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Hong Kong Teachers’ Centre

Hong Kong Teachers’ Centre (HKTC) was formally established at 4 Pak Fuk Road
in North Point on 10 June 1989 after two years’ preparation in accordance with the
recommendation of the Education Commission Report No. 1 published in 1984. In order
to enhance its service quality and to strengthen its development, HKTC was relocated to
the Education Bureau Kowloon Tong Education Services Centre in 2006.

HKTC aims to promote continuing professional development and training as well as
to foster a greater sense of unity and professionalism among teachers in an encouraging,
neutral and non-hierarchical environment. Specific objectives of HKTC include
providing opportunities for teachers to interact and collaborate, promoting curriculum
development, encouraging teachers to come up with innovative teaching aids and
approaches, disseminating education-related news and ideas to education professionals and
organisations as well as organising social and recreational activities to cater for the diverse
needs and interests of teachers.

HKTC was set up for and managed by teachers through a three-tier organisational
structure, comprising an Advisory Management Committee (AMC), a Standing Committee
(SC) and six Sub-committees, that is responsible for policy-making, monitoring and
implementation of various duties and activities.

The AMC is a policy-making and monitoring body with a total of 72 members,
with 35 nominated and elected by education organisations, 35 nominated and elected by
teachers as well as 2 appointed by the Permanent Secretary for Education.

The SC, which serves as the executive arm of the AMC, handles the day-to-day
functioning of HKTC and the running of activities. It is composed of the Chairperson
and 2 Vice-chairpersons of the AMC, 10 elected AMC members and the 2 appointed
representatives of the Permanent Secretary for Education.

The six Sub-committees, namely Professional Development, Publication, Activities,
Educational Research, Constitution & Membership and Promotion, are working groups
under the SC and all are responsible for specific areas of work of HKTC.

Apart from organising events and activities for teachers on its own, HKTC often
joins hands with or, if necessary, subsidises various local education organisations to
arrange activities that facilitate the continuing professional development of teachers on its
well-equipped premises. At HKTC, there is also the Subject-related Organisation Office
for relevant organisations to work in. Last but not least, HKTC contains PC workstations,
leisure magazines, sharing corners, resting areas, display-boards, etc for teachers’ use.
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The Hong Kong Teachers’ Centre Journal (HKTC Journal) is an annual refereed
publication of the HKTC. It publishes articles on areas pertaining to educational research,
action research and teaching practice in schools. Our contributors include school teachers,
teacher educators and academics researching on education from Hong Kong and other
places. The HKTC Journal will be distributed to kindergartens, primary and secondary
schools and universities in Hong Kong. Its electronic version can also be accessed from
the HKTC website (www.edb.gov.hk/hktc/journal).
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The model of “Qualification,
Dissemination & Networking (ODN)”
in Teacher Professional Development:
Strategies of Education Bureau in the
2015 Policy Address and implications
for school leaders

WONG Wai Lun Vincent
Hong Kong Baptist University

Abstract

The purpose of this paper is to introduce the tripartite model of “Qualification,
Dissemination & Networking (QDN)” in contemporary macroscopic view of Teacher
Professional Development (TPD) by examining the rationale behind the three strategies
of the Education Bureau highlighted in 2015 Policy Address of the Hong Kong Special
Administrative Region, i.e. (1) increasing the ratio of graduate teacher posts in public
sector primary schools, (2) enriching Science, Technology and Mathematics Education,
and (3) promoting business-school partnership programme to enhance life planning. In
this paper, the 2015 Policy Address is discussed as the policy background for the three
highlighted strategies of TPD. Through the discussion of the three strategies, a tripartite
model of QDN in macroscopic TPD was proposed. In summary, this paper yields three
useful policy implications for school leaders in local and overseas contexts under the
model of QDN.

Keywords
school leader in teacher profession, teacher development in Hong Kong, teacher
professional development



Introduction

Teacher Professional Development (TPD)

Teacher Professional Development (TPD) provides teachers with opportunities to
explore new roles, develop new instructional techniques, refine their practice and broaden
themselves, both as educators and as individuals (Komba & Nkumbi, 2008). It is also
the key determining factor towards improved student performance. TPD also provides
teachers with a way to apply what they have learnt directly to their teaching (Zakaria
& Daud, 2009). Holland (2005) found that teachers were more likely to change their
instructional practices, gain greater subject knowledge and improve teaching skills when
their TPD was directly linked to their daily experiences, as well as aligned with standards
and assessments.

Worldview of Teacher Professional Development: “Traditional Microscopic” view
and “Contemporary Macroscopic” view

Schools are different from factories, where human capital plays a more important
role in the “manufacturing process” than machines. As such, investment in professional
development of teachers would definitely enhance “teacher productivity” and “student
performance”.

With reference to TPD, there are basically two different worldviews, the traditional
microscopic view and the contemporary macroscopic view (Table 1).

Table 1. “Traditional Microscopic” view & “Contemporary Macroscopic” view of
Teacher Professional Development
Traditional Contemporary
TPD . < o
Microscopic View Macroscopic View
Definition more restricted to formal structural |more embracing, including all
programmes and training formal and informal activities that
are pertaining to teacher learning
and professional growth
Peer Sharing |peer sharing and professional peer professional sharing is
discussion among practitioners not |recognized and encouraged
widely recognized
Themes TPD themes are mainly “limited to” | TPD themes are “more flexible
improving teachers’ professional and diversified” with respect to
practice and student outcomes the various domains of school
communities
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Table 1. “Traditional Microscopic” view & “Contemporary Macroscopic” view of
Teacher Professional Development (continued)

Traditional Contemporary

TPD Microscopic View Macroscopic View

Flexibility ~ |might be more rigid with fixed year- |could be ongoing and flexible with
plan formulated in the summer of  |changes, which emphasizes the

last school year complex, dynamic, and continual
process
School as a critical factor in developing as a critical factor in developing
Improvement |school-based “conditions” for “school communities and people”
sustainability for sustainability

Traditional Microscopic View of Teacher Professional Development

Traditional microscopic theorists believe that TPD should be defined as more
restrictive to, or directly relevant to, formal structural programmes and training. As such,
peer sharing and professional discussion among practitioners are not widely recognized
and are not even “put under the record of Personal File” at schools. The traditional
microscopic view of TPD themes is relatively “limited to” improving mainly professional
practice and student outcomes. For flexibility needs, it might be characterized with more
rigidity with fixed year-plan formulated in the summer of last school year. When it comes
to school improvement, it has been regarded as a critical factor in developing school-based
conditions for sustainability (Timperley, Wilson, Barrar, & Fung, 2007).

Contemporary Macroscopic View of Teacher Professional Development

Yet, in addition to the aforesaid traditional microscopic view of TPD, contemporary
macroscopic theorists of TPD have embraced various forms of TPD, including all formal
and informal activities that are pertaining to teacher learning and professional growth
(Fullan, 1995). For instance, Day (1999) believed TPD should also be ongoing, which
emphasizes the complex, dynamic, and continual process, as quoted below:

Teacher professional development consists of all natural learning experiences
and those conscious and planned activities which are intended to be of direct or
indirect benefit to the individual, group or school and which contribute, through
these, to the quality of education in the classroom. It is the process by which,
alone and with others, teachers review, renew and extend their commitment as
change agents to the moral purposes of teaching; and by which they acquire and
develop critically the knowledge, skills and emotional intelligence essential to
good professional thinking, planning and practice with children, young people
and colleagues through each phase of their teaching lives.

(Day, 1999, p. 4)



Three highlighted elements in Contemporary Macroscopic View of TDP:
Qualifications, Dissemination & Networking (QDN)

In order to embrace the fast-pace challenges of the globalized world, the
contemporary macroscopic view of TPD has been much more popular in the past twenty
years among education policy-makers in the world. As such, the three key highlighted
elements of contemporary macroscopic view of TPD are detailed below (Figure 1):

(1) Qualification

The contemporary macroscopic view of TPD could enhance teachers’ qualification
in structural learning programmes such as Bachelor of Education (BEd), or unstructured
learning experiences, or their Continuing Professional Development (CPD) benefiting
their professional growth in teaching, administrative, or any domains contributing to the
quality of education they are delivering, or sustained improvements in schools’ teaching
and learning (Earley & Porritt, 2010; Hustler, McNamara, Jarvis, Londra, & Campell,
2003; Leahy & Wiliam, 2011; Schwille & Dembele, 2007; Villegas-Reimers, 2003).

(2) Dissemination

The contemporary macroscopic view of TPD could include the dissemination of
professional knowledge, experiences or best practices (Desimone, Porter, Garet, Kwang, &
Birmam, 2002; Garet, Porter, Desimone, Birman, & Kwang, 2001) in teachers’ context of
practice (Holland, 2005) or everyday work, experiences or even their failure, which extend
their commitment to their professional growth in one subject, Key Learning Area (KLA)
or domain, or cross-disciplinary areas in curriculum, assessment, pedagogy, generic skills
via symposium, seminars, fair, presentation, collaboration, etc.

(3) Networking

The contemporary macroscopic view of TPD could network Professional Learning
Communities (PLC) (Hargreaves, Berry, Lai, Leung, Scott, Stobart, 2013; Hawley &
Valli, 1999; Wilkins, 2011) with different school stakeholders such as teachers, students,
parents, community partners, business sectors, tertiary institutions, accreditation bodies
with respect (Stoll, Bolam, McMahon, Wallace & Thomas, 2006), through which more
opportunities, visits and guidance can be given to students for their enrichment of
academic or non-academic learning experiences or exposure, or more chances for teachers
to witness firsthand the effects of their own learning efforts on their own students’ learning
(Schechter, 2010).

To facilitate better understanding, the contemporary macroscopic view of TPD can
be represented in a tripartite model named “Qualification, Dissemination & Networking
(QDN)” model. With the explanation of the QDN model, the role of Government in
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enhancing the Qualification (Q), Dissemination (D) and Networking (N) in TPD in the
selected strategies of 2015 Policy Address can better be comprehended.

Figure 1. Model of “Qualification, Dissemination & Networking (QDN)” in TPD

Teacher Professional Development in Hong Kong

In Hong Kong, TPD has undergone different changes in response to the contemporary
education landscape. Before 1990s, a very detailed TPD framework for principals and
teachers was absent. In 1991, following the Public Sector Reform (PSR) of Reagan’s
administration in US and Thatcher’s administration in UK, the introduction of School
Management Initiative (SMI) in Hong Kong advocated the SMI schools to entitle 3 TPD
days per annum for their school-based development programmes. In 1997, Hong Kong
reunified with China. The first Chief Executive of the Hong Kong Special Administrative
Region (HKSAR), Tung Chee Wah, prioritized education as one of the key tasks for his
administration. In 1999, along with the full implementation of SMI on territory basis, all
schools could have 3 days per annum for professional development.

In 2002, Advisory Committee on Teacher Education and Professional Qualifications
(ACTEQ) investigated the practice of principal & teacher professional development
under globalized contexts and launched the first Principals’ Continuing Professional
Development framework. Under which, new principals need to take professional
development programmes for the first two years of service. For serving principals with
two or more years of headship experience, they are required to study a minimum of 150
hours of CPD over a three-year cycle.



In 2003, ACTEQ further developed a generic Teacher Competence Framework (TCF)
for teachers (ACTEQ, 2003). In 2006, ACTEQ published an interim report on Teachers’
CPD (ACTEQ, 2006). In 2009, ACTEQ further issued the third report on Teachers’
CPD with recommendations for future development (ACTEQ, 2009). In 2013, ACTEQ
was then reconstituted to be Committee on Professional Development of Teachers and
Principals (COTAP), with clearer specialization into (1) Sub-committee on Initial Teacher
Education (SCITE); (2) Sub-committee on Teachers’ Professional Development (SCTPD);
and (3) Sub-committee on School Leadership (SCSL).

Given the aforesaid policy background, this paper will adopt the “Qualification,
Dissemination & Networking (QDN)” model to explain the selected strategies pertaining
to contemporary macroscopic view of TPD in the 2015 Policy Address. However, it is not
the intent of this paper to discuss all the initiatives in the whole Policy Address 2015.

Policy background: Education Bureau’s policy initiatives
in 2015 Policy Address

Education has been one of the most heavily invested public sector in the Policy
Address of Hong Kong for the past decades. The 2015 Policy Address is of no exception.
On 14 January, 2015, the Chief Executive in the HKSAR delivered his 2015 Policy
Address. In relation to education, there has been an array of major initiatives to be
launched by Education Bureau (EDB). Among these initiatives, this paper focuses only
on three highlighted strategies pertaining to the contemporary macroscopic view of TPD
(see Appendix), namely (1) increasing the ratio of graduate teacher posts in public sector
primary schools, (2) enriching Science, Technology and Mathematics Education, and (3)
promoting business-school partnership programme to enhance life planning. Details of the
three highlighted strategies are listed below and summarized (Table 2):

Table 2. Three highlighted strategies on contemporary macroscopic view of TPD in 2015
Policy Address

Highlighted strategies in TPD
in 2015 Policy Address

1. Increasing the ratio of graduate|® increasing the ratio of graduate teacher posts in
teacher posts in public sector public sector primary schools by phases in three
primary schools years, from the current 50% to 65% in the 2017/18

school year

2. Enriching Science, Technology|® renewing and enriching the curricula of the Key
and Mathematics Education Learning Areas (KLAs) of Science, Technology and

Mathematics Education and the primary General

Studies curriculum

Key points highlighted
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Table 2. Three highlighted strategies on contemporary macroscopic view of TPD in 2015
Policy Address (continued)

Highlighted strategies in TPD
in 2015 Policy Address

Key points highlighted

® strengthening the pedagogical approaches to
integrative learning and application skills

@ planning to organise a cross-disciplinary symposium
with seminars on various themes for teachers of
Science, Technology and Mathematics Education
KLAs and those of primary General Studies

@ cnhancing teacher training and arranging
professional exchange sessions for schools with
good practices in learning and teaching to share their
experience

@ will organise an integrative Science, Technology,
Engineering and Mathematics (STEM) Education
Fair to promote a culture of cross-disciplinary
learning in primary and secondary schools

@ will continue to strengthen the collaboration among
schools, tertiary institutions, professional bodies and
the industries concerned so as to enhance stakeholders’
understanding of the development of STEM

3. Promoting business-school
partnership programme to
enhance life planning

@ starting from the 2014/15 school year, EDB has
provided each public sector school operating
classes at senior secondary levels with a recurrent
cash grant at about HKD500,000 per annum with a
view to strengthening the provision of life planning
education and career guidance services

@ issuing the “Guide on Life Planning Education and
Career Guidance for Secondary Schools” for schools
and teachers

@ providing professional support, including experience
sharing by selected Professional Development
Schools

® providing more training places for teachers;
collaboration with the business sector, tertiary
institutions and Qualifications Framework (QF)
Secretariat in organizing activities for principals,
teachers and parents; enhancement of the Business-
School Partnership Programme (BSPP)




Table 2. Three highlighted strategies on contemporary macroscopic view of TPD in 2015
Policy Address (continued)

Highlighted strategies in TPD . .
in 2015 Policy Address Key points highlighted

® providing advice on life planning education through
school visits and revamping the career guidance
website to provide teachers, students and parents
with more information on life planning

@ strengthening partnership between schools and
business organisations in the next three years with
a view to enhancing students’ understanding of
different trades and preparing them for employment
in the future through activities such as mentorship,
career exploration and business-school pairing
programmes, etc.

® will review and consolidate key elements of effective
practices to facilitate the setting up of a platform to
showcase exemplars of business-school partnership,
thereby attracting participation of more schools and
businesses

With the explanation of the QDN model, the rationale behind three highlighted
strategies in 2015 Policy Address pertaining to TPD could be unveiled. The three strategies
indeed act on the Qualification (Q) domain, Dissemination (D) domain and Networking (N)
domain, as summarized and mapped in the table below (Table 3).

Table 3. Realization of TPD in 2015 Policy Address via QDN model

QDN model Three highlighted strategies Mapping in 2015 Policy Address

1. Qualification |® could enhance teachers’ ® Increasing the ratio of graduate
domain qualification in structural teacher posts (more graduate posts
learning programme such for attracting competitive candidates
as Bachelor of Education with university degree or above) in
(BEd), or unstructured public sector primary schools
learning experiences + increasing the ratio of graduate

teacher posts in public sector
primary schools by phases in three
years, from the current 50% to
65% in the 2017/18 school year
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Table 3. Realization of TPD in 2015 Policy Address via QDN model (continued)

QDN model

Three highlighted strategies

Mapping in 2015 Policy Address

2. Dissemination
domian

@ could include the

professional sharing of
knowledge, experiences or
best practices in teachers’
context of practice or
everyday work, experiences
or even their failure

® cxtending their commitment

to their professional growth
in one subject, Key Learning
Area (KLA) or domain, or
cross-disciplinary areas in
curriculum, assessment,
pedagogy, generic skills via
symposium, seminars, fair,
presentation, collaboration,
etc.

® Enriching Science, Technology and

Mathematics Education

+ strengthening the pedagogical
approaches of teachers in STEM to
integrative learning and application
skills

¢ planning to organise a cross-
disciplinary symposium with
seminars on various themes for
teachers of STEM KLAs and those
of primary General Studies

+ enabling teachers to understand
how to promote STEM education
and collaborate among themselves

+ enhancing teacher training and
arrange professional exchange
sessions for schools with good
practices in learning and teaching
to share their experience

+ enhancing teachers’ professional
capacity and building up learning
communities within and across
schools to benefit student learning

+ will organise an integrative STEM
Education Fair to promote a culture
of cross-disciplinary learning in
primary and secondary schools

+ will continue to strengthen the
collaboration among schools,
tertiary institutions, professional
bodies and the industries concerned
so as to enhance stakeholders’
understanding of the development
of STEM




Table 3. Realization of TPD in 2015 Policy Address via QDN model (continued)

QDN model Three highlighted strategies Mapping in 2015 Policy Address
3. Networking |® could forge Professional ® Promoting business-school
domian Learning Communities partnership programme to enhance

(PLC) with different
school stakeholders such as
teachers, students, parents,
community partners,
business sectors, tertiary
institutions, accreditation
bodies with respect

@ through which more
opportunities, visits and
guidance can be given
to students for their
enrichment of academic
or non-academic learning
experiences or exposure, or
more chances to teachers to
witness firsthand the effects
of their own learning efforts
on their own students’
learning

life planning

+ providing professional support,
including experience sharing by
selected Professional Development
Schools;

+ providing collaboration with the
business sector, tertiary institutions
and Qualifications Framework (QF)
Secretariat in organizing activities
for principals, teachers and parents;
enhancement of the Business-
School Partnership Programme
(BSPP)

+ providing advice on life planning
education through school visits
and revamping the career guidance
website to provide teachers,
students and parents with more
information on life planning

+ strengthening partnership
between schools and business
organisations in the next three
years with a view to enhancing
students’ understanding of different
trades and preparing them for
employment in the future through
activities such as mentorship,
career exploration and business-
school pairing programmes, etc.

+ reviewing and consolidating key
elements of effective practices
to facilitate the setting up of a
platform to showcase exemplars
of business-school partnership,
thereby attracting participation of
more schools and businesses

10
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Discussion: Policy implication for school leaders

Having discussed the QDN model adopted by the EDB in 2015 Policy Address,
school leaders would wonder what policy implications they can derive, namely:

1. How could school leaders promote qualification upgrade in Qualification (Q)
domain?

2. How could school leaders facilitate the Dissemination (D) of good theoretical
rationale and professional practices in TPD?

3. What stakeholders could school leaders build Network (N) with to harness the
external resources to school?

To answer the above three questions, this paper yields three useful policy implications
for school leaders in local and overseas contexts with the explanation of the QDN model

(Figure 2).

Figure 2. How school leaders enhance TPD under the model of QDN

11



Discussion Question 1:

How could school leaders promote qualification upgrade in Qualification (Q) domain?

1. Conductive conditions for qualification upgrade

First, school leaders could keep cultivating an atmosphere of “Qualification Upgrade”
within their own schools. Even though qualification of teachers does not assure the
excellence of the teaching performance, it is an important educational input Performance
Indicator (PI) in the Quality Assurance (QA) of the educational quality. For example, Hong
Kong Government has been very successful in uplifting the qualification of kindergarten,
primary, secondary school teachers by enhancing the academic requirements by policy-
driven measures in the past decades. Key initiatives such as the mandatory requirement of
teacher training of Postgraduate Diploma in Education (PGDE) for teachers with degree
only are proven to be effective in uplifting the general qualification and professionalism of
the teaching profession.

Likewise, as school leaders, principals can highly encourage their teachers to pursue
Master Degree in specialized academic areas or administrative domains. Generally
speaking, approximately 35-40% of teachers in aided secondary schools possess Master
Education or above. Despite the fact that quite a number of teachers even possess Double
Master degrees, not every single school is “condition-conducive” to those teachers who
are studying in terms of time, money, psychological support and cross-field partnership
scheme (Table 4).

Table 4. Conducive conditions for qualification upgrade

Conducive conditions for qualification upgrade

Time School leaders might consider the following measures to create “time

space” for teachers:

1. allow early departure from school on “study days”

2. permit specialized arrangement on assigned duties, including peer

swapping of duties, when clashing with “evening study”

. try to avoid non-urgent meetings being scheduled on “study days”

4. consider the introduction of Long Service Leave (LSL), like Australia,
to encourage teachers to take a break to attend courses, write books,
attach to other schools so as to enrich their experiences of the teaching
profession

98]
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Table 4. Conducive conditions for qualification upgrade (continued)

Conducive conditions for qualification upgrade

Money School leaders might solicit funding from the following sources to

provide monetary incentive or funding for teachers to study:

1. Parent-Teacher association (PTA)

2. Alumni Association

3. Incorporated Management Committee (IMC)

Psychologcial|School leaders might provide the following psychological support for

Support teachers to undertake their Teacher Professional Development:

1. timely care and love

2. warm regards for their “study progress”

3. encouragement of positive impact for their career development

Cross-field The head of School Sponsoring Bodies (SSB) might consider broadening

Partnership  |the life experiences of teachers with certain maturity, such as 10, 20 or 30

Scheme years of experiences by establishing partnership schemes, for a reasonable

period of time:

1. partnership with different business groups, such as the inter-flow
scheme between Senior Administrative Officer (SAO) Hong Kong
Government and Senior Management Team (SMT) of the Jardine
Group

2. recognize this additional exposure as additional qualifications upgrade
under CPD

1.1 Time

As observed, teachers in Hong Kong are diligent and professional. However, their
limitation is that they are heavily burdened by lots of teaching and administrative work,
especially the challenges of learner diversity and societal changes.

Though school leaders might not be able to change the nature of teaching profession,
some effective measures can be adopted to provide ample time for teachers to further their
study:

(1) allow early leave from school on “study days”

(2) permit specialized arrangement on assigned duties, including peer swapping of
duties, when clashing with “evening study”
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(3) try to avoid non-urgent meetings being scheduled on “study days”

(4) consider Long Service Leave (LSL), like Australia, to encourage teachers to take
a break to attend courses, write books, attach to other schools so as to enrich
their experiences in the teaching profession

The aforesaid measures are indeed not new or difficult arrangements. Yet, there
have been cases revealed by teachers, from time to time, expressing their difficulties to
study as some school administrators would not facilitate their study by making the above
adjustment. Some school administrators possessed the belief of “your study has nothing to
do with school”. Of course, if the teachers concerned do not study any relevant courses for
their TPD, such as taking a “property investment” course by a history teacher, it would be
justified if schools do not entertain their unreasonable requests. Yet, all in all, offering time
for teachers to study is an effective means to promote their qualification upgrade.

1.2 Money

It is well-understood that the secondary and primary school systems are aided
schools, as such, there might not be a specialized funding for their study. For instance, the
cost of taking a part-time master degree is around HKD80,000 to HKD1,000,000. Yet,
there might not be lots of policies or specialized funding from the Government supporting
non-language teachers to study for master degrees. An exception is the case with the
Standing Committee on Language Education and Research (SCOLAR). Despite so, some
school leaders have successfully solicited study funds for teachers from: parent-teacher
associations (PTA), alumni associations and/or Incorporated Management Committee
(IMC).

Some schools would offer teachers funds to support their further studies. Although
the amount is small, it signifies a gesture of “respect and support” for teacher qualification

upgrade.

1.3 Psychological support

In what way are schools differing from factories? Human compassion. Most teachers
in Hong Kong are willing to sacrifice their time and money for their professional upgrade.
What they need most might be something more than just money, but care and love from
school leaders. Nurturing a culture of “love, trust and support to teachers” would enable
teachers to be loved and to love. A “caring campus” can be a superficial slogan in the
school banner, or a concrete “live experience” experienced by teachers. It depends on the
determination of school leaders to foster a “caring campus on paper” or a “caring campus
in action”.
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If school leaders believe that “when teachers feel the love in school, teachers would
also love the students therein”, they could provide: timely care and love, warm regards for
their “study progress” and positive impact for their career development.

Such “psychological support” is basically not “costly”, but it symbolizes how
school leaders value TPD as well as “Teachers as human beings”. It would be quite
disappointing to find school leaders to only care about the number of CPD hours their staff
have achieved, rather than the development of “teachers as a whole-person”. In Covey’s
management terms (1989), smart and effective leaders care about not just the “production
(teachers’ performance)”, but also the “producers (teachers own self)” and teachers’
“emotional bank”.

1.4 Cross-field partnership scheme

Group head of School Sponsoring Bodies (SSB) might consider broadening the life
experiences of teachers with certain maturity, such as 10, 20 or 30 years of experiences
by establishing partnership schemes, for a reasonable period of time. Partnership with
different business groups, such as the inter-flow scheme between Senior Administrative
Officer (SAO) Hong Kong Government and Senior Management Team (SMT) of the
Jardine Group could be good experiences or examples to learn from. In addition, SSB
could also recognize this additional exposure as a qualification for CPD.

Discussion Question 2:

How could school leaders facilitate the Dissemination (D) of good theoretical rationale
and professional practices in TPD?

2. Professional trust for dissemination

Second, school leaders could offer ample opportunities for teachers to disseminate
their own “good teaching practices” within and outside their own schools. Some
“existing practice of TPD” in Hong Kong is to “filling-in the three standard TPD Days”
by “contracting out to the famous tertiary course providers” so that there is something
to “showcase in the Annual School Report”. From the author’s experience, some “Staff
Development Coordinators (SDC)” did not have vision to implement a holistic TPD plan
or framework for their schools. Instead, they just want to “kill time on the three Staff
Development Days”. Those coordinators claimed that they did not want to be SDC, and
just feel annoyed about being assigned to take up this post. Under such context, one can
expect the quality of the Staff Development Days to be “un-organized and dis-connected”.
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As a result, some SDCs just want to “do the things right” instead of “do the right
thing”. They would usually contact the relevant university departments, tertiary partners
or even EDB in a hurry. Some even give the “trainers” one to two weeks to prepare for the
training workshops, without providing the detailed demographic data about their schools.
Some university academic staff feel like they are not doing something “specific and to-
the-point”. Some university trainers even complained that the SDC could not be contacted
after their agreeing to be guest speakers. In some scenarios, some university departments
even refused to work with secondary schools as they feel like “left unattended” by SDCs.
What’s worse, some SDCs even blame the speakers if the seminars are not well-received.
To tackle this challenge, school leaders need to be prudent by appointing competent SDCs
and trusting the professionalism of their own teachers.

2.1 Appointing appropriate SDC

There are two types of teachers in TPD, the extrinsic TPD teachers and the intrinsic
TPD teachers.

Extrinsic TPD teachers are those teachers driven by external factors such as school
policy, pressure from school or even competition among colleagues. This type of teachers
might not have genuine interest in leaving study but aim to “complete the study” for the
sake of fulfilling external requirements or expectations, fitting in “the norm”, requirements
about promotion, or they are just meeting some requirements.

Intrinsic TPD teachers, on the other hand, are driven by internal factors such as an
awareness of the need for improving their inadequacy or sharpening their professional
skills for the sake of self-improvement. They are also willing to spend their time and effort
to actualize their education vision.

School leaders should appoint a senior intrinsic TDP teacher to the post of
Coordinator of the Teacher Development Committee or Staff Development Committee.
This type of teachers is able to lead by examples, to keep abreast of the latest educational
development and to devise TPD plan by heart.

2.2 Designing Teacher Professional Development

The design of TPD is mainly categorized into 5 models (Pitsoe & Maila, 2012;
Sparks & Loucks-Horsley, 1989):

(1) Individually guided development
This model assumes individuals are motivated by self-selecting their own
learning goals. It also assumes that self-directed development empowers teachers
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to address their own problems, thereby creating a sense of professionalism.
Under this model, teachers design his or her own learning activities.

(2) Observation and assessment
This model assumes that the observer and the assessor act as “eyes and ears” for
the teacher. Observer gives feedback to teachers by observing classroom practice
so as to improve instructional practices.

(3) Involvement in a development or improvement process
This model assumes that new skills or knowledge may be required and can be
attained through reading, discussion, observation, training and experimentation. It
is believed that this involvement can lead to new skills, attitudes and behavioral
changes.

(4) Training

This model assumes that an expert teacher could serve as a trainer who selects
the objectives, and learning activities for the training process. These outcomes
involve raising awareness, facilitating knowledge, skills development,
precipitating changes in teachers’ attitudes and mentality. It is believed that
the most effective training programmes include the exploration of theory,
demonstrations of practice, supervised trials of new skills, feedback on
performance and workplace coaching.

(5) Inquiry
This model assumes that teachers could formulate questions about their own
practices and pursue answers to those questions and that teachers could be
reflective in their practices and take actions for continuous improvement.
Inquiry involves the identification of a problem, data collection (qualitative,
quantitative, literature review), data analysis and changes in practice. It can be
done individually or in small groups.

These 5 models are not mutually-exclusive. Rather, it is the paramount task of
principals to deploy the appropriate model(s) in response to their own unique context.
School leaders could also design the TPD with reference to the actual school-based
contexts. Rather than “filling-in the 3 Staff Development Days” with “some ad hoc
topics”, they should ensure that TPD are different from staff meetings, or “a day to kill
time”. Instead, due attention should be given to the framework or component of TPD.
There are some factors to consider in devising school-based TPD days:
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(1) framework, competence and domains of TPD
(the one proposed by ACTEQ (now renamed as COTAP) is a very good platform
to start with (ACTEQ, 2003))

(2) the ratio of learning hours offered by external tertiary partners and by internal
teachers or staff

(3) autonomy of teachers in “selecting” the content of TPD
(some schools will let teachers indicate their favorite topics in the order of
priority, or even ask colleagues to propose some topics)

(4) scheduling of TPD
(especially for the invitation of external guests, 3-6 months “invitation in
advance” is a gesture of respect)

(5) demographic data
(some schools prepare fact sheets for external partners to make reference to)

(6) grouping and rationale of teachers
(by panels, working committees, or personal relationship)

(7) design of teachers’ own record of TPD in personal files
(8) mentoring systems within schools

(9) learning circles among colleagues
If school leaders could pay attention to the aforesaid factors in TPD, staff will feel
like “involved with greater ownership”. Their participation in TPD as well as their learning

outcomes in TPD would be facilitated.

2.3 Trusting the professionalism of teachers

Effective TPD days can either be actualized by external tertiary partners, professional
bodies, or internal professional sharing among teachers. In the past, some school leaders
might perceive “external speakers are experts” whereas “internal teachers are not
professional enough”. Definitely, this is a misconception. Just like what other professions
have done, school leaders should encompass internal sharing and give due recognition to it
in CPD programmes.

Some TPD topics are highly school-based such as “level of learner diversity in this

cohort”, “reading competence of S3 students” and “learning motivation of students”. Of
course, these topics can hinge on some strong “theoretical framework”. Yet when it comes
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to the “application side”, there is no doubt that the frontline teachers are the ones who
understand the students’ profile and needs most.

As an experienced speaker in TPD for secondary schools, primary schools and
government departments, the author’s observation is that teachers can lead excellent
sharing and presentation sessions about some highly school-based issues. They are veteran
at schools, after serving there for 10 years or above, and can grasp the school contexts
much more than external university staff. In this connection, school leaders can:

(1) invite university fellows to deliver the theoretical framework and relevant
research findings on the selected topics in the morning

(2) invite relevant school committee(s) to organize an “application workshop” in
the afternoon to allow outstanding colleagues to share their “existing practice”,

“the applicable strategies on the new topics”, “the limitation on the proposed
strategies due to school-based constraints”

(3) offer opportunities to teachers in various domains so as to avoid the “internal
comparison or vicious competition or conflicts among teachers” and to promote
genuine “teacher-leadership in TPD”

(4) devise an “action plan or reflection sheet” for colleagues to consolidate their
learning outcomes from the TPD

(5) collect action plans and reflection sheets from teachers and to assign relevant
panel heads or middle managers to follow it up

(6) discuss with teachers concerned about their performance appraisal with the
assistance of the panel heads

School leaders could appreciate the professionalism of the teaching force, unleash
the power or potential of the teachers and enhance development of teacher-leadership and

appreciation culture among teachers.

Discussion Question 3:

What stakeholders could school leaders build Network (N) with to harness the external
resources to school?

3. Networking with the external world

Third, school leaders could strategically forge professional networks with external
partners. Along with the School-based Management (SBM), school leaders are given
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autonomy to deploy their own received educational resources. However, as public money
has to be spent with due caution, detailed guidelines have been offered by EDB for some
designated funding purposes. Some school leaders with excellent networking skills can
usually harness the external resources to schools and to benefit the students accordingly
via networking with (Figure 3):

(1) university academics and teacher trainers (for TPD on cognitive and teachers’
mentality),

(2) statutory professionals like legal, medical, architectural professionals (for TPD
on legal, medical or professional issues),

(3) government officials (for TPD on government policy issues), and

(4) business sectors (for TPD on life planning, external changing environment and
teachers’ mentality).

Figure 3. Stakeholders that school leaders can build networks with for TPD

With such networking of stakeholders, school leaders could be more effective in
harnessing the external resources to the school, and ultimately to benefit the school as a
whole.
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Conclusion

To conclude, this article illustrates the three selected strategies of EDB with respect
to the contemporary macroscopic view of TPD as stated in 2015 Policy Address, namely,
by (1) increasing the ratio of graduate teacher posts in public sector primary schools, (2)
enriching Science, Technology and Mathematics Education, and (3) promoting business-
school partnership programmes to enhance life planning. Through the discussion of
the three aforesaid selected strategies, a tripartite model “Qualification, Dissemination
& Networking (QDN)” was proposed to explain the strategies adopted. Given that the
direction of the contemporary macroscopic TPD is already formulated at territory level,
now, the crux for the success or failure of the TPD implementation often rests on the
robustness of the school leadership under school-based contexts. Whenever new policies
are to be implemented, challenges or changes would emerge as predicted. To overcome
challenges ahead, school leaders should build closer partnership for professional sharing
and networking so that a Professional Learning Community (PLC) (DuFour, 2004; Gajda,
2007) can be cultivated.

With the aid of the QDN model, this article presents three useful implications
for school leaders in local and overseas contexts. First, school leaders could cultivate
an atmosphere of qualification upgrade within their own schools. They could create
conductive conditions for qualification upgrades in terms of time, money and psychological
support through cross-field partnership scheme. Second, school leaders could offer ample
opportunities for teachers to disseminate their own “good teaching practices” within and
outside their own schools. School leaders could be prudent in appointing appropriate staff
development coordinators, designing TPD and could trust the professionalism of their
own teachers. Third, school leaders could strategically forge professional networks with
external partners such as university academics and teacher trainers, statutory professionals
like legal, medical and architectural professionals, government officials and business
leaders to harness the external resources to the schools to benefit the students, as a whole.

As a final remark, school leaders are also advised to keep abreast of the latest
development proposed by the COTAP, such as the key development item of “T-excel@hk”
stipulated in Odyssey to excellence, progress report published on 20 April, 2015 (COTAP,
2015).
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Appendix
Three highlighted strategies of 2015 Policy Address on TPD

Strategy 1: Increasing the ratio of graduate teacher posts in public sector primary
schools (EDB, 2015)

6. Primary education is an important stage of basic education. Quality primary
education helps students lay a solid foundation for knowledge building, extend their
various generic skills and develop positive values. EDB had increased the ratio of
graduate teacher posts in the teacher establishment of public sector primary schools
from the original 35% to 45% in the 2008/09 school year and 50% in the 2009/10
school year respectively.

7. To attract more talents to join the teaching force of primary education so as to
enhance the quality of teaching, from the 2015/16 school year, we propose to further
increase the ratio of graduate teacher posts in public sector primary schools by
phases in three years, from the current 50% to 65% in the 2017/18 school year.

Strategy 2: Enriching Science, Technology and Mathematics Education (EDB, 2015)

20. We are actively strengthening the Science, Technology and Mathematics Education
to nurture diversified talents in the science and technology fields with a view to
enhancing the international competitiveness of Hong Kong. In respect of curriculum
development, we are renewing and enriching the curricula of the Key Learning Areas
(KLAs) of Science, Technology and Mathematics Education and the primary General
Studies curriculum, and also strengthening the pedagogical approaches to integrative
learning and application skills. These measures aim to promote students’ interest in
the subjects and strengthen their knowledge foundation of relevant disciplines, so as
to enable them to connect knowledge of the subjects, and develop their creativity and
problem-solving skills.

21. EDB is planning to organise a cross-disciplinary symposium with seminars on various
themes for teachers of Science, Technology and Mathematics Education KLAs and
those of primary General Studies. It will enable teachers to understand how to
promote Science, Technology, Engineering and Mathematics (STEM) education and
collaborate among themselves to strengthen the integrative learning and application
skills of students. We will also enhance teacher training and arrange professional
exchange sessions for schools with good practices in learning and teaching to share
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22.

their experience, to enhance teachers’ professional capacity and to build up learning
communities within and across schools to benefit student learning.

Regarding student activities, EDB will organise an integrative STEM Education Fair
to promote a culture of cross-disciplinary learning in primary and secondary schools.
The event aims to enhance students’ interest and creativity in STEM, and to strengthen
their integrative learning and application skills, so as to pave the way for their
future multiple pathways in related areas. In addition, we will continue to strengthen
the collaboration among schools, tertiary institutions, professional bodies and the
industries concerned so as to enhance stakeholders’ understanding of the development
of STEM. We will also regularly review STEM education and continuously refine its
implementation strategies.

Strategy 3: Promoting business-school partnership programme to enhance life planning
(EDB, 2015)

28.

29.

30.

Starting from the 2014/15 school year, EDB has provided each public sector school
operating classes at senior secondary levels with a recurrent cash grant at about
HKD500,000 per annum with a view to strengthening the provision of life planning
education and career guidance services. Apart from issuing the “Guide on Life
Planning Education and Career Guidance for Secondary Schools” for schools and
teachers, EDB also provides professional support, including experience sharing
by selected Professional Development Schools; more training places for teachers;
collaboration with the business sector, tertiary institutions and Qualifications
Framework (QF) Secretariat in organizing activities for principals, teachers and
parents; enhancement of the Business-School Partnership Programme (BSPP) to
provide more opportunities for career-related experience for students; advice on life
planning education through school visits and revamping the career guidance website
to provide teachers, students and parents with more information on life planning.

Since 2005, EDB's BSPP has been in collaboration with over 170 business entities/
organisations in providing students with knowledge of different jobs, and helping them
develop positive work attitude and values via talks, workshops, workplace visits and
career exploration activities to facilitate their life planning.

We will strengthen partnership between schools and business organisations in the next
three years with a view to enhancing students’ understanding of different trades and
preparing them for employment in the future through activities such as mentorship,
career exploration and business-school pairing programmes, etc. To facilitate life
planning for students, we will review and consolidate key elements of effective
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practices to facilitate the setting up of a platform to showcase exemplars of business-
school partnership, thereby attracting participation of more schools and businesses.

(Source: Legislative Council Panel on Education. 2015 Policy Address — Education
Bureau’s Policy Initiatives, LC Paper No. CB(4)358/14-15(01))
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T HAZEABEHECVEANBE REEFEEARENIER - FREBEHEENESE > DL
RRIRBE R gl E T—RVES " EER ) - AT FAHEEL HABEIN P
FAEABEIREERT T (Gordon, 2005) » {H ¥ i AR B G AT+ &G T G475 282 Y i = Y
7K3F (CBS Evening News, 2010)  EjriE AR - HABEPER GRS T 2Eney 5
EIHEEW (Sarkar Arani, Keisuke, & Lassegard, 2010) - diiARHE 4 &7 5 18 H (EJ 1871
FY9H2H) IERFIL T T 3CE4 ; (Ministry of Education, Science and Culture ) 4iEH 5
BB L E R - MY 2010 FERERHEERGEEGE A » 4R " SCEREEE . (Ministry of
Education, Culture, Sports, Science and Technology, MEXT ) - #F}E K 5 i W sl iy T/E4R A
YE2 A4 E (Wikipedia, updated January 14, 2015) © EHCEEEITLAZKE » H &G B 2EmEy
AT B AR IV RFE B SR S (R LD 2 T Y SREY ~ hes » WERFIEHEST -

TEEMBATET N DT - SCERE R 1872 FRlE » BOK/INE AN TR AR B e 2
FEE—FRYRE - 1886 FIRE R T E2LEN TR HEZ = F AR (Araki, 1962) - HARIRNA
HEIRERE  ZTAEBR LIERERT - Bk 0 AR ZETE B AT 5 IR A LEIUFERR
EBSRE > BERIREETWMEN (ShHEE) RUER (W - NERYEBEEHAE) NE
HZZ9E (Ministry of Education, Culture, Sports, Science and Technology [MEXT], 2009 ) -

NBETTE R RV R EE SR T E » B+ /(ML BDaR - RV ZEN K T HA
LLE 2y 77 AR A EIY B B E B DURE SR A BRI R /] - MiE RN EmEE U E—E
MEES - —RIME » WK GIERIIRRREE » UREE D ERBEI 2 E %R
Z 59 (study promotion committee ) BAHMAAH %SRBI AT Z AT I8 TA1F fe TRy ELE R E -
& P i T R R 2R EN 2 T 5EEWTE ) SUEFMBBETECE L (80 - 8~ T -
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MBERREETHHRER) WEET » BLHAMKINEE A —FEETEE R T2
B9 ; JEE) (Shimahara, 1998) - {HEA bi5 S 2R A (E B 2AN "8, 50 T3
HISRHEK -

BN EBRET S BRSBTS S 2 B IR E T - HARRIAR EREHHE < ExX
TEBUR EAE R AV AIAERS 1989 £F - EHFRVBUR £ 281 5 - 3Em Alsssll - ZRRA
AR AN LR HIR - 8BS T B S R et i AT R
fE > AR S HEEE B RO AYEEN S 040 %8 K %38 (Shimahara, 2002) - AL IEE]
KPR » SHMBE TR AT SR b KRR EHHAERE - AT HERZ - &
FEHETREE ~ SRERET - BERE - BAETR - RETHE - YNNG - FREG - BETHEE
% SAMINELHEREERER ~ BER R SORESE) o & P INVE ZHRR R R R A B E )
WA= RAHE R ERES - RN+ REEVRESRIRE - = F ROV EERIES
(Shimahara, 2002) - {E{3—$2HY » & FFECRIE H T Rt AR ZHE T RSN AT | AVFE G -
FORBRER— R ERBEE LAY 4557 , (Mentor) (Shimahara & Sakai, 1992;
Shimahara, 2002) » DAFRHEHET ARREENAY 407 L1524 o ZRATIN TR — AR I R A 4 1 5 5
T ERRCARREIETRE » 7 (B U Ry ekt & i 1 X -

BEAN - &U7E 1990 408 - B—E&KEREANE TIE—RIFHE (40 A~ 4 +0%F
KA & EBUNZHET > WZ 2R ERBFE SRR - EEERE 0 H
BUZEE N B oL T > SRS T E RS TR R R - A LA FFE R
BN ENT AR © L« TR A ER RN B R R R
o T > 1 AR AT Y B B SR ST R EE (B TAER LAY ZAT (Bayrakei,
2009) -

HEAAH A AR e EE R o HRE R o HARREREBEADFDFER
REERAEHE » HPEERZTT R (violent behavior) ~ /DAE7E7% (juvenile crimes)
HZ (bullying) -~ fE4RIRFS (refusal to attend school ) ~ = HiEER (dropping out of upper
secondary school ) > KZANAGEIRI#E (corporal punishment) - (HFFENEHF—IHEAEHK
AEZHY " EETRGET ) R - SIGHVEEIREUR - BLLL 1999-2000 41 & HH A MR A BT S
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SEEAIE/NEF 0.8% - AL T EZRITE A E BLE » 3.7% HYH) -h ERhERS A 2 e S (H 2
s HHVERAZEE R E S 2 5% (Numano, Nagata, & Abumiya, 2002) -« H#EH /4 KA
REFFE T (R (& WY SO e — 20 R R A IR BT A R B R SRR - — By T
FHENEZE® | (National Commission on Education Reform ) 74 2000 4£ 7 H 1L @ 5t H
ARHEEEEMRES  WH 2001 FHERT T#E —+—MHEBEFEE ) (The Education
Reform Plan for the 21st Century ) -+ ¥EH T A HIER " # U 1%, (Rainbow Plan) - H
h—IHIEIES H HETE RS - fFH AR RS T BHENEE )  FTEEE=HET
FERE (1) SIASEE) - DIREGERIEFIIZET > (i) RBETR A FETEE f &2 8Ly
(I EI B8 LOMEREEE ) - R (i) SURB X ERETRAAARHIE T % - BiEEgE
R TR 2P > R = HAJEB 2 TF B (Numano, Nagata, & Abumiya, 2002; MEXT,
2002a) -

Hit o g DEENHE SUERFDFNREENESE > HATME AL E
BFECVE R B8 7 M BV B B % > R E R A SO R AR T E B R R R RIg B 7 m (%
—) .

Fe— HATE 1989 F1%H RHEET ARREUE R E B E S EEUCR
Ei O FRREEZ TP F
1989 1% & ERKH o~ BAK IR
o TR AT BNANICET o £ TTH R 0 d 2 KT FrcH R R KGAT N BT
BAEIEYIIF ZHANER L KT f%,y’;:ﬁ!;f]»&ﬁ? Yo R Fe e (Y B EF e
TR KR D BECESAR  N F AP E AL ¢ R DREFIRIZ ~ Py K
FART ~F2E5 LR ER S REM G REFPRERE T €
FTREED IR RIEER o Y A E=S T PR e IS 25 0 e s )
ZREEF LB~ A At X REFTE AR ~ = X G A
% (Shimahara, 2002 ) ;
o FEZ TRTN B ECHE | FeR 0 BRGE RS LT IRREF T AT N MR Ty
%+ , (Mentor) - %3 - # (Shimahara & Sakai, 1992; Shimahara, 2002) -
1990 7 P 5B BB R § S8 dp AR B 3R
- SRR AFPAEE IR T O NE I -QEF (1ELa LT
B L E ) (SR TR K SRR I YA 0 SRR ] BRI T Kfma e
ST Al B R ERY A mRR s RE
C AR ARFEROEY PN FF LB T E L E LT E SR &3
e A FREGSROREFE T R FTIFRRE P = - F SRR % L4
HiRE A EFEFW a7 (Bayrakei, 2009)
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P MRS RIF R ABRFEEFRE DS

HATE 1989 & A RHZET ATRECE f RSB R A EeR ()

E i

FEREEE TP 3

2001

2R RIS

e 2001 £ 47 BN RERIEFRDV 0 0 S MAE FRL R G M KE
ST A ¢ AR PR RS KA P Bl LH 7 e FEi
B % #cfF ¥ (MEXT, 2003)

2001

e |

. &#%{EH'H g A R~ AR éﬂiﬁz‘ﬁﬁfﬁéﬁiﬁ Ko iv- B2 1 - &k
B iF L ey B e P 3 % (MEXT, 2002b)

2001

o N N T
. }j= Fi 2 F—]—;j} ?{EFF ",}ﬁy IF/f Zumﬁj 7 ’g ELEIE L A i’«%’(ﬁa’_i& 7#1@9’:51”’3‘\“% %
3%
c+ 200l #F 6 T ¥ R HTFRETE E A S I (Law Concerning
Organization and Functions of Local Educational Administration ) i¥ 1237 » % 3 f-
B FCRR R i 4 3 R g 1 (W i (MEXT, 2002a)

2002

mwi* % KT (TICH r*‘éﬁ?/\ﬂz‘«i‘kﬁmﬁm BWITE B EIZF T

. FEAHRL X KT m}ﬁzﬁ o F RBE FL TR RREFOT S D3R
{& i»i % (TFCH 3 T R
L4l 2ELE 2 B E > % (dod B8 T P) o B3GR T ohi & 7
2.4 % F #E ehor B v e 2§k (MEXT, 2003) o

2002

PR E RS E R e AR

© 2002 & 6% BT T o g TR AR W AR EiE i, (Law for Special
Regulations Concerning Educatlonal Public Service Personnel ) - ** 2003 & B 45 »
BELP R a’zé{f? H x4 st ook Seers kAR 0 B 1S R R R
BuFE R & AE R  R D s ¢ (MEXT, 2003) -

2008

FEILF RERY f‘rihtﬁ ¥R A F A KEF IR A 4

e 32008 F 4% 5 ER B WY FrcH ni”l}%— +3E IR 0 oA 4 A R
7 3p Ha1iv, T ALEATET LG A 7» R T8 1 iF (MEXT,
nd.) -

2009

- AT HE L E S R D AR (AL
s LHWFFEHFFESNE R I G 0 p 2009 E B R R EKEFFRBELE L
#«%i A e A F L TR PRLY 2 0 30 PFenR YRR AR P F 3 12)
P 3 Fﬁ?{a RAT e E B o T I8 L B R E R M R Y N Aok E 2
pﬁﬁi’i‘/’ E % (Ogawa, Fuji, & Ikuo, 2013 MEXT,nd.) -

Lo B AR BT B S AR B
B FUALEE - 0 BLAGTHE ST S SR S BCRIAI 2003 4 > L0 Bl O A R -

BEESHYAFTZE > EHBNTFAIEEHEERTR > BHRFERE & &N
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PR E A R BORAN e SR A BT 7% (Chan & Lee, 2008 : BIISLAT 53
ZE G - 2003 - 2006 - 2009 ; BR7EH] - 2012) < B HABEBRIH & A HUE R R RAE
P - RIS SRR - R ERCRAE © AL HETIER BB &

IEBINIANE - A E BRI o R R H A B R R BT AR RUE R AR R S
HIFEEEL -

FT HARBELE AT AT AR B AT o S TE
3B P& Ak

FRHL kEFERYaRE e Rkl K2 RESEFELR € (G
2EBEP ¥ P ARG A - ) 2EFY kR F
¥ SRRSO 0 L B R KPR 2003 E 24§ E L

FRRR LR EHEEp FR L TEYEETHRELR 6 L

o b Rndrisr o ARG
T rEEE

UBRIE S S XL s

e FokmoxrTvERS kR o BT REFLELS LR
€ RERFFREY DF T KT Wy o@mE TREg, TR
fo 2 B e P AR o — AR AR TERSE 2 TE
BEBA AR (44 fpR ) LHAMM G2 R w B
i::gb"i ﬁ&»’z?{qgilﬁwgb fg%ﬂ;’

T fgad 2 F’fi’?mi*)""ﬁvﬁi» e mwTHAAR R~ T4 gz
© P 2009 E B 4o B RER EACET 2 Dndsg o ivg B =k
ERELE S L FRED & i@
SFROERIRLN G ETI0] - STEALREEOTRE
FL’;‘V”*‘“ VIREE AT N ¥ TR tigth @ EFE = #7150 )

1R T IR R
F’* 18/ FF 5 &2 B Aphf en

Eﬁm#f‘é“%i’%f% IRAI-N T E - d
EF S AN

gy aﬁr?fé”zz AR B
ForimRkyirECTR
B g oend & TR e R T

* E!i“)’lf. y?p;'r—'iffl?kf‘ Spm*}g

B REFEGT P B A o
S RrE RO S 2
VIRRARN B s SR 2 E
B oo

* 5$P$ r’l"kj‘J 1l E g E
d B R{rRFRE R A L i
BER L*zé*“ M ycfr B £y

AR, AT R
BEFESPF PR TR
SR o fF 3 "'*EFF’?F EEN N
= F “ar ffaaf B 4 ?f@—frfﬂ—gﬂ?ﬁ
"“h# ’ E#p#i [ ;Eﬁ P":'EE":I/E‘
f’rﬁﬂ”“’frfﬁzﬁ, (EFF 2 e EFFFX;’:‘}

A4 B ¢ > 2003 > 2006+ 2009 ;
M # 0 2012)
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B R g 2t il AR BSCE AE R A S e S IR R (4D

wPp

p A

Ak

ARSI LE S S CHE 4R 8 TR & 5
SRR L RHRT T
FoH = (F8 s s B2 H g
TR KT A ) B AR
LR AR ENT T B R
ZFREFF P A Ry
(g8) ~ 3 ~fd 0 2 7 i
Tl?ﬁ]%ﬁi“}g.%‘% ;
LEERRT FRE £ R
ik d s P IARE (TR ?
®E T EFFI R T ﬁﬁfﬁ
&4 AR F R
EAT o g BB HeNE B 3
BhiE 2 b R B E 2 R
S B Y B ez B ke
i (Ogawa, Fuji, & Ikuo, 2013;
Bayrakci, 2009; Fujita, 2007 )

)

§ R R ol £ R
¥ By Adla kEiFz stg
LELREFELRAELERE TR
Mk T, ekd Bk
Bl e 46 (P2 REBEHR
%

1.

m,r

»2014a) :
a%mwvw%w%ﬂ\
¥ AR R A
&sk‘"%\m%‘ﬁ

SHMEBRREL L
2 REEKT B Ll

G N N X
2R CEHRME AN
RET & MEGEREFE R
EOEFREEAE - KT HY
SR NN ELEE

SRTANF AT
SRR TREFEFLEFE
EN I RN L I I
R ERE A TRA S

L3 SN SRR I E o4
%%%ﬁia(ﬁﬁ&ﬁiéi
FELR ¢ 2014b)

“ﬁ\
-
B

‘?“ R

BAFEE hF &L
b-?m 1’J£’]§§'f§_ (Fres s ?f
) BEE R 71"7%%3}(5%
%;HIFV%ﬁdﬁyﬁic
el X = m?{ﬁgiﬁ—‘nlﬂ N thf}{
X

d B R- Lz Pﬁ"—‘—j}’{ﬁﬂ it
afrﬂp\?ﬂtﬁﬁmr#ﬁ 4%
(Mentor) - 8- & ;
FTHEFUFAFE S PIF R
B EFRE reni N R e

-
:nazsna@f\/

2009 & &+ 3¢ ﬁ%? a9

o~ E‘F‘ié‘%?ﬁ‘i@ 7 » E‘F\m%{%‘rl
TR EFET - L AT
LI L RS T
£ # | (Teacher Induction Kid)

TR g e o Bl
T e P B2 T PR
% RB B"**“?ﬁ’»ﬁ%*
Ak £ B 2 (Advisory
Committee on Teacher Education
and Qualification, 2009 )
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B E ] T
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20 @ 5 ) EE S AR
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32009 & 4 A e 20 ke
Vo (FyepEFEaL R 6o
2009) -

b % A 2 mf};(ﬁﬂ"”ﬁ“ 2 ]

N Y T

ean PR B O K
S E

N SR £
5 THREEED ) ) B R
Rk hg BRI Rk K
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R B S ] Z

B RE R AZ EDEHP R
150 o P B EE (@ d5r
F R chgcER g R EE ) b
Toctathy > RF THdpiR, o
SEAEHN R Kk d RAR
REFFTHRBADFEFTR > 54
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350 0] pFenRLE_ 0 7R 2009 &
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P MRS RIF R ABRFEEFRE DS

R HAREE BRI AT AR BCE AR S S IAE R (D)

EY P~ % %
HHEr s RPULB2RPEEE EF RR o AR BROREFHFEEY
e i3 T FHE R (R R B B kiad BRp ARE 4
ARET R RT R) FFR WEF S g B e RiE
PRRE 33 9 Az o (Wray, FERELE K P RER
1999) > 7 & e B R F K 4 FAROLELE S LB
BB Y EARE A A TR Y T
N AL 2 P4 §r en £ 4F (Darling- ¢ AR o ?éfg(EFF %= X &y
Hammond & Cobb, 1995) ; Fd BT ABRERPEORT %
o REFEDF R R T T 2 gk A2 BRV Y G EGE
1R ME AL iTEH ﬁi{?igmm§(§1 iT o
¥* (7 e & ¥ (Padilla & Riley,
2003) -
s T2 R gge@\ AR E520326" 22 Hnd g T@EaFEFHEaLh ¢
(%FF2 RELEFELR ¢ > 2014c)
[~ g b T B R andE T2 B B ST

fER _HIELER - AEER EI N AEREN R SR S R U7 A HBR iR - SEAE RSN
ARHAE AL E 5~ BETLFRR T R G S BETHE RS AR E > B H AR (E i
W EEEAE  ETANVEGARERSE » ([N EFAERRATERETTA -

- NP A RERTARECOE R 45
EHA - H E%%&Eﬂﬁiﬁ%llﬂ’\]ﬁ ﬁ ~ FE  SOERIRUE B R BUR » 1R G R R HY TIE
EEB T HEAIEZEHE -~ & T BEEE TN REHARE - LER - HAMER
BTER AL BETE A F?EE\%J H e

EALE & BN BEHE TR ECEREERET - sE2EER
GRS %%?FIW AU HEBETARREIIUE ~ FERSE I ARSI BRI E - |
REME R B A BAAERENRET - EEEH BN U R A RREFE  TMMEAEER
REVEAERZ b I My 2ok - B S e EUIME A SRR - B8R
LA [ B RS B SRR R BOR AN & B 72 52 - DI ~ JUBE R LR E B
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FyAEtE T B =(EF T - REEZEHE (Toyko Metropolitian Board of Education) ZE K EE
BT ZET RS2 AE & & AR 22 E - 5 hEdE 180 /N N33 fe 16 REIMEFN - 52
AR AR AR 1R > 55 TR IR TR 2 8 30 /NI A S 8 R — KRS TR S
BRI INEE TR B R — K > TR 3% e ks A4 30 /N (Ogawa, Fuji, & Tkuo,
2013) 5 EEEAIEOREET TAE E TR B — A 2E0 ARRUERS SN - IR TR
s CRieE ~ +4F - +0F - S HFERCTAE) o HEERBEN TERE - 28R
EME R IR P - B ER R ER RS (Bayrakei, 2009) 5 [ (IRR4R 1 T2
BEMTEESREREEE  #E—FEM TR FIVERORE - 8hEaTH
AN R AR MY L [E 3 R 0T 2 BRI T A FI SRR AV B4 - IRERENRAR
KSR A EAORUEE) - AESKHTERGITE ~ /NEHE ~ FEw  [FR SR E HR Bl = -
EERHE - AR AR EE AR Rl E S (Kurihara, 2010) - #8FEAGER - H ARG E S
TRERA R A EEEBENEI LN "0, - THRtEB SR N&EESE RS -
S 17 [ 2 A I ST RS R sk AR E A A -

BRI ACEIEE I - MRS > " URAA ) RRIAREI R E RN
Bt o THERRREEREZEY ) TEIEE T, R TEE vat - BERMER
AR BEN R R PR RAEZR - YA ERSHE RS FELSE > ERE TRAE
R, DI T OUEEEEERE ) B TR o JRDUREY TR, B TR - fERRE
HATFHEE RS RAVEE HE > #HER - SRERER A FEERREIE 55 REEHE
Lt LHIRHE R RIES) > WSt EItE TSRS, TR BT SRS T
B - B ERINEN S FECR ARSI S E AN B e REER " REEITE
&, REEHe A EN - (HEFERN  EHABEGERTAEZETEREL ()
EaBAER) FiyENACETEEEARENZR  E—-2& St EEETEREL
WA M E A B TR AEE - ARG TESEAG > EEEEL R
T HAE W N B R R I A 4R [E] I SO P R VDAL » R A BRI EAT 3 e IR 9 DR B
A TEACE ) HIZETE RS A S e A R SR R B R B R B (it
BHERVER > SR EEEE R ERG > VAN H RS E -
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B MMM OERIFR AR KL FF RN w

fELh ERyEtER > AEESE N AR BS T BRI (RIS ~ &~ ¥ ~ B & ArinEny
AEEREE - AREEHERAETEEETTRE AR E SRR MR T - ESH
FERBH AT % Rl T AF » $8°E S E AV Mt @k A @ 2 PIanH s sk S 0 858
T B E R AL - SRS RRMEPAERE - BRI ERE AL o S AT
SRNERERY > B EREHIRE -

S T Ead P SR EFRE LAY
P HEARRIEES - BETERE R LEAER - ERERERT  HrdEa T HEmRE

(lesson study ) ( H3CKyjugyo kenkyq ) - HIFJDAZRE H AR S E miGEDy " 28, -
TYCEWITE ) — ARERZEER TIREIRZT, (E8EE 0 2011 5 BREET - 2011) - TER
W, (BB - &8 E 0 2003) = " B BRMR ) (BEENFRE  FH1F) F -
B BETEENG B + /LG - BRGE H— i @ BB s B S O E R 2
HIEE) - HIRFREA BRI T T BEEMTEE ) (jugyo kenkyq kai) - iE—IPE8ER "%
SERSE/NH S (lesson study groups ) » FR&CREREEE K8 (L » #E RS RKAEAR Bl H AR
AIFFE BN E S - I 0 A SRS AR - LU REFUETTERBEIRI TE - 5K
) TEETE ) AARE T E EARVEE UL - BRI EEEERZRENN+ 2L+
o M2 A EREINAET B2 - BESEEALS TR E EB TR
EPRVEERE G EER - EEEREE  BEEE 3 ERERTIRERE - ed
SHIZENEEIEIE T8 ({EEE > 2003 5 Sarkar Arani, Keisuke, & Lassegard, 2010) - EZk
TIGETTSE ) KEHSIAZREMEERE - GEEE (Lee, 2008) - 578 (AEEHNAE
FO3ARE s BILTTEE RS > 1997) ~ dhE ~ S50 ~ S2RH ~ Frinses (O58E - T8>
2013 5 Masami & Reza, 2005) -~ fHIAEAM » BNy EIEEEA LEL (b H&EKE
THRORNTREAE "3, ~ TEARRE, - TERERE ) & " HEFRMG RS, I
EZ AT R ERE L PR R EIHE - fREE 2006 LAV - BENSEH T HHLEE | HEHYHRE
JEED 0 H(hEepE I RENAY = (Chan, Lee, Lee, Cheung, Tso, Yeung, & Tang, 2005) - &
i H AN ZEN R RE IIRFA Y ES) - IR A E BB 22 EE -

"B, 0 B TBEY . 0 BARADURNERBET R RAVER: - S EERSET
EHYAHERET » B R AERIIENR - A VERIREHE T A ERARETE > BT A=
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HhRptany TEIEBER ) Kk TEEER ) SUE > NERDERIINEIT - EERERL b FEE
A IRFERL AT A 5% e A ERRE BRI EML - [IERBER AL © AT AT ERRE 0 By £ HI BT
SEEE TR ?

Z N jadE HREY 2

E HARHBETFR B R R RVERARE  FEHEBEHR D1 "828 ) HEEE
SAERE - SRS A - B AN SUEIRFE EREmEE R - BEERE U bR E
18 TERE L R TR BB 0 R TERE ) (VB —IR - AR ECRIERIN A BB -
IEEEARE TAER ) MVEREEA - 1 T RESETE ) AIEE TR EESUEAE—E
f > BTt fy H AR T T B AR | ARG - KOG IEE S R4, (Organisation
for Economic Co-operation and Development, OECD ) §* 2013 FE 883 T 44 B T 2 B 2L () 57 P22
FJ87 | (Teaching and Learning International Survey, TALIS) AVRFSEEss » JRECBE H AAEREEL
BT 31 e 3 e s U5 T RFRE SR ESHE e H ANl 2 B ] (% B E TR B P A AV EL PR & s
EBR R R RN B E R E 32 51% » i il = E @ BEie-FaE 0% (19%)
BT A2 M R (SR BB RCR - TR IR IEmRYE L - #AE 80% iz M d iE i ak
RAEBHRTIE R EEEHEAN L S [ B - MR AREE - BEEE - BEEER RS
HE I BAEEAY IEE S22 (Organisation for Economic Co-operation and Development [OECD],
2013) - REIEBRIER - EEENEE B O KA HE RNVER  TFEAVERLE
BEE NIRERANEE LR - HEEER YR » SORBRINEIIER R " E I
f#, (Community of Practice) - fE[M#& @AM M E BRI AZATFE#EE (Mak & Pun,
2014) - HATEE AR EEAR i - HERTAEEERSHBHVEMT o W{TEER
RS HER TG » A ENEREILFEE SRR E R - SR A RER I 2 E A
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Searching for the orientation of teachers’ professional
development in Hong Kong: Insights from Japan experiences

CHAN Mow Chiu Raymond
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KURIHARA Shinji
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Abstract

Education has been a field in focus for years in the Japanese culture. As early as in
1871, the Ministry of Education, Science and Culture was founded to coordinate affairs
concerning education, academic and cultural affairs. It also organizes and reviews teacher’s
pre-service and in-service continuous professional development activities regularly in
multiple aspects, aiming in raising the standard of teachers as a whole. Comparatively,
Hong Kong has officially launched its continuous professional development scheme for
teachers in a later year of 2003. Although Hong Kong has considerable achievements
since then, the continuous professional development scheme have still arose a number
of concerns towards its form, application and implementation strategy. There are areas
worthwhile to be observed and refereed to, bearing in mind Japan’s experience in the
matter for over two centuries. This article thus aims to examine the features of Japan’s
continuous professional development practices, and propose feasible suggestions for the
progression of Hong Kong teacher’s continuous professional development in future.

Keywords

in-service development of teacher, teacher professional development, teacher professional
development in Hong Kong, teachers’ induction, teaching education in Japan
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Changes in curriculum leadership to focus, deepen and
sustain — How to support the new Chinese panel chairpersons
in primary schools

KO Mo Lin Regina, HO Chi Hang, CHEUNG Sau Hung,
AU Wai Shan Coty & YUEN Kwok Ming

The Hong Kong Professional Development Association of the Chinese Language
Education

Abstract

In order to play an effective leading role as middle managers, the panel chairpersons are
required to handle the school’s administrative matters efficiently as well as to lead a team
of professional teachers to develop the curriculum effectively. However, how to support
these middle managers to play their roles effectively before their appointment has often
been neglected in the past. The sharing of the authors’ experiences in implementing a
programme supporting the professional growth of Chinese panel chairpersons will provide
a better understanding of the professional development needs of newly appointed panel
chairpersons as well as experienced ones.

Keywords

Chinese Language in Hong Kong, curriculum leadership, panel chairperson in primary
school, professional training programme
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JEREN - Bl a &SRR i gy B H o S R AN BRI BT &R R e %
SBR[ — AR SOREZE -
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ARFREEE R ROF R RPRKT DY

B— HIFEHER

FARRE 1997 FREA ERENERERSERBREENRRHEE - 12 18 FHE
e AW AR SR RS R R - (1) BRI T AR B HIIREEIRAE Ky
i 2 (2) BEMHVERRHRE A0 2 (3) TERCERANATBEm 3 =y ©

Ryl & B S A AR IR > ASCIEWIZEaE R Rt am ~ dEamiliEE My > REkk
JACERE R e GIE S Sl S m AN EIE
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AN

- TR KT ORI §

o AR TR » B¢ (1) QERIESE © (2) IR B B
BOESR 5 B (3) YOI T RMEIE BRI (Rosenberg, 2001) - JESHEA: SR H LR R
MZEHRISEGERE > WATHELEEE - NS0 ~ BIREIEET7H - EEfAE 2 At R ] 6
% Ig -

RS T AR LRI 2B = 4R - B " RS - BRERE RGN, -
BRI HEE N CEER - TR EEBRISEIEE - 5N V&R EHEE
RIS T A AR IR T > FERIERE (Fa s - 4948 e AR B > moE IR SRERRAE - 1291
HETHTEREE ) (FEGER > 1998 0 2004 - FEF > 2014) - F£5K 2015 £ > EH
AR REN G A EAREER B - BAR - ERERERERNRBEE TR -
AR (E R AL AT RE TR - R VBRI HR - A AR %
Timperley, Wilson, Barrar, & Fung (2007) fHHEEYIE - BIEHAETSEREATIES - NN H
S| AIMNTER AR - HEREENEE RIS BEIRALRE > sOor B E R
A REIELE 8 BEREICS BRI S RERA E -

AR BRI SEEME T EEERR F—3K - BRERENMETARNETEEE R
JTHE > TREERE - BRER - BERJE - BUEIARIEEEHE (2013) 5 : BEMERE T2E - &4
AREHBEHANETFE - hREMB AR sGTHRNASERER SN ETEEH

(learnability) - HRCRE ~ BB HEMAY (memorability) ~ KERZER - HREZ M -
EEEZEM b REREFAEEEREI BMABT VS sEWGHIEREZ R IRERE -
HUR S8 Lokt - gabd SCEER RS, ~ o ~ I LEEFT S —RAIE - URA R EGEEN T #
BANTHERRNE - LI ESE - AL EEES (Information Literacy ) J5HixE
REELUTHRGE - OFEREHRE - BT LER - EEIE - PSR - FIR R E(E RS
R EAERIVERNEE - BEREASE > DR EHE#ERE (Chartered Institute of

Library and Information Professionals, 2013 )
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TEARHEE T - BRI > EEhgHHuER R - kFE "fZ .
(inventing) - "%1Z , (knowing) » "E , (caring) > mi%E "5¥% , (inspiring) 5
4 (Pajak, Stotko, & Masci, 2011) - TRE” | ZISHENHEFHEE - eI EFR B BUr24
FEARZE LSRR B e & AR R A B R A - e E AR AE - T4
Z ) BB AR B HER SRR > RS2 H AR EEL -
"B EEERAE LG BNEL  MONARERMESY > BEEESL#EE &
MR — ARG IR TE - 58  BARHETREARREENA - BHEIIK
FERETHIEREZZE SR  fhid R4 -

BB B ESCER AU RS E L TR o FRENE A ERN R
(knowledge ) UE ? 23 (Shulman, 1986, 1987 ; Yeh, Hsu, Wu, Hwang, & Lin, 2014 ) $54 -
BENEZEERIB NG, (Pedagogical Content Knowledge) - iEsit/AMAREF MIZ AN HE % /2
T3 FGREMBER AN ESE - GEA MRS RS - ZENERENA R A EHEER HAER
AT > BEMESENGEREL  SSMBERANRET] - BT EASE - It

EWERRER AR BB -

Mishra H1 Koehler (2006) fi# ¥ & 3 B} £ /5 ke = T R &% 08 & 4H e - BV 52 i J1 38
( Technological Knowledge ) ~ N H1:% (Content Knowledge ) F1Z 2 L1, (Pedagogical
Knowledge ) ° Abd Rahman H1 Scaife (2005) 5t » EERFFERFIGE HERERVELAD ~ —ARHY
PUERTTIERA ~ BB CHIREAL » UGB B i B BHE A AR A AE
BRI - BB - FHZ - gL BENABNEEENS - EAFERREHE T 2
% (Darling-Hammond & Bransford, 2005; OECD, 2005, 2008; Burns, 2011 ) 54 {72 Bl H
BWNEHG ~ BAEEIVEEET7% (Structured Instructional Approach) ~ E2RIZEERLIEE ~ H1E
B A N{a[ 23 (knowledge of how student learn ) FIHXMEERL (Efficacy) A KIFE - KE1E
HEEEETE RS E L BEEHIBEMAGNEEZNEES  MESEENELLE F
BhER AT ER IS 11 g (OECD, 2005, p.9) FEHAERM - BEALLEFIUSHON > BETHHE
BREHNEA HEREAENN 8 RIS R FH AR FORE A 5] 3R (3 (Reading) - %3
(Recite) ~3E (Review) ) F13C (EE.» (Care) -~ EH{®E (Concern) -~ % ( Connection) )
(Ornstein, Behar-Horenstein, & Pajak, 2003, p.69 ) 4 » ZHZEEEA (S50 B 78 &1 25 FO i
FHRBEIEE -
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S OKEFREFER

A/VEE (Hargreaves, 2000; Webb, Vulliamy, Himéldinen, Sarja, Kimonen, & Nevalainen,
2004 3 @IS > 1984 5 FR{EFE - 2008) fEHY > HHTECES R EIEFEIEN: (professionalism ) Al
HZEAL (professionalization ) WifEMES: - BEEMAEAHENEA VR - R - BTG PEE
TR BEALIERIE R N EARE PRI B ~ BETRIRAHfr - £ - SEERENE
K% -

I 5Er b 25 R chi oty

TRz (2008) 5 IR RFHEPRBRBEFTEASWHEAVRIEMRS > BEEEZBEEF
FEAMEN - 2AREHENEEZREA - (A2 ERIEE S B BILIERRYE - ZEK
RELERLEE - BEMERE R - BENESER R/ T EALIFIARZ ER - MR R
SREEERTT R ERNEIE - SO BEBERRE N EETT - BRI RT A E 525
BMAE - DU EEAAERA R ST (FREFE - 2008) - ZEMERHVE AR EE G
FEE T ZEFZBmNkE - 7 gWHE - SENVEREREMIINIAE @ EEHBHE -
FEE B T aMn] 38 P B S R R 0 22 5K 5 - AR BET B R 2 EE 2 R M ERIEC 8N
( Timperley, 2008, p. 6) -

2. REFLEFEREFY

BUMEE % AH (Education Queensland, 2012) DL " HSEERE | ACREHENEREE -
A5 R 2 5E il DAER AR LA M B SRS E FEIFAD © (1) DVAERER B EE I
HEZEHRR  (2) BEEFENTENESEENEENROEILE  (3) HEEEHE
AR B AP IR e S0 - DURIES AR BER T HUIG & (4) SEEEEHHARAT - 7
TS T =CHETT & (5) BHEREBWVABISEA ~ FFENARE ST -

HFEM S » IENANERE - BIHANSTEENZE: (subject-matter-specified instruction )
FIELEELE - AR iy B EA BN B e 8 R 4H BT (77 (Loeb, Miller, & Strunk, 2009) - ZHliH
a2 2EAR  ERIFESE - IBBETFREEMEIEHE A &I T - 3 EE D
AR IR T B AE ST - EEhBEms T RIET EE R EAT e - ST B A
BTIOlEE  RRIARE R -
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=~ R EF BN

HEMFE S EEAA R/ DRYIE - Borthwick & Pierson (2008) ghf5th © NEIETEI (EIFE
S TAES NI - SRR - B - A - SRS - kb e T
8)) - [FI{A%4 (Peer Coaching) ( LUARSESHE (T UFL A ST LT ) -S4 (Learning
Circles) (fEE M - FEMEEE)) - {TEISE - BONREMMAEEFE (RIEFHTY
PR E 0 T ERRAE ST ~ BIfE)EE) ) - W48 E 11 BE (Networked Learning Communities )
(BB EFEES  ETFRETEFHEENHRIE) MH LRG0 E (Systemic
Change ) % -

HEMHEF AR EES > Gl " —XMELTED#EEZ ;. (One-shot Workshop
Model) ~ T2t A= | (Design-based Model ) ~ T[4k A E #2345 5X , (Train the
Trainers Model ) 2%, " /NBEARREE, | (Cascade Model ) ~ T EfifERE=, ;| (Mentoring Model ) ~ T {7
EELEET, | (Collaborative Apprenticeship Model ) 5z " BHA#E I £ A&, | ( Principle-based
Understanding Model ) % -

. =R TAEYE ) B ERMOE - BRI IS E R B R BT — /N - B2
REHH & R B B E R3] o PERAZCAE Y (R AT m A &5 S RN B2
WA (F 25 saR (E I 5T (Lawless & Pellegrino, 2007, p. 593) - fHEEHT
%% (Yoon, Duncan, Lee, Scarloss, & Shapley, 2007; Wayne, Yoon, Zhu, Cronen
& Garet, 2008; Hanover Research, 2012 ) #£3H » — 0Pk TAEYT » BRI 2/ DA
JVUNERRHY - A= BRAERIER = N - AT 20 78 R [EF7 48 (Burns, 2011,
p. 136) » DURRF R NE B H B Y202 TESS & (Wayne et al., 2008;
Hanover Research, 2012) o

. TAlsR AN BRI B T/ NRER ) BRI S BRI R
BT HER > ERREE o BRI m — B R S R T8 31 e S Ay i
FeATHE - ATl (EEREARK ZENSKTAE (Lawless & Pellegrino, 2007, p.
594) o

. PRt A ERAHATE RGN ER R AW EREE R
N o LR BAT A g 5t A CRGET IR R R BT (E R KA (Lawless &
Pellegrino, 2007, p. 594) -
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CENGERA G ) B RN o AT B AT 2 F HAVGE S (protegé/
mentee ) FAE A TR ZE T H > #EE APER (4 TS FF (Lawless & Pellegrino,
2007, p. 594) -

"R EEAERIE ) DLEEH B B ORIV RIMA S R R S B (Glazer
& Hannafin, 2006 ) - B ERATE F LK ERRAH T (FEE -

Ui B R AR, | FEt @S £ & EEE (Social Constructivist Principles )
HY B R aat Ry A - SREENE 77 {F 525 (Kong & Song, 2013; Song, Chen, &
Looi, 2012) -

BOME TR E S H R € 93 Fy = K%Y (Education Queensland, 2012, p. 2) - B[l : {TE#f
7% (Action Research) ~ B2H14Ef (Learning Communities ) FI[E{EZ4%k (Peer Coaching) -

A EEEHBENEEREEXDBENE R TR - BE(LERN - MR EBRH Gaible &
Burns (2005) > Hooker (2008) #1 Hanover Research (2012) fy= AR 438 « AL
(Standardized ) HYZANEERME , - "R R A (Site-based ) AUBENFERE | K F HIE
H (Self-directed ) FYAENEESE | » MRV S BAIEAATHUA ~FrEfiRBE 7= (RE—) »
PAR FERARMAER (HFER") 0T -

T—  BENFEREEARRA - R iR

#pA P 4 ES Il
i v LB o BT Mo LA KEF o HIE DRSS 1 TES
A T2 g 4 B & ro
iSO R
HEEE A B RG e - KA - FAKFLE | o WA EYHE
AR EH o % e R e B~ FF RS S 1 iE
By ey LR E g Frir -2ZiEhZL A

(A S R S e <Y ¢
RAFRY o R fFpimi
ECRCICINPIE 8 S I S 2 pF <o
FTHRE O EBE I
BOp R E A RER
WA BERY > X E
KEZAo) B o 2
Fofodtie
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BERE R EH

BRI ~ FrERFRE A ()

CE RS FE AR R

51 B E= X F IS
poAgy Ecd LA i R FHF g
© FRFE FEFp Al dREFp AEY MR
.«fu’#_{i—p—rwg’“nm‘ingp _:ﬁnﬂar/,,\‘*—}_laf—g’
TR A~ 1E 3338 ] PR

Jode iz ﬁ*#—:‘i— » KB E

R BENHFER AR T AR RELR

53 P i EX RIS

i ;i?xﬁ#&ﬂ}% A I P U - el 1. ik € B B
A~ F2 EqeAT S S B S 20EMTBEALBE -
I3 2 ﬁﬁ%ﬁmgfﬁ ‘4%1£b“TpkW
B THES Y | 2.2V HAEEVE (one size fits all) » 12
EE A S N P &I R e FpF T A
EREF K F ek R LA | 3 REFARAR G ARy F.Aﬁ ’
iE B R E Fr= B Bl Y @Rt w
S 3. ke B A #FPFE
;g&g;;;q»ﬁ R 4T BT E 4, hr— PF- B BT T

BIFEFLE LA
HEREFLF G D

CEPIIRR ik B b
%;j%—;_"%ilji;ﬁf,@%
.ﬁj}k;\lg—é,n Ao %’t\;f";%{i
Fa@dr piay
it L e g
L I N T
it 6 g A g
Hreispiri g

Y‘
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R PETEESEEA T EARA R (&)

w3l B i X Ll
| REF AL A | LREDRYT | L AL R 6 LR
- & G B MG | BREAE R PR AE 4 mh
FHA - LR i 2 BFRG KB R R o
rZE 2ﬁ£€§ﬁ‘f& Bt BiE By ey - &
C BB AL | A HE RS 154 B
I AR BN e IR PTN Y Y
AL 2 L
s FHEM IR F | 4 Sl hxE
3B 70k 17 AT R
© M- LSRR i i
¥ By it AT
Fywe
B | e g A | 1 F R L& 4 %1 7 mfodtin
B N3 2_1’[3&4}53;5&;@@' 2.715513{:?’1'155?3)5?4
BAAR 3 F e L4k
3.3 5B EEY gy fr 4 ivw
fic A REF IR R &
4. 2% Hehp 1B ¥ A&%%g_&iﬁ
FYRATEEDT | 5§ Hagoem £V 5
HRREF ST D% 4 5t
ZEELd L S LS
b R ALY
TS ELE

FEASGIE S S HETIvEE Sy

ST SR E - BETELL AN FEITENA R

%fﬁﬁ

BEEEVHEATE (Professional learning in action) (& ) - ZANHERRIEATEEAE

B > BIfERAMERICER " & TEMS | (Participant Preparation) | » ZABRIFFERIENT > 55
HIRAEBEERETMIR E4E " BCEE2E ) (Initial Learning ) - FEMRZAT "R BB = HHREE
(Situating Learning in the Classroom ) fEFTEEE IR » Fi% e B HAN SRR #E > SRS
TEE RISl T HEREEE | (Refining Learning) -

78



FAKE L EFE CF RS T RARKT R R

Kirkpatrick F1 Kirkpatrick (2006 ) 530 ZEN 22 R B A AT O E S EE £ 55
Bl : XJ& (Reaction) ° 73 (Learning) ° {7/ (Behavior) > FRK%E (Result) - ZRFH{E
FEE o PILFE R HATGRBETESRAE [ SRS EE R EANEET > BElTE
NN

AR R
FESURRERET IS Btk > T EPRANVE MERT S T?Fﬁ 2014fﬁ 12 A2 gmivi R £
HALRRER R E T ekt )5 > ST —/ NP Bk i (R 45 738 > i 75 78
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DAIAae a4t st T - $hE WEBHCUF R B DR BB
BEMFE  EENEE L REENMEESRHS R REE > B 2ERE > I
FLYAIH 2 BB e SRR 2Bl 2 S S oA = Ry T

- AT AERE TR

R/ NELEEL) 1,000 fr > S ARAE 18 EE A  AAM SR TENREEBE S KA —
B @A B I PR B - Bl E R BRI ANAS &R TR R g - e
AARMENER > BEAAHEEBETAEREZEGEERE  JEERETEREEH
SIEEEHORE - M HEEREERPHAE ER A RS2 R R B Ry - @t
A K - EREREEESMZE » SGEMTI T ERNR RS - RIFRREEE] 19
S/ NERFE (BLPL, P2, P3, ..., P10 {£32 10 Z/NERE 5 DL ST, S2, 83, ..., SO {tF=24t 9 £

BRR) SEFRESE -

rFEBRsaRT - MR E L ERAIB R M 2 B R 7UE#E - M5 ENE
KEEFERETREES - EIUEHAR > RO AR TR RGBT IRE
2 iE > KA GGEREHETF - IUKSEE > MLkt d (36.8%) - it
(42.1%) 184 (21.1%)  HERBEE P30 E (KD 155 RH0F) © EER
REE P IS F (R 3FE - &% BF) | EZHERNZISERERREE Y 1.9 F
(D 1EFE> fH16F) F-

S FIHIE ARG
BRI A EE A ZE R g RRE LT R EZEHE
L ZERCRENE AN S S N B2 A B WY R & B (A B R Ryl 2
2. RETIL TETED, BGRA TEETA ) (AEMERET - HSEEHE) 'BEEN
FHEE T - AR BETE SRS B E A ?
BEMENHAERRBEILER ? (—HRAEXERFE)
AR BT RS S8 e B SUE A 2
ORI RE L > BB ERAEE ? 12 - O vfk ?
2 v R B RE S I T AR A ) T e R ) Bl ?

S »n koW
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ARFIEEER GRS EFRABET R0

7. RETEETECESRRIGE T ZEIEZE ERAIEEE SR O ?
8. IR TRENEEERGER - HONES - SNSRI /RETH
HEGHREEE?

BN s

KT BB/ DR BT B e e B SR S B B S S S O RS
TERRTIEIE 1254 20 RHART - B BRI AR MRS S R BT M
SR B TR - R BT SR R TR A R BRI E (HR= - B
1) AEEIES AT SRR (TR, - HERA, R TEEEE )
4R (%) :

R= AERHEEISBVEETEE R Rt (R

w4 PI[P2[P3[P4[P5]P6|P7|P8[P9|PI0|SI|S2]S3]S4]S5]S6]S7]S8]S9
AR R Y Y| Y Y| Y|Y|Y|Y|Y|Y |Y|Y|Y|Y|Y|Y|Y|Y|Y
R 2R Y Y[ Y[ Y[ Y[ Y[y [Y[Y[ Y [Y[Y[Y[Y[Y[Y[Y|[Y][Y
EE Yy (Y[ Y[y |[Y[Y[Y[Y|[ Y |[Y[Y[Y[Y[Y[Y|[Y|[Y]Y
dapele | Y|Y|Y|Y|Y|Y|Y|Y|Y| Y |Y|Y|Y|Y|Y[Y|[Y|Y]Y
by 3]
LA ¥ Y Y|y Y| Y |vy|Y|Y|Y]|Y Y|y
?}i*@rl?
g4 =5 A AL
Al Y Y Y|y Y Y
13
Y BRERA E L
RN ECHYBETE R R U Y H ot

| & 'F'I'A,\:%\ 'F"'L’\:?(

GRS 3 A=t P 9

x (19 59 | 8 ) (10 5] % ) (957 #)
EE 100% 100% 100%
ShBES 84.2% 90% 77.8%
EX T 10.5% 10% 11.1%

e ol B phy 21 2)
MR S

B R BRI WA > SRS e S e R U AR -

81



Bif g i b RS S i 0

AR BIEIET - SRS ETI SRR R N - SEPPRARR
R TR HE R BRI - BRSBTS REA (R
SEER) o SN » SRS RET A HER T SGRHER SR
PR BTN » USRI H S8 » BEREED | BIBEIRA - O - 8 -
ST, (S3) -

LT et TR T - 42.1% B ARIEISRA BRI 55 S BEREHL 2T
HARE EEMERAT (ZRPVNE) SR RERRE (ZRNTE) - MR EEEEERAA
AleE B ANEUERD " AT ERRRI EELRITHEEE - fthEEEE - B
WATHEZERR - SRR, (P3) 5=k ohatintfe - g " i — &R TE
BRI AT S pNEBERE . (PS) HEBEBE S - UG T HEEFEEE - A&
BhRIrZETE L (P6) BIEEHUE - EFFIHBET & A S U Z GO g
LT W R -

BRI R A E - HIATERBRRIIIRG - ESEAREFRERMEEE - O
UNZZEE (LE) VNS, (P o TEERNET  HiERE KT ERE
(P3) B¢ " Jelr>CRIBRYs - AMESCEE , (P9) - 30 T S BistE R GG, (SD)
o M~ AVENIEERAT ) (S2) 5 - DUBIERCS - fEHeEh 2 amat e 22 8 L[ B U5 1
100% M RAPVERE SR - I B AREI AR " fE % 2 R AT A BN B5F - SR pE e |
(84) -

£ TR AT I R R R A 84.2% HUNERR (VNEE 90% 0 1EL 77.8%) [E]HF
AR TR R A E SRR R, AEOE o 1 B/ NEEIE IR R P T 8 - TR > B
RSB S AFH RS - BETE I hESUEH S MEH TEE N ER RN T
TFEEAR - Ri& > EPHEE R NEEEIR S LI — -

MRS - 5 64.8% iR - WRAREEERGHFIAY - SUERIE LGNSR > |
FABEECHREE  AREREE KRB RR - R BEE G A AR - &1F
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BER  SPR - DR A SIS E RS - R aFRREEREES  SIAEREINHE
FEE - WM E Sl S FREHS RNVOREERE - ER5AF LR > /i
ERBETR AR B AFER S 36.8% » BRI RS FIEERE - HiEEG1ER
FERCEENRIRE SR RE - BRI S - SBBETEE—E - fEfE e RN BE A RE - (FE:
MEFHERZ(E > T NS EERR P -

ERWIIER " B REETEE SRR ) TEER > AT A& RN
BESV AR 55 E SR AL 25 e - BOREATE BRI LSt - (IRFBRE R -

L A
S §

IS

A

I

4oy
=R

BrFefen - AT HAE > FERMEITAIBETF R R R AN K - FrA 2R R TR
%ﬁ%%%%%ﬁ@ij’ﬁéﬁ RATIRE TR > 84.2% G IA T LB R AH
TSR ) - A 10.5% SR #RE bl n E SUR IO AR LS EHLHN T 5
ﬁﬂﬂg%ﬁﬁﬁﬁj°

E RV B B A B RS B AR A N B S84 22?23IJ\§#?%3352¢%%&Eﬁﬁﬁyi
e REBENZEMBETE - BRHER - EERS > KEAEEENENES
FATELUNG THAT - BRI I& PR R B S SR 0% -

FEAN T B B R R AT > AREY R ¢ T BUFHI TS 2 4 2 BLRBUR
Boahy  AMrELEUAFREREE - RELES ZER - BENH RS RENEL
FEE, (S3) - BRERMIERNBEERAR " hENBENERE ) - EHERRHY
SR ENE AR R DUER AV A TR T &SRS IR A R B[]
[ ([BEGHERRR > AEEREERERA S > SELABHREGH ) (P2) >
MEET=8 TR (& & -

RN SR R R N A A ] RE AT R e B BRI B P S > B H S B ST

B BETE L AT E(E I EANRHY - HEEhBETE SRR - MR R 5 e B AR NIE
J1o TSIEBETIEN ) > BEALMTAREBRLOMBEREMS HAY L, (S2) o FEIREEHEEHR

83



BRI B ATV FRFIZETE A BB R MY » A& ETE] - 0 BRI P BRI S B 42
BERERE -  FETHEREBIASKE » LA ZETHE TIEMHERE > #E R AR
(Brouwer, Dekker, & van der Pol, 2013, p. 123) » RNEL R UNEBENEZE S R o

itk - AEFREIRET > —2HEERRYES - T RS SR ERI R AR R B
EHET RSB A I - IS BT e B EE R EENEIAE L, (P10) - EEEASAR
UIERcF S-S %2 JINKIR NPk SEEH 8t 3s in s ean S A NP SEA IR S e vy Sh
By HUZZIRIM I ke > B BB MRS ML BEIUAIREAFRGI T - AU aEEE
@A RE I ACHE R & PR R T R Y B ST TR0 T EL(E AT B C A B REE S i3
A T BEREEEE RS R (ORI HERAE N BERARIEN - 5E
FESRIS YRR AR REIREE T > A0l JE A B TREZE VRN B S S Rt B B A (] HE B AT
T A BRI 7T & R REAE T -

cE

R S IR TRy 19 s RS 8 - @RISR > FFIA T RER B T R B &R
HE TR ABLAEE S REANVEEREN -

54 b

PRI (2008) - (FANHSEFRBAIZLLITER )  SESRM ~ T30 ~ RS0 - R
(4w) - (GHEEEE - WISt ERAVIE) (EEESIRIRUE) - EE - &E

BERE R -

PRI ~ BRESR ~ BEEDE - BUEM ~ BREHE (2013) - (AREEE TEERTRRAR ¢
—IAJCEETEIZES]) o (RAFEEEN) - % 1025 -

#EE (2008) - (F=(EENRHEE RS  EFEANE EBCREHRE) - &8
2ER -

#ERH (2014) - (FIUEFRHES RS © SEITBE BIERERER 50K
&) - & HER -
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HEHER (1998) - (HEEW#E ZHERFEEE: 7 ERE 199899 &
2002/03) - FH:  FHEEFRITTEEEU o

HEGER (2004) - (FRERIEHE BUGRERE) - 5% SESIITHE
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Teacher Professional Development in Hong Kong:
The implementation of Information Technology in Education
of Hong Kong schools

NGAN Ming Yan, LI Kai Ming & LEE Chi Kin John
The Hong Kong Institute of Education

Abstract

This paper presents a preliminary finding on a qualitative study of 19 schools (10 primary
and 9 secondary) on Teacher Professional Development Models (TPDM) regarding two
years’ implementation of the Information Technology in Education in Hong Kong. In this
paper, the three authors analyzed the data collected and documentary analysis showed that
all participating schools had adapted more than one TPDM apart from the standardized
TPDM. 84.2% of schools selected Site-based TPDM whereas only 10.5% schools selected
Self-directed TPDM. The paper also highlighted the importance of relating the content of
TPDM to the teachers’ daily work rather than focusing on the theories of academics.

Keywords

information technologies in education, teacher professional development in Hong Kong,
teacher professional development model
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BRI R\ Bl = 0B R RS O AT IR - SO TR R S R
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B EMEIRE KT EES) o SRR TSR A A B R S N B
ENRMEEBIFEERLERENE ? 1EH77 (551) TR o ($551) 15 Hm IR
2 BB S AR & > SAERE(ENR S EE  FibUEBIALERE - ftHm
BILEE R - EE PR CE AR & LR S CRER TR AEE » 2014
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0 e RG] KA

1 (Super, 1976, p. 48) fHBCERETE HIRERR Tt RS E - st SE A
BRI R ERS > thafE TR TN A ERRVESR  REH TIEHE SNt
gHEEETESA -

BERRRARE " FHAFR AR —AERE 2w Py E
(1) EEMEFBEAERR DS "R ISNEERR ) » DRREESF - DUt
& BEFENINEHELTIREAE - RGP ERNE -
(2) fEAME » HEREERESITEEN T EREMZHE, - Wb FEBEH
T EIEN SR,  MAMEREMEEAE T THRE CRYBEMIRE ) - M4
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MR ARERERR, -
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RBHEEAEIEHE T RERBEEE , - AESAEZE —EE SR EERE - B
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ERGEZESE ) - THRZAEREWEN SR AR ) R TEBUSREERE ) F (FEH
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2014 4 » FEREHE GG OEGT —EHBAERERE IS T 240 B
FHESERE A/ HET > Hob 147 (UEHERT > AR BB NI R 6 A
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DURFREMRIN S » 1AM S (EREE P ERFRIEEERENTK) —30fh » #£2,532
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R RAE LR EREER TEHEME ) EBESGIE LERE . (56.9%) -~
REMETLEPERERES " CHBEMREREEEMRIE LIRIE ) (43.5%) RS0
TRGREEEL  (42.7%) o BREFT R FREMZETE R4 h RIS H PR Y SR
TREAT - TSP Ry i Se B AR BRIV B EERAZ FE SR 3 A B ~ A0ERRE ~ RHRCER - i
HEE) o AR - MR ERAEMR B EGEEEERE - MG ARERIR G
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1996 » 1 83-86) - LAEHEILS R AR AN S RE GEE G ENIgt R B HATER - 2
FAEEAE S GhNGREE R R E R AREaR - DUR ISR ICER REAT RS & - S A [E & By 7
P o GENLG R AR A R B SR SR R AR ST 1L (8 N S8 fe H ARG T Br s MR R
S RRNIREREST o DIBMEIL S R AR A SRR - SR A EEEMEDAEE - &
L PRI - $RAHTAHEE VAR PSSR AR T - SRS (AL - (e

RIS 2 -

&b ek koK %o B

ERMEEEENEEREEEEM - RURNRESE - R R ZR AR BAIRA
DU AR By T SMATHE SRR ) B0 T SoMBRR IR G, AV RAAR RV IR S E (BB
HTEE RT3 > 2007 > H3) -

RIZ (B 2030 A BB SR ) - BB T EEWRITH ) OF " SRUEERS )
"HB5 ., TERTE ) - TIUbRAERS - TIREEE ) F (FERHITBEBNER
J& 02007 > H 41-53) » FBESEENEREEL @ TEENRELEENRIYEE A
BRI REED -, (HBRAITTEREETERESS - 2007 - H 47) AT B FR 2 RIAE
iody > EEHERET > AR MAE R B EGAOR R EE - EREEFEEEA
B HERE  DIBHECRE RIS » e Rtk N SRS " AT ~ AT R BUZE Tl o (RS8R
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RIS ~ £T ~ il SRR AN EIGR HIRFF AR - £ 51 (2022 F) - FHEfKE
BERECENTHA -  ERFELRBELREFENANNER  IFEE T EERK, - 2022
FRHLH T8 CFEWEL > 2014 H37) - BUEBERE ST EAEEENBEE
HHRS R - 55— 50 HAETFETHE > 40 HUESE - fTzesk - EHsE - BEsE  WET
TEEE - B ATESR CEEZEtL 0 2014 H44) - BUREI Y BEEREEEE T
TR BRI MERSE - B TR EE AL 1997 FRAEGBKEAE /R - LAREERR > Bt
T TTPRER ) BT HEEAREE EEISRETEAR > BUDRIBIERGE - B
AV & P IR Bh SR A SRR M A - B VAT MRS - EEEERAEE B IR
FEREEIS BB AR S > IR ARSEE (BERFtL > 2014 H47) -

BEE RIRAL R A RIBAORIRE - BHER AR RTEN % T2 rI MR - SBEN
AENE > A AR A T R AR AR AT E » #ivafr (Hicks, 2012, pp. 7-8) 8%
"RAREE  EEEARM T EEEE ) THRNIGR  TEORERIEE )  TARERRE
CREERME, TR /BUE /R, - TEPRRAVER )~ TR T ATREARR ) F
i

o {84 (Gidley, 2011, pp. 50-51) 8K — A HIE I RIESL A E T HIVE IR
HEENR > @IBEMEEE - EENEE - AIBEE - AN RRERESEE - £REE R
RPN R ATIEEHE - BelE  GEe8E - £38E  HgEEREERE &
s BEEEE -

FEEREENIRGET - R T iMERE & ) VEE - BT IREARI OSSR R
FYBIRE TAEE(LAL - MBI BE BRI R RATR SRR - G - r]
HERZEREREM  HARINRAE RO R -

' BERE 2014 0 (TEEEREIRE S B EES]) o Ed 5 H T BB LE 2008
FEET P A R A AR AIESS > H PR R (gt SR — 2P SRR T 4%
GEMBETE, > BEITFENES - SBBEERE  hUEP AR " AR AETERERE )
AFEHE TR - BEEE L B SRS > FEAE KRR E (e RERE RS EITE R
FhEEEEEL > 2014 0 B 28) o
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E=4ZET  AEHEWwE T EERENE NS - 258E N BEGNHE - £FEHE
MR - fERETERERE RGOV RE DR - WHETECEHE > AR
MBS TRR S ERECEATERGE - AR ATEINEE > RICRE AT R EE T ER
(EES=M > 200920 H2) - fEsRfEsGT b BIREE  EMAEERERESEEL > EHiE
aETIRERS - R S AR ER B R EBEERIER - CRAREERE PR E S =
BHIRES > 1 EAERMPH R = AR E RS (S0 200960 H4) - fF
ERAIPITh o AR P EUREERIBARE T A — — BB EGRE - DURAEHARR H 2 AR E(E
e RSB -

E&E > HEERTAE 2002 FHH (RRTNEIE—EREHEE) T EFEVH
TAEEMBIEHSERE | hEFRENTREN L~ TEEERERE - STIREEES
T3 GBI FIREE P PIRG4S A B RE Tl SRl AAERE SR A SO E
i (RERE ~ BOCE > 2005 0 H 137) -

REGEXFERNEL  HNEGNERAZEZEN - BRPLH - e - 3%
o B 2ER Ut GENAEEMEICHEE TREEaES, o D TEEERA
PR NSO HRIREI L& - B DL ERYHEAE > T AESBIEG S EE | e EHEE  TH
EABFHL2EFES ) ~ THEANESAEEZE ) R TEEAEHERERERIEX
ZRER o MATEMERE AU TRER G« — FEXSEENS > RAESEEE
B8 NS R RURR A0 ~ R ~ Eff ~ EAT A B T AEMEIE T AaERN
XK Ay (PEREEEE > 2002) -

EEmd o GEREEE 2008 FERHEL (FEsSfPRRERE TAERE ) R
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IR (BREEER > 2014 H13) -

RIS RAVEEER - — (B2 HEAYSESE / A EMHE] (career/life planning ) 5+&|EHE N1 JH
Rl (Ontario Ministry of Education, 2013, pp. 9-10)

1. FOEk B R R B B (knowledge- and skills-based )

2. B9 By A (inquiry-based )

3. #EEME B A (developmentally appropriate )

4. #4217 (holistic )

5. EEAUSEE (transformational )

6. Fi&HY (inclusive )

7. 5y)& (differentiated )

8. ZIU LAY & /7% (varied in its methods of delivery )

9. ZHJAEFELA (based on a whole school approach )

10. B e 428t (well-documented )

11. &Y (accountable )

FZatElERZEE U iE (p. 12)

1. FZ5E ? (Whoam1?)

2. AW E 2 ( What are my opportunities? )

3. FefERR B 2 (Who do I want to become?)

4. FerER HAEAYETE] Bfa 2 (What is my plan for achieving my goals? )

BN EENGEC - TEWE - ARRETE B > DURER B AR SE RS
( Ontario Ministry of Education, 2013, p. 13) -

EEE BEEREBENGE T AMREEERE (EEFITHRETERE

2014) - EEHERAE 2014 F3T1LT (FEAEESREZEE R EsEwWEEs5) - Bl
AEHHN > AR (FE5]) WIS - BEA RSB EREEA AR - Mg
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HEALE > RZ A E (BB TR - B BINTRE T BURESAEISRER A4
FIWCRAVRRE £ ERAVEGERE > Bt (—) AERSEENEEHEEE : (2) 25
BACREERGTE . (=) BRASERESE) 0 () TiFfes () SAEREAGTE
(7)) Keg (FAFITHREBFSEER > 2014 H22) - [EHEREERIK R - &ERE
ERRECEARE T - A T e BEE > FEHEAE T AR TIEEMAER > DIk

2RI R T L

—_—

FMEA (Leung, 1999) S RAEE ZHE W& sm il > FH¥E %R (career development )

e H et (self-concept) HY [m] /& — {8 B2 ZHYE 77 o M5l Fy B2 #E1T H5 56 + T8 (career
intervention ) AN - W RS 2 A B BTN AR A BV ENM Y N A EGEE " 4
FEHUA ; (whole school approach ) #EfT o iZSbsRlE ARS LAl o s =ff - 55— > ERRGAR Al Al
BEHUIMAG B EEE (occupation) FEESEME 5 55 RIS HIER AEH ST E 178 E 3K
& S A& 4 (career development) %55t (Leung, 1999, pp. 33-35) - SH=faoRlg K24
HBHEE - BLA » TRRAMLFIE LS/ NI (E A A [RITT SR AV HE SR (Leung, 1999, p. 35) -
FRHE » EhEE R AR RS EEA n i - RN E BRI EE B EHE TR
REE R HIBRRAERE - YHRSRAY T BRI R e A B Ve - B2 T S R B T
TEARHRVE ZRAE - THZE " TERA , (work-based) HIRIFRAIFIAE » [FIHG vl H 814
Rk 24 IR IME NS E RSB - ZUEEE R - REIBET (RIS R
4 R A AN ) BN R AR A A

ZEEDE (2014) F5H: T RRERT BCERE - BOE R NS AERE R aEE
EE RS o AERE R e - e NHEREENERERHR - 247U
SNTAEE R - EEHEERNVER - ) BHPMHEE (20050 H 81-82) i TEEHIE &
A£7F (survival ) ~ HEELEHTE T (self-esteem and self-actualization ) F1Z 81 HAY (meaning
and purpose ) E[HRE - DR A B B IEEEE " SLEEE , (employment counseling) 25
SRS HEEA HE 2R -
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AR ISR T DI SR SRS R0 - WA AR A e Rl AR -
Lo EAGERERERENES  EEERSS - AEHERERSLE "82E &
%ﬁ%ﬂé&@éiﬁﬁﬁﬁ%%ﬂ@%ﬁﬁ%ﬁj (EHRE 2005 H 4 PEREZEE > 2002) - #
FANBEC - tENEANEE) > S8 5O - I E M MTEEEENE S EAE

(FERE 2005 HS) -

A0SR AR A B 5 A — (S B A Y IR 1 & 2 S R I ARAS 1Y - B AL R
HENE RREETRENRENI2EE - CEEREIERE - BEERRVFEMEER
SEENEMRRE > B " AM—AREERERBIASRLUN B2 AREPAEE
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The theories and practices of life planning education:
Towards quality education

LEE Chi Kin John
Department of Curriculum and Instruction, The Hong Kong Institute of Education

KONG Ho Man Raymond
Centre for Religious and Spirituality Education, The Hong Kong Institute of Education

Abstract

The article aims to explore the origin and the content of Life Planning Education, as well
as its practices in Hong Kong and other regions. The authors suggest that Life Planning
Education should be one of the core elements in the coming education reform under the
era of Globalization and knowledge-based economy, so as to cultivate more innovative
talents for promoting the economic transformation and development in Hong Kong. The
authors also suggest that an ideal Life Planning Education in schools should be worked
hand in hand by different stakeholders. A gradual implementation agenda in accordance
with the schools’ situation and students’ needs should also be proposed.

Keywords

career education and career guidance, concepts of life planning education, life education
of secondary students, life planning education in Hong Kong, quality education
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The cross-border education and student mobility in Hong Kong

WU Siu Wai

Department of International Education and Lifelong Learning, The Hong Kong
Institute of Education

Abstract

The popularity of the Internet and global economic integration has brought people all over
the world closer together. In the context of globalization, cross-border education becomes
a growing concern. Hong Kong is an Asia’s world city, different forms of cross-border
education and student mobility are emerging. This article will discuss various kinds of
cross-border education: local students studying abroad, foreign students studying in Hong
Kong, student exchange, local universities extend campus abroad and daily cross-border
students in Hong Kong. It will analyze the development and characteristic of cross-border
education in Hong Kong.

Keywords

Hong Kong education in global context, cross-border education in Hong Kong, mobility of
Hong Kong student
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A self-directed learning project in Chinese writing lessons:
A review on two-year experience and teacher’s role in the
project

CHONG Chun Fai Irvin & TANG Man Ling Esther
ELCHK Lutheran Secondary School

Abstract

Researchers found that self-directed learning (SDL) could effectively enhance students’
motivation and learning outcome. In the past two years, our school has implemented
a SDL project in Chinese writing lessons in the junior forms with a focus on “The
description of people”. Secondary One students were required to use SDL strategies and
present their projects in groups. This study analyses the results of the two-year project.
To enable students benefit from the SDL project, the study explores the important role of
teachers in classroom management, selecting effective strategies in project planning and
assessment.

Keywords

self-directed learning, Chinese learning in Hong Kong secondary schools, teacher’s role in
self-directed learning
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A study of the misuse of Chinese characters from different
types of assignment by Primary 5 and 6 pupils in Hong Kong

NG Wai Man
Maryknoll Fathers’ School (Primary Section)

Abstract

This study focuses on exploring the misuse of Chinese characters by Primary 5 and 6
pupils in Hong Kong schools. For this purpose, 250 different types of assignment were
collected from 39 schools, viz. 50 essays, 50 diaries and weekly journals, 50 book reports,
50 pictorial compositions and story writing from Chinese Language, and 50 press reviews
from General Studies. The errors in these texts were then analysed in terms of their
frequency. It was found that the highest frequency of errors occurred in press reviews and
the lowest in pictorial compositions and story writing. On the basis of the study’s major
findings, suggestions are made on the teaching and learning of Chinese characters in Hong
Kong primary schools.

Keywords

Chinese education in Hong Kong primary schools, misuse of Chinese characters, type of
assignments in primary school
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Call for Papers

We invite submission of papers on areas pertaining to educational research, action research and teaching
practice in schools. It could cover aspects such as:

O Curriculum design, implementation and evaluation

O Design, implementation and evaluation of innovative pedagogy

O Creative teaching

O Parent education

O School-based staft development, including teacher induction and mentoring
O School-based management

O Student support and school ethos, including guidance and counselling

O Student development

O Critique on education reform

O Comparative education

O Higher education

O Early childhood education

O Special education

O Fine arts education

O Music education

O History of education
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Notes for Contributors wevised in December 2015)

Manuscripts can be written in English or Chinese. The length of submitted manuscripts should be between
5,000 and 8,000 words.

All manuscripts should be accompanied with the following information in both English and Chinese: title,
author’s name, affiliation, abstract and 3 to 5 keywords. The English abstract should be around 150 words,
and the Chinese abstract should be not more than 200 words. Author’s correspondence (i.e. postal address,
telephone number, email) should be provided on a separate page.

All submissions will go through an anonymous review that usually takes about 6 months. Accepted
manuscripts are normally published in the next issue or the issue after next. The Editors reserve the right
to make any necessary changes in the manuscripts, or request the contributors to do so, or reject the
manuscripts submitted. Once the final version of manuscripts has been accepted, contributors are requested
not to make further changes during the proof-reading stage.

The views expressed are those of the authors and do not necessarily reflect position of the Hong Kong
Teachers’ Centre.

English manuscripts submitted should conform to the style laid down in Publication Manual of the American
Psychological Association (6th ed., 2006). Chinese manuscripts should conform the style laid down in the
“Style Guide for Submitting Papers to HKTC Journal” (http://www.edb.org.hk/hktc/download/doc/j guide.
pdo).

Deadline for manuscript submission is on January 31 of each year. Manuscripts and author’s correspondence
should be email to the Editorial Committee of the HKTC Journal (email address: info@hktc.edb.gov.hk) .
All copyrights belong to the Hong Kong Teachers’ Centre. No graphics, tables or passages of more than 300
words can be reproduced without prior permission.

Once the review process of this Journal begins, contributors shall not send the submitted manuscript to other
journals for review or publication.
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Invitation for Reviewers

We invite teachers, principals and fellow education workers to join us as reviewers. If
you are interested in reviewing journal papers, please submit the following information
by email (info@hktc.edb.gov.hk) or by fax ((852) 2565 0741) to us. Should you have any
enquiries, please contact us at (852) 3698 3698.

Name: (Dr/Mr/ Ms)

School / Institution:

Contact Tel. Number:

Email:

Field of Interest:
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Address: Room W106, 1/F, West Block
Education Bureau Kowloon Tong Education Services Centre
19 Suffolk Road, Kowloon Tong, Kowloon
Hong Kong

EEEE /Telephone[] (852) 3698 3698
{HH /Fax : (852) 2565 0741
B /Email : info@hktc.edb.gov.hk
444k /Website :© www.edb.gov.hk/hktc



