST DT T Y

W EUETT R RE > A1 LT amali s LA AT i
7

ERAHARAT PR EL SN - ELFEET AT A -
LRS- B A\ B E A I F o EAE
HIRES] > SEEIRE RS D Vst (AR >
1999) - E2RPHIRE D& - FEE A G ERLAE
i~ #E - R RARERRS © e
RETEER B - ZRE - BaTE - BBE
ik~ FEE AL o DR A S5 R 2 B A LA
=BRSSBT E I 2 FAVRE B
# > I —HEMEBUAHRIR - I BERHTE
TR ITEURARBLEE I TR - B2~ (2008b)
W DA— PN R (B 25T TR SRR
BENGRETR L BETETE A R iGratE Sy - (3
EHETEEE S TBO RAF 2R EZE -

AEAR > HRBEUENER > 4 - AETE
LRV E IR - REGHAIAVERTT - IE#E
W~ ERAME R ESE - (EERETHIRE
710 EE TSR ENMBENHES - BE T
Witz R EAHAYIEIE - BEMGER R B
8L HRBASTBUEATIZATE - BERHS
HHIELBUGTT Ry > H o RIS R A
E > R HER T REDHVESE > BERBUATTR
R LMER IR EE IR - S H - BERAK
Fott BB ~ 2l - ZRAEBEEITHARHE
IR FHHIHIR > SRR A A Ry 15 238t
FIBUAER o SRR NE LR (12
TG ~ BEHES) 2 SAEEE
SNERIEEE (R~ (e AL - REARE - #HET
BObERE ) 2 - S EE IEBUGTE 7 (FRIRE
e

I _E A SRS T A MR P IR Y T



HE N\ B e RANATERRS - & e HRZRE R
ERTERACRES B (RIS - It ] FHECAZE (1999)
HYsm A M — P JE 1SRG, « TRV R U
ECHI R PSR - B AVREREERE > w1
e~ BERIREAVEER - EHETIAVER
BoRIoHE - PGSR DR B EH28E
A% EHER - A EheY - BEREAC
HIRECE © B (S A 1 B R RE D AR ~ FETD
Bifh  FIBHEERY - RRERVRESRBTH - HIE
HEBIARERE > HEaBens - BREEX
KERSBEEWENER - RS TEEFRES
KEEAFTBIERES - FRSHERL
EHSAUEEEE B REERE
ARRERROL /T - M EE AR R RRAE - BRI
ISR > (R EAL - LG IELBEL
B E VB ARASH] > B R B
SEIRSHVEES -

BN > AR E R EE B S BRI
PRV, - ERFCAR (R BLAT Y ERA T T LA AR Bk
RS2 ~ BTG N R R EEFE = APATHS
B MR - BETNR RESRTHAGREE
A (A - EEAE(E (GRITEE > 1999) - AL -
HEIAEEE THX RS BEE RS -
LR S8 E » FIRREERHEENL
R o R R A R BRI > 8
ERfandt FERRRY S o I H DB RE R B
Ry R IRER - —FH L& fF - S E B
o DERRET] > SERERT > HHEEIE
HYETIH  IERBE R R E SRR 3 -

Ao B SR AL 6 TRenR ALY Tl

B AH PR BUATT By > PRISRAERE S
HYEELESN - 1o g R T 4H AR T 2 Y R T B i T
_F o {f¢#5 Robbins (1974) HYRRSE > (E{T4H 4%H

71

BT R ¢ R BIACERIT T 5 A

FAENER -~ BERRVEE) - BE2AA B EhRL ATRETT 2K
72 - LTI - ABRREVEE - BEER AT
S HEHE - kg RECHRY > el

TR @2 (r 2 R e AR > NEAR -
POl HENTT R ZAR > MESTEHIINE
ENERE - WIRPUE TR BRI > B
ZE Ry R AN 1355 (disharmony ) > DURGREET
ZER sl IhAE LR (dysfunction) FYEEHE -
G WA IEMES RFEZEHIID R - MMM T DB -
EEEAREERAE > BRAALAZEIR
W o DUT St E f Er oo B ey i BUa T R
o TR N YR L |

BERNATERRARAR - SRR
A fE A B A P RE M 1S L0 B E JE 1S HU B TR B
Mg NIt 2 R A ge (2l
1997) - BREIRAVEZE - KREN S 2B TR
JTH - RERIA R R RER A -
ARHIERLES HE - FEAELEZ
HEAWmEREG e - ABERIECA £
D EE A SER Ry - RIEA B TR (E A S
gethagimnss > BRLNEBZES - NIt - 2
B B R A e T 2R A B B R BB BU G R
ZREE AR RA A MR A o
TR (E A S E R TR IR RS - IR R
TRE99EAF > T5REE B gg B A R 0 2 il
28 o DU s E e A -

RSN > ERRCRE AR AR D SRR Rt R > 2
LESE R L 2 I L BIRR (A T EAcalL A
& (FRUIEE > 1999) - P ERFAHER A EheEasay
Stk > L R AR @ e (R A
fif > Sl R (B NSRS o A B AT
BRGNS > EE R A AR - I HAE R
HAR(E A\ SEAEE - $E Ot EA AT - th



GEEHBAGEEIRT - ST ERAR
BE A4S BT - SR  IRAERGRE (ZhEh
Bl ~ BETHER R - RREHE - BRERE -
HENALZENS - BETGHERRE » FHENHEE -
REAREAR - REEM T AL - fERETEE
R EUARE - BAIFTRCHY R S &%
(ST > B2t 2 TR IS AR 2 B i iy
28 - A - TFEHETE hx RE FEBTURE
T FEARFERVESRE - 50 B DR BLLEEAA
A EIHEZEEA AR - NIEERATE A BFEH
B R EZE b ERZERHEER -

B EEREEEET > A HEE
HKENERISHERZE > TR R FEAE A

sREREHREERE U R Z AR FEERT
FrRFIILS AR RA TR EMELER
FAYEIZE (5REERL > 1985) ° fl40 - SLFE—EW
HETT ~ HIEAVRT - (NEEAPTISH A AR
MAAFNER  WRERZZRHE - EHE
FRATBUEETE R A

GEEZ SRERET TR T BUETEAVHE
B RILERHIE RBUAHIERGS - ERIRAH
REMBABENEHNE A TR ~ B L
HY > BRHIEE RS T A IBUEH - AR
i {1 T U SR A Ry R SR T > (RUBEZU AR
HhlifE AT o 28T - SRR 2R A AR
ﬁﬁﬁ%&&%ﬁ%%ﬁm’m%%@%%w
B& - (EEESEE LIFEE N RIS EE
AR EUATT REIRTRE - 1 DR R AR
KESRTHER - NimEGER T HEES
=y

BEAL - B2 A SR TR Y © SREGEY -
fEyeny ~ B AURRHYEIE) - BOAIGE ~ A - GB1F
I - #EE R AR R ROl R
ZERy TR - AP ER ~ ks~ 45E - FoRyoEc

72

2 EEA T B (Malen, 1995) - [l 8 5 -
SERAE IR > SC RS sl — e &
sl 0 N UNIERTRE ST R (R 5 ) B 28 2 B

WA BEEEER ~ IR - 58 - TR
ES B A R EE S - (R —
GUARESEIER AR T » ERGTEIIERTTIRR
FHIE AT R, - (EERE BUB SR E R A
%@ﬁF@ﬁEM%@@@@%°

PRI | 2 B A 4B 48 22 Py I BER A 5 - TR
HE N B EHIRIERE - & oA R
2 BRHEEIIFRATHESAE - SR
Zegs L VAR E M FAAE R e R - JERAK
ORI Z B DR R A AV E PR -
B S A E B M DR B2 S B IR TR AT A
BiES - FHESEEERTIVERRAR » &
HESTEIE B EE A AYEE) » SRR S
HISSf - BRARAIACEHE - DR B 2 FER Ryl
R A HURRRRAIRRR - AIFE EAHSRASHE - %
Z RN BBOFELTAE - o] AR 28093 4 -
B R HIEE RS > IR AN
HIEFR - EEERE - HUR B EETT
B SEEIFORERAVARR -

R ATBN B RIE S F SR T
%%&%%&l%’ﬁﬁﬁ%%%¢$ﬁﬁﬁﬁ
BRRAVAERT - BB EE P IERSSRIE - £ 1L0F
2 1) TP SRR (R B A G TR - A R e
SRARI - BE DABHCAY o (HEE MY 008 - AAE
LR AT » DURC D B R R R - [EIR -
f?ﬁi}\ééFﬁﬂn%iﬁﬂ%kﬁﬁﬁﬂﬁzﬁéziﬁﬁ93%%‘ » FIH
BRI E BRI AR AR b AR - T
ﬁ%ﬁ%@%%%%ﬁ EFT AT R - R
NN R G IR 5 [EMETZE - MR Ay
BIRLE ~ g AR BT HETER &R
FREMATR - 2ROSEEN - s

% o=
&



BUREHT Bl S HIBEEE ~ BT R sRE DU B
BUhtittE o S SAERAR AN A - SRR
PELEMRE R IR A -

BN > JEIERAA R E A AR — ek &
FF LA ~ B8 - Fllis - EaE SR o bt
HE 8 - A REARREI B ARG S R E

(>0 0 1987) » H¥R B ET) - AIFE
RIATERGAL, - AL FAEIEERAES - BeRE
RN 5 Do B v % i 2 e o T T A (2
I > JNe] 22 I e CAH AR - R o fo iy 28 R
TR RFRNE -

ik B A E T — BN PG RE R
TTBA B P E B E e E Emyn AR - 1R
153 (1 e S SR R S A BT R AT BN B T
€ » —J7H W LU DI Bl Zen 8 4 FRF A
BEASR AIAVRETL I Ze B HAR0E - Ik
S BREEIRE NI (% - A~ TR - R
B8BLE) W) (OBEEES MR -
BES) kM (8E) - GEENSIGE
RERFMAL  FHEARS ZIERER

\\\?{r

Top

FHEEFE (1988)  (FEEEHEm) - 6db: 3C& -
SUEA (1989) - (HEBUTED - &0 AAED -

b3 sed ¢ BTG (7 5 PfF

AR A IRE IR LA D HH T35 FE5E -

AR

Fold BB L BUGTT Ry DA FEETEL
JAERN T EERRARS - AR B EU RS
FREREECATT R > BRI SR
ERMBBUa 2N DS > TR EREUATT
RIVBZEAEHARRE LSS - BRI
IERBURHIRLREEA > A B A R 3T
SRR SR - BIR - el AREIRE
FOFEIRE » T B2 SRR Y RE A EL AR Y o
i o 3 H AR EE B BUEHY IR L H KR
HAyATRElE - moEm Rk 2 R - Ikt
ERRMERL A B R B SRR S AH R R 2 0 LAt
B8 XHETE R TRANZEG > s Hg
GEFRHENBE TR #EERNT AN
857 $ZER RN [FIH A T s
b EEERCUERITBUEFRS > ElH T
T BB R BH R R B

MEn (1993) » (BIRTERANEEREEREMABRZRZOE) - (BIEEmEASEEE TS

+Ewse) - 5ibe

AEtEE (1995) - (ERfCAHEREZepA L HINIERNS ) - (BEERSUE) > 214 171-190

Zmil (1994) - (BUBEE) - #IHR - &b =R -

ZEEE (1997) - (FETH—HmEy) - 6db: 1M -
SREEHE (2002) - (EREECCGE @ BUBHEEEUD) - 510 BiIRESE -

TRIIE (1999) - (ERFEETEEENI)

- &b BPAES -
RS (1994) - (FE1TEWF) - 60 78 -

iR (1985) - (BIR/NEHAEMEUTEASMEZREE NI - (BILGEEAZEEIATEL

L) o Bdbe



STHREE (2001) - (EERCAHRRENER) - &b T -

BRSE(C (2008a) - (RESERBEARZWMEBECE) - (BRBEWIRER) - 21 91-114 -

BR=E{Z (2008b) - (ERACEENEEE ZWEBUGIT © —FNEZEFEMTE) - (RREERESEH—
EHE) > 300 23-56 -

B4 (1999) - (ChritécnyEEr) - 6dh: 8 83FI5 -

N (1997) - (SRAEMERER ) - (PERE) - 48 (5) 1320

ZEBEMR (2008) - (FHHBUEAE) - 5lL: IiF -

HXE (1987)  (HETEEHUAER) - 6db: 35 -

Baldridge, J. V. (1989). Building a political model. In T. Bush (Ed.), Managing education: Theory and
practice. London: Open University Press.

Ball, S. J. (1987). The micropolitics of the school: Towards a theory of school organization. London:
Methuen.

Blase, J. (Ed.) (1991). The politics of life in schools: Power, conflict, and cooperation. Newbury Park,
CA: Corwin Press.

Blase, J., & Anderson, G. (1995). The micropolitics of educational leadership: From control to
empowerment. London: Cassell.

Bloom, D., & Willett, J. (1991). Toward a micropolitics of classroom interaction. In J. Blase (Ed.), The
politics of life in schools: Power, conflict, and cooperation (pp.207-236). Newbury Park, CA: Corwin
Press.

Corbert, H. D.(1991). Community influence and school micro politics: A case Example. In J. Blase (Ed.),
The politics of life in schools: Power, conflict, and cooperation (pp.73-95). Newbury Park, CA:
Corwin Press.

Foucault, M. (1978). The history of sexuality. New York: Pantheon Books.

Heywood, A. (1999) - (BUaZrm) @ HHE - 25T MO ~ $Pkkz (3%) - &b #Esub -

Kakabadse, A., & Parker, C. (1990) - (/7 - BUBH4HL) - 258 (%) - it B -

Lindle, J. C. (1999). What can the study of micropolitics contribute to the practice of leadership in
reforming schools? School Leadership and Management, 19(2), 171-178.

Malen, B. (1995). The micropolitics of education: Mapping the multiple dimensions of power relations in
school politics. In J. D. Scribner & D. H. Layton (Eds.), The study of educational politics (pp. 147-
167). Bristol, PA: Falmer Press.

Popkewitz. T. S. (1991). 4 political sociology of educational reform. New York: Teacher College Press.

Ranney, A. (1992) - (BUuaE) - HHE (%) - 5lb: fiF -

Robbins, S. P. (1974). Managing organizational conflict. Englewood Cliffs, NJ: Prentice Hall.

West, M. (1999). Micropolitics, leadership and all that...: The need to increase the micropolitical
awareness and skills of school leaders. School Leadership and Management, 9(2), 189-195.

74



Hong Kong Teachers’ Centre Journal % & ¥cf# ¥ < B3E) Vol 10
© The Hong Kong Teachers’ Centre 2011

\\

At Ve ‘ ‘

SRR EL Y

Redistribution of rights and responsibilities in

KT FREE 44

utilizing citizenship education resources in the

community: The case of Museum of London

=2
SR g4 B R

P

R

i3

2
TSR TR R > WRIAXNGE - FATEPNREER TR AE T RZRFEIEEE - ASC@#A
AR TTEYER R A RAERME S - BEHBREERNER » EHHTEARZEERFMZN
TR R - BRENERE D G5 SMEN TR Bk E R D R T B < EE I A
LA YRR S A o R EIRVEFT o MBS B R EEE - NS EHEREE R - X
ST EMERRER - thEfEH EEEE SR - MY LI ASIEARE - IR R E 0
BHEG  HREARMEE P ENAREEME - 59 (L E@HBBIER G - B FET R 2182
RE S — R (R A [ BB &R -

B 3
HEAFER  ARIE - EHEEE - M EYeE

Abstract

How to effectively explore, utilize educational resources in the community, is a major concern against
the curriculum decentralization context. This article uses the experience of Museum of London, argues
that linking community resources to schools involves the redistribution of rights and responsibilities.
Firstly, curriculum decentralization doesn’t mean excluding the state. State can change museums’

traditional role, co-ordinate the other institutions, thus explore educational resources closely relevant
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to school curricula and ensure the resource distribution equity. Secondly, curriculum decentralization

doesn’t mean decentralizing power to schools alone but also to the community. The museum can work

as an active curriculum maker. Based on its “edutainment” learning tradition, the museum plays a key

role in developing citizenship education curricula featured with play and learning. Besides, collaboration

between museum and school teachers can further enhance students’ learning outcomes.

Keywords

educational resource in community, citizenship education, right and responsibility, Museum of London
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Factors affecting child depressive mood
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Abstract

The present study aimed to examine the prevalence of depressive mood among senior primary school
children. Data were collected from 326 children with self-reported questionnaires. Participants completed
the Children Depression Inventory (CDI), Children’s Attributional Styles Questionnaire-Revised, Self-
report Coping Scale for Elementary School Children, Rosenberg’s Self-esteem Scale and five items
measuring perceived peer relationship. Based on the cutting point adopted in the West (CDI >20), 20.9%
of the sample suffered from depressive symptoms. Regression analyses results indicate that negative
attributional style and internalizing coping strategy predicted depressive mood. Children with higher self-
esteem, better peer relationship and those adopted seeking social support strategy were less vulnerable to

depressive symptoms.

Keywords

depressive symptoms, attributional style, coping strategies
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Experience of promoting reading strategies
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Abstract

One of the main focuses of curriculum reform is to foster students to read. Reading lessons and
extracurricular reading are ways that schools use to help improving students’ reading ability. No doubt
that reading is one of the areas in language subjects, Chinese Language teachers play an important role to
improve students’ reading performance. The focus of this article is to share the experience of a primary
school promoting students to read. From the self-evaluation of P.4 students, they think their abilities in
reading strategies is improved. It is hoped that more language teachers of primary school can develop

students’ thinking skills during learning of reading in primary four.
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Learning Chinese language through the drama

learning in 5 quick steps

2
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Abstract

This article is the summary of the drama teaching experience of the author. In order to face the New
Senior Secondary curriculum of drama teaching module in language subjects, the author applies the 5
quick steps and puppet play to teach the drama and keep the learning effect of language teaching. The
main theme of the article is to set up the teaching plan instead of performance skill training in language

teaching.

Keywords

drama in education, puppet play, New Senior Secondary Curriculum
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Sharing in Hong Kong’s life education:

Practical experience in humanity classroom
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Abstract

Life education is closely related to Chinese philosophy and traditional culture. In the recent years, Hong
Kong, Mainland China and Taiwan both pay more attention to implement life education in schools in
order to promote moral development of students. This article would analyze a practical experience of a
Buddhist primary school in implementing life education in Hong Kong. The school used the international
humanity teaching materials introduced by the Hong Kong Red Cross combining with the participation
of parent volunteer to nurture students to learn humanity with activities in groups. The anatomy of this
case study of successful experience could work as a reference for colleagues who wish to promote life

education in schools.
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Call for Papers

We invite submission of papers on areas pertaining to educational research, action research and teaching

practice in schools. It could cover aspects such as:

Curriculum design, implementation and evaluation

Design, implementation and evaluation of innovative pedagogy
Creative teaching

Parent education

School-based staff development, including teacher induction and mentoring
School-based management

Student support and school ethos, including guidance and counselling
Student development

Critique on education reform

Comparative education

Higher education

Early childhood education

Special education

Fine arts education

Music education

History of education
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NOteS fOI’ COIItl‘iblltOl‘S (revised in December 2011)

Manuscripts should be clearly printed on A4 size paper, with the title, author’s name, affiliation and
correspondence (i.e. postal address, tel. no., email) on a separate cover page. All copies will not be
returned to authors. Authors should keep a copy of their manuscripts to guard against loss.

Language can be in English or Chinese. The length of submitted manuscripts should be 3,500 to 7,000
words.

All articles should be accompanied with an English title, a Chinese title, an English abstract (around
150 words), a Chinese abstract (not more than 200 words) and 3 to 5 keywords in English and
Chinese.

All submissions will go through the anonymous review that usually takes about 6 months. Accepted
manuscripts are normally published in the next issue or the issue after next. The Editors reserve the
right to make any necessary changes in the articles, or request the contributors to do so, or reject
the articles submitted. Once the final version of the articles has been accepted, contributors are
requested not to make further changes during the proof-reading stage.

The views expressed are those of the authors and do not necessarily reflect position of the Hong
Kong Teachers’ Centre.

Manuscripts submitted should conform to the style laid down in Publication Manual of the American
Psychological Association (6th ed., 2006). For articles in Chinese, please refer to the format used in
this current issue.

Deadline for submission of articles is November 30 of each year. Manuscripts and correspondence
should be sent to the Editorial Committee of the HKTC Journal at the Hong Kong Teachers’ Centre,
W106, 1/F, EDB Kowloon Tong Education Services Centre, 19 Suffolk Road, Kowloon Tong,
Kowloon, Hong Kong. (Email address: info@hktc.edb.gov.hk)

All copyrights belong to the Hong Kong Teachers’ Centre. No graphics, tables or passages of more
than 300 words can be reproduced without prior permission.

A paper once submitted under review by this Journal shall not be submitted to another journals for
review or publication.
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Invitation for Reviewers

We invite teachers, principals and fellow education workers to join us as reviewers. If you
are interested in reviewing journal papers, please submit the following information by email
(info@hktc.edb.gov.hk) or by fax (2565 0741) to us. Should you have any enquiries, please
contact us at 3698 3698.

Name: (Dr/ Mr / Ms)

School / Institution:

Contact Tel. Number:

Email:

Field of Interest:
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