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Hong Kong Teachers’ Centre

Hong Kong Teachers’ Centre (HKTC) was formally established at 4 Pak Fuk Road
in North Point on 10 June 1989 after two years’ preparation in accordance with the
recommendation of the Education Commission Report No. 1 published in 1984. In order
to enhance its service quality and to strengthen its development, HKTC was relocated to
the Education Bureau Kowloon Tong Education Services Centre in 2006.

HKTC aims to promote continuing professional development and training as well as
to foster a greater sense of unity and professionalism among teachers in an encouraging,
neutral and non-hierarchical environment. Specific objectives of HKTC include
providing opportunities for teachers to interact and collaborate, promoting curriculum
development, encouraging teachers to come up with innovative teaching aids and
approaches, disseminating education-related news and ideas to education professionals and
organisations as well as organising social and recreational activities to cater for the diverse
needs and interests of teachers.

HKTC was set up for and managed by teachers through a three-tier organisational
structure, comprising an Advisory Management Committee (AMC), a Standing Committee
(SC) and six Sub-committees, that is responsible for policy-making, monitoring and
implementation of various duties and activities.

The AMC is a policy-making and monitoring body with a total of 72 members,
with 35 nominated and elected by education organisations, 35 nominated and elected by
teachers as well as 2 appointed by the Permanent Secretary for Education.

The SC, which serves as the executive arm of the AMC, handles the day-to-day
functioning of HKTC and the running of activities. It is composed of the Chairperson
and 2 Vice-chairpersons of the AMC, 10 elected AMC members and the 2 appointed
representatives of the Permanent Secretary for Education.

The six Sub-committees, namely Professional Development, Publication,
Activities, Educational Research, Constitution & Membership and Promotion, are working
groups under the SC and all are responsible for specific areas of work of HKTC.

Apart from organising events and activities for teachers on its own, HKTC often
joins hands with or, if necessary, subsidises various local education organisations to
arrange activities that facilitate the continuing professional development of teachers on
its well-equipped premises. HKTC contains PC workstations, leisure magazines, sharing
corners, resting areas, display-boards, etc. for teachers’ use.
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Building a higher education pipeline:
sociocultural and critical approaches to
‘internationalisation’ in teaching and
research

Benjamin “Benji” CHANG
Faculty of Education & Human Development, The Education University of
Hong Kong

Abstract

This article discusses the use of critical and sociocultural approaches to more dynamically
‘internationalise’ higher education in the Hong Kong Special Administrative Region
of China. The article explores the integration of critical pedagogy and sociocultural
learning theory in developing more engaging and rigorous education practices for tertiary
institutions that are looking to steer their campuses towards international standards in
education for the shorter and longer term. This article’s specific context is a program that
helps develop diverse undergraduates to be more effective teachers and researchers and be
concerned with addressing social justice issues in their work and everyday lives. Through
what can be called an educational pipeline that begins with undergraduates and branches
off into teaching, postgraduate studies, and research, this article discusses sustainable
contributions that can be made to ‘internationalisation’ when the pipeline is grounded
in pedagogies and methodologies which help to develop educational equity and a more
humanising education.
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tertiary education, curriculum, teacher education, reflexivity, Hong Kong



Introduction

For some 20 years, Asian universities such as those in Greater China (Hong
Kong, Macao, Taiwan, mainland China) have been urged towards internationalisation,
especially due to the paradigm shifts of globalisation and neoliberalism. These shifts to
internationalisation have been identified across micro and macro levels (M. H. Lee, 2014;
Mok, 2007; Postiglione, 2011). For teachers at the tertiary level, these shifts have not only
been about incorporating course content from international contexts, as this was already
being done to a significant degree in previous years. Internationalisation also meant
changes like incorporating international teaching methods, technologies, and languages.
For teachers at research institutions, the changes urged them to make their scholarship
of greater international relevance, employ international methodologies, collaborate with
overseas colleagues, and publish in journals outside of Asia. Whether at a research or
teaching institution, faculty from both types of universities became subject to international
standards of management, from how their pedagogy and research were evaluated, to how
decisions were made at the department, faculty, and campus level. Understandably, these
shifts towards ‘internationalisation,” particularly those influenced by the US, the UK, and
Australia, have received a range of critiques. This internationalisation has been viewed
as disruptive and insensitive to local contexts, or even as fostering inequities and forms of
cultural and socioeconomic imperialism (C. K. Y. Chan & Luk, 2013; W.-W. Law, 1997).

In Hong Kong, educational research has significantly discussed internationalisation
in areas such as policy, administration, curriculum, assessment, and teaching. At times
this research has looked at supposed disparities between ‘East” and ‘West’ contexts (E.
H.-f. Law, 2003; Leung, 2014; Wan, 2005), and at other times it has looked at how the
push to become international has also been a push towards neoliberalism, with significant
implications for Hong Kong education and social inequities (Petersen & Currie, 2008;
Poon-McBrayer, 2004; Woo, 2013). This article builds on the notion that there are some
helpful lessons to be learned from international approaches to higher education, such
as those related to ‘learning-to-learn’ reforms in Hong Kong. The article outlines some
strategies on how we might move from theories and policies to practice with diverse
learners over the shorter and longer term. A pilot project that the author developed is
discussed, including its approaches to addressing international standards and educating
Hong Kong university students to become teachers and researchers. The article begins
by explaining some of the pedagogical issues that emerged from the internationalisation
process, and the employment of critical pedagogy and sociocultural learning theory
approaches to address those issues. Following these foundational ideas, the article
describes the author’s integrated strategy of an educational pipeline to more dynamically
prepare students to effectively engage ‘international’ standards, and well as those
concerned with educational equity and social justice.
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Key concepts

This section begins with discussing Hong Kong’s efforts to ‘internationalise’ its
education system. The discussion focuses on teaching coursework and some challenges
that have arisen. In the second and third parts of this conceptual section, the article
summarizes some key notions of critical pedagogy and sociocultural learning that were
used to pilot an approach to improving internationalisation in undergraduate education.

Internationalisation in teaching

There has been considerable scholarship conducted on internationalisation of
universities in the Hong Kong Special Administrative Region (HKSAR), including those
that discuss changing tasks required of faculty. There have been several suggested reforms
for teaching, including e-learning, flipped learning, and teaching courses using Mandarin
Chinese (Putonghua) or English (Adamson & Morris, 2010; Wong, 2007). A particularly
significant reform has been the move towards learner-centred learning and ‘Learning-To-
Learn’ (LTL). While there are variations of LTL and learner-centred learning (sometimes
called student-centred learning), they can be generalised as approaches to pedagogy based
on theories of constructivism and cognitivism which emphasize the learner’s experiences,
environment, cognitive processes, and skills (Tong, 2010; Yeung, 2012). Here, learners
can include the student or the teacher, and other members of the given educational
setting. Learner-centred learning and LTL also emphasise tailoring pedagogy to students’
differing needs and customising learning experiences, as opposed to ‘one-size-fits-all’
pedagogy like those that focus on textbooks and worksheets. Another characteristic of
internationalisation reforms concerns the emergence of the ‘information society’ and
unprecedented access to data and technology, which speaks to rapid advancements that
have made ‘obsolete’ some of the previous ways that people learned and worked. It is here
that LTL and student-centred learning is promoted to teach students how to continually
learn and adjust over the life course, critically consume media and other information
sources, and work with others in a highly-connected world that can be ironically isolating
and indifferent. This development of LTL and learner-centred learning is supposed to
augment pupils’ skill sets as future teachers, scholars, and leaders to levels comparable to
those found internationally.

Despite over a decade of implementing LTL in Hong Kong schools, and an even
longer period of incorporating student-centred reforms, the SAR has been critiqued for
perpetuating top-down, teacher-centred pedagogies, which typically revolve around public
exams and rankings (Chang, 2017; Chiu & Walker, 2007). Effects of these pedagogies
have included students feeling patronised and alienated as they go through schooling,
and being uninformed and unprepared for the levels of inquiry, internationalism, and
independence that are usually expected at university. While universities may have more



academic freedom in implementing pedagogical reforms, teacher-centred approaches are
still quite common and can further steer students’ away from thinking for themselves,
working creatively and collaboratively, learning how the world works outside of Hong
Kong and figuring out what their place may be in it. In other words, higher education
students may not be able to fully partake in the benefits of ‘internationalisation.” In an
effort to address these issues of preparing students to be internationally informed and
competitive, this paper discusses the author’s integrated use of critical pedagogy and
sociocultural learning strategies at a Hong Kong university.

Critical pedagogy

One of the two key components of our approach to more effectively preparing
students towards internationalisation is critical pedagogy. Critical pedagogy is a body of
scholarship which focuses on issues of social justice, educational equity, power, control,
resistance, and agency. Historically it has some shared foundations in the work of the
Frankfurt School and Paulo Freire (Leonardo, 2004), and typically draws from sociology,
philosophy, and psychology. A common concept within critical pedagogy includes seeing
much of public education as using a banking model, where students are passive containers
of information (like a child’s ‘piggy bank’) that unquestioningly receive information
‘currency’ from teachers and schools who remain in dominant positions of knowledge and
experience. This banking model has been connected to seeing education as using a ‘one-
size-fits-all’ factory model that spews out the same kinds of students again and again,
disregarding and flattening their diverse experiences, skills, or needs (Luke, 2010). Aside
from the factory model, critical pedagogy’s banking model concept has been tied to social
reproduction, where a society’s socioeconomic hierarchy is reinforced and reproduced
through schooling (Apple, 2004). This usually means the wealthy elite maintain their
power and privilege through the education system, while the middle-class shrinks and
less privileged students are not taught skills that may help change their socioeconomic
standing. Altogether, social reproduction and the banking and factory models illustrate
that education systems can be oppressive and dehumanising for all involved. Critical
pedagogy tends to look at these issues as faced by marginalised populations (e.g. women,
working-class families), but it also explores issues of privileged groups (e.g. middle-class
white men in North America, highly-educated Han Chinese in Asia).

Aside from problems, critical pedagogy examines how educational stakeholders can
resist systems and practices of inequity, and how they can foster their own agency, whether
social, educational, economic, or political (Bartélome, 1994). Towards these ends, a
broad approach suggested within critical pedagogy is problem-posing, where students are
not spoon-fed one correct answer to questions, but are encouraged to develop inquiries
into given topics, and eventually answers. Although related to the Socratic Method and
inquiry-based learning, problem-posing goes beyond students developing ‘higher-order’
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thinking skills (Duncan-Andrade, 2009). Critical pedagogy also involves disrupting the
status quo of schooling and the hierarchy of teachers over students and the communities
they come from. Here students are encouraged to critique established ideas and norms,
including those of schools and society (e.g. news media, transnational corporations), to
more dynamically understand how the world works and how we can change it for the
better. In Hong Kong, one can see the connections of critical pedagogy’s problem-posing
approach to internationally-inspired reforms like student-centred learning and LTL.

In recent decades critical pedagogy has become more interdisciplinary and applied
across diverse contexts that are concerned with education and care, from teaching to social
work to medicine (Gupta et al., 2006; McLaren & Houston, 2004). Over time, critical
pedagogy has also received critiques for operating within certain paradigms of theory and
practice (e.g. white, male, Christian), which can undermine efforts to make education more
just and humanising. Thus critical pedagogy has also been refined by scholars from ‘racial
minority,” indigenous, diasporic, and LGBT backgrounds (Asher, 2007; Grande, 2003).
Responding to critiques of critical pedagogy as being too theoretical, over the past two
decades a large body of research has emerged from scholar-practitioners that detail how
critical pedagogies have been effectively applied around the globe. Often these works
have combined critical pedagogy with other disciplines (e.g. sociolinguistics, geography,
legal studies), to provide more intersectional approaches to equity (Chang, 2013; Kubota
& Miller, 2017). In Hong Kong, critical pedagogy has been theorised and applied for
over fifteen years (Hui & Chan, 2006; Lin, 2004; Mason, 2000). Focal areas have
included policy, curriculum, English education, liberal studies, and history of education,
and these have provided insights in challenging educational inequities (C. Chan & Lo,
2016; Flowerdew, 2005; Pérez-Milans & Soto, 2014). In developing strategies for the
educational pipeline that is the focus of this paper, critical pedagogy was a foundational
area. The theories, along with my experience in applying them across age levels,
helped me develop short and long-term approaches to more dynamically incorporating
internationalisation at the university. In the next section, I outline the second conceptual
foundation of our approach to an educational pipeline.

Sociocultural learning

Critical pedagogy facilitates a broader understanding of how educational systems
can be dehumanising and inequitable, and general ideas of how to make classrooms more
inclusive and democratic. Sociocultural learning theory is an area of scholarship that
helps fill in some of the gaps of critical pedagogy’s more sociological and philosophical
strategies, by more dynamically conceptualising learning and its cultural roots. Within
different sociocultural learning strands, a consistent theme is improving teaching through
considering classrooms and other educational spaces as learning ecologies, going beyond
formal teacher-student classroom interactions (Vygotsky, 1978). These ecologies



can include students’ families, neighbourhoods and formal/informal learning spaces.
Sociocultural learning is grounded in the idea that human activity takes place in cultural
contexts, is mediated by language, and is highly interconnected to the historical context of
the activity’s development and its participants’ perspectives (Anderson & Stillman, 2013).
Key ideas include the detail that should be paid to student/teacher discourse, experiences,
and cultural practices that shape the interactions and connections within the learning
ecology. Sociocultural learning’s emphasis on this dynamic interplay of factors is related
to Hong Kong’s learner-centred learning reforms (Gan & Lee, 2015), as it seeks to modify
and tailor pedagogy beyond just considering a classroom’s subject, level, and language of
instruction.

Sociocultural learning conceptualises culture as something that is situated, can
change over time, and should be considered as practices rather than a list of traits that
are permanently branded to a group of people as a ‘learning style,” such as early models
of the ‘Chinese Learner,” or cultural deficit models of ethnic minorities (Clark & Gieve,
2006; Gonzalez & Moll, 2002). Understanding culture as situated and socially-mediated
practices is aligned with critical pedagogy in that it challenges the use of culture as a
synonym for race or class, where ‘Culture’ is used to simplistically explain the low-
achievement of a group, such as working-class or ethnic minority students who struggle at
a university (Nasir & Hand, 2006). Such notions of ‘Culture’ signify a static approach that
looks at culture as a pronoun, something that is fixed, unchanging, and in and of itself; like
‘the Pakistani people’ or ‘Sham Shui Po students.” When these over-generalisations are
used to explain achievement, they devalue ‘the Cultures’ and languages of these groups,
and frame them as deficient of so-called academic or standard ‘Culture’ and language
(C. D. Lee, 2002). This is problematic in that it belittles the struggles and strengths of
marginalised communities, which the education system might learn something from
if it adjusted its essentialising and elitist standpoint. A second problem here is that all
supposed members of a cultural community are stereotyped as being the same. This hides
the diversity and agency between individuals and suppresses their ability to change or do
things in different ways.

Sociocultural learning’s concept of culture as situated practices over time opens up
understandings to how people can persist, develop, and change, and these understandings
provide potentially transformative foundations for teaching. In other words sociocultural
learning facilitates a pedagogy of possibility, where cultural and linguistic practices are not
something that people are stuck with (Cole, 1996). These practices can continually change
at the borders and intersections where the individual, structure, experience, and history
meet (Pacheco, 2012). This approach can inform teachers of where students are coming
from, but it also provides possibilities of where the student can go and what they can do
in the company of others. In my experience, sociocultural learning theory has helped
to more effectively implement formative assessments and curriculum modifications. It
has pushed me to be more thoughtful in how I think of myself and my students (e.g.
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behaviour, achievement), and how I can re-organise the bigger and smaller elements of our
learning ecology to be more equitable, inclusive, and effective (Chang & Lee, 2012). In
the following section I discuss applying sociocultural learning and critical pedagogy at a
university in Hong Kong, and the strategy of an educational pipeline to support students in
becoming stronger teachers and scholars.

Meeting internationalisation standards

At a recent dinner with two colleagues who are also Hong Kong professors, we traded
stories about being junior faculty. My colleagues discussed the increasing ‘international
standards’ for us to be evaluated with for job re-appointment and promotion. These
standards included teaching courses that address international issues and methods outside
of Hong Kong, conducting research of international relevance beyond Greater China,
collaborating on projects with international scholars, and publishing in internationally-
ranked journals outside of Asia. Of particular concern was how the last three standards
were used to judge our worthiness in winning an external grant from the government: a
gold standard for determining rewards like salary increases and promotion. My colleagues
and I talked about challenges in achieving this ‘internationalisation’ while still meeting
previously-established standards like teaching numerous courses effectively, working with
local schools to conduct research, and engaging in service and ‘knowledge transfer’ with
on-the-ground organisations applying our scholarly expertise. While we were enthused
about the different forms of support our institutions provided, the conversation still had its
share of concern.

Although Hong Kong’s eight publicly-funded universities each has unique policies
and practices, all face challenges of meeting international teaching and research standards.
The Education University of Hong Kong (EAUHK) has shot up in international QS
rankings of Education, but it is still the newest of the universities and has a long history of
focusing on teaching practice as a former conglomeration of normal colleges. Thus there
have been some challenges in attracting and supporting students with the highest levels of
traditional academic skills. One example would be undergraduates whose English fluency
levels help them to engage in coursework at high international standards. Another example
would be Ph.D. and M.Phil. students. While these postgraduate students are typically
understood as receiving the benefits of mentorship from an established professor, there are
also numerous benefits for the universities and faculty who support them. These students
can help augment the research of scholars who supervise them by asking new questions,
investigating cutting-edge theories and contexts, collaborating on projects (whether as a
professor’s advisee, hired research assistant, or postdoctoral fellow), and developing their
own robust bodies of scholarship as alumni. All of these actions help develop the material
and scholarly capacity of the professors and universities. Professors who have not won
the most elite government grant usually have reduced access to such students. One reason



is because they are not allowed to supervise these students. This restriction is rather ironic
for academics who earned their Ph.D. abroad or come from international universities, as
they may have significant training, publications, grants, and Ph.D. students they developed
outside of Hong Kong. For junior professors in the SAR, this scenario can generate
considerable challenges as they individually prepare to meet ‘international’ standards of
research and teaching. In my own efforts, I have tried to be a bit creative in achieving
these benchmarks.

At the dinner with my colleagues, it came up that I had won some EAUHK awards
for teaching, as determined by students and faculty. We talked a bit about my approach
and they suggested that I write something about it which ended up being this article. In
our conversation, I discussed my educational pipeline strategy in developing students,
and my own work, to meet internationalisation standards. As a new assistant professor,
and new to Hong Kong, I did not have immediate access to schools as research sites, or
students who could help me conduct my research projects. Quite often my students were
not confident in their English or traditional academic skills related to teaching or research.
Frequently they had limited experiences and understandings with international contexts,
and did not think highly of their academic skills. But what some students did have was
an explicit desire to improve, goals of becoming a good teacher, and experiences with the
struggles of growing up working-class and attending schools that were not of high rank
or banding. With these realisations I decided on a strategy that focused on developing the
skill sets of students in my classes, organically weaving them into research projects while
at the university, and connecting them to future opportunities as Hong Kong educators. In
addition, I discussed how some of these students may wish to become researchers in the
future, whom I might have the chance to supervise or just collaborate with during their
postgraduate studies. Altogether I viewed this strategy as an educational pipeline, which
seeks to build points of access, development, and flow in preparing students for the future
(Solorzano & Yosso, 2000). In order to best prepare the students along this pipeline, my
pedagogy with them had to address some of their struggles, and uncover the relevant
skills and experiences they already had. This pedagogy of possibility was informed by
sociocultural learning and critical pedagogy, as well as my personal experience working in
classrooms, programs, and organisations (Chang, 2015). In the next section I discuss how
we organised this pedagogy and the educational pipeline.

Educational pipeline stages: Pedagogy and methodology

In this section, I outline major features of the educational pipeline strategy I have
developed and used in Hong Kong. Applying principles of sociocultural learning and
critical pedagogy, the overarching goals of the pipeline are to more effectively teach
students in university courses, build their skill sets to be strong educators and researchers,
and open up possible pathways for collaboration on future research. There are two
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aspects of this pipeline to keep in mind. One is that this pipeline was designed to help
students and myself meet standards of internationalisation, especially in terms of learner-
centred learning, LTL reforms, and being versed in international methods and contexts of
education. The second aspect is that the pipeline does not have prescribed outcomes for
students. Not all will go on to be educators, and not all have interests in research. Instead
the outcomes focus more on how having some critical fluency in teaching and educational
research that can help inform their daily lives and their sense of agency in addressing their
needs and aspirations.

Stage 1: Teaching courses towards engagement and reflexivity

At the university, I teach various education courses for mostly undergraduates
who come from different majors, but are generally thinking of going into education-
related fields. The courses have English as the mode of instruction (EMI), and usually
have second and third-year students. Course topics include theory, policy, and practice
of curriculum, assessment, effective teaching, and educational research methods. The
teaching load per semester is typically around three, which is not a lot for teaching-focused
institutions, but considered heavy for those at research-focused campuses. The number of
students per class in upper-division courses is higher than in North America, with about
35-40 undergraduates per class. In addition most of the students are taking 5-7 courses per
semester, which is about double the amount taken by students in other leading countries
of internationalisation. These numbers, coupled with pre-established course structures
that put almost all marks on one or two final assignments (with no marks for class
participation), tend to promote a culture where students try to efficiently focus their efforts
on finals, and not on class engagement during the semester. This presents challenges to
using student-centred learning and LTL practices, especially when students do not feel that
comfortable speaking in EMI courses.

To address these challenges, I have kept in mind the simple concept that prioritising
classroom engagement, instead of management or discipline, can make teaching more
dynamic and effective. One way is by promoting a fun atmosphere in the classroom,
such as through jokes (often with the course instructor being the subject of the joke), and
explaining concepts through using pop culture such as film clips, cartoons, and anime.
This lighter atmosphere tends to relax and open up students’ socio-emotional state to
diverse ideas. This seemingly simple practice is informed by critical and sociocultural
theory, which encourages the use of popular culture to access students’ everyday literacy
practices, and encourages students to critically look at things found in their daily lives
(Jocson, 2006). A related practice that lightens the atmosphere is something my mother
encouraged me to do when I taught my first class as a schoolteacher. 1 occasionally get
small snacks for the students, which surprisingly go a long way in showing students I am
interested in their well-being and that I think of them beyond my compulsory workload.



A third way I promote engagement is explicitly taking the time to get to know
students. Due to the enrolments I usually have each semester, I am not able to replicate
some small group practices I have used at other campuses. However the guiding
principles of sociocultural and critical approaches to student-centred pedagogy remain the
same. These emphasise addressing students’ lived experiences, which may include their
backgrounds, hobbies, struggles, and aspirations. Some areas of educational research
frame this approach as one of care (Howard, 2002), but I also connect it to the notion of
re-humanising education for students and teachers alike (Tan, 2009), as they are often
relegated to being just another number or low-priority customer/worker in the enormous
machine that is today’s university corporation. Some practices I use include:

e having students fill out a survey about themselves and education, and sharing it on
the first day; this survey is compiled and I read it over to remember their names (I
have them include their photo) and get to know them better to tailor the curriculum

e taking the time to briefly chat with students in and out of the class (e.g. in the
canteen line, on the shuttle bus), and seem generally friendly or accessible

e being visible on campus by asking students to inform me about their events so |
can possibly drop by and support; these include competitions of student-athletes,
performances by music majors, and ‘cultural awareness’ days for ‘ethnic minority’
and ‘foreign’ students

In addition to asking students to share about their ideas and lived experiences in class,
I also do the same to model the types of engagement that would benefit the class. This
includes filling out and sharing the survey, letting students know about my background and
interests (e.g. martial arts, hip-hop), and updating them on some things in my life. These
practices are employed to foster a more humanising classroom in the sociocultural and
critical sense, but they have also been used long before they were studied and theorised as
such. In a recent meeting with three veteran teachers at a low-banded secondary school in
Kowloon, they talked about how neoliberalisation has all but thrown practices of care and
connection out of the window. These teachers remarked that they still make the time to do
such practices because care and connection not only make teaching more worthwhile, they
also enrich any lesson and are often the thing that students build their engagement and
persistence on. Indeed in my experience, care and connections are some of the only things
that students, especially from marginalised communities, can draw upon while immersed
in the official curriculum and other alienating schooling structures.

But what of actual ‘academic’ practices? Thus far I may have seemed to only discuss
pop culture, food, and socialising with students. To some, these practices represent
the soft-side of education that are not in line with the hard data-driven, exam-oriented
policies that signify twenty-first century education and global standards of excellence and
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accountability (Martin, 2017). My point in discussing the aforementioned ‘soft’ practices
is to show that they should be prioritised in the classroom, especially when there are
numerous constraints in context and structure towards meeting ‘international’ standards
and reforms. Without care, connection, and humanisation, other ‘more academic’ practices
may be less effective, if at all. However, I do design and implement such practices
concurrently with critical and sociocultural methods. Examples of more mainstream
practices include:

e assigning heterogeneous and homogeneous group work in-class, moving from
smaller to larger collaborative groups; these groups are assigned or student-
selected, but the premise is to diversify their social environments to better grasp
and apply concepts

e conducting brief formative assessments, mostly in-class, and occasionally on-line,
where students have to articulate their individually-informed ideas about content
(e.g. occasional texts introduced via guided reading)

® assigning group presentations on topics of students’ interest; these emphasise
engaging pedagogy and require pre-presentation consultations in their small
groups

e writing self and course assessments at the course’s middle or end, concerning how
to improve the course and their group presentation’s strengths, weaknesses, and
roles of group members (which addresses ‘free riders’)

Such practices are designed to provide a variety of participatory structures that
students of diverse backgrounds and skills can engage in. Not all of them work for all
students all the time, but that is not the objective. The objective is to purposely build in
a host of ‘angles’ for different students to approach the content. They should be able to
gravitate towards some of these ‘angles’ and apply them to their lives and society. Along
with developing various ‘angles’ of student engagement and application, the activities are
meant to promote reflexivity by the students and teacher. Here I employ a critical and
sociocultural definition of reflexivity where students not only learn theories, policies and
practices, they also explicitly and implicitly practise being reflexive. This means looking
at the relationships and inter-connectedness of phenomena in schools, society and their
own lives, and the roles that individuals and larger structures play in creating and possibly
changing these phenomena (Doherty, Dooley, & Woods, 2013). When students practise
reflexivity, they sometimes become more aware of their agency as an educator, researcher,
or person in general. In critical pedagogy, this is called the process of developing critical
consciousness, or conscientization, where learners feel more self-empowered to take steps
to alter and improve their lived realities (Goodwin, 2010).
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In classroom and academic discourse, educators who advocate practices of reflexivity,
classroom community, and a more humanising pedagogy are sometimes criticised as being
‘too soft’ or not preparing students for the ‘real world.” Having taught and researched
with students from marginalised backgrounds of all ages, I have not found this to be true.
Actually students from less privileged backgrounds are rather common at EQUHK, and
they are quite cognisant of life’s harsh realities. What the aforementioned practices can do
is help students develop their own individualised foundation through which to tackle life’s
realities and develop as intellectuals and educators. On that note of being ‘hard’ or ‘soft’
when teaching, although I promote a classroom culture of care and community, I will
also occasionally do things like scold students, take away their phones, and assign D or F
grades to students who repeatedly do not engage in activities/assignments, or do not attend
class. From day one I tell the students that the course atmosphere will generally be relaxed
and fun, but when there is work to do, I expect them to get it done. By the time the class
has developed a more cohesive culture and community, if they need accommodations
they are expected to speak up and articulate themselves. Across these various elements
of teaching and learning to become an effective educator, students sometimes ask me for
a list or something to help them remember the different terms and concepts. While I tell
them that we should be wary of essentialising effective teaching and that there is no ‘magic
bag of tricks’ that applies everywhere, I do share an informally devised acronym of core
teaching competencies (“PEPPRR”) that helps them organise their thoughts:

* Pedagogy (clear connections between curriculum, instruction, assessment, policy,
culture, politics)

* Engagement (active investment by students and teachers)

* Praxis (theory < reflection > practice)

* People Skills (strong speaking, leadership, teamwork)

* Reflexivity (consistent open-mindedness, critique, adjustment)

* Resilience (on-going capacity to self-renew)

While I remind students that there is no one checklist for good teaching, it
appears that explicitly tying these concepts together over the semester supports their

learning processes as they are able to critique and bounce ideas off the “PEPPRR”
conceptualisation.

Teaching outcomes and feedback

So what have been the outcomes of sociocultural and critical pedagogies in the first
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stage of our educational pipeline? Officially, evaluations from students and colleagues
have been positive. In a previous section I mentioned distinctions awarded, which include
“Outstanding Teaching Performance” in the Curriculum & Instruction (C&lI) Department
for the last two years, as well as “Top 10% Teaching” by the Faculty of Education &
Human Development. These awards are generated at the department level, and then
awarded within the faculty. Receiving these recognitions within C&I has been an honour
as the Department has received the university’s highest mean on student evaluations. As
a professor who is not fluent in Cantonese, there have been obstacles in communicating
with students. I know there is much room for improvement, but to receive distinctions,
particularly those generated by students, lets me know that at least some of what we have
been doing is effective.

Aside from official metrics, feedback from individual students has usually been
positive. Godfrey (all students’ names are pseudonyms), is a locally-born third-year
Liberal Studies major. He commented that despite his limited English, our course got him
talking with other students, meeting new people from other majors, and applying critical
concepts to his secondary school teaching practice. Several second-year Science & Web
Technology students, Michael, Pius and Alex, wrote that the formative assessments pushed
them to do readings that they normally would not do, and they found the content helpful
for their teaching despite being in English and often having international contexts. Finally,
Sara, a student from mainland China I taught as a second-year English major, wrote
me two years later to tell me that our class was the most useful for her teaching career.
While there have of course been issues within classes, and the pedagogy will need to be
continually updated, receiving the above feedback has been encouraging when trying to
teach content and use methods consistent with international standards. In the next section
on our educational pipeline, we move from teaching to developing a team to conduct
research.

Stage 2: Assembling a diverse team

Aside from teaching, professors are expected to do service and research aligned with
internationalisation. Often times, university academics find themselves working in silos,
isolated from even their department colleagues, as evaluations of their work tend to reward
individual ‘performance.” For example, collaborative publications with colleagues from
the same institution are indirectly discouraged as each author has to split credit for the
article, which effectively reduces each person’s funding and merits received. My personal
approach to these policies has been to still engage in scholarly dialogue with EQUHK
colleagues, but also foster collaborations with external academics. Another challenge has
been finding research assistants (RAs) who are qualified, dependable, and willing to come
out to our campus in the New Territories. As a junior scholar new to the SAR, I did not
have many students or RAs seeking me out. In addition, being a scholar of critical theory
and qualitative action research did not appeal as much to those who wanted to work within
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dominant paradigms of positivist and quantitative methodology (Erickson & Gutiérrez,
2002). These difficulties pushed me to look towards EQUHK students I did have access to,
and develop an educational pipeline with those that had taken courses with me. In other
words, since I did not have sustainable connections to research staff, or even research
sites, | invested my time in training students to help with projects and become potential
collaborators as future teachers and researchers, all while I further studied and made
connections to the local context.

I began by contacting a few students that had received a Bs or As in the same class,
but more importantly had asked questions and were open-minded to educational reform.
I determined these factors by reviewing their work and my notes, and then contacted the
students. I asked if they were interested in paid on-campus work, which would include
teacher research projects and some administrative duties. I first recruited four students,
two locally-raised ‘Hong Kongers’ of Chinese heritage, one from South Korea, and one
from northern China. Some were from working-class families, others were from more
upper-middle class backgrounds. I recruited this group because I wanted to allow for
more diverse experiences and international considerations while researching Hong Kong,
and because these students showed willingness to engage with different communities
beyond typical ‘mainland,” ‘Hong Konger,” or ‘ethnic minority’ divisions. Informed by
critical and sociocultural research on learning with and about diversity (e.g. language,
class, nationality) beyond just tolerance, I believed that our members’ backgrounds could
facilitate transformative insights for all involved (Chang & Lee, 2012). This included
myself as a diasporic Chinese raised and educated in the US, with parents who were born
in China but migrated through Taiwan, Hong Kong, and Vietnam.

Before finalising the team, I asked each to submit a CV and come in for an individual
interview. From the start I let the students know that their work was to be more than just
clerical busywork or data entry. I informed them that the team would help holistically
develop their skills as educators and researchers, that I would work with them to hone
specific skills related to their aspirations, and that we would start with improving the CVs
they had submitted. I also mentioned how the team would be an evolutionary next step
of what we had developed in our class, moving beyond coursework to actual projects and
programs on and off campus. After discussing logistics (e.g. office work for two hours
each week, bi-monthly team meetings), I told them that they were on a trial run and if
their participation was not consistently working out, I would have to let them go. After
the interviews were conducted and the four signed on to the team, we began a series of
introductory meetings devised to bring them up to speed with what I expected. As they
had already gone through the same class, the team knew that the work culture would be
more relaxed but a certain amount of focus, commitment, and sensitivity was required.
We had about two readings to discuss in each initial meeting, which I allotted paid time
for them to review in advance. These readings were a blend of classic international texts
by scholar-practitioners that explored the use of critical and sociocultural pedagogies, as
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well as papers written by scholars in Greater China that addressed local issues. As all of
the members planned on becoming teachers, I made it a point to read studies about how
action research can be utilised to improve teaching and address educational inequities
(Chiang, 2004; Storms, 2015). After a few reading group meetings, I had the students
do on-line searches for research on related topics and personal interest. As they were
somewhat familiar with doing APA-style bibliographies from university courses, I had
them download free versions of EndNote and they practiced compiling a few entries that
were shared amongst the team on-line. At this point the team was capable of helping me
with basic literature reviews and notes on references.

At each meeting, an agenda was created with minutes taken by a different member
each time. Taking minutes, writing bibliographies, and conducting literature reviews were
activities I started the team on through a ‘workshop’ approach during each meeting. We
did discuss the business items on our agenda, but I also trained them on effective ways of
doing their tasks of scholarship and pedagogy. This approach provided a base of ‘hard’
skills for our research, but like my classroom teaching, I was also developing ‘soft’ skills.
For example, crafting meeting agendas included scheduling and following-up on action
items after the meeting, but there was also an opening ‘Check-In’ section where members
briefly shared things they had been doing since the last meeting. When our schedules
aligned, we would go to lunch or tea after meetings, and birthdays were celebrated through
dinner off campus. These activities, like the ‘Check-In,” were not academic in nature, but
meant to build the team’s cohesion similar to the aforementioned practices of getting to
know each other in courses I taught.

Stage 3: Developing an action research project

The first project we worked on was a qualitative action research study examining uses
of pop culture and education. The project conducted surveys, semi-structured interviews,
and a focus group with about 35 students, teachers, and artists based in Hong Kong. At
this point we collectively came up with the name PCRP for our team, which stood for
the “Pop Culture and education Research Project.” Funded by a small university grant, |
deliberately progressed at a slower pace in conducting PCRP’s activities, taking the time to
walk the team through steps such as piloting the survey and interview protocols with peers,
and then having them accompany me for initial interviews. While I could have completed
PCRP more quickly on my own, I viewed it as the next stage of our educational pipeline
that was building the capacity of our team to collect and analyse data. Here a grounded
theory approach to data collection and analysis worked well for the team (Charmaz, 2008;
Morrell, 2006). The iterative and reflexive nature of grounded theory with critical action
research encouraged us to consistently and purposefully communicate about our research
questions, what we were noticing within data collection, and how we might modify the
next stage of our project to more dynamically address our lines of inquiry. This ‘real-time’
process usually took place at our team meetings or in office hours where we worked the
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data by hand.

After the five of us had been working together for over six months, some personnel
changes were on the horizon. Yuri, our Korean team member, needed to return to her
home institution to graduate, and the other three members (Charlie, Monica, Claire) were
going abroad on their summer language immersion programs. This forced me to step up
further development of the pipeline by recruiting another two students. In order to bring
the new members up to speed, the existing team needed to coordinate the documentation
of our project, reflect on our processes up to that point, and make modifications: all while
wrapping up the interviews and transitioning towards the final data collection stage. So
we streamlined the readings and workshops on methods, organised meeting minutes
and data matrices, and compiled “Top 5 lists on things to know about PCRP. By the
time we conducted the focus group in May, we had two new members of the team,
former students of mine from a different class than the first PCRP cohort. Chelsea was
of Chinese background who was born in Hong Kong but went to school in Southeast
Asia. Brenda was born and raised in Hong Kong while her family was originally from
India. As we prepared for the summer, all team members had experience in applying
qualitative methods to research focused on improving teaching. Aside from our next steps
in the educational pipeline, this training prepared the students for their university honours
projects.

Stage 4: Building connections and collaborations

PCRP and the educational pipeline have emphasised theory/reflection/practice, or
praxis, throughout its progression. In Stages 1 to 3, we learned key steps of social science
research methodology and applied them in a research project. We also studied effective
teaching in sociocultural and critical theory, and examined those effective practices with
students/teachers in the field. Another important stage of praxis in the pipeline was
connecting our work to the world beyond our team, projects, and campus. Key activities
at this stage included coordinating events to share PCRP’s work and collaborating with
scholars (local and abroad). These activities helped the team to broaden their skill sets
as they learned to plan and implement engaging events connected to our themes of pop
culture, teaching, and educational equity. They also worked on these events with various
scholars and their students/staff, which generated valuable experiences in bringing
different people together under common goals. This also helped team members to network
and build a more nuanced understanding of research in Hong Kong and abroad. Finally,
they added to their skill sets by presenting and teaching about our research to their peers,
the university community, and off-campus stakeholders like teachers and principals.

Our first effort was the “Critical Issues in Education Seminar Series” (CIES1) with
Peter McLaren (Chapman University, USA). For CIES1, team members coordinated a
social justice roundtable event with Peter and Margaret Lo (Hong Kong University), as
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well as an individual seminar by Peter. As this took place during the summer with less
people on campus, the team had more opportunities to deliberate and arrange coordination.
For CIES], Yuri flew back from South Korea to help Chelsea and Brenda while the others
were on immersion. For CIES2 the following semester, the program coordination was
more complicated as we had two scholars visiting, Liang Du (Beijing Normal University)
and Wayne Au (University of Washington, USA), and we coordinated two individual
seminars, two school visits with teachers, and a roundtable with Angel Lin (University
of Hong Kong). While team members were busier with CIES2 taking place during the
semester, all but one were present so it enabled greater collaboration and communal
support. This also allowed the team to run a workshop that shared PCRP’s findings via
activities about effective teaching and educational reform. Throughout these events,
EdUHK colleagues were supportive and PCRP members were able to make connections
with them and their work. Altogether, the team’s praxis was strengthened at this pipeline
stage by going beyond readings and individual research, to fostering connections and
collaborations with educators doing related critical and sociocultural work. At this stage
the benefits of the pipeline progressed in multiple directions as it merged with the activities
and programs of other scholars, faculties, and institutions, including international work.

Towards future praxis and sustainability

At the time this article was written, the team was preparing for CIES3 and was
accepted to do a group presentation at an academic conference with other Hong Kong
teacher educators. PCRP also shifted its efforts to new projects addressing high-stakes
exams and parent resistance, Filipino/a secondary teachers, and pre-service teachers and
interculturality. With these shifts we refashioned our name to the “Project for Critical
Research, Pedagogy & Praxis.” During this period, I asked the six members to reflect
on their experiences. At the time Brenda and Chelsea were year-three students, working
as tutors and applying their PCRP training to their B.Ed. courses. Monica, Charlie, and
Claire were beginning their senior thesis projects and classroom field experiences, and
were thus utilising their PCRP experiences. Yuri had become an English teacher but was
also planning to eventually apply for Master’s programs. To maintain her research skills,
she applied to a Korean national conference on multicultural education, and was accepted
to present on a comparative project she had done in Hong Kong. All members seemed
to make positive connections between their lives and PCRP, but I did ask them to further
critique their process with PCRP and the educational pipeline.

Coming from Southeast Asia, Chelsea said she benefited from learning more about
Hong Kong’s system in comparison with other countries through literature review and
engaging with international scholars. In her everyday studies she built up the confidence
to persistently tackle difficult readings in her coursework, given her experiences with
PCRP’s more rigorous scholarship. Brenda indexed her development of reflexivity, stating
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that she was able to, “reflect on my own experiences and think deeply about the issues that
affected me as a student.” She also wrote about how she had improved her ability to work
with people from diverse backgrounds, and her mindset concerning what a teacher can
actually do.

From the first cohort, Claire talked about how PCRP presented her with analytical
tools to look at problems in more dynamic ways. She stated, “I discuss more complicated
issues and concepts with others now...I’m more able to react to different issues. I
sometimes think of solutions to social problems that seem feasible.” For Charlie, he saw
the benefits of using international perspectives for research. As a primary teacher, he
stated that his pedagogy would be able to mediate between traditional direct instruction
and critical dialogue. Coming from mainland China with the least English experience,
Monica did not have the most confidence in her communication and also noted I could be
strict at times with deadlines and sensitivity to issues. However, she appraised her skill set
as having improved in not only speaking, but also academic readings, research skills, and
critical consciousness. Monica, Charlie, and Yuri reported that our educational pipeline
served as an equitable space to think and work on ideas to improve their own everyday
agency. Finally Yuri shared, “It always felt like I was having private tutoring when we
talked about concepts during the PCRP meeting and further readings...what I learned in
HK during 1 year was so much more than I learned for 3 years before.” She also wrote,
“All of the inspiring researchers I’ve met were actual teachers who worked in classrooms
before they got into research. By witnessing their authentic work, it made me desire
to have the same experience.” Aside from the individual feedback above, all members
expressed the goal of at least earning a Master’s degree that would include further
research. Between their studies, jobs, and future aspirations, PCRP and the educational
pipeline appeared to provide experiences that would help sustain their development.

In looking back to the past 2.5 years of the PCRP team, there were some challenges
in terms of communication and task delegation. We were often pressed for time and had
to multi-task, and we had to be supportive when we were under stress or made mistakes.
Occasionally the newer members were confused when they first joined, although the other
members helped bring them up to speed. At times I questioned my ability to guide the
team along various paths of pedagogy and methodology, and see the projects to fruition
in an environment that is not always friendly to critical theory and action research. The
classroom sections of our educational pipeline also had their share of difficulties when
students were confused, lacked confidence, or did not see the relevance of personal and
societal issues to Hong Kong education. In such times I had to revisit some of the great
mentorship I had in the past as a student, teacher, and researcher, and how strategies of
dialogue, problem-posing, reflexivity, and community-building were key.

Overall, whether it was previous mentors or theories, being mindful of our
foundations of care, humanisation, equity, and social justice was helpful as we travelled
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new and divergent paths with PCRP and its embedded educational pipeline. It took more
initial planning to get going in my courses, but eventually it saved time as the courses
were cohesive and students got much more out of meeting ‘internationalisation’ standards.
The end result of these pedagogies was a more rewarding experience for teacher and
student, and they allowed me to establish the pipeline that would cultivate subsequent
opportunities for all of us to more authentically and sustainably learn, teach, and research
at ‘appropriate’ levels of internationalisation. Instead of duplicating a stereotypical
teacher-centred pedagogy in the daily pursuit of ‘international’ curriculum, a sociocultural
and critical pedagogy helped me, not just the students, grow in the classroom beyond
well-meaning but often stifling benchmarks. While internationalisation standards and
policies will continue to shift in Hong Kong, and contexts of students and communities
will change, the aforementioned experiences and feedback gathered with students have
provided some solid and flexible strategies to move forward in our capacities of teaching,
service, and scholarship in higher education.
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Internationalization of higher education
in Hong Kong — From the cultural and
psychological perspectives of Chinese
learning

SUN Tien-lun, Catherine
Hong Kong Shue Yan University

Abstract

Education as a process that embraces a mission of cultural inheritance is an indispensable
part of human civilization. Chinese culture has a long history during which Chinese
people have developed their own unique but superior educational values and learning
culture. In recent years, there is an active discussion on internationalization of higher
education among various countries and regions. To this end, this article will examine the
internationalization of Hong Kong higher education from the cultural and psychological
perspectives of Chinese learning.

Keywords

Hong Kong higher education, education internationalization, Chinese learning, psychology
of learning
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The opportunities for HKSAR
international tertiary education
advancement from “the Belt and Road
Initiative”

HUI, YUK LUN
School of Education, South China Normal University

Abstract

“The Belt and Road Initiative” is China’s national policy. It carries with plenty of
development opportunities. HKSAR is the starting point in the East of “the Belt and
Road”. She takes a good position to benefit from “the Belt and Road Initiative ” policy.
However, HKSAR focuses only on monetary trading and neglects the development of
international tertiary education. Although the tertiary education institutions of HKSAR
have recruited many Mainland students in past few years, a great strategy of developing
the tertiary education is absent. The article tries to analyse the chances of developing
tertiary education in HKSAR. It suggests four academic areas in developing international
tertiary education to establish an international education centre for “the Belt and Road
Initiative”.

Keywords

“The Belt and Road Initiative”, international tertiary education, development chance of
Hong Kong
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The development and internationalization of higher
education in Hong Kong

WU Siu Wai

Department of International Education and Lifelong Learning, The Education
University of Hong Kong

Abstract

Hong Kong's higher education in 1980s of last century is elite-type. Then it has changed
to mass-type higher education in 1990s. Into the twenty-first century Hong Kong become
universal-type of higher education society. At the same time, in order to support the
development of international metropolis, Hong Kong's higher education has cultivated an
international vision, and the University Grants Committee (UGC) and institutions have
always emphasis to promote internationalization. In order to analyze the development and
the internationalization of Hong Kong's higher education. This article aims to review Hong
Kong's higher education from elite, mass to the universal-type, and the internationalization
of Hong Kong's higher education, oversea students studying in Hong Kong, student
exchange in tertiary institutions, and to discuss the challenges of higher education in Hong
Kong.

Keywords

Hong Kong higher education, type of higher education, development of higher education
in Hong Kong, internationalization of higher education
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P&k i SMEARII 4R 3T 3] (LEAD Programme) 2016-17 23 £p & 40 iR 18 72 (3EXR )
LEAD Programme (Summer India Tour) - 12 to 26 June 2017

The Project Site

Nandi betta (Anglicised forms include Nandidrug and Nandydroog) is an ancient hill
fortress in southern India, in the Chikkaballapur district of Karnataka state. It is 10 km
from Chikballapur town and approximately 60 km from the city of Bengaluru. The hills

are nestled near the town of Nandi. In this area, peoples depend on agriculture most.

Mission of the Hong Kong Group

During the tour, the volunteers served in government higher primary school. The school
with 112 Children and now the school has 8 staffs with 12 classrooms. The main activity
was education through creative learning methods like songs, art, dance, games etc. The

volunteers were involved in some renovation work for the betterment of the school.

Date Morning | Afternoon Evening
Mon. Arrival @ 01:30 .
1 Departure to FSL-India
12.Jun
workcamp
Orientation of FSL
Tue. | Cleaning the house Expectation — Motivation — Dai?y.d.ebﬁe'ﬁng
2 . Fear workshop Activities with local
13.Jun |Free time . . .
Community Exploration Preparation for tomorrow
Orientation
. . . .| Daily debriefin;
Preparation for the teaching | Preparation for the teaching a1.y. .e ne. &
Wed. L ) ) Activities with local
3 Activities with children and the ideas of wall
14.Jun aintin volunteer
p & Preparation for tomorrow
Cultural
Th Teaching English Teaching English (Wed d?ne))(p osute
4 - Activities with children Activities with children . 8 .
15.Jun L .. Daily debriefing
Wall painting Wall painting .
Preparation for tomorrow
Dail iefin
5 Fri. | Working in agriculture field Indian family hostin, R;Zc(tiiztln;nd gre aration
16.Jun |with local farmers Y 8 Prep
for tomorrow
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Date Morning Afternoon Evening
Sat.
6 17 E;un One day tour (@ Mysore Weekend trip to Mysore
Sun. |Half day tour @ Mysore Daily debriefing
7 | 18.Jun Reflection and preparation
for tomorrow service
Mo Teaching English Teaching English Daily debriefing
8 19 Ju1.1 Activities with children Activities with children Reflection and preparation
’ Wall painting Wall painting for
Tue Daily debriefing
9 20 Ju.n Wall painting Wall painting Reflection and preparation
’ fortomorrow
Teaching English Dail iefin;
Wed. eaf: ) .g n.g 5 . Working with farmers in i d.e bricfing .
10 Activities with children Reflection and preparation
21.Jun L field Vegetable farm
Wall painting for tomorrow
Thu, Visit government nursery Visiting temple Daily d.ebrieﬁng .
11 school oo Reflection and preparation
22.Jun Shopping in market
for tomorrow
Farewell programme in Activities with local
Fri school and intercultural Cooking the Hong Kong Vol.unteer .
12 performance Daily debriefing
23.Jun .. . food to local . .
Visiting the Shiva temple Reflection and preparation
for tomorrow
Activities with local
Sat. volunteer
13 | 24.Jun | Nandhi hill hiking * Free time in village Daily debriefing
Reflection and preparation
for tomorrow
Visit families t
14 Sun. |+ Indian traditional dress b;: amilics to say good * Luggage packing and
25.J i . departure to Airport
un WIappiiS Cleaning house epartire fo Alpo
15 Mon. |Departure back to Hong Kong
26. Jun | Flight @ 7:00 am
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Internationalization in higher education: an experience and
reflection from a local university

YU Kar Ming, XU Sheng Lang Simon, LAW Ying Lun Tommy, LEE Chi Kin John
The Education University of Hong Kong (EAUHK)

Abstract

Internationalization has now become a main development direction and a pivotal
agenda item in the higher education arena. As a university that mainly provides teachers
education, offshore learning opportunities are prime to students of a university in Hong
Kong. The special feature of the offshore learning opportunities provided by a university
lies in the highly-emphasized students’ autonomous learning and peer coaching, alongside
the mentoring system which on the one hand, fosters the exchange of past experiences,
facilitating a sustainable growth of the activities and on the other hand, provides a valuable
chance for higher education students who aspire to be future educators, to share with their
students later in the future their takeaways from all the individual and team outbound
experiences from which the next generation will learn to embrace cultural differences,
build up personal and cultural identities, along with developing their global perspectives.

Keywords

Offshore learning activity, globalization, learning in higher education, higher education in
Hong Kong
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FAREBEREKE AT —Ex s c HFAE R ASHFTREARRLES
FREA® B EAGRKREGEERETRRE  FEAEAGRFUNELLELE
BAEWORI 0 RARE TRAEEFHAREE  BART LA FRBELEKNE
AEYTHERERBEAGREFFESH o RXAMEAGRKFGERF NS -
RIBFHBEBGEE > R —AEPRFTUREIERL AT LR R FHEGHK
HRAAGEARATHE B E R FIR - IR RBE W IR SRR R G K
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EaRE  AFEBRAE AWHANRAER  FHOLPRT

o HF o RA

A BAERFERETEE - R AR AHAE = AN A RT2CHE T
B A AIBIE o A AE Syl E DOVERR BB T AR B B A ER - DA R A BT
228 0 FRBE IRES 2 B > G045 BG4 A AT B E - HAR > B
B AR A A R > W ENE A SORAETEM SR - IEREmBET. (IR - KR
& > 2013 5 BBk > 2001) 5 HIUEEERRSET EE (death studies) FIFET-HF (death
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education) ° FLT-ZE B AL A 0 FBLE (E > RN AEAZ LB mI SE T > (2B
LAY A R A S 4 IREPERRAE BRI A Ar O 5 ET-HE B [
B ] (Corr & Corr, 2013 5 5R#ZE > 1998 » 2000 > 2001) °

Feifel * Kubler-Ross Fl Saunders #% 58 £ & JE T- B B 5L 4R © Feifel 58 25 18 A\ ¥ 5t
T AT R A PR S e HWT A= 18  (Kurlychek, 1977) o [BEVESET: | 8 8 0 400 &
FET-BE R A (Fonseca & Testoni, 2011; Kurlychek, 1977; Wass, 2004) ° Kubler-
Ross #8 44 FE 12 I SCAL B AR A o JH o — fff] S (R T~ e HLA s AN EPER) T R o
Kubler-Ross 5 i N BIE JET- 1R R S E HAA7E - A —HABER T HREZ
s NBUESERR T eG4 EZ2F (Kurlychek, 1977) SR > R ANBEH
BT B A A5 N A a8 i ) — (B R W A A R AT 3 (e e it AR E S RE
M FEHER B K > € 1T RE S B 47 AN SR B Hb AR 7S (Braga & Braga, 1975) ° Saunders
A 1967 SFEAEABORISL T 55 — P 4 B e il — B2 BLIA R 4L 38 Bt (St. Christopher
Hospice) » 5 HEEE R B REE R - I8 TR A0 B 4 B AR I AR Y SE i IR B
P M A A 4% %5 (Doka, 2007; Fonseca & Testoni, 2011; Parkes, 1997) o

B 20 HEACL > 5 B AR AR O 1A S A 0 EEE > N ROE SR TE W R T S B A
K2 - ABRIFF LW T Aol DER s - ek A i - %%
BEfEFE LA g R o mEE DER AR ERE - R G T
BB MRS o 78 20 4D 60 4FAK 3% B B 45 A 2 B B R B T 20 E A BRI RRAR 5 B3
TE > A 90% )B4 e i s B AL T- M A B 3R (ZRER - BIBE > 2010 ;
Dickinson, 2007; Kastenbaum, 1995; Noppe, 2007; Pine, 1986) ° JLT- % & & B 5¢
H BRE PO T R > T R D AN AL B A B B AR T AR B R RV - T RESE TR
WIRVE A S BB AR T > ARASL AL T A B Rk ST A 3 R T ) R N R A A O
(Kurlychek, 1977) o HA% > JEE ~ R ~ ALPGRE - DLZE S5 55 00 B KA b > #)
TEAFIFERE B #E e B B AR A w8 E -

HAmBEEREB R (A fa - f@REMEP | ZH (Personal, Social,
Health and Economic Education (PSHE) ) - PSHE I 45 i PSHE K& & [ —fHfE
W AT B R EME DESR - DR RA K EMA g — B0 ] (McWhirter,
2009) ° fESE > PSHE BB & —MAELR - 7RI » HAEGHEF LB EZE
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HAFE L IE G~ B HE - PEBR AL R 5 SOt A A 20 1Y £ B (d RN 2
WHE - LA RFEE ~ AL AL g =3 M8~ sCii BRA G (BR S > 2009 5 BLEERK -
JRA51EG - 2015) o FAHIVEEE o HAEATECE WP BB A 2 BN Y A e R A B A
L RBALER [BEF DA 5o 330 A28 At AP e 00 VF fa R Y HR SR 0 T 7 B A gk e
3% ] (Life Education Trust, 2015) ©

i

WE = > AEERA T AR ENIE - SEEE A GRE REAE
R 2 M B R A R - BEE DA ARUCERE [ A4t erdigE ] A G R
W1 AR - PEPEBR T D E BRI > BRI 0058 A BB AR S FE L
Qb BV A LR S R i B R R E R B ) > A T R F D AR A 1Y R A
IR HEEEDERN B R REA N ERERSE T BE AR (R - RR&
2013 ;5 3RIMSE > 1997 > 2001 ; Balk & Corr, 1996; Chang, Tsai & Jeng, 2001; Fleming &
Adolph, 1986; Orbach et al., 1983) - " f It E £ T ANE AT AU > REER %
BT~ BB > IF B B GIR 1T (BREEE > 2001) - A 2
EE s TR MR EEMERE (RE - KRE > 2013) - GEEE R 1997 4
TEm= PP BIEE) A B B e - W TBE RTE 1998 4E4R EN [ ESEHF T >
DIBOEERAE T iR B » B AR e - DU ER 34 5 IREEMAEN
A > MBS m M EEA G NEE GRIKEE > 2000) - BILTHTHE
JHTE 1999 FARBA IR —AEEm - mERAY T D B/ N R A mEE R E (E
# > 2001) o

FWRAE A ACE B GG 20 HEAC 90 AR > TS E & RTE AR ACE e EiYE
REJEREEAL F BRI o LEan O 1B R R 5 T R R AL AT AE R R
MR - TR TBBELZRE - FBEGRE - BT LS A E R EH
BT —SEUE A E AR > ®IEDERERAEEEC - BHEM AL KE
EEYN A A o HAR > —MEER AL AEHN 2007 FHFAT [ HEEmEBEE
Sl > UREMEDFREAC > SEMAMEEEDNEG (FERE - H0E
2011 5 RFEIHEE > 2007 5 BEERF > 2007) o
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AGHBBEHEIENG
B BT A B Rr AR — LA 2 iR > (B H B EAES - BRI B SS
IR MR A 2 B A AR » R GEE A —mH— e -

FEEBE > FET-2E AT LAPE 2 26 25 1) A A € {8008 B A0 TR B A9 ik ~ D R AR
HE AR R RN — AR AR 5 BB BLYHIE 2 N A E ) ELE) o R e D £ e RN A
SERBIETC R - IETEAERAE S  IHBREE TR o AR IR A R
HOARAE N AT HRE R AS T (Leviton, 1977; Warren, 1981) ° EBIIET-H H 2 #E Wass
(1994) FREIET2E KECE T #1532y =0 g 1w o 55— {5 1 BT BLAE T A B AUS.
(452 5 B 1 i 1E R T 7 T 3 0 T AR B S I D LR D I B 5 5 =08 i 1 BT
I8 B BLAY 1 1 Bl e o RBISE T HERE Corr % A (Corr & Corr, 2013) 21
THRHTHEB I E © [FRRmE | — A28 FiR it MBI T A RN E
Al ~ DA NS ARe R o [ B ] —— (B AR AT Qn el g R AE T ~ WAL N2
BRI &E 5 TAT By B ] ——folf A2 Th) 36 56 1 FE ) IR BB 40 72856 b 0] B 5 DA GAE RITA
T3 PE T R i G — L BRI AN T B A o A TEME M | ——
FEESET- SR PEEL BB A Mk ~ R - OB E A A B RAEE o Corr FFA
FRMATHEEE (1) HOEEEE A CAEEEMEH > KE A CEER
PR > AR BB N 5 (2) FEEsEsR S IE AR > (08 8 1 15 6 Ak T B e
e G pTE EENE s (3) EmARBTERR - W BAGE  (BERA E AR R
EEMENARAG  (4) FEEHT - PICHNEHE B o 555088 75 1R
EPREARAE s (5) B O 8RR 5 BRI SR BLAE A B R S MR A RO i
(6) F35 NAEBLFET AHBHSEF 2 MR T8 - & BRI B Be 40 IR E AR A 888 (Corr &
Corr, 2013) o AR » SERISET-H0H ) B BRI AR ar i 19 B EEER 2 /5 — 3L
[ o

YY) PSHE 2 H MER A B RRIE Ay - (HH B 2R E D H
FERGR - REREFNFL ARy XA T g o DABUh M e 40 (R AN &2 2 b AR TR > SR AAM Y
RIKANEHEAR LR » 2 PN HUS U > $2 AR 05 1 2 B0 34 € 1 0 A 1) 2K

(Brown et al., 2011; HM Treasury, 2004; McWhirter, 2009) %t PSHE (& K&
HBLERSET-ZE M B [ REAMNEFEAEE] IR -
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AW MAE FE R AT A b [EEIE] A T H AR
A (USEEHE > 2010) © B ¥ AL HH B R 55 25 & AR Ay DA TE ﬁﬁm%ﬁ>
HEOR SN B A A > H R ILR AR B E o IR A A
R B E DL L IET A IERERR A o R M AL v %E%%mim
FRAEMPER > kAW Ad > BEEM > BRI/ G S REEEE > §E
MR AE A > HETT A AT LR A AE O BR BT > IR e m Al A » Btk > BAER
R A MR A IS M4 - 51 S A ) B R A T B SR AR AR T
TR R A A AR B E (8 > 2001 5 {aT4® > 2001 5 )11 - BREEZH
2013 ; USEEHE > 2009 ; FAEFE > 2000 5 HSEE > 2001)  fEGHE > AmAFHAE
B—HENAE » [EaREanfEEAgms > 2HTF2ANAT - B Lk
AR AERE - O3 Ag - ErEAEISMEE R AR BN AN RERN S > 2H TR
N~ BLESREY) ~ BER (8 £52) ZMWMAHE 2 B0F o BN AGEakA:

(EFEECFMA) > EMEE - BRI EAA  DUEN - A2 08 RIEL
ﬁﬂ%»ﬁ LK (F8) MIRABIR - BT gk BBltam
P HE R ] (SRR - AL > 2001 5 19 E) o

&=

FWAEMBENMEITE R A EA AL > WEERES A CEammEE - 1
AArEE - DB AT REILE - BB R MAFTRER [HEF - AREE
R#AF Aﬁﬁ%?%%ﬁifﬁﬁfﬂm%ﬁﬁﬁﬁﬁmﬁﬁﬁm%m%%
37 B SRR HE T PR R A A I (E (BN 28 > S A T 0 B (B SRR MR 1) A RETEE
REAMEREAC - BEM AR ﬁiﬁﬁﬁ% fatRge - REMARFRONE 5 DIHE
A MAE SRR A 7 B OB ZEM ST S B AR > WG At e E  E R - #E
WABE (FEH 5 22016 5RKHE - 2010 BRREHL ~ 5R5I$6 > 2015) FEHMEATAE BT
R A M S [ 2l mig | DA [ afar A3 | s fe T & Bh 224 VR AE iy
T FE B AR B ST AR A ) B AR 1) > [R]RFRE B A AN K B AR ST RAFRIBEAR (5R
AKHE - 2010) o BREEH - 55184 (2015) Feih [HEHAEMBE RGOS HFTEE
HHRMWZEEEEE - A2 EEE - MR AN AHER EE - FIk B RMERr
RAF R BRAR ~ Ahn 1 A iy SR BUR TR R~ BB AR L B RE B (115 |) -

AU AR B 1T R A AR AN TR 5 SR > EAMERA 2 — S R A AR
HEDER A TEY AR A O - ROUEAER R AR A Y R FE AR (B LA R0 A SEAH B B0 1 A
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B~ HHEA 2N B CWEMR - ST B A EEA R AR T - 32 FH M 2R
AR I BB T BRI LA W BRI A e R R A B RS R TERE
2000 ; BRPEHL - 5R5186 5 2015)  FEFEH Aﬁﬁi?%@L%tﬁﬁ%%ﬁ%
B F o FESEB - R AE 258 PSHE iR EH I - E6H > AGBERAER
BLEREk A O~ Al A - BRI T 67 A B A SR N A B L - fﬁ% BB RIEE M
F RGN ER > FORR T EMEA N A TE IR A - DLE B 1 )7 X
HHEB BT (BE R > 2016 5 AR > 2010) 5 AR BR T ELBE R EE o

FEAGHRFHRLERE

T A MBE AR LR A — B RIESR . BRERER [EF
ARBEERAT] 2 F 5 [EF “Eﬁl%ﬁﬁjﬁﬁmﬁ&%ﬁﬁﬁ AR
§‘<%$%>ﬁ§‘kﬁﬁﬁ BREE - BHAKE - AWAF - HEEF - TE
WBRUE (BER > 2016) - AW EAAN#AE [#F AE@I%% |
H—fEE o o SR (1R - AREBEREF | —H AARERA & — 8 B 58 B i
HEZR AR - B REAIE SRS — M IERERE 5 RIS FEE RS 5
75 FEVERCGHAR ~ B E) ~ DLOE IR S BRI IE R A T A S o Bt - AU
A0 A L i B A A R IR KRB R R BUE M T Y - BE RS E
EMEAW%L R [ TR 1R E N A HE SR A A R A Ay~ TR

s BEAMMERAEMEIEEY B o R E VA E IR > RS EIRS
E%Eﬁfmﬁﬁff" CERRERAE AT AT DB G  E HAEE GRERAEMY) HEMTIRANRE
HOAEMmmEss > sS4 a OREEMG) 5 PRGBS > SHEAaG (8E
Adr) s BRBMERE SR A AR B AR AR REME (ERAWS) | GRK
> 2010 9-12 H) o [RRaEmat B2t R EAEmt R ERH L
BEAMEERHELE - WREMETERHIELE ] GRAKME - 2010 13-15H) o
LA AR A B S FE B AR TR AR (BRI AR S R A0 ~ R - AL
AT~ AR AEE AR E B R AR TSR TAEATS) AR A GBE R R (R
> 2010 > 16 B) > fith [SRALERARPUiRE )y > RG22 AE BT - MR N8
M D U A A REAERRER ] (SRaKHE - 2010 > 21 ) ﬁﬁ%iﬁ*i%
BERIHERN AR E T%& ﬁt Bl — @Eﬁ%%& nt A — BOEE AR o
MESRAR T AMBBMWEWN « SBaEam Al - HedarEE - S15Em E
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AR ss - Ay - BEBAUME A - IR AESRAE A siAR > 02 e
SR ~ BB BERN 4 B = {18 g 1 B DYy B A v ST O TR A A RE R ~ 4R A A A R R R T
WHRES (BFER > 2016) 3 AL MMEHE A LRI A TEWRSM » 22
PR TACATE A ERE o BIBR T — Sl i KRR 5 A 10 B A 1 ) 9] 5 (A R A A
H B ERES% -

LBARAEmAE N R > S AEmAEEREN BE LA g 2B
{BTERRAE Y NN R 3 A n] T LSO 22 1] o ARIER R A e A Bl 5 > SRR 2
B T b B SO 2 )R (Johnson, 1967) 5 AILLEEETHM ~ WA ~ #
LA S B R R 1 2 Sl (Taba, 1962) 5 AT DR 45 248 5 75 2258
L TR R ACER  (Sowell, 2000) o TEEEE —{RERARIN - G5 TRIRE B AR - 284
FAH A B8 ) R AN 8B ~ DL SRR SO B H AR FEEE SE R AT a5 e E  (Hooper,
1971; Nicholls & Nicholls, 1978; Taba, 1962) ° HM » iy Q] FL g AL - 7EREHT
B — AR R IR - OZHTERRAE AR - SRR N AN R 88 = )y Tl VR R R A 2%
& (Cowen & Harding, 1986) ° iffE HAZPLE TEAEMENFE  FREANELET
RN - DB EARE > SRR L& T BRI B B REAL o SRR H
B~ SRR N AR T = AR R ) AR o SRR B AR P R e T AR B
FLJEE > [ IRp 5 B0 B S B D AN A A T R 88 -

— AR AR ST HTE AR B AR SRR N A AN SR S = Uy T EL R R
ZANEA Y - FE B AR A B SRS R A Y 2 DA R AR YRR (Wineh,
2013) o WEAHh > A EATERE BURAS DA BEE B o AE s RN B e AR IR JE T B AR 0 B
FIEF AR BESE (1) BRAEEWH AR - (2) A7 - B@stIl a4 - (3)
LSRR R S PR~ (4) TEEZ MGERER Y BUR EAHEL A - (5) R
R AN Pk R s B 45 SR (Biggs, 2003; Meyers & Nulty, 2009) = A s BRI AE M 2K
BHEERIEE TR B - BEE R P EER GRREG  IRE A - HE
A RE M) DB RR =M (GRA - RBEAEE) > (AfERR AR
PR RIS AR A R TE ] - S EASULIER A GHE > BHEEEEBN MR
B TUAEEAL - FistERAEMAT A AEEINEESAES [15F - ARBBER
HE | BENHED—ETF B - AR A E e B Fi]
DR B BRI RBEREHh—HENEE - HEHE [HEF - ARHEERAF
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AR R ~ R RELE) ML EA R E 2 o —ARENET
AR SR A R R AR I BRI AT A e s - DLE TR
AREH AT ] AR -

A TR G A A BB A [ B8 BS anfe By A~ BEAL g ~ BRFAK -
BLF 2 A OB E » RS A Eie ) B A IR > B R i
il 3 B AP LR Y EEpEE R - Ol DL - B0 B g AR IR AR IR . A5 S B
FHMIRABR > BB AmKEEMAE] (FEE% 20060 12 H) WEAHAET &
WA MR P RRAR N RO - RRRE E AR A0 g RN SRR B R ) B B A = 1) B

(dimensions) AR AYE R o GHFE A 25 6 W6 119 1) B ) ~F- 22 BB B i) bt » AR H
F R VR ) ) T - BRI B R s Rt T R IR 8 B 1 1) 5 ) - B B ) 1) R
B o B —BUR T — R LA S = A8 1] BE A SRR Y A A BB R I B AHESE o

[ — - A fir A AR AR A HE S

o

E
(Explore) kL,
/ 2 SN 0 1l 1=,
T /T QT [He g A
HE x4 15T Mf
) mEEEE
e a0
bt N A [ ¥ (Praxis)
(Value) i
(Affective)
Sk Er|
(Know) |, ; F (Cognitive)

AfEd  AEMA  AEBEE  EFE
(Life) (Others)  (Environment) ~ (Universe)

AR A A SR DT T - AT HOM B A e B KA [ B Ay ]~ [ABRAE A -
[ONERERSE | A [N | DU R > SRER AR T e b % ANIR] 19 AR U 22
BRCRIE AL B C > A > BRETAIK B 2855 A (] 6 0588 158 70 U] A9 B2 BRL G Bl 1 1
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7 o AERAE BRI B o vk [ 38K (know) ~ TEHE ] (value) ~ [#H
(respect) F1 [#RZ ] (explore) VORI &R > 4B A5 1) B A0 ER ) 8 BOTE A BH 1) 22
BNE R EHAEL S B B S B o DAC G /N (R R T ) B2 R o BRAEAE SRR AE iy
AW - R G DEE - EmESRE S - RECHMEEECAE
i > AETTREAS IRE A AN B A~ BB - B R AR A - EE— SR
EERERACAMINEEYS - BHEIUK - BRE  BERBREB > Wk EME -

AR BRI BT £y [580) (cognitive) ~ [1H ] (affective) F [ 1T
(praxis) =AW ASI] HY G T8I o BRI 78 3% w8 U B 8 77 S8 mP A AR 7E A B R 228 A
B BRI b Re 2 B 8 RR  TE I ER OKF o B A JH SR TE RR ARG T i
HO -~ B ar el 5 - 7E8 b IR BEIRFRR 4 Bk P RE AN B SR IE 4% - FUE B AR SK
JRESE R REY 7 v 5 ME MR AE G B RB R 1 RV Pl R M A7) 40 7 T 36 [ L~ R A i
BEE > A A R B R g A A R R AR - MRS REATED
R A S T SR M DR P R > TR R IR R W B A A TR S5 e TR R
DAMET 5 REMAS Rt B O AN RE S # Bt 10 36 2B A ) P B, o

(AR~ [THERER] TR B 8 = e B AE —
(1 BRI ZTF B AR Y BB B B ~ AR TR I AN AR - (e T it w5 18 10 B B 1
B o DIAE T S5 F R A 0 SRR 20 A 09 105 B A AT A i 0 1Y) B8R — 1 AT BB B R Y
Jrik s i HARRERZIE I LAE A BLE A ~ B AR BCR A B BN Ry - R AR
A AR G E R — R BB AE T o BULERE — M A B E R B
P 1 5 A RE 2 A 114 B BEL 200 B A PSSR 38 7 3O AR A o EERASORII 20 i R M 2
PR AR H T A RR 14 2 (0 B 8 O ORI R~ B AR B B SR A B
A o AT A TONBELAb N ] B SR WG 2 B 1A= I B AR TR AR > et AR B RY £
B0 B LA GRS S AN AN B - DL R FALAIRER] - SRR A A
M BAE > ST 1R SR S A BB A A 0 v AT S A i A At Y 2 T A P R
TR AT

TEFHEAE A B A b BEAAT DAL S R SR st i — R Sr B A > A8 Bl = {1
JEE 1o i 5 AR AR A9 FAE ~ A MBCR > SRR AE G IR 5 thm] DU E A A58
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A curriculum framework for Hong Kong’s life education

Chi Wai CHAN
School of Education and Languages, The Open University of Hong Kong

Abstract

To date, life education in Hong Kong is only part of the Moral, Civic and National
Education and there is not a comprehensive framework in terms of curriculum design.
The Hong Kong Education Bureau (EDB) proposed that life education should be based
on four levels viz. awareness of life, appreciation of life, respect of life and exploration
of life. However, the curriculum documents of EDB have not delved into the content
of life education, but put forth the idea of learning through activities related to the life
experiences of students and enumerated few examples of these activities which schools
can relate to when implementing life education. This paper will briefly examine the history
and conception of life education, elucidate the present situation of Hong Kong, and put
forward a framework for the curriculum of life education to help teachers grasp a more
comprehensive understanding of life education and adopt appropriate approaches for
implementing life education in their schools.

Keywords

Life education, life experience-based, curriculum framework of life education, life educa-
tion in Hong Kong

101






(BHImPECRR) - B+
© HBkF bR b 0 2017

FBF-ANZWHFBEMRBRGE
g . NAERBREFE

E X
EHEHRFT AL

HE

FBFRERATH A TP — NRAT A B | RS IR o SRR AR R T R
AAEW o AR R AR RV R ARG FE S R A
ANIRRE R o AXFI A REERRBEEBEZRBREFREBRGA L - Bk AXH
WRAER B S A ST RRARFBERIE A BAF ABRRR A GER
5= RARERBZ2EASBZEMARYA L KIE > R FABRA RN S
oo ERRL TTHBRN T ARG @ — LIRS EAGIEERTE A%
FE B S

M

HFHEHF > BERE > PR HE

& 31%
SO DL BRI B2 > M2 Bl HEK o A b B AR SR AE B P s h R
HUBESL o (BRI RN 5 Bl R T o A5 W BRI SRS BT 05 2% Tl 158 > LA ) 22
AERROR > (HER AR BERR IR AR N5 © 1970 4F > FHELLIT sl R 20 IR p BB
(Secondary School Places Allocation) » 545 PR T # 48 F rv i v S0~ 3% SC R B 1Y

103



A © 1978 4F > A DA ER A I B R B B2 A DRV U7 A B A T 2 B > B A R T 45 AR
AEHIES - 2006 4F > BURF LAKE 75 5l BUAR PE A RO A0 1> A [ — A BRI
BLHIES | ( Pre-Secondary One Attainment Test, fi§#§ Pre-S1 ) ¥4 P 2 B4 4% UK 17 45 A
Z B - FZ > Pre-S1 I F I RE R PE R — ~ =~ AR o
Frrpad ~ ELRE TSR AN Pre-S1 4 2% IR 7 19 5 il - &R A BRI ER AR A AR T Y JRE T -

Pre-S1 skt BETEWT - Ay B FRIRERAL 004845 ~ WU B AR SRR R 1] R » B2
1 A ATHER SR Pre-S1 o AR SUAEEGR Ay » /NS Pre-S1 5228 NAEEIRALAS R » M
39 B Al /N B2 S T A YRS Y AR - M ] o B SR AR B AR o A SCE RS | N E
)55 ( prisoner’s dilemma) 7% FEFFUEELAL Mo B A 840K Pre-S1 HIBLE » 56 - filjalt [l
TER R RES: 5 55 - TN s B AR RS 5 S5 = > ERIAGER S
PR Pre-S1 WYBLER 5 JefR% > BRATHTOIR )RRy 7512 »

A BB R e iR

[N PR 2 1 2 g 1) AR A0 o OB P o R M B - AR ~ BORRLER ~ AR
#1 € 255 ( Amadea, 2016; Dufwenberg, 2010; Kuhn, 2014) > #74F 51 & fl 22 2k & tH I
( Gu, 2015; Webster, 2015) » GnEfe ( FTEL > 2005) ~ il ( EFH > 2015; Webster,
2015) % o

— > BARAMES

WRER RS - B - CmA 5L > HIRA BB ASE  B5
oy BRI ) BT SR AEEE (A1) o FIAN QR R4 R (8 TR U SR
U APEVE R - RO IR AR SRS J7 P AR ] > R R IR -

o (RECETRIE ¢ IR EPOE 2 F > AREIRAIGOAIEL 10 4 > SO IR

o BRBEETIAGESE | KRS G R  AREIR BB AR > MURSERESE

1 AT IR A - TEER A H AR S SR ALR o ERAE 2 A A ORI E 5 BRI ER A 2 B Pre-S1 HYIRAR -
HI e g B =18 AL A B 3 o

104



FohE — AR A BRI R BR | BAER BRI

Welai F - WA » R Ergh B AF > R R Ay 45 R IsGR 5R 2 1
SR > Y N B b 2 SR AR N S5 KR 4 1T R8I - &5 AL 2 AR S A0 A 45 A RR 3R A4 1K (5
= A > 2009 ; Raiffa, Richardson, Metcalfe, 2002 ) o J& iU J5 A Wil 5 ZE0644 ( Fisher,
2008 ) ° HAC > H - LHPEEEE [RRIE] > BN M (Nash equilibrium) AR AE
( Rasmusen, 2006 ) > 2B 5 T F-HUE N KR4 > E R [ 5 m A B A5
) 5EH% | (dominant strategy) > #UZEIEFEIE (VEAIE > 2011 ) - FEEMHIREZ T »
B SRS IR 2 B AR A £ > (B N HRAS IR B 5 T OB R o 5 — TR [ AER
gE 1 o BN ERSZBRORER - B & NERAERE [RRIR ] RN > [383E ] RmEE
B A YA o R > WA SO M ZEAF S = REE T A g IR R o S — o AR AL
I F O AEE T REIERE A CASERIER M (T (Temptation to defect > ¥ HATFER) )
> B ANERIE MR ( R (Reward for mutual cooperation » #f 8 J5 S/ERISEE) ) ) >
HE R IEAIEREN (P (Punishment for mutual defection > ¥ HHFHAIEE ) ) >
B AGRIERHCRRIEMHRM (S (Sucker’ s payoff » 32 B 152 1 HMH ) ) ( RpT
>R>P>S ) o &7 BB S > MAGEMKE ( 2R ) BEBHER ( T+

S ) FEAE R ( )Z%Eﬂ( BI2R > T+S > 2P ) ( Kuhn, 2014 ) ° 5= lf
i S I F A ﬂk

1 KNERSR

¥R (1) TR (FH)
LARE (A1) ZAHRFI B F S (R) WP REFERE (T) 5 T ¥ & 10 4 (S)
CARFE CHEH) | THE 10 5 (S) 5 TEREFERE(T) ZAKRHE 2 4 (P)

fli &2 INGER W B =S - H e Rak S B R B > R
SRR AR KR 58 5 IR > 2 HL3 DB AR A0 A f AR SR g IR > AR RS I AR I
FER 5 B= > ZHEEMERRBITRE - BTV RIS, -

= BRAKRKZEBE

A B DL N GE IR S5y v TR A 3t MR 2 ATEEL (1 2005 ) Z0 A A i R A ok o
MER T > MR A G 'Y IR B e » & FrE M E T - 2l

105



(1 2008) FR A SRFE A MERS A R > (ERREHUE R SUL > R Re B2 AL 3 I e sl IR
Jay o B S RR - BEBEFERG E S BB R ) > nl B A AT R A R RS
( 3% > 2006 > E 60-61)

TR EENIFHR T S BAIFHE Y ZPUEATARS Y
AT RE - M E PR PANTE RS ERTE LA
HEN S BRI SE e e REEM B HRMAGZ TR 0 TR el iRiF

Y

>N

Yu & Ding (2010) IIBFFE BN » KR AT L FHCE(ENRA - AT L BHE
B & B TR IERAA Y > IR RS 5 - 05 2 S AEFBCEEK
25!3

B HE 5T A Z R E > BORBERE AR BIS S - 48R
BRI BES) o + AR BB E WA > HIES M) -

SR HRH L > A HE R AR B 5 il AR R R © FE e > AR A I ACOR B A4
ARELZERE D WER ( fRE [ERRERISR ) ) RIIRJR o SRRERISRMREINT (AGAr o 1993
H 196)

W 1978 FH46 > A R B A SR — P45 e —FEFHRE RS
fi o ARE#EZIRDB N LT RIS M R AR RF N EEFRS
FR RN T RRE L RGEHRRAER (X FIHRE R
AR ) -oeeer IR o

WA (12006 - F138) MG > 582 B REHIBR * (Y 2 B B S w4 it 2k
T8 | BRI > — 7 T A T AR SRR ER o 55— TR RETE LA A A AR S
S (AR 2) 22000 4 BER A RITHER - BUSSRENISR ; &7 2006 4F5]
A Pre-S1 A 7 i HE BLAS [ 22 S 10 J5 3

2 HELEL /3L (Secondary School Places Allocation, SSPA) 2 S B E T3 {1 %5k » 1978 4 » £ /N Hh ELAG YR N7
ARSI TELREMIER ] A ALAR 5 2006 4F1% > LERAIZH [ — AZHT2RHER ] (Pre-S1) °

3 MABERNNGER  BUAHBERER - BULHBER  BIlEsoh » AX2M [AFR] -

106



FohE — AR A BRI R BR | BAER BRI

F 2 FUHERENERERSAE R (G4 > 2006 0 EH 138)

AR
AT AR R BRAR AT ERAIR AR
AT A o BEFHRZELTRHBR | KREARDBEGETRHER
B BRIRLR o M7 fr SSPA o pR BB B Mk | o 4R 4 SSPA 0% sk 48 3R Bp & ]
& F IR AR (A) FRIFE S (C)

RIETREE | KR TE BRI RYHER o HEEITEE GIRGRTRE
BB Bk « 4k /& SSPA 84 5%, 4 3R i A% R

¥ [ % 2 (B) o & SSPA 8y AR 4 3R Bh
¥ RA R (D)

HACE AT W AR W B IR R R AW PE R S FEAS ( Territory-wide System
Assessment > TSA) AT — 480K J7) o 2R B 16 T B SRS A BUR T
B A AE v~ e~ =R KT > DA E o0 2 B U R AR ST B R B B BUOR (&
W25 Bl B AZ R - 2009) o S A IRJEURR B REAS o SR - ERACRNER AR RR A TSA U
BRI > A BRI SR TSA SRE > R ARSI 5 ( ERH
2015) < MFZ o HITHBREESEAIRM TSA > BRERAEK (WRAES) -
AT DA S0 B A SRS Sy 5 R o ERA B AR TSA RSB » (Rl [ FEvEHD | 284
AT A AR - R SRR - M AR R o

R A B T AT B R - AU TSA HRAE BRI B AL [ ASRBRIN S5 o %
BATHIE > B4 TR | RG> (EREF IO G Ar 8 - SRR - F 2 - A
s At B BRI AR SR R A e R [ B ) SR > DL A R A A -
A TR R R s > A g AR RN o Fr A B ER THE A
SRS > A — AR E NSRS > JE AR AT R (3 RAE - 2006 ) o EHEFS o AGE
VR Jo A Bl e o i ot [ ) 25 A - BRASE A ~ B RR RN R Y 2 B
A N HZEH R A S ohems > B B BEAR RO 2R -

107



A BR TP -AZWEMAR, ZAH
= TR AR AN WA

H 2007 4 > BE RIEFTE U PN P > (AR 51 B A M LA 25 L1
AR o BB RN ECAL ( 2015 - E 1) FRRESNEEARE] : [ S B AR A B
FEOT AR HE IR ] > R B HE A A5 A A TR A A5 D R 91 AR BB A A oy i o — B2
Sz M e ] WS RN T (BB RN AL - 2015 H2) © [/PIARTH—
BTSN — N U RS - FORUSR e F A R R L A — AR T /N Y
ZAE B NN B URAL A BT > RIS BER A N — A /NS AR R B ER A 1Y 43 L
Pre-S1 M BUAR B W AR BIUBK — IR > 3 BT AR I AR » | WA R A i J2 DA A 4 R —
AN ELHT A2 RHAER ( Pre-S1 ) WY AEAE 24 B BEHEHE o HLJTat > 2015/2017 JRDL4F
(45— IR L BRI BRASTE 2014 B2 2016 FEAHAR TR Pre-S1 HY-F-F4 BUARAE £ i % T

m R

M
4

BF R TR N0 PR BB A A SR H 20 Pre-S1 > AR /N
P AR Sy BB AR BRI S BE o SRT > RPN IRAFAE o B > BAEBRERMEY
Pre-S1 BUAS - K AR BEER AR v — R BIE o LUK > Pre-S1 BESRBETS B2 A2 A B i) oy
BRI ZE B R - (B H R BN 0 B B DA B EROR A IR 24 2R R
R e ROEE > W R M RE T IR LA > BRI ERAR N AR BEBRAE 2 v BRRASL o
BiR > BB EAN B EAT Pre-ST MHRHR o SFERY] > HEAER - BT & i
[IE

= T — N2 LR B

Pre-S1 BB HARE L > BEABIE I L > B ZORE AR Pre-S1 » &
BYIER TS [ /N ES o — AR R R S S (R 406
i > /NS5 J ) BUR - NI Z AR AR R B (a3 ) o B 8K
A L/INNRAEES 2 R FFEAL (TSA) Kb — ASFT & Us 2 AHAER ( Pre-S1) fE
Hefly 2 | Wy BEMFRBW RS AR (R4 ) o

108



BB E - N AR AR R Rk WA R B R

R3 OFBVFLFORES (PERFEUEE > 2009 )

=
o
for
e
o

% By by #EE REE FEE | RFARE
1. P ANEAHELHABRHE | 05% 12.3% 45.6% 36.7% 21.4%
25 B2 S R B KRS
655
2. BIERYREEH SRR | 1.7% 15.3% 48.8% 33.3% 1.0%
P RALEE R IZ A HE - Wk
2 F R SRR AR L
o Ry
3. ERKERFAFHHET 0% 6.9% 44.6% 47.8% 0.7%
% BRPRREFAEE
e SPAE AR A SN
4. F—NEZAHBLHABRE | 54% 58.6% 20.2% 9.9% 5.7%
ZHW LEPREERA
B A S 18 SRR GYG P — T A
T3k B =Heh5e5e 0
AP AE F- T3 R AR R B TAE

#£ 4 PNEMES TSA K — AZETHIE ( MIEBERELE > 2009 )

H Ry bRk 8 &
1. ¥R 0 96.1%
2. R 5 20 R G (TSA) 3.0%
3 R AR A F F — N A AR (Pre-S1) 0%
4. W E R 0.7%

REWESE (8 ) WEERE02% -

HE Jry il By M IH RS Pre-S1 » [HERACASZR AR50 Jr UG R 1R 2
A HER > W — PR A PEER A A R AR Pre-S1 ( RE S ) 5 LA s BE LR
Pre-S18F% (W3R 6 ) o M k- 34 ( 2014 ) &84 [BME/NERGHER
P HE - JLHIE TSA KA TSA ALY Pre-S1 kit 15 o | [RIUL > BEA% HEME 1E
B Pre-S1 ©

109



x5 —PUNE
20xx Fxx Axx BZExx A xx B
(R~ FR AT —AARH RAYE)
B A (EEZH=) (EEZM=) (EEZHm)
#8 i d s (140) #x (24) k&
AR xxx E4E Xxx % B XXX B Xxx EAE
W2 |6ARE (xF) [6ARE (xxF) |BRF (xx%) |6A#E (xx %)
B M T4 3:45-4:30 T4 3:45-4:30 T4 3:45-4:30 T4 3:45-4:30

TN xx A xx HEZ BEZ PGS HE EAT Sl > 858 xxx FAT IR o

%6

HH AL o

Pre-S1 ¥ ~ 3% 4wk

B &FE IR - R A -
WA VA Pre-S1 H ik S AL BRAE L SR IER 0 MBLFFET A0/ - LIy

IEE HuAr]

' EHAE Pre-S1 B IEAE s 4k

& Ak

FHRX

2 Pre-S1 AR RB A0 H o) £ Bk o

SATEE Pre-S1 09RA B & LA E P TRy

R A -

LB IR B R KRBT

AR BRI BRI Rk HFI G o R o RELIBHEBARAIER AT 2 F  REA
AdiE A FEXIRE -
LRAH 6-7 A
EEREERE D6 NEE (R /HsR )+ 1R 30 o (1 BB AL )
A B Pre-S1 sRAZFEIE ~ 1E B ARSI R FH B E L&A KRR -

n

T AR AR | R E B8 2

Pre-S1 2 g B A IR Al 1O 1 B » BOR RV EGET IR > 2 AR A
AEFAEAE ] > T ELERAE BB /NEAR A BN > H IR R EARR R L SR
EERAT R Pre-S1 sl M AEA T HRAK - i SR A K2 BRI AR A SR, © BRI 4 Pre-S1
A B SMARE R AR Bl (o B A0 B B /N B i AS BT 4R R Pre-S1 L H o
Bt - BB EARIIRAL (1978 AEREMEAT < SEAE SR ) 1Y [z Sit ) 4% > iR
i (2007 FEBHEATHY Pre-S1 ) B9 [ Wi 3 | OB RUBT IAGER 5 o BHELAETN S

110




FohE — AR A BRI R BR | BAER BRI

Pre-S1 A R B — 0 BE > A SR BIRMI AR > EFREBAL  BEARmE - #l
g BELROR AR IR 5R > B EL =

B2 - O TR TH ¥ Pre-S1 RF > FHERACHS & % MU IE DL - 45 OB A
LSRR A PR R EAG R BRI AR ) (S ) TR K (T ) s
5 OB ER B PR AN ER > LB IR R (T ) I BRI 45 A D
(S)  AMEAGSERERE RS > WHEMFEHEAS (P ) & CERMFERAR
BRI as AT HIL P 2% ( R ) o T 2 > BACHRSUL S A s S AT e i Bl T
>R>P>SK2R>T+S>2P (W37 ) » BILMEE o WAz B B 1 A
Jar T BESRARAE R B R AZ R > (HIA Pre-S1 MUAERH-F- 2 A4S W28 % » GHRIRNT

FOESE (RGER SR Z T ) o ERACHRE BOREL AR « AL B #RZ AR
17T A VA A ) i A o) 2 .

R BETHH Pre-S1 HIBRIRARA N 5

G 5l
T ATHRER Pre-S1 A8k HEFTHAR Pre-S1 AR
o WKL A W o WEAREE K
KRR TR Y 2 BT R Y
BR BR
VEREAL | — VA 2k
I+ o SR A 8Y A% FF o A 0GB
R4 498 B AR P HAR B A ]
R HA Y (R) RS (T)
; Pre-S1 TR R S AR
A5 FIRER AR NY R IRER A AR Y
BR 2R
LEREE L LEREAE L
IF & kA 8 AR I & A 68 Rk
YR B M ] KSR B A )
BAES (R) Jei% % (S)

111




¥ 224
T B4THEER Pre-S1 B& EATHESR Pre-S1 RER
o W EA W Ak R
KRR R Y Z BT Ry
2R BR
. VERZAL VO ek
I+ & kA 8Y A% IF & kA 0 R
AT o i A ) SR R AR
R %3 () HAHEY (P)
; PreSI | g fpeshd R TR A R
R S HRER Ry S HRAR W AR
BR 2R
- 38 LA LR
FF & kA 8 Rk I & A% 8GR
YR B A ] MR R AR
RAFES (T) BAHES (P)

B drek TP - AEAT SRR | RERE A HER
L — AT IOR R AR R (10 2 SO~ A 2007 5 2R -

2008 5 B ZEE 5 2006 5 WEREE > 2006 ) o FERRE  BUNTESGT G AT LA i
KEHESFNEIR 5 BATHE R GER & > BUFHEAT M A R 5 ) — 2 32 = 18 B bl
gt SCATRERRE - — IR R I AR S AT o

— R B R

FATHE Pre-S1 WIIAGEIR Jy > Fpdn & Bl BE AN E s i el e W 28« SR80
f v PSR SR R RE AT A W T T T o B > fi iR B A S B S A ] JEE BRI 1Y
Aok o AR > BIEMRIN S - Pre-S1 MIBRAS R BELETHHIRAL - LBAE > 8 = A
BB o SRTIT > 3RHK Pre-S1 RETR & THER A I ERAC AR > {73)8 RN 2 B o — U L ad
Mo BEEREMCE > A BRI R AR > R T RN - AR - DUBR IR BRR T 5
Al AR > RORMAEE « A7 BAGEE TG MR UL - BRI G D AR -

112



FHBF - AEAE AL BRI D HIEE B 0B

B PRI BB RO > DLF A el 4R R IR e o MR AL > Pre-S1 &%
SOBERACERIE IR ~ AR - R R SR o SR BRRCE R E B B - iR
e » S BRER A T BERE o A EAACRE LR > I ALER A 2 N - B PR -
TR JediA® ~ MM RS REBAL 2 Wk SO > (AN BRI & © i — 2P TE
e RS E s > AR AR > AL AT E 2 U R IR )R o

EHERR > MEARUCE AR BEBSAMENNG > HRIEEE - 5L K
FE A MEFEBUE T W > R 2 B3 EUR A s THEL A S > T P B Pre-S1
OB - TR BRI B SO Bl - R - KR~ BRI S iR - 4t
BN LIRS SRR E R S A o i SO R IR S RS > 25 B
B o FLR > BLRE PLRG RO T EE o S MM AR AR PR ELA R - SRR HA
AR AR - AT B AFRAR Pre-S1 KA

= AEFERRE

7E IR SR 8 55— T i BSOS W E N S R SO @ aRAREE (2007 > H 23 ) B
[R5 94 5 9 DA R S5 ) HE — e J A ) RO O TR 28 &5 > B ko3 e 28 B
AR > TR — 8 A F A B AR A T B R A I 28194 - | S 2 - MU gR Sp
F Bl 23R40 3R B (R SRR TR] o DT & b i i S AR ) =T AT RE o

(=) MiERF . ITHEER G

A BTk Pre-S1 MWLaR S - FEEMZ 83 R 2 Mlias (a5 al AT BB
IE) o (AR L EACERAR o WA Pre-S1 - Hal BTG > SR N g
%l sl (R 8 ) o A B pl BT ELER - R ERACHERFRAR - BLAL R A2 B
TR (HELS AT AN BEAE THEL B U5 s TR - B A g BRI [ AN HRAR ) A SR

113



K8 IR Pre-S1 Z MU AR 2 M

=T
T EATHRER Pre-S1 BBR HEATHR4R Pre-S1 A5
o VEREA W WAL E A R
FHRER ARG IR ARG
BR BR
. VERSAL| «—— W e
I b SR AL 0Y A%, I b R A By A,
e SR B ] 3R B MR
@ﬁ; BAEY (R) A (T)
s | cm ¢ i
g | SBAREERE SRR A0
BR BR
38 TV LEBREE R
I P R AL 8GR, IF o kA 64 %
B R KRR MR
AAES (R) B IR B
; (S)
5 o VB AL B R A R
ARk Ry ZARR T R Y
BR BR
. WEKEAA W A
I b IR AL 0Y A%, I b kA 0GR,
e SR B ] 3R M A o
ﬁg BA A B BAEY (P)
Pre-S1 - (s
g |0 CERRBER LA R
ZARR R ZARER T Ry
AR BR
LEREA K LA
It o Rt v A% S kA 0y K
B E A BB E AR
BAEY (T) BHEY (P)

114



FHBF - AEAE AL BRI D HIEE B 0B

A EE R MR ESGE T 2wl DU BRI IR R - 1974 4F > L
JFBCE TR AERT T P BRI o (A B A W IR — A > A R LR
BT BB o E > AR BT B R BUFBOE T > 55 T LA B A Ay
WEAT B SR AR ( F240B0 > 1997 > H 472) o BURBAHIROZ M REAR - 25 AR LL 5 —
JE i B PE B A SRR S5 - fEREMLIIGIRE -

[l BRE B > 2 4% Pre-S1 IBRIRAL - F A FTBERHR Pre-S1 AU JE o SR >
R ZEEE ST AT 73 B 227 ) BE IR, Pre-S1 5 [R]IRF - 5 AS G SR A AL 1l 2 7 g A0 R
JGy > fE B ST MR FE AR SRR AT IR LS A 1 > A AEE AR DA/ NI
BT BLEREE

(=) #HMEB . EAF—BAE

BURT 2 SO 2R A4 S AT > AT DA O3 s T i g ST BE o SR S o R
Brlias AT TR S AT IR R o BT @ > BURRY 1974 AFBUE Tt > 109 52 e 22
WAL W) - E R > BUN S A S RERIBRBU T Hr it > LLRIBR &S FAE 22 IR (7
MIRYE o B A JHE S NSO A B B2 B I BG » B2 RE S N al » KARE
BUBTFEZE © B A TR A TR (5% 2006 5 BRI S - 2006) -
MEZ > BUNTI ARSI it » B4 FI) p PR Aokt v o 5 52 S0 B2 e I Bt
A5 AN WA R A 2 B R B Y o

2006 4F > BURF LA Pre-S1 % sl B 25 A9 B2 A IR A7 SR R A Tl © Pre-S1 & 5T R &
e ER AL PRAR o SR > SEFUAE (2008 ) BLEE [ RS R RE S AR RS
HHERRELNE CHEEEEEENTRIRME R - L8R > BREAET
BRI > 5t R A W — o 2 ] T BICH DABEG L o ) B e 0 0 B IR S0 > DR/ 2 sl il
FE BB IRO A R - RO~ BRAE R > BRERACAE T o BRARAP & R B AR
B Pre-S1 > 77524 Pre-S1 NZSMARE R/INFL ~ /7S 243 5l B R RE R0 BEAG 14 >
Pre-S1 HL 2 /il %A o 45 > BN ALK Pre-S1 Z il H 5 5 A&
FALE R T P IROL R T A R R M EAE R RN S - EH
REy o FEUN A2 ol R BB A FHER NI > TR R BT o

115



(Z) BRBIT . BREXEASH

7 — R BEFTE Pre-S1 WURIY /7% > RINMA AR [Wegs SoAF ] - il A B
BRI ECA - SCH ~ BT (12007 > H 24) ik :

PR Tt R ey BREA S0y — B aEZ I Be—FEREI eIk
B Ay BERRXEE S FEFRITE BB EAIT LI ERNS FAE—
RO EHE  HEFYTAETF -

MR IR SR > T DABGEEAL ~ B~ FOREHRIR Pre-S1 BRI - I8
MTRBUBHE AR LA | ORAEE AR - BB E R g EAIE A R  [E
H AR Pre-S1 HYFENE o SR > #E Rl MR SLREG M R & ] SHER T - (8
RCFRUS LA > BOE G RINGER S o 5 B ST E R A SR A THEL 6]
AR i T RE IR GE IR SRy o BUIRE - s/ NETH R BOIRAL I > T 2ARAL N B 43
Al M Pre-S1 AR o REXBURN S HEE > THAHIRAIINA Tl /F aFAZERYE - i H el &

TRl AS A 50% > HIVERAG MO BRAE 2 PR s S 2 08 » BB a8 0 - B B ]
IR % 2B U T T 50 > B AR R I ATE RGNS ( AR 9 )

*9 Fallmal AR Z N5

ok
T etk R R E 3, 3ok XA @R
e TX Tk T TP
% A VY £ 9: 1
¥ Rt Hh
F | e E YIS E Y Y]
2 AR E FRAT@AF | E W&ok
o |7 A AL B A
" LT W W A S
B b LA R e A5 A AR
ST %

116




BB E - N AR AR R Rk WA R B R

E A
T3 R F A A AR H ek X A oE
LEABAK LEEBRHK
% 2 A AN B
3 Jeagd Jagtd
2 ﬁ;%- Y XXX S XXX S
A QQ@ E VS B2 BB A
z “% BA AL S B3
i LA I T IS
Mt R el P RS
5 s
P A B E RS
H AN ARy
JRaie #e
VA S Vo e Sl
EE WS XA E@RF
R % BHAED
Vg A I VR 5
) e FIRA S e P RHE
T | 3hmik 3 4
éj% &%E&‘ 4 2 4 2
K | @ |t LEA KRR LSk R A
A B oy A B ey
He we
L3 ¥ S LA SR
E TR E T WS
1A S BAES
E A IS LS
He &P 4B A 4R el LA R
% E

AT AL 5 0 - BOE R A iR B 2 oo b 2 B3 A - A B A B A A
THER B FEAZ G E > (B T AN IE B o HOTa > BERRE 4 i
ARANE B AF S AL > (B RN A b B A I R A (R A ~ B
2006 ) o BLAN o FUETHHIRAAAE A ATICERSBL > BRBEAGESN > Rt B A T A
MR > S5 R RF N HERAT HAE G sefl 7o sl > SO S A —E g
MR - L2 T RE R SRR AR o

117



(@) &

WIFTHR S > BURTE SRS SO B A o KE S > BREEITIE iR 2 - 05 ~
JEHF (2007 » H 23) T EFTHEIR SR > w28 Bloss i BE A I R S A

------ RBERTUEERBAAGI  RRERAELESIHEF RGBS SR
T KEFe THARS ) WERKRRAE -

TEER ST BURFRE BB MR Y /A 4 - S BTIOR o
18> TR

HESR UM BEAET TR GE IR R i i B A 0 > (R EREEA —E =M
G BCERIR G « BRITHIR R ER > FE 8= I T 5 =85 -

HE o AR BT - Dt sr Bl R S RN - XF -~ JEHF (2007)

PSR A 0 B A TR SO B o RE Sy o — 7T - B RERZ SR R B AR
Je B 3 Pre-S1 WA AT A9 RE K o BURN T LA ZS A RE 4R R BB 2k B3R I Pre-S1 % ik
JRARZ BRAR - BB ST T R R BB R B AR 2 BAR - A DA B A i £
BRBE U Sy o T H. > BUR RESRD ELA A H A T IR 9 %l B sl B G
% G TEEACIIR, » N LB A NER R - B PRI ~ T M ~ IR SRS -
A EAAE AL ELIT R F B AR > AL AL I RE - RIATRESE 2 R A T 45
MR JR) o 75— J7H » BUFTRERHERIL Pre-S1 W45 S > IIAE B [ 283D
BRSNS SR M Iy > (ELRT A AR BB S B R R I M 4 | RO IRR o #4545
NHEBEIHRHR Pre-S1 /R 32ER - HIBUR MERZAHL Pre-S1 MCaR S A - HE 2 B3 il o

HK o EERE > BURMESRA EATAH Pre-S1 Mk s AT HIE - (HA—E e
FIRCER A R il 2 5 5 DR A BURT O i g SO AR - 25 5 il 2 S B AR R i)
B - XE - BHF (2007 0 B 24) §BA > EEMAERE - AMHAE WSS
Tl ) B AU g S AT IR E AU BE W o R > FEETR L HEE AL
{6 A R G 4 R R > S R V0 A S M M I 5 BB ( Hau & Ho, 2008; Bl AT >

118



FHBF - AEAE AL BRI D HIEE B 0B

2009 ) o EHSCIE RS > BT Rl - T3PS A SRBREUE R R 5 o dnfarfig
PERBRIN = A FFBUT B m B E IR 55 )

B = FTHR R AT E BB B AT o sREHEZHT > H46 ( 2006 - H 132 )
R LU AL B RO BLR o SR IR AR ) RE A — Tl e B b By BRI A
W WIS B o AR L B B R I A% 5 T v IR ) R R A A R A (] BT
PR AL 5 2 B Y B R I A IR L 1 75 R AL A0 28 AR A o MR 2%
EFEE R R VRN S A B B = A R A o M R A R
1. BFBHE ~ RBETT A RIS AT 5 2. WD A KB A F 5 3. oo e a2 et
HRE 5 4, B — AR AR - EHRE > W RS IR IR BCR T
ML FR &S I LR e ) > WA L o

i

AR 3C LA A B TR S v P 7 T A B R Pre-ST MBS o N ER AL A B\ APR38R 45
TG > G A B AR SR R SR 5 AR A DURE AT Pre-S1 > MEREIEEUER K M F
g 5 ABAPEERERG B A AR R AR R B B B R 5 R R R E Y
A I ARG o SR MERIE MATHN R R Bl - (EAHEEEEL > & A0 E Sl A7 T ) PR
B O AR R R R B ( MRAE AR 5 2014 0 E 23 )~ 2RI R R B (R
ASK > 2014 ) ~ EHEHFALE (A6 > 2006 ) o BFTREER A L B T R AR Y
)= > BURARZE IS S% 7 -

S R (2007) @ REEZERIIAER [HEWAL) o« CRBIEHESRTD -1
22-24 -

I (2006) o CIFREEED) © BT« R B FEA RA R

ZERRAE (2008) o (PHZRAERMALE A RBEB F AR O N T o (HE MM EE)
292122 ¢

119



FIH (2008) o CGREASTESESE PRI B o CHAHOEE) > 660 1 -

JEIWEAD ~ FRTE (2006) o CRERIMEE) [Fror | REEHE E M EARRET] R
Bl o WAL ER - (H—HAHFEE » FsFERBFE U (H 369-
408) o ik - HEEE O - B P SO A

FTEL (2005) o GREEECE T NFER ST © A7 BN (RIRBFRE) >34 (10) -
H 53-55 ¢

e (2011) o (FHZER) o oQiE © REORER AL -

A H A LA (2009) o 2009 4FAEHETERFRTAG - 55— 25 S BEE
B E SR ~ P RE SOR)  BURRLEL A A RE Sl o) il HEE R AR o

MAEBE VR EG (2009) o < [H/NRERTE b — AZATEA HIBRE R ST
) o BUH http://www.hkpera.org/forum/viewthread .php2tid=258 &extra=page%3D1 °

SRERE (2009) o (FEJR) - MARMWZEHR) o MM - BRRBEE L FEARAA o

SRIRHE (12007 ) o (HZERALE P REAFT) o CERERRZHR (TELGRE
) 35 (5) » H 21-24 °

BERENSEA (2015) o €2013/2015 4 rhELE ()
JHADY o /M BE R

B (2006) o (TEMPSERR » fEMPE L » 4k (B #HR) WE R
%ﬁﬁi\%j‘ﬁiiﬁ (M—iABEFERE » FiSRrmE T O &em) (H 129-
143) o & FIBBE WA é{%ﬂlﬂiﬁfﬁﬁﬁﬁﬁ

A (1997) o CEHBEWIRE (FRE) > ~WMEBERFMH: CGEEBLHE (M) )

(H 465-492) -~ &« ZBhEIE o

¥y (1993) o CRisMEsm) (M) o &k« =BEIE (Fl) ARAA -
BERAT (2009) o CHram A ik /INER A B0 SORL 0 o B A e Al T il Mk R A HEAG )
(TSA) HIRIE) o CHBEWFFHEEERBT) >5 (4) > 109-128 -

B ~ TSR ( 2014 o (FRAMSEARME ° BE AT EECR ) o ( [HFEH
BRORER] &5 (OS) ) 2201441 H 19 H > BUH http://edufrontline blogspot.
hk/2014/01/blog- post_19.htm1 °

WERHAE (2006) o (HHZEAEAF A GBI QA ZEHRMERD) o ALRUT « b Je e th ikL o

PR R - HRE ~ R BN - YL (20060) o (CERUSHTRAACIENE [/)ER
s UL - Al - W KAl - BELERESEAL) o B EEURH

B2 -

RO F =

120



Fi P — AL AR SRR R AR R ORIE

WRAREME (2014) o CERBHET - HabED) o Ak - SULRNS L -

FEFH (2015) - FH R EILARE J15HE (TSA) MRS INGER S HIHR A - (K
HEWE) > 43 (2) > 5170

JREAKK (2014 4F > 7 7 23 H) o CHEliBi0 - K<HIH) > D5 -
Amadae, S. M. (2016). Prisoners of reason. New York, US: Cambridge University Press.

Dufwenberg, M. (2010). Game theory. WIREs Cognitive Science, 2(2), 167-173. DOI:
10.1002/wcs.119.

=il

Fisher, L. (2008). Rock, paper, scissors: Game theory in everyday life. New York, US:
Basic Books.

Gu, J. F. (2015). Price collusion or competition in US higher education. Studies in Higher
Education, 40(2), 253-277. DOI: 10.1080/03075079.2013.8239209.

Hau, K. T., & Ho, I. T. (2008). Insights from research on Asian students’ achievement
motivation. International Journal of Psychology, 43(5), 865-869.

Kuhn, S. (2014). Prisoner's dilemma. E. N. Zalta (Ed.), The Stanford encyclopedia
of philosophy. Doi: http://plato.stanford.edu/archives/fall2014/entries/prisoner-
dilemma/.

Raiffa, H., Richardson, J., & Metcalfe, D. (2002). Negotiation analysis: The science and
art of collaborative decision making. Cambridge, US: Harvard University Press.

Rasmusen, E. (2006). Games and information: An introduction to game theory (4th ed.).
Malden, US: Blackwell Publishers.

Webster, K. (2015). Missing the wood for the trees: systemic defects and the future of
education for sustainable development. The Curriculum Journal, 24(2), 295-315.
DOI: 10.1080/09585176.2013.802585.

Yu, H. X., & Ding, X. H. (2010). How to get out of the prisoner’s dilemma: Educational
resource allocation and private tutoring. Frontiers of Education in China, 6(2), 279-
292.

121



122



BT AR R BEAR R R D R R R RE

Drilling for Hong Kong pre-secondary one attainment test:
A prisoner’s dilemma perspective

FOK Ping Kwan
The Education University of Hong Kong

Abstract

The Hong Kong secondary place allocation is based on the results of Pre-Secondary
One Attainment Test. The concept for designing this test in this phenomenon is clear
and reasonable, aiming to reduce the possibility of school control and drilling students.
Students, however, still fall into the dilemma of drilling. The article, applying the concept
of prisoner’s dilemma, interprets the phenomena of drilling for examination results by
schools in Hong Kong. First, this article introduces the concept of prisoner’s dilemma.
Then, it analyses the phenomena of the dilemma of drilling for examination results among
students and schools in mainland China and Hong Kong. Third, applying prisoner’s
dilemma to interpret the Pre-S1 phenomenon in Hong Kong. Finally, ways are suggested
to solve the dilemma. The author stresses that there are two main approaches to solve the
dilemma: one is to raise the rational standard of individuals and another is to change the
payoffs in the reward system.

Keywords

Education in Hong Kong, prisoner’s dilemma, Secondary School Places Allocation
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Career and life planning education in
Hong Kong: Challenges and opportunities
on the theoretical and empirical fronts

WONG Pak Wing Lawrence
Hong Kong

Abstract

This is a reflection paper written from the perspective of a current in-service career
guidance teacher in Hong Kong. The challenges teachers can face at both theoretical
and empirical levels when implementing career and life planning education at school
are reviewed. This paper also highlights a number of issues that curriculum developers
should consider when devising a life planning education curriculum. By understanding
these challenges, it is hoped that frontline teachers can be better equipped to develop a
life planning curriculum that caters to the pragmatic needs of future generations in Hong
Kong.

Keywords

career guidance teacher, career and life planning education, curriculum development,
career counseling in Hong Kong

Introduction

By making available the Career and Life Planning Grant (Education Bureau,
2014a), the HKSAR government has acknowledged the rapidly changing landscape of
the global economy and intends to assist future generations by raising public awareness
of life planning and career guidance in all secondary schools in Hong Kong. The grant
has largely served as a catalyst to initiate changes in life planning and career guidance
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education in Hong Kong, but it is not without its challenges, given the long history of
underdevelopment in local education career counseling (Ho, 2008; Leung, 2002).

By showing the perspective of an in-service career guidance teacher in Hong Kong,
this reflection paper involves a discussion of how global and cultural factors have helped
to shape students’ career development needs. The essay is divided into three parts. The
first two consist of a literature review of the theoretical and empirical issues that affect
the practice of career counseling. Particular focus is placed on discussing what Savickas
(1995) refers to as the schisms between theory and practice of career guidance, how these
are manifested, and their impact. The final part presents a synthesis of theoretical and
empirical issues. The aim of the analysis is to contribute to the development of a career
guidance program that can balance theory and practice and that is suitable for the specific
pragmatic needs of Hong Kong in the 21st century.

29 <c

Throughout this article, the terms “career,” “career education,” and “career guidance”
are used. To avoid confusion and the proliferation of jargon, the author would like to
clarify some specific definitions. First, “career” refers to the different life roles of an
individual over his or her lifespan (Zunker, 2002) and to the totality of their lifetime
pursuits. Work activities are only a subset of this total (Sharf, 2013a). “Career education”
refers to any educational experience aimed at helping clients to set clear career goals and
to understand more about themselves (Fung & Wong, 2012). The focus is on the teaching
of attitudes, beliefs, planning, and skills in making career decisions (Savickas, 2011).
This is a comprehensive educational experience in the school curriculum, featuring a
combination of concepts of career development into learning experiences at all levels
in all subject disciplines (California State Department of Education, 1974; Curriculum
Development Council, 2017; Hong Kong Association of Careers Masters and Guidance
Masters, 2008).

“Vocational education” refers to a similar form of education with a different
orientation. It is a form of nonacademic training involving the direct education of practice-
oriented or work-based skills for occupations (Georg & Kunze, 1981; Zelloth, 2014). This
form of education is often associated with young people from lower social strata (Pahl,
2014) and is also perceived by society as an inferior form with a lower social status (Bosch
& Charest, 2010).

Historical Background

When reviewing more than 50 years of development of career guidance in Hong
Kong secondary schools, we witness the increasingly important roles played by career
guidance and education within the local curriculum. Career guidance first gained attention
in the 1950s, with the establishment of the position of Career Master/Mistress in secondary
schools (Leung, 2002). Schooling at that time followed an elitist model, in which students
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who could not make the grades would be forced to leave the system to find work (Chung,
1977), leading to the vocational guidance nature of early career guidance practices.

In the 1970s, the introduction of mass education (Hong Kong Government, 1978)
naturally led to an increase in the demand for career services. Many academically
challenged students had left school with few or no qualifications and were clearly not
suitable for schooling and therefore needed vocational guidance (Li, 2004).

Despite the increase in demand for career services, career guidance still did not
receive much support from schools and was regarded as a low-priority extracurricular
activity. The career guidance curriculum at that time was usually managed by teachers
untrained in the discipline, and services available were mainly career talks and site visits.
Little attention was paid to the developmental needs of the students, which was mainly
attributed to a lack of resources and support provided by the school heads (Williams,
1973).

In the 1980s, a number of important policies were implemented concerning the
governance and provision of guidance practices in schools (Education Commission,
1990; Education Department 2001:2). However, the main objectives of these guidelines
(Education Department, 1986) were to manage pupil's behavior and develop remedial
education in schools (Lai-Yeung, 2014; Yuen, 2006). There was little elaboration
regarding how career guidance could be better administered. A more succinct contribution
to the development of career guidance in school in that period was the announcement of
the development of career assessment tools in the Report No. 1 (Education Commission,
1984). This initiated the development of aptitude tests for career guidance purposes.

In general, the effectiveness of the newly introduced policies in the 1980s was
partial. Scholars raised questions about the narrow focus of the initiatives, the professional
capabilities of guidance teachers, and the lack of governance of the human resources
deployment strategies of some schools (Hue, 2017; Ko & Wong, 1990).

In the 1990s, a major change occurred when the Whole School Approach (WSA)
was announced in Report No. 4 (Education Commission, 1990). The WSA was a new
developmental approach to counseling in schools. It stressed the importance of helping
learners to meet the differing needs at various stages of their lives. The traditional
vocationally oriented elements within the career guidance curriculum had thus begun
to diminish. Policy papers of the time emphasized the necessity for strong principal
leadership and support for the WSA to function effectively (Education Department, 2001).
To assist in the implementation of the WSA, the Education Department also released
a series of guidelines and learning resources (Education Department 1993, 1995, for
example) for schools, and later the “Operation Guide on the Whole School Approach to
Integrated Education” in 2010 (Education Bureau, 2010).
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From the beginning of the 21st century, increased public awareness of the need
to provide quality career education and guidance to future generations led to the
establishment of community initiatives by numerous nongovernmental organizations,
including youth service organizations (e.g., the Federation of Youth, the Hok Yau Club,
YMCA Hong Kong), charities (e.g., The Hong Kong Jockey Club Charities Trust), and
commercial enterprises (e.g., McDonald's Hong Kong). These organizations conducted
empirical survey studies (see F st 8435 & B H & L EWME D HFELEHS B 04
U B & B 3 /N 4H 0 2008; 45 Z IE ~ BB A7 fH » 2003) related to the provision of career
services and career education services offered (e.g., 2% 45 > 2005, 2006, 2008) to young
people in local communities.

The opportunities for professional training and support offered to front-line teachers
in this period were also unrivalled. For example, commissioned by The Career Guidance
Services Section of the Education Bureau, the Hong Kong Association of Careers Masters
and Guidance Masters devised a 100-hour certificate course in career guidance at local
tertiary institutes. Every year, 30 to 60 teachers were trained in the program (Ho, 2008).

The status of career guidance was further enhanced when Hong Kong underwent a
major curriculum review (see Education Commission, 2000). The “Applied Learning”
curriculum, which stresses developing occupational skills, was introduced (Education and
Manpower Bureau, 2006), and in the “New Academic Structure” (NAS) career education
was formalized as a main area of learning. To support this newly enhanced status, “Other
Learning Experiences’ (OLE) was introduced as a form of compulsory cross-curricular
instructional activity. Under the OLE curriculum, career education was provided to
students under the domain “Career-Related Learning Experiences.” The status of career
education and guidance in the NAS curriculum was formalized with the launch of the
Career and Life Planning Grant (CLP) in 2014. The aim of the grant was to help schools
release manpower and thus allow career guidance teachers to cater for the developmental
needs of their own students using the WSA (Education Bureau, 2014b). The grant could
also be used to aid the flexible procurement of resources, but relying heavily on external
services is not recommended, as teachers best understand the needs of their students ( %k
B R REE R 4330 - 2014). The launch of the territory-wide career intervention project
entitled CLAP for Youth @ JC in 2015 marked another great leap forward.

Local study

Since the inception of the CLP grant, many government survey studies have reported
an increase in both the quantity and quality of career services provided by career guidance
teachers (Legislative Council, 2015; 37.7%€r, 2017). However, the problems relating to the
provision of career guidance in the 1970s and 1990s can still be found today when the CLP
is implemented. First, most teachers are still not sufficiently trained in the implementation

128



Career and life planning education in Hong Kong: Challenges
and opportunities on the theoretical and empirical fronts

of WSA (Yuen, Leung & Chan, 2014). Ho and Leung (2016) found in their survey research
that compliance work in reaction to implementation of CLP policy initiatives at the school
level resulted in workload intensification. Coincidentally, their research data reported that
career guidance teachers today, as found in the studies in the 1970s (e.g., Williams, 1973),
attributed the cause of their problems to the school management’s failure in 1) reducing
the workload of career guidance teachers (e.g., lesson remission) and 2) using resources
legitimately. Another study revealed that front-line teachers are not confident in providing
career guidance services to students, further exacerbating the problem, and only 18.9% of
the surveyed students claimed that they understood their interests clearly ( 7 H UK E2 >
2017).

As a frontline practitioner who has received training in career guidance, the author
believes that the above problems can be best understood by first reflecting on the literature
and examining the underlying theoretical weaknesses in the theory and practice of career
guidance. Then, in the second part of the reflection, the author will critically review
several empirical global factors that have helped to shape the current reality.

Part 1 — Fundamental weaknesses within the theoretical
foundation of career counseling and life planning
education

Here the main career theories are critically reviewed. Important insights are derived
in terms of understanding the limitations within the current theoretical framework so
that the practice of career counseling can be further refined. The discipline and practice
of career counseling originated in the West, mainly in the United States (Chen & Fouad,
2013), and the development of career counseling in Hong Kong is thus heavily influenced
by Western ideologies (Leung, 2002; Ng & Yuen, 2016).

A major contributing factor to the emergence of career guidance counseling is to help
individuals of different abilities achieve a purposeful life through work (Zunker, 2016:8).
Counselors and researchers develop various theories and psychological assessment devices
to conduct career intervention to help clients. According to prominent researchers in the
field, such as Savickas (1995), Holland (1996) and later Patton and McMahon (2014),
despite recent advancements (e.g., systems theories in career counseling) in theoretical
development, fundamental discrepancies remain between career theories because they
target different aspects of career development. This results in “fragmentation, redundancy,
and inconsistency” as identified by the discipline of vocational psychology (Savickas
1995:4).
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1.1 Mismatch between theory and practice

To further elaborate, Savickas (1995) explained that the area of vocational
psychology has a long history of divergence between theory and practice. This problem
has been particularly evident during the development of career theories, which are applied
empirically. First, in terms of the development of theories, researchers use different
operational definitions to categorize the factors to be investigated in a research study. This
is problematic because it makes the comparison of the results across different research
studies extremely difficult.

Second, in terms of the empirical application of career theories, psychotherapy
theorists and practitioners differ greatly in their views of counseling. The practitioners of
psychotherapy argue that career counseling is a redundant subgenre of applied psychology
because some evidence suggests an overlap between career and mental health counseling
of students (Pace & Quinn, 2000; Savickas, 1995). These practitioners derive their
knowledge from field experience and oral tradition, which are proven to be beneficial to
clients. Counseling practices developed by theorists and researchers may not provide the
same level of assurance in terms of effectiveness because most career theories are untested
in formal empirical settings and thus are measured as purely theoretical (Holland, 1996:5).
Theorists of career counseling often ignore, or are unaware of, real-world challenges
that practitioners often encounter when conducting psychological intervention with
their clients. Holland further suggested that many of the dominant theories are not fully
supported, and some receive no support at all.

1.2 Mismatch between the theoretical construct and reality: the problem of
congruency

As identified by Patton and McMahon (2014), one fundamental weakness within
the discipline is that many career theories are prone to the congruency problem. These
theories encounter problems of whether a person can fit into the constantly changing labor
market and often ignore how sociological and cultural factors have affected the career
decision-making process (Holland, 1996:5; Leung, 2008). Two of the most influential
career theories, according to Leung (2008), are Holland’s Theory of Personality and Work
Environments (Holland, 1992, 1997) and Super’s Theory of Life Stage Development
(1990), and both have received similar types of criticism.

According to the literature, the problem of congruency can be viewed from
two perspectives: 1) the fitness between the theoretical and empirical occupational
environments; and 2) between the external and internal validity of the theoretical construct.
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1.2.1 The fitness between the theoretical and empirical construct

One common criticism of the theories developed by Holland and Super is that their
work does not stand the test of time. The constantly changing and volatile contemporary
labor market is not fully taken into account. First, in relation to the empirical construct,
which is the current labor market, Mitchell and Krumboltz (1996) criticized Holland’s
theory for assuming stability and rigidity within this market. This can be problematic,
because different occupations can be created or made redundant through changes in the
economic environment and with technological advancement. Their criticism has reasonable
empirical support, such as the report from the International Standard Classification of
Occupations developed by the International Labour Office of Geneva. Job classification
is reported to be difficult, because not all the tasks or duties of a job are unique and thus
it is difficult to specifically fit them with a job classification (International Labour Office,
2012:39).

Second, in terms of human development, Osipow and Fitzgerald (1996) further
criticized both Super’s and Holland’s theories (Gait & Asher, 2001) in failing to account
for the changes in individuals in response to changes in the occupational environments. In
particular they criticized, as did Super himself (Super, 1990), the segmentation of the Life
Span theory, stating that it is simply a series of generalized facts that serve little practical
use. The Work Values’ Inventory (Super, 1968) was also found to be internally inconsistent
when used in Hong Kong (Wong & Yuen, 2015).

1.2.2 The fitness between the external and internal validity of the theoretical
construct

Super’s theory has been extremely influential, and Holland’s even more so (Leung,
2008), but their research validity in terms of their explanatory power has stimulated
wide research interest and criticism. Super’s theory has been heavily criticized for being
untested empirically (Super, 1990), and its internal validity is also questionable because it
is segmented in nature (Osipow & Fitzgerald, 1996). It also does not address culture and
gender issues (Sharf, 1997).

Holland’s theory of typology has been found to be generally consistent (Sharf,
2013Db), but it has still led to much academic debate over its internal and external validity.
For example, Gati and Asher (2001) suggested that first, vocational interests are difficult to
define and measure. Second, the relationship between various types of vocational interests
is also controversial. Third, there is also a question of whether the number of types of
person and environment fit should be fixed or variable. Fourth, the Holland codes may not
be sufficiently defined to enable job screening. Finally, they found the theoretical construct
of Holland’s theory to be too rigid because it assumes that vocational interests are static
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and will not change. It ignores the fact that people can change, and therefore, the P-E fit,
which is the congruence between an individual’s characteristics and the characteristics of
his or her chosen occupation stressed in the theory is overemphasized.

Numerous studies provide evidence for the criticisms of Holland’s theory. Its central
idea of P-E congruence was found to be of low statistical correlation, at below 0.30 (Gati
& Asher, 2001) and that there is a need to refine the method and further investigate the
congruence issue (Spokane, Meir, & Catalano, 2000). Sharf (1997) suggested that the
theory may not be viable in explaining career development because its predictive and
explanatory power is questionable (Assouline & Meir, 1987; Tokar, Fischer, & Subich,
1998).

1.3 Summary of Part 1: theoretical implications to career counselors

To summarize, we can see that fundamental deficiencies exist within the theoretical
foundations of career counseling. To overcome these challenges, career counselors should
become familiar with the most recent developments in the theoretical and clinical aspects
of career counseling. Although progress has been made toward reaching a convergence
of career theories, the process has encountered many difficulties (Savickas, 1995; Patton
& McMahon, 2014). Career counselors must therefore develop a repertoire of skills that
encompasses a broad and deep understanding of the strengths and weaknesses of different
career theories and the related assessment inventories.

Part 2 — Challenges and opportunities within the empirical
context

In this part, an overview of the employment market is described through a review of
the literature and relevant statistical technical reports to highlight the career development
needs of students of the 21st century.

Teenagers from all walks of life, no matter their race, ethnicity, or gender, are facing
increasing challenges in making the transition from education to work. Global vocational
demands have progressed from the repetitive, labor-intensive mass production that
dominated the 20th century, often referred to as Fordism, to a new knowledge economy
in which strong technical knowledge (Drucker, 2002) and life-long learning (European
Commission, 2012; Schleicher,2015; Zunker, 2016) are important. Technological
advancements have led to increasing interconnectivity. This has helped to create a new
21st century economy that changes rapidly and is volatile. To cope with the demands this
brings, students of the 21st century must equip themselves with a completely different
skill set to achieve a successful career (New London Group, 1996; OECD, 2013; Pang &
Leung, 2008; Schleicher, 2015).
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2.1 Reconceptualization of the term “career” in the 21st century

Before we discuss the process of career guidance, it is first important for us to
understand how changes in the economic landscape have helped to refine the concept
of “career.” Zunker (2006:9) first suggested that the term can simply mean having to
work to provide the money to meet financial constraints. However, he added that this
traditional view of the concept of career may not be applicable to workers of the 21st
century, as many of them may make multiple career changes throughout their lives. His
view is echoed by Gothard (2000) who also called for an up-to-date interpretation of the
term in the 21st century. A more specific definition of the concept of career is offered by
Reardon, Lenz, Sampson, and Peterson (2000). A career is in their view a “Time-extended
working out of a purposeful life pattern through work undertaken by the person.” They
suggest that the rapid development of technology and the increasing dependence on
international trade have had a major effect on the labor market. Hands-on skills such as
manufacturing have become largely redundant. Employees in the 21st century are mobile,
good at working in teams, and technologically competent. Employers emphasize cost-
saving and efficient deployment of resources. Job stability is becoming less common with
fewer promotion opportunities. Long-term, stable positions are commonly restructured as
contractual or part-time positions managed by independent contractors, freelance workers,
and consultants. In some situations, the entire job functions within a company will be
outsourced to achieve cost savings (Zunker, 2016:11).

2.2 Challenges to career guidance and life planning education in Hong Kong

2.2.1 Upward mobility stagnation and global youth unemployment

The recent paradigm shift within the employment market has led to an increase in
unemployment, particularly among young people (Gothard 2000:3). Upward mobility is
further stifled as higher education in Hong Kong has become more widely available (Lee,
2015).

Youth unemployment has become a worldwide phenomenon (HKSAR, 2012) and
is a particularly serious problem in many European countries, where many young people
find it difficult to make the transition from education to work. The term “NEET,” referring
to young people who are “not in employment, education or training” was coined in the
United Kingdom and serves to highlight the seriousness of the problem. According to
estimates released by the International Labour Organization in August 2016, the global
youth unemployment rate has increased from 12.9% in 2015 and is set to remain at 13.1%
through to 2017 (International Labour Organization, 2016). The report also revealed the
alarming phenomenon of the rise of the class of “the working poor.” According to the
same report, 37.7% or 156 million working youth are in extreme or moderate poverty. This
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suggests that stagnation in upward social mobility is a chronic problem experienced by
young people around the world.

In Hong Kong, although youth unemployment is not a pressing issue, stagnation in
upward mobility is a problem that is becoming more evident. In June 2016, the Research
Office of the Legislative Council Secretariat released a report entitled “Challenges of
manpower adjustment in Hong Kong,” which revealed that due to the recent economic
slowdown the future employment outlook is likely to stay cautious. There will be an
increasing amount of young people who have attained degree education who must take
up positions in lower-skilled occupations due to a slowdown in the supply of high-end
jobs. They are also expected to be paid less than their predecessors (Research Office of the
Legislative Council Secretariat, 2016).

From a global perspective, there is a significant worsening of youth unemployment
in many advanced economies. NEETs can be found virtually everywhere in the world.
According to a report compiled by the OECD in 2014 (OECD, 2014), between 2000 and
2012 about 15% of individuals between 15 and 29 years of age were classified as NEET,
and a majority were women. This trend has remained stable throughout the period and
is expected to persist. According to the same report, as of 2012 for the same age group,
the average unemployment rate was 7% and the average percentage of people outside the
labor force, that is, those who were neither in education nor seeking work, was 8% among
all OECD countries. In another report compiled by the OECD in 2015 (OECD, 2015),
the youth unemployment rates of the United States and United Kingdom were recorded
as 11.6% and 13.2%, respectively. In some European countries such as Italy, Spain, and
Greece, the youth unemployment rates were higher than 40%.

In Hong Kong, similar findings can also be observed. According to official
government statistics, the youth (15 to 24 years of age) unemployment rate was 11.6% in
the third quarter of 2012 (HKSAR, 2012). Another salient feature of youth unemployment
in Hong Kong is that the labor force participation rate in this age group, which measures
the proportion of the working age population engaging in the workforce either by working
or looking for work, has shown a sustained downward trend from 1986 to 2010. The
Hong Kong government reported that young people in Hong Kong had been delaying
employment because of the numerous educational pathways provided to them (HKSAR,
2016). In short, we can see that regardless of geographical location, youth unemployment
has become a major global issue that not only has triggered the enactment of different
government policies as remedies, but also has posed challenges to educators. A very strong
positive correlation between educational attainment and success in securing work has been
identified and proven (Dietrich, 2013).
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2.2.2 Local factors that serve as obstacles to curriculum change in Hong Kong

The above sections demonstrate that a major revamp of our philosophy of education
is needed to prepare for future challenges. However, the cultural factors of 1) leadership
style and 2) teacher resistance within the Hong Kong educational context can make a
paradigm shift in the already “superficial” career education even more difficult (Ho, 2008).

First, at the school leadership level, the literature shows that the success of
comprehensive school reform is heavily influenced by the principal leadership
(Desimone, 2002; Education Department, 2001). Hallinger, Theodore, and Szeto’s (2013)
comprehensive review of more than 15 years of educational leadership research revealed
that school leadership in Hong Kong is characterized by 1) a high power distance and 2) a
leadership style shaped by Chinese cultural norms.

In times of curriculum change, these two factors can yield mixed results. For
example, although principals have been increasingly active in engaging staff in the school
management process (Hallinger et al., 2013), this form of staff empowerment may not
be welcomed. Lee and Dimmock’s (1999) multiple case study research found that staff
members view this empowerment as leading to the development of a “fragmented and
easily disjointed” school curriculum, because of a lack of central coordination. In addition,
cultural values can be a major obstacle. Influenced by the Chinese tradition of embracing
social harmony, staff members may be cooperative on the surface but dissatisfied at heart.
If staff make their feelings known to the principal they may feel they are disrupting the
social harmony, and thus may become overworked (Careless & Dimmock, 2001). Any
type of education reform may thus entail more work and pressure for teachers (Poon &
Wong, 2007).

Research evidence also suggests that the chances of successful WSA implementation
are very low because a majority of teachers are still not adequately trained for this work
(Patton & Burton, 1997; Yuen, Leung, & Chan, 2014). This notion is supported by the
observations of Hui (2002). The findings of her study, which involved more than 900
teachers in Hong Kong, revealed that a whole-school approach was not practiced in the
majority of the surveyed school. Teachers held different attitudes and beliefs toward the
concept of a whole-school approach to counseling.

Second, teachers of different abilities and attitudes manage curriculum innovations
differently. There are many examples in the literature of failed attempts due to heavy
teacher resistance. The strong examination-driven learning culture in Hong Kong has led
to the formation of a product view of assessment and teaching, thereby creating a major
obstacle to change. Examples of hurdles encountered in the process of curriculum change
in teaching and assessment can be extremely informative and can help us understand how
such forces can inhibit curriculum change.
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In terms of teaching, a long history of research shows that teachers in Hong Kong
may not always welcome policy changes. New teaching approaches, such as the task-
based approach and the introduction of the English benchmark examination for teachers,
have sparked widespread discontent among local English teachers (Urmston, 2001). How
English is taught in the classroom is also a concern, and Lin (1996) reported that code
switching is very common, teaching pedagogies are heavily textbook based (McGrath,
2006; Reynolds, 1974; Richards, Tung & Ng, 1992), and over-reliance on the use of
mechanical drills and rote learning to prepare students for high stake examinations (Tse,
2017). The newly introduced New Senior Secondary School curriculum has also taken
its toll, and teachers have demonstrated a tendency to resist change and revert to the use
of traditional approaches (Tong, 2010). This observation is supported by other empirical
studies, in which new directions such as the emphasis of the use of formative assessment
to promote learning (Lee & Coniam, 2013), the use of school-based assessment to promote
the use of formative assessment (Fok, Kennedy, Chan, & Yu, 2006) and the promotion of
a constructivist approach to learning (Luk Fong, 2013) have received strong opposition
from local teachers. School-based assessment has generated territory wide criticism and is
now gradually being simplified (in Liberal Studies, for example) or even phased out (as in
Business, Accounting and Finance).

In short, we can see from this section that Hong Kong is now facing many challenges
to change at both global and local levels. In particular, questions have been raised in terms
of whether teachers and school leaders in Hong Kong have the professionalism to initiate
and manage change.

2.3 Opportunities: assisting learners in acquiring 21st century skills

Many national-level educational departments (the OECD, HKSAR for example)
have echoed the observations of Dietrich (2013) by suggesting that schools should help
learners make the transition from education to work. The OECD has identified a number
of “adult skills” (see Figure 1) that are essential for students who are 16 or older to
succeed in the 21st century. Proficiency in the use of technology has been identified as a
core skill. The Survey of Adult Skills (OECD, 2013), which is an assessment inventory
to assess competency in these skills, was later developed. The assessment reported that in
most participating countries (30 countries in total), a significant number of adults had very
limited technological skills. The report stressed that while connectivity can be an issue, the
proficiency of ICT skills is dependent on the level of literacy and numeracy skills. A good
level of reading ability is essential for learning, and it is highly likely that information
will not be understood or managed effectively without it, thereby affecting the acquisition
of ICT skills. In short, if school education does not reflect the current needs of the labor
market, it is likely that youth unemployment will persist.
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Figure 1 (OECD, 2013)
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Part 3 — Discussion and recommendations on career
guidance and life planning education in Hong Kong
schools

In this part, conclusions made in the previous sections in terms of the theoretical and
empirical aspects of career guidance are synthesized into this model, and their implications
are discussed. This synthesis can help formulate a situated career education program that
is well attuned to the pragmatic needs of the 21st century.

3.1 Theoretical adaptations

The recent development of career theories appears to be limited, which must be
recognized from the outset. One factor contributing to this problem is that the research
work by Holland and Super was so broad that it is very difficult to develop new
perspectives (Sharf, 2013b:4). Efforts should therefore be made to refine the construct
portrayed by the theories of Holland and Super, so that career development theories can be
more relevant and consistent for empirical use in modern society.

First, one of the main criticisms of Holland’s theory is that it is not up to date in
terms of the current labor market. It assumes that the employment market is static. This
problem can be solved by keeping up-to-date information on job classification (see the
International Labour Office, 2012, for example). In Hong Kong for example, the Hong
Kong Federation of Youth Groups and the Home Affairs Bureau have collaborated and
developed an online job classification database entitled “Job-tionary,” which is a source
of information potentially reflecting the current developments in the employment market.
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Career counselors can update their career assessment inventories (e.g., assigning Holland
codes) by making reference to the database. New jobs becoming available in the job
market can be identified, and then suitable Holland codes can be assigned to them. Job
roles from Holland’s initial classification can also be reviewed to see if their nature or skill
requirements have changed. If changes have taken place, new Holland codes should be
assigned to reveal their current roles in contemporary society.

Second, to enhance the theoretical foundations of Holland’s theory, we should
not assume that people are static objects that will do little to change to adapt to the
environment. Instead, we should follow Zunker’s (2002) suggestion of attempting to
negotiate with the client to arrive at a decision and avoid being authoritative. Psychological
developmental variables in the second stage of counseling can be identified. For example,
we can look at motivational factors, such as vocational self-efficacy, to understand where
the client lacks confidence at work (Taylor & Betz, 1983).

Third, career guidance emphasizes the totality of the career decision-making process
throughout a person’s life. Aspects other than person-occupational fit should therefore also
be studied. Other prevailing career development theories can be used in conjunction with
Holland and Super's theoretical foundations for career education purposes. For example,
Howard and Walsh’s (2010) Model of Children's Vocational Reasoning can be adapted
to the local context to explain the stages of adolescent career development. Gottfredson’s
(2002) theory of Circumscription and Compromise, and Self Creation can be used to help
guide teachers to understand how adolescents compare alternatives and ultimately are
selective, enabling career decisions that are most accessible to them. Finally, the Chaos
Theory of Careers (Pryor & Bright, 2011) can be used to show how unexpected events can
affect an individual's career development throughout their life.

3.2 Empirical adaptations

As mentioned in previous sections, one main challenge to the youth of the 21st
century is the difficulty in making the transition from education to work. It is therefore
of the utmost importance for career guidance programs to incorporate elements that can
facilitate such a transition. The top priority is thus for schools to help learners develop
proficiency in 21st century skills. A number of transnational organizations, such as OECD
and the European Commission, have formulated policies to help schools nurture students
in developing these skills. Although termed and categorized differently, there appears to
be a consensus on the main elements of a 21st century skills set, which consists of the
following three core competencies: 1) literacy, 2) digital technology, and 3) math and
science (European Commission, 2012; OECD, 2014; Schleicher, 2015).

Essentially, the overarching theme is that school curricula should be able to
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familiarize students with the use of technology in problem-solving and communication.
In terms of the development of literacy skills, contrary to traditional forms of learning,
students in the 21st century should be proficient in both decoding and producing printed
and digital texts effectively (New London Group, 1996). In terms of the development of
technological skills, being competent in using and applying ICT skills in communication
for work and leisure is essential (European Commission, 2012); for example, the teaching
of computer programming skills in schools and producing multimodal texts for work and
leisure.

In addition, the consistency and congruence of psychological tests can be checked
before local empirical use (Leung, 2005), and it is encouraging to see that a number of
large scale research studies such as CLAP for Youth @ JC have been launched, in an
attempt to develop a career intervention tool that is consistent and congruent with the
indigenous culture of Hong Kong. Also, a range of career guidance frameworks (e.g., Ng
& Yuen, 2016) and intervention tools (e.g., Chui, 2012; Lee, 2007) have been developed
locally. These useful resources can be made available to career guidance teachers for
counseling purposes in the future.

3.3 Overall conclusion: What are the challenges and opportunities for career
guidance and life planning education in the 21st century?

To summarize, by drawing on the information presented in the above sections, it is
clear that a major challenge for career guidance teachers is that it is increasingly difficult
for young people to make a smooth transition from education to work. Technological
advancement in the 21st century has led to this problem, because it has shaped a labor
market that is cost conscious, volatile, knowledge-based, and constantly changing. Young
people are more vulnerable to unemployment, but we can see that there are opportunities
for career counselors to help. Their work must be supported by a principal who acts as
the expert and a leadership spearheading curriculum change. Together with the career
counselor(s), the principal can design and devise a school curriculum that can assist
learners to develop proficiency in 21st century/adult skills in school, to better prepare
them to enter the job market (New London Group, 1996; OECD, 2013; Schleicher, 2015).
Counselors can also prepare learners to understand that throughout their careers they need
to constantly change and adapt to the environment. They are highly likely to be working in
multiple jobs with different natures. The focus of the career education program, therefore,
should be to develop proficiency in 21st century/adult skills to facilitate life-long learning
and to enable learners to better understand themselves so they can develop flexibility in
coping with career changes in the unstable employment market of the 21st century.
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Research on Integration of Campus Aesthetics and Chinese
Writing Curriculum

NG SIN FAI ERIC
Caritas Yuen Long Chan Chun Ha Secondary School

Abstract

In the past few years, the Hong Kong Examinations and Assessment Authority has been
criticizing the secondary students’ poor performance on writing. Apparently, their poor
writing performance is a result of the lack of aesthetic experience. In fact, the author
found that when the teachers directly teach the students writing, the junior form students
take a passive role in learning. As a result, their writing content is poor. In this context,
the author tries to integrate campus aesthetics into the teaching of writing. Through the
campus painting activities, it is hoped that students’ aesthetic experiences can be enriched,
and therefore not only can they write their article more easily, but also have more fun
during the learning process. The results found that students like the writing activities, and
their writing ability is enhanced. This paper aims to share the experience of implementing
the integration of campus aesthetics and Chinese writing curriculum and the teaching
reflection.

Keywords

teaching in Chinese language, writing curriculum, aesthetic education, campus aesthetics
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Manuscripts can be written in English or Chinese. The length of submitted manuscripts should be between
5,000 and 8,000 words.

All manuscripts should be accompanied with the following information in both English and Chinese: title,
author’s name, affiliation, abstract and 3 to 5 keywords. The English abstract should be around 150 words,
and the Chinese abstract should be not more than 200 words. Author’s correspondence (i.e. postal address,
telephone number, email) should be provided on a separate page.

All submissions will go through an anonymous review that usually takes about 6 months. Accepted
manuscripts are normally published in the next issue or the issue after next. The Editors reserve the right to
make any necessary changes in the manuscripts, or request the contributors to do so, or reject the manuscripts
submitted. Once the final version of manuscripts has been accepted, contributors are requested not to make
further changes during the proof-reading stage.

The views expressed are those of the authors and do not necessarily reflect position of the Hong Kong
Teachers’ Centre.

English manuscripts submitted should conform to the style laid down in Publication Manual of the American
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All copyrights belong to the Hong Kong Teachers’ Centre. No graphics, tables or passages of more than 300
words can be reproduced without prior permission.
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