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Hong Kong Teachers’ Centre

The Hong Kong Teachers' Centre (Centre) was established in 1987 in accordance with a recommendation of the
Education Commission Report No. 1 published in 1984. Its base or headquarters, a multi-facet and multi-purpose
Centre housed in a former primary school building at 4 Pak Fuk Road, North Point, was opened in June 1989. The
Centre aims to promote continuous professional development and enrichment among teachers, and to foster among
them a greater sense of unity and professionalism in an encouraging, neutral and non-hierarchical environment.
Specific objectives of the Centre include the provision of opportunities for teachers to meet and exchange ideas and
share experiences; the promotion of in-service education; the promotion of curriculum development; the development
and trying out of new teaching aids and approaches; the provision of resources; the dissemination of news and ideas
concerning education; and the organisation of social, cultural and recreational activities for teachers.

The Centre has a three-tier management structure to help plan and run its activities - an Advisory Management
Committee (AMC), a Standing Committee (SC) and several Sub-committees.

The AMC is a policy-making and monitoring body with a total membership of 72. These include 35 members
nominated by and elected from educational organisations or teaching-related organisations; 35 members nominated by
and elected from teachers; and 2 members appointed by the Permanent Secretary for Education and Manpower.

The SC is the executive sub-structure of the AMC. It is concerned with the day-to-day functioning of the Centre
and the running of its activities. The SC comprises the AMC Chairman and 2 Vice Chairmen, 2 Education and
Manpower Bureau (EMB) representatives, and 10 other members elected by and from the AMC.

The various sub-committees are working groups responsible for specific areas of work of the Centre. The names
of the sub-committees, such as Publication, Library and Teaching Resources, Activities, Constitution and Membership,
Educational Research and Professional Development, reflect the work of the sub-committees. Members of the
sub-committees are either members of the AMC or co-opted members.

At present, 150 educational bodies are registered members of the Centre. The Centre organises activities either by
itself or jointly with non profit-making educational organisations for teachers in Hong Kong. It also sponsors activities
organised by these organisations. During the financial year of 2002 to 2003, the Centre has organised, jointly with
various sections of the EMB and educational organisations, over 150 professional development activities for teachers,

with a total attendance frequency of more than 30,000.

Hong Kong Teachers' Centre (North Point)

The Hong Kong Teachers' Centre (North Point), with a total area of about 900 square metres, has a large
exhibition / seminar hall, a conference room, three lecture rooms, an information technology education room, a
composite office for educational organisations, a multi-media professional library and a lounge, which schools and

educational organisations are welcome to use by reservation.

il



HAERE TR

Hong Kong Teachers’ Centre Journal

(ERHE P EHR) (((FR) AT BRI T O BTN > 5 HR—K o (FR) FIEEHK
AR W AT BT AR R A o (F ) BIRARH R A AR TIRI G ZE ~ B IIART AR ~ BF AT
RABREHE -
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Teachers’ Centre. It is published once a year. The HKTC Journal publishes action research reports and

original contributions on areas of education. Contributors include teachers, teacher educators, educational
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Report on the Action Research Project on

English Dictation in a Local Primary School

CHIANG Oi Kit
Taikoo Primary School

This is a report on an action research project which investigates the extent to which dictation can help pupils learn
English as their second language in a local government-subsidized Chinese primary school. It documents a
teacher-initiated, classroom-based action research which turned English dictation exercises from the traditional types
into innovative ones in three upper primary classes. Respondents came from a sample of 97 average-ability pupils from
three primary four to six classes in the school. The researcher compared pupils’ perspectives before and after the study
and reported the consequent changes in pupils’ perceptions of their dictation lessons. Both qualitative and quantitative
data were collected through two sets of structured questionnaires, two semi-structured interviews and teacher’s class

observation.

RESEARCH BACKGROUND

Dictation is an activity to write down something that someone says or reads out as it is being said or immediately after it
is said. Although not many writers have written on dictation as an individual topic and internationally there is hardly
any research which looks into the effect of dictation on second language learning, the use of dictation as one of the
favourite language teaching and learning methodologies has gone through a long history. Dictation has long played a
significant role in the English language curriculum in Hong Kong, particularly in primary schools because it is clearly
stated in the primary school English language syllabuses. Dictation is therefore conventionally treated as an isolated and
independent lesson in most schools’ weekly timetables. Teachers often follow the mode of ‘seen’ dictation as suggested
by the former Education Department in the school syllabus (Curriculum Development Council, 1997). Thus, dictation
often acts as a memorization exercise or a spelling-checking assessment in which teachers read the text, pupils dictate it,
and then the teachers read the text the third time for pupils to check through their work (Raimes, 1983; Davis &
Rinvolucri, 1988; Careless, 1999). Pupils, particularly the less capable pupils, either work under stress or give up in the
boring and threatening lesson. They gradually develop a negative attitude towards dictation lessons that hinders their
learning. In fact rather than mechanical drilling or assessing, dictation can also be treated as a teaching and learning
exercise in which pupils learn to improve their language learning. Teachers can make use of different genre and a
number of dictation activities to conduct their lessons so as to change a boring, threatening and stressful classroom
atmosphere into a relaxing, supportive and enjoyable learning environment which subsequently brings a positive

influence on learners’ performance (Davis & Rinvolucri, 1988;. Wajnryb, 1992; Curriculum Development Council,



1997, Goh & Fraser, 1998).

THE RESEARCH
Objective
The objective of this project was to find out to what extent could dictation activities help pupils’ learning of English as

their second language in a traditional local Chinese primary school.

Research Questions
1. Can dictation lessons be meaningful and interesting?

2. If so, can dictation activities help pupils’ learning of English as their second language?

Sampling

Pupils came from class 4A, 5A and 6A of a traditional Chinese primary subsidized school at the Eastern District on
Hong Kong Island. There were 31 pupils in 4A, 33 pupils in 5A and 33 pupils in 6A. In total, 97 pupils participated in
the study. Their age ranged from ten to fifteen. They sat in rows in normal classroom setting. These pupils mostly came
from working class families. Their English classes were their only opportunities to be exposed to the English language.
The majority of them had studied English for a number of years since kindergarten. They were able to listen, speak and
write simple English. But one-third of them have arrived in Hong Kong from Mainland China for less than five years.
They had only learned English for three to four years. Their limited experience in the language often hindered their

second language learning. However, all learners were hard working.

Time Duration
The project was carried out from 25th February, 2002 to 7th June, 2002 with a total length of three and a half months.

During the period there were the Chinese New Year holiday, Easter holiday, a test and a mid-term examination.

Methodology

An action research study, which was classroom-based and teacher-initiated, was undertaken. Action research is a
process of study done by systematically collecting data on one’s everyday practice and analyzing it in order to come to
some conclusions about what future practice should be. It involves a self-reflective cycle of identifying a situation or
problem, planning a change, acting and observing the processes and consequences, and then re-planning, and so forth
(Figure 1). It offers a valuable opportunity for teachers to be involved in the research to collect first-hand information
(McNiff, 1993; Atweb, Kemmis & Weeks, 1998). Action research was applied in this study because it enabled the
teacher researcher of this project to follow the steps in the spiral that helped her reflect upon her teaching and improve
her pupils’ situation. She intended to see if the plan would work well or if any necessary modification or amendment

would be needed to improve her pupils’ language learning.



Figure 1 ~ The self-reflective spiral in action research

(Kemmis, S. and Wilkinson, M., 1998 in Atweb, Kemmis & Weeks ed., 1998)

Pupils from class 4A, 5A and 6A were chosen as sampling. Most of them were of average academic standard although a
few were a bit below average standard because many of them were new immigrants who had arrived from Mainland
China for less than five years. The project began and ended with interviews and questionnaires. In total two interviews
were conducted and three questionnaires were administered. A semi-structured interview and a structured questionnaire
were conducted at the start of the study to collect data on pupils’ perceptions of their traditional dictation lessons. Then,
a variety of innovative dictation activities were introduced to replace the traditional dictation exercises pupils used to
have. A checklist was used to help the teacher researcher to observe pupils’ behaviour and performance during class.
Afterwards, another semi-structured interview was conducted and an identical questionnaire was distributed to pupils to
gather their perceptions of their dictation lessons after the changes. Finally, an additional questionnaire was distributed
to pupils to collect their overall opinions about their dictation lessons after their new experiences. Pupils’ perceptions

and opinions before and after the changes were compared and analysed.

INNOVATIVE ENGLISH DICTATION ACTIVITIES

During the study, five different innovative dictation activities were implemented in ten weeks to replace the traditional
dictation exercises. Pupils’ interest and ability were considered. The activities were intentionally set from the easiest to
the more challenging. Each activity was conducted twice to make sure pupils understood the rules and got used to the
ways the activity worked. Clear instructions were given before the start of the activities so that pupils understood well
what they were going to do. Considerable teacher’s support was provided to pupils who had difficulties during the
activities. At the end of each task pupils were given five to ten minutes to check their spelling mistakes using their
reference books such as course books and dictionaries. The dictation activities used in this project were adapted from
Davis & Rinvolucri’s (1988) Dictation, Wajnryb’s (1992) Grammar Dictation and the Curriculum Development

Council’s (1997) Syllabuses for Primary Schools: English Language Primary 1-6 respectively. They include:



a. Jig-saw dictation
Pupils listened to a short text read by the teacher. They wrote down chunks of the text in the form of phrases or

short sentences. This helped pupils develop their skills in understanding and listening to the gist of the text.

b.  Partial dictation
Pupils worked in pairs. A text was divided in half. One read his/ her half of the text for his/ her partner to dictate.
Two of them worked out the whole text. This provided pupils with an opportunity to complete a reading,

speaking and writing task.

c.  Running dictation
Pupils worked in groups of five to six. One member was responsible for writing the text while other members
took turns to read out the text sentence by sentence. This provided pupils with an opportunity to work

co-operatively.

d.  Grammar dictation
Pupils worked in groups of four to five. They listened to a short text read by the teacher at normal speed and
jotted down some important words. Then they pooled their resources, discussed and worked together to compose
the text as nearest to the original text as possible. This enabled pupils to work out a speaking and writing task

collaboratively.

e.  Composition dictation
Pupils worked in groups of three to four. They listened to a text read by the teacher at normal speed and jotted
down familiar words as they listened. Then they made use of their limited number of isolated words or fragments
of sentences to reconstruct their version. Their texts did not need to be exactly the same as the original text.
Pupils were allowed to discuss, compare, seek help from peers and edit their texts before the final submission.

Examples of pupils’ work and their activities were shown at Appendix 1 and 2.

Data Collection

Two semi-structured interviews, teacher researcher’s close observation of pupils’ performance during class and two sets
of structured questionnaires were used to collect data in this study. Quantitative data came from the questionnaires and
qualitative data came from the interviews and observation. In this way, data were triangulated to ensure validity (Seliger

and Shohamy, 1989; Nunan, 1992; Bell, 1993; McDonough and Mcdonough, 1997).

a.  Interviews

Semi-structured interviews (Appendix 3) were conducted. Five pupils per class, which represented approximately
fifteen per cent of the sampling, were chosen at random to be interviewed to collect their open-ended opinions in details.
These opinions complemented the deficiencies of the questionnaire so that pupils could explain their ideas in details.

Same pupils were interviewed twice, before and after the implementation of the study.



b.  Questionnaires

Two sets of face-to-face questionnaires were used. An identical Likert 5-scale questionnaire (Appendix 4) with twelve
statements indicating the responses of ‘strongly agree’, ‘agree’, ‘no opinion’, ‘disagree’ and ‘strongly disagree’ was
used to collect pupils' perceptions of dictation in the beginning and at the end of the project. This allowed respondents
to provide a wide range of responses. Chinese translation was written under each statement to help pupils interpret the
context more easily and clearly. Another simple ‘Yes-No’ questionnaire (Appendix 5) was used to collect pupils’ overall
opinions about the dictation activities. All questionnaires were conducted in class so that teacher could give a clear

explanation to pupils and clarify all queries raised. In addition one hundred percent return rate could be ensured.

c.  Observation
Teachers carefully observed pupils’ performance during lessons. They made use of an observation checklist (Appendix
6) to record what had happened in class that helped them investigate, analyse and conclude their findings when the

project came to an end.

FINDINGS AND DISCUSSIONS

The pupils interviewed stated that they always spent at least a half to one hour to prepare for their traditional dictation
lessons before changes. They all viewed dictation as a kind of spelling-checking exercise. 12 out of 15 pupils (80% of
the pupils) indicated they were working under stress and threat. 100% of the pupils declared that they were always
trying hard to get high scores to satisfy their parents. They all thought that every learner had to undergo dictation
lessons in their language learning process. All of them had strong belief that dictation helped their learning. They had
never thought of any possibility of change in the way dictation could have been conducted. Some pupils expressed their
concerns about having changes. They were insecure over any new ways of dictation which they had never experienced
before and they did not have confidence in getting satisfactory results in their work in new ways of doing dictation.
After the introduction of the innovative dictation activities, pupils began to enjoy their dictation lessons. Some
pupils immediately asked whether they would have the same kind of activities in their coming dictation lessons once the
lesson was over. They looked forward to having the lessons again instead of avoiding them like what they did in the
past. Data collected in the questionnaires revealed pupils’ consistent and strong belief in the use of dictation in their
learning. The figure was even higher than it was before the study. There was an increase of 17 pupils representing
17.5% of the sample. This is an encouraging finding because it reveals that pupils not only treat innovative dictation
activities as interesting games but also as learning processes. 15 more pupils, an increase of 15.5%, found happiness in
their dictation lessons and the satisfaction pupils gained from the innovative dictation lessons also increased by 12.4%
or a total of 12 more pupils. Pupils who were previously worried about changes realised that dictation lessons could also
be fun. 57 out of 97 pupils, representing 58.8% of the sample, either gave the responses of ‘strongly agree’ or ‘agree’ on
having more dictation lessons. There was an increase of 15 pupils representing an increase of 22.7% who held positive
responses when compared with the figure at the beginning of the study. In the final questionnaire, 78% of pupils
expressed that they enjoyed their innovative dictation activities while 76% of the pupils expressed their preferences in

having the new innovative dictation activities to the traditional exercises they used to have.



The rise in figures implies that pupils have developed a positive attitude towards their dictation lessons. They
began to believe that learning could take place in relaxing and enjoyable dictation lessons. Their positive attitude led to
their willingness in having more dictation lessons that might eventually enhance their language learning. Details were

shown in the following diagrams.



Figure2  Comparison of pupils’ perceptions on dictation before and after the study
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Dictation brings me satisfaction
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Figure 3 Summary of pupils’ perceptions on dictation before and after intervention
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Figure 4  Pupils’ overall perception on dictation activities
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CONCLUSION AND RECOMMENDATIONS

The pupil-centred action research approach which relates to actual practice has proved to be appropriate in this study
because it meets the criteria of making improvement in teachers’ professional practices (Atweb, Kemmis & Weeks,
1998). When pupils were doing their dictation, their weaknesses and needs such as pronunciation problems were easily
identified. This facilitated teachers to tackle pupils’ problems. It also allowed teachers to direct their teaching more
precisely towards pupils’ needs. Furthermore, the innovative dictation activities provided pupils with interesting,
authentic and challenging tasks to practise. They succeeded in motivating pupils to learn as well as helping them
develop proper useful learning strategies such as listening and editing skills. In completing the tasks, pupils also learned
to work in collaboration and appreciate peer help. These were the unexpected outcomes that pupils achieved.

This study aimed at improving the learning environment and teaching strategies in English dictation lessons in a
local Chinese primary school in order to enhance pupils’ English language learning. Generally speaking, the basic
objectives of this research study were achieved. The majority of pupils successfully changed their perceptions of
dictation from treating it as a solely spelling-checking and revision exercise to a meaningful learning task, from a boring,
threatening and stressful environment to an interesting, enjoyable and collaborative atmosphere. To a certain extent the
change in perception might help pupils develop a positive learning attitude towards their dictation lessons. Pupils’
confidence has thus increased and their anxieties have in turn reduced. Definitely these positive feedbacks may enhance
pupils’ future learning. However, to what extent and by what means can dictation be used in the most effective way in
helping pupils’ second language learning have not yet been discovered due to the limited length and scale of this study.
Therefore, further investigation in the impact of dictation in second language learning, especially in local primary

schools, is recommended in the future.
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Examples of Pupils’ Work
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Appendix 2

Pupils at work
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Appendix 3

Interview
Personal Data
Class : Name:
Age : Sex

Answer the following questions truly. Please explain in details.

1. Are you satisfied with your dictation outcome you currently score?

Yes / No

2. Do you think dictation helps learning? If so, in what ways?

Yes / No

3. Do you spend time in preparing for dictation? If so, how long?

Yes / No

4. Do you think preparing for dictation interfere your daily life?

Yes / No

5. Do you think dictation is necessary?

Yes / No

6. Are you satisfied with the way of dictation you are having now?

Yes / No

7. Do you think there is a need of change in the way of dictation?

Yes / No

17



QUESTIONNAIRE ON DICTATION
PUPIL PERCEPTIONS

Directions

This questionnaire is not a test.

Your opinion about your dictation lessons is needed.
Please read each sentence carefully.

Please answer all.

Please answer honestly.

Show your opinion by circling one of the numbers 1, 2, 3, 4, or 5.

Appendix 4

For example

strongly agree

There must be a dictation lesson in the time table.

If you strongly agree that there must be a dictation lesson in the time table, circle 1.
If you slightly agree that there must be a dictation lesson in the time table, circle 2.
If you have no opinion that there must be a dictation lesson in the time table, circle 3.
If you slightly disagree that there must be a dictation lesson in the time table, circle 4.

If you strongly disagree that there must be a dictation lesson in the time table, circle 5.

1

strongly disagree

2 3 45

If you want to change your answer, just cross it out and circle another number.

eg. © 2 3

4

° N

18



A. Personal data

Class : Age Sex

B. Circle your answers.

strongly agree strongly disagree
1. Dictation helps me learn the language. 1 2 3 4 5
A 1T D
2. Dictation makes me practise the newly learnt language. 1 2 3 4 5
PB4 25 0 BT TR
3. Dictation is interesting. 1 2 3 4 5
4.  Dictation is boring. 1 2 3 4 5
PR FHRLIT
5. Dictation makes me happy. 1 2 3 4 5
B 42 i
6.  Dictation makes me unhappy. 1 2 3 4 5
B 47 T
7. Dictation brings me satisfaction. 1 2 3 4 5
R T e L
8. T always do well in dictation. 1 2 3 4 5
SHTE e IR R
9.  Talways do badly in dictation. 1 2 3 4 5
5 i SRR ST
10. I always spend much time in preparing for dictation. 1 2 3 4 5
ﬂiﬁ;ﬁﬁbfi [ BRSO T gl
11. Tlike to have fewer dictation lessons. 1 2 3 4 5
25,8 DR
12. Ilike to have more dictation lessons. 1 2 3 4 5

=508 S B
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Appendix 5
QUESTIONNAIRE
PUPILS’ OVERALL PERCEPTIONS ON DICTATION ACTIVITIES

Directions

This questionnaire is not a test.

Your opinion about your dictation activities is needed.

Please read each sentence carefully.

Please answer all honestly.

Draw a circle to show your opinion. Circle Yes if you agree with the sentence. Circle No if you don't agree with the
sentence.

If you want to change your answer, just cross it out and circle the new answer.

e.g.

I enjoy my dictation work.

A. Personal data

Class: Primary Age Sex : F/M

B. Circle your answers.

Opinion Answers
1. Ilike the traditional dictation exercises. Yes No
2. Ilike the current dictation activities. Yes No
3. 1think the current dictation activities help my learning. Yes No
4. I prefer the current dictation activities to the traditional exercises. Yes No

20



Observation Checklist

Appendix 6

Class : Primary
Teacher
Date
Module / Unit
Activity
Class event : (Tick the most appropriate box from 1-5, 1 means the least, 5 means the most)
Questions Responses
3 2 1

1. Are pupils interested in their task?

2. Are pupils actively participating in their task?

3. Do pupils have any difficulty in co-operating with their peers?

4. Do pupils have any difficulty in carrying out their task?

5. Are pupils able to complete their task?

Others
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Hong Kong Teachers’ Centre Journal {& #2248 , Vol 2
© Hong Kong Teachers’ Centre 2004

The Effects of Schools on Teachers' Feelings
about School Life: A Multilevel Analysis

PANG Sun Keung, Nicholas
The Chinese University of Hong Kong

A study of teachers’ feelings about school life is important for educational administrators and policy makers since
school life will determine what teachers feel, which in turn determine what teachers do. When more literature on
teachers’ school life and feelings accumulates, understandings of school processes and how to improve school will be
better. An instrument, Teachers’ School Life Questionnaire, was developed for this study. LISREL and multilevel
modeling techniques were used to analyse the data obtained from a sample of 554 teachers from 44 secondary schools.
The major findings of the study indicate that school characteristics had more effects on teachers’ school life than did
teacher characteristics and the four subscales of teachers’ feelings about school life were in a causal order as: order
and discipline, sense of community, job satisfaction and teacher commitment with the former variable promoting the

latter both directly and indirectly.

In order to improve schools, besides the need to look into the cultural and informal world of values, norms and
assumptions in schools, Rosenholtz and Simpson (1990), Schein (1990) and Reynolds and Packer (1992) called for a
need for study of teachers’ psychology and feelings in the workplace. We truly need psychology to understand the deep
structure of schools to have a thorough understanding of their cultures. When more literature on inter-group,
psychological, and interpersonal processes accumulates, understandings of school processes and how to improve school
will be better. Teachers’ psychology in the workplace will determine what they feel, which in turn determine what they
do.

According to the work of Lewin (1936, 1943), human behavior is the result of the relationship between an
individual and the environment. The interaction between the person and the environment determines the patterns of
feeling and behavior. The organizational environment may be a critical factor that affects teachers’ feelings and
behavior. In the school workplace, the interaction between its organizational climate (the environment) and teachers’
feelings (the individuals) will determine teacher dedication (the behavior). In such interaction, order and discipline and
sense of community are two important factors of school climate. Job satisfaction is an important element of teachers’
feelings and commitment is an important facet of teachers’ behavior.

Order and discipline in schools is one of the major elements that determines school climate (Willower, Ediell
& Hoy, 1967; Edmonds, 1979; Rutter et al., 1979; Stephens, 1988; Pang, 1992; Taylor & Tashakkori, 1994). The order
and discipline maintained in a school’s building and classrooms communicates the seriousness and purposefulness of

the school in approaching its tasks (Purkey & Smith, 1983, 1985). Good schools usually have good order and
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discipline. If a school environment is noisy, distracting, or unsafe, student learning cannot take place. On the contrary,
if rules are consistently and fairly enforced, not only behavioral problems that interfere with learning can be reduced
but also this can promote organizational members’ feelings of pride and responsibility in the school community. Should
a school be good or effective in teaching and learning, its general order and discipline needs to be properly maintained.

Schools should also build feelings of community that contribute to reduce alienation (Newmann, Rutter &
Smith, 1989) and increase performance of students and staff (Purkey & Smith, 1983, 1985). Sergiovanni (1994) puts it
this way:

Communities are socially organized around relationships and the felt interdependencies that nurture them.

Instead of being tied together and tied to purposes by bartering arrangements, this social structure bonds

people together in special ways and binds them to concepts, images, and values that comprise a shared idea

or structure. (p. 217)

Community, in this study, refers to “the collections of individuals who are together bound to a set of shared
values.” By developing a sense of community, principals can crystallize the energy of the members of the school
community to form a commitment to each other that builds the strength of organizational culture. In such a school,
there is a mutuality that becomes the governing norm among teachers and there is a strong sense of solidarity
(Calabrese & Barton, 1994, p. 2). Furthermore, when teachers have a strong sense of community in schools, they would
have better feeling of job satisfaction (Lee, Dedrick & Smith, 1991) and commit themselves to both the school and its
students.

Job satisfaction and commitment to schools are the two important ingredients of teacher dedication. The
former is psychological and the latter, behavioral. Smith, Kendall and Hulin’s (1969) conception of job satisfaction
may be the most popular and widely accepted one. They define job satisfaction as “feelings or affective responses to
facets of work situation” (1969, p. 6). Their definition of job satisfaction is found to be consistent with Sathe’s (1983)
framework of diagnosing organizational culture, that is, organizational culture and job satisfaction are directly and
closely related. According to Sathe’s interpretation of organizational culture which is defined as “something shared in
common” and Smith, Kendall and Hulin’s conceptualization of job satisfaction which is referred to as “affective
response to perceived difference between what is expected and what is actual,” it is contended that the higher the
degree of sharing of organizational values between teachers and the school, the higher the level of job satisfaction will
be experienced by the teachers. Thus it is postulated that there is a positive relationship between teacher job satisfaction
level and the strength of organizational cultures.

Commitment and job satisfaction are closely-knit concepts. Commitment results from the satisfaction that
accrues from a job (Firestone & Rosenblum, 1988, p. 286). Rosenholtz and Simpson (1990, p. 241) argued that various
qualities of the organizational context within which teachers work influence teachers’ commitment to their profession
and to the schools in which they work. Teachers having low level of job satisfaction in a school for a long time will
probably have low commitment in their jobs. As satisfaction declines, a person’s commitment shrivels until he/she
changes work. Mowday, Steers and Porter (1979, p. 226) define organizational commitment as “the relative strength of
an individual’s identification with and involvement in a particular organization.” In this study, organizational

commitment refers to “a sense of teacher loyalty to the school workplace and an identification with its values and
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goals.” This type of commitment reflects an alignment between teachers’ and a school’s organizational values and
needs, thereby resulting in a strong organizational culture in that school.

Based on Lewin’s proposition that human behavior is a result of the relationship between an individual and the
environment, an attempt was made to investigate teachers’ feelings of the environment and of them. It was postulated in
this study that teachers’ feelings about school life were composed of four indicators, two of which were environmental
and the other two, individual. Four subscales of teachers’ feelings about school life, which covered both environmental
and individual dimensions, were proposed and developed as the observable and measurable indicators. On the
environmental dimension, sense of community and order and discipline were the two proposed extrinsic factors of
teachers’ feelings about school life, whereas on the individual dimension, job satisfaction and commitment were the
two proposed intrinsic factors. Thus a major aim of this study was to test whether teacher’s feelings about school life
were conformed to a one-factor model with four indicators. In addition, this study also attempted to answer three
research questions as below: What were teachers’ general feelings about school life commonly found in schools? Were
teachers’ feelings about school life related to school characteristics and teacher characteristics? What were the effects

of school environment on teachers' individual feelings?

METHODOLOGY

A questionnaire method was employed in this study. In the absence of appropriate instrument to investigate the issues,
an instrument, Teachers’ School Life Questionnaire (TSLQ), was created and developed for this study and designed to
assess teachers’ feelings about school life. There were four different subscales of feelings about school life, including
order and discipline, sense of community, job satisfaction and teacher commitment. Literature was the primary source
of inspiration for the content areas covered by the school life items in the instrument. Respondents were simply asked

to rate the school life items with the following instructions:

What are your feelings about school life?

Please indicate, in the space on the right hand side of each item, the degree you agree or disagree with the description.

1 2 3 4 5 6 7
Strongly Moderately Slightly Neither Slightly Moderately Strongly
Disagree Disagree Disagree Agree Nor Agree Agree Agree

Disagree

The Development of the TSLQ

The TSLQ was developed with two separate and randomly selected samples of teachers in two different phases: a pilot
study and a main research. A total of 250 teachers from 14 randomly selected Hong Kong secondary schools took part
in the pilot study. The development of the TSLQ in the pilot study succeeded in reducing the number of school life
items from 96 to 44. As to the main research, the data was obtained from a sample of 554 teachers from 44 randomly
selected secondary schools. In turn, the number of school life items was reduced to 24 in the main research. Principal

component analyses (PCAs) (as means of data reduction), reliability tests (in computing the Cronbach’s Alphas of the
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subscales) and correlations (in testing the validities of subscales) were involved in the development of the subscales.
The four subscales of teachers’ feelings about school life developed with their Cronbach’s Alphas shown in brackets
were: Teacher Commitment (0.76), Job Satisfaction (0.92), Sense of Community (0.85), and Order and Discipline
(0.86). Table 1 shows the items of the four subscales of the TSLQ.
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Table 1: Subscales and Items of the Teachers’ School Life Questionnaire

Subscale F1: Teacher Commitment (o. = (.76)

1.

2
3
4.
5

I am willing to do extra work in order to help this school to be successful.

I find that there is no specific reason to invest extra time and effort in activities beyond the classroom borders. *
I express a high degree of commitment to the school.

I really care about the fate of this school.

I will help students to solve their problems, even after school time.

Subscale F2: Job Satisfaction (o. = 0.92)

1.

2
3
4,
5
6
7

I am proud to tell others that I am part of this school.

I would recommend this school to someone like myself as a good place to work.
I talk up this school to my friends as a great school to work for.

Deciding to work for this school was a definite mistake on my part. *

For me this is the best of all possible schools to work.

I have a sense of pride and belonging to the school.

This school really inspires me to give good job performance.

Subscale F3: Sense of Community (o = 0.85)

1.
2
3.
4
5.

6.
7.

In this school, the experienced teachers always help the new teachers to improve.
In this school, there is an active concern for others in the community.
Our teachers make an effort to know the students as individuals. This school is a “family” for all members.

Students, teachers, and administrators work cooperatively to make the school a better place in which to work and
learn.

Staff in this school always shares their joys and difficulties.
The principal, administrators and teachers are close friends.

In this school, there is a strong sense of "family" among the staff members.

Subscale F4: Order and Discipline (o = 0.86)

1. Our school has many discipline problems. *

2. Teachers are proud of the conduct of our students.

3. Our school has a high reputation among parents in terms of student behaviour.
4.  The school is kept clean and littering is not a problem in our school.

5. Student attendance at our school is unsatisfactory. *

Note. (1) "a" indicates the Cronbach's Alpha of the respective subscale.

(2) “*” indicates a negative items.
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A Confirmed One-Factor Model of Teachers’ Feelings about School Life

After having developed the subscales of teachers’ school life to ensure their reliability and validity, LISREL
confirmatory factor analytic modeling techniques using the PRELIS 2 and LISREL 8 computer programs (Joreskog &
Sérbom, 1993) were used to analyze the data and to test whether the four indicators, Teacher Commitment, Job
Satisfaction, Sense of Community and Order and Discipline, were conformed to a one-factor model of teachers’
feelings about school life. A hypothetical model of teachers’ feelings about school life with the four indicator variables
(X; to X,) loaded on only one latent factor (&;) was proposed and tested. The one-factor model of teachers’ feelings
about school life showed a close fit to the data and no modification of the model was needed. The confirmed one-factor
model of teachers’ feelings about school life together with the estimated parameters is shown in Figure 1. The
confirmed model showed that all the four indicators, Teacher Commitment (X;), Job Satisfaction (X;), Sense of
Community (X3) and Order and Discipline (X4), loaded on the one and only one latent factor, Teachers’ Feelings about

School Life (&) (Pang, 1996).

The goodness-of-fit indices for the confirmed one-factor model are given in Table 2. All the fit indices,
including GFI, AGFI, NFI, NNFI, CFI, IFI and RFI, showed that the one-factor model was also very well fitted to the
data with fit indices equal to 1.000 or above 0.990. The RMSR (0.00550) and the standardized RMSR (0.00636) of the
confirmed model indicated that the remained unexplained variance and covariance of the model was very small. The
confirmed model’s RMSEA (0.0) and the 90 percent confidence interval for RMSEA (0.0; 0.0529) also well supported

that there was a close model-data congruence.
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Figure 1. A Confirmed One-Factor Model of Teachers’ Feelings about School Life

NN Teacher
Commitment

X

=0.71

Job
Satisfaction
X

=0.13 Teachers’
Feelings about

School Life
Sense of 0- &
. Community
X3

=0.56

Order and
_— Discipline
Xy

=0.63

Note. Xs--observed variables; ds--error terms of X-variables; &;--latent variable; Aj--factor loadings of X-variables on
the latent variable.

Table 2: Goodness-of-Fit Statistics of the Confirmed One-Factor Model of Teachers’ Feelings about School Life

Chi-Square with 2 Degrees of Freedom = 0.368 (P =0.832)
Goodness of Fit Index (GFI) =1.00
Adjusted Goodness of Fit Index (AGFI) =0.998
Root Mean Square Residual (RMSR) = 0.00550
Standardized RMSR = 0.00636

Total Coefficient of Determination For X-variables = 0.895

Normed Fit Index (NFI) =1.00
Non-Normed Fit Index (NNFI) = 1.000
Comparative Fit Index (CFI) = 1.000
Incremental Fit Index (IFI) =1.000
Relative Fit Index (RFI) =0.999

Root Mean Square Error of Approximation (RMSEA) =0.0
90 Percent Confidence interval for RMSEA = (0.0 ; 0.0529)
P-value for Test of Close Fit (RMSEA <0.05) =0.943
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RESULTS AND DISCUSSIONS

Teachers’ Feelings about School Life in Hong Kong Secondary Schools

The study provides evidence to support that teachers’ feelings in the workplace at least had the four different
dimensions: teacher commitment, job satisfaction, sense of community, and order and discipline. In the confirmed one-
factor model of teachers’ school life, the total coefficient of determination for the model was 0.895, that is, 89.5% of
the variance of teachers’ school life was accounted for by the model. The model reveals that the four indicators (Xs)
loaded on the latent factor (&) in a decreasing order of factor loadings as: Job Satisfaction (0.93), Sense of Community
(0.67), Order and Discipline (0.61) and Teacher Commitment (0.54). Thus in determining teachers’ feelings about
school life, job satisfaction was the most important ingredient, sense of community and order and discipline the next,
and commitment the least.

Table 3 shows the means and standard deviations of the four subscale scores of teachers’ school life on a scale
of 1 to 7, with higher values indicating stronger feelings. In terms of degree of intensity of such feelings, Commitment
(5.49) was the strongest, Job_Satisfaction (4.68) and Sense of Community (4.52) the next, and Order and Discipline
(4.25) the least. The findings show that teachers’ feeling of commitment in most of the 44 schools was stronger than the
other three dimensions of feelings and its standard deviation was smaller than those of the other three dimensions as
well. Teachers in most secondary schools were found to have strong feeling of commitment in their workplace. These
findings seem to suggest that the Hong Kong teachers are hard working, ready to accept challenges and do their best for
their children. The findings are also found to be consistent with Mowday, Steers and Porter’s (1979) postulation about
the differences between commitment and job satisfaction, in which organizational commitment is more global, holistic

and stable, whereas job satisfaction is more specific, fluctuating and less stable.

Table 3: Means and Standard Deviations of the Subscale Scores of Teachers’ Feelings about School Life

X-variable Mean SD Valid Cases
Teacher Commitment 5.49 0.75 552
Job Satisfaction 4.68 1.16 550
Sense of Community 4.52 1.03 551
Order and Discipline 4.25 1.30 552

Variance Components Models

Since this research study examined teachers’ school life, it was suspected that individual teacher’s responses to the
questionnaire were not entirely independent but were influenced by the prevailing cultures in their schools. If
organizational cultures of schools in part determine teacher responses to the questionnaires, teachers’ responses within
a school would be more alike, on average, than responses from teachers in different schools. Teachers within a school
would tend to share similar perceptions and feelings of school life. The data obtained from the random sample might
exist in a hierarchical, nested structure with teachers at level-1 and schools at level-2. Failing to take account of the

inherent multilevel structure of the data could result in difficulties to statistical conclusion validity. The common
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difficulties were aggregation bias, undetected heterogeneity of regression, misestimates of parameters and their
standard errors and increased probability of committing Type 1 errors (Aitkin & Longford, 1986; Goldstein, 1987; Lee
& Bryk, 1989; Bryk & Raudenbush; 1992). In the study, after listwise deletion, there were 507 teachers clustered in 44
schools.

The four teachers’ school life variables (including Teacher Commitment, Job Satisfaction, Sense of
Community, and Order and Discipline) were all tested using variance components models. For these analyses, the
multilevel analysis computer program MLwiN (Goldstein et al., 1998; Rasbash & Woodhouse, 1995; Woodhouse,
1995) was used. Results for the unstandardized variance components models of the four variables showing the grand
means (Yoo), school-level random coefficients (c,°), teacher-level random coefficient (c.2), and intra-school correlation

(p) are presented in Table 4.

Table 4: Estimated Parameters of the Variance Components Models of Teachers’ Feelings about School Life

Scale Grand  Between-  Within- Total % of % of Intra-school
Mean yo  School School = Variance Variance Variance  Correlation
(SE) Variance ~ Variance (o' = Between  Within

os° (SE) o, (SE) o,’+0c.2) Schools  Schools

Teacher 5.507* 0.054* 0.523* 0.577 9.36 90.64 0.094*
Commitment (0.049) (0.022) (0.034)
Job 4.735% 0.422%* 0.907* 1.329 31.75 68.25 0.318*
Satisfaction (0.108) (0.109) (0.060)
Sense of 4.549% 0.233%* 0.809* 1.042 22.36 77.64 0.224%*
Community (0.084) (0.066) (0.053)
Order and 4.327* 0.877* 0.791* 1.668 52.58 47.42 0.526*
Discipline (0.148) (0.204) (0.052)

Note.  (a) Parameters which are statistically significant at or beyond the p < 0.05 a level by univariate two tailed tests
are indicated with a (*).
(b) Listwise sample size = 507

The findings indicate that the four variables of teachers’ school life were significantly dependent on the school
contexts. The schools did have very strong effects on Order and Discipline (52.6% of the total variance), Job
Satisfaction (31.8%), Sense of Community (22.4%) and Teacher Commitment (9.4%). Thus it was important to stress
that under such circumstances multilevel analyses were essential if correct statistical and substantive conclusions were
to be drawn from any subsequent explanatory modeling procedures.

A comment should be made concerning the proportion of variance in order and discipline that was due to
school effects. The findings show that schools did have an extraordinarily great effect on order and discipline with
intra-school correlation of 0.526 (i.e., 52.6% of variance of order and discipline was due to school effects). Such a large
school effect on order and discipline of schools might be due to the fact that school order and discipline was closely
related to pupils’ academic abilities and the fact that under the Secondary School Places Allocation System (Education
Department, 1992) before the year 2002 in Hong Kong, primary 6 pupils of similar academic abilities (banding) were

allocated together to a school. At that moment, when all primary 6 pupils were promoted to secondary schools in a
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district, they were divided into five equal bands according to their academic abilities. Band 1 pupils were the more able
ones, while Band 5 pupils were the least able. In the System, pupils were allocated to schools according to their
preference and their positions in the banding. Thus schools competed among themselves to attract pupils by their
history, academic performance in external examinations and their reputations in the community at large. Usually
schools enrolled pupils of similar abilities. Based on these, schools could be divided into Band 1 to Band 5 schools
roughly and informally. In a study of school discipline climate, Pang (1992) showed that order and discipline and
banding values in the Form 1 pupil intake were strongly associated and those schools of poor banding values usually
had more discipline problems among pupils. “Band 5 schools” in Hong Kong were widely recognized as the more
problematic schools in terms of both pupils’ learning attitudes and behavior (Pang, 1999). Thus it was the SSPA system
in Hong Kong that determined the general pupil ability grouping in schools, which in turn, determined the general order

and discipline in schools.

Simple Multilevel Regression Analyses

To estimate the proportion of variance in the four obtained variables due to the effects of the related variables of
interest, for example, school and teacher demographic characteristics, and to take account of the sampling structure of
the data, simple multilevel regression models were fitted to the sample data.

For these models the four variables were treated as response variables (Yj) for teacher i in school j separately.
The demographic data of teachers, including sex (X;), age (X3), rank (X3), post (X,), teaching experience (Xs), number
of years in the present school (Xs) and teacher’s religious affiliation (X;), and the demographic data of schools,
including district (Z,-Z,), type of school (Z;-Z,), history (Zs), banding values in the Form 1 pupil intake (Zs), school’s
religious affiliation (Z,), and whether or not in the School Management Initiative (SMI) scheme (Zg) before the year
2000, were entered as the explanatory variables. The simple multilevel regression models can be represented by the
following two equations:

Level 1: Y5 = Boj(Xo) + Bii(Xii) + Boj(Xaij) + ... + Bri(Xpij) +

0ui(Zyy) + 0)(Zogy) + ... + agi(Zaig) + e [1]
Level 2: Bo; =Yoo + Hoj (2]
where it is assumed that e; ~ NID(0, c.’) and toj ~ NID(O, 6o>) (where NID means normal and independent
distribution). The two random terms (e and ;) represent the sum of all influences on Yj; other than those of the
explanatory variables. yo is the average intercept across the schools. The intercept By; in the within-school relationship
is the average change in the outcome (Yj) for each unit of change in the explanatory variables (X;-X; and Z;-Zg)
jointly. The regression coefficients B , p =0, ...., P, and 04, @ =0, ...., Q, indicate how the outcome is distributed in
school j as a function of both of the measured teacher (Ps) and school (Qs) characteristics. For notation consistency, the
intercept is written as X, (= 1).

In the estimations, all the explanatory variables were put into the first round model to check whether they were
significant at 0.05 level of confidence. Those variables which were found to be statistically insignificant were
eliminated and the remaining significant ones were put into the second round of model fitting. The parameter estimates
(Bs, as, ejj and ;) for the solutions to the multilevel models under iterative generalized least squares (IGLS) estimation

are provided in Table 5. Table 5 shows that, overall, more school characteristics did have effects on teachers’ school
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life than teacher characteristics. The findings for teachers’ feelings about school life which were significant at 0.05
confidence level are summarized in Tables 6(a) and 6(b). A general discussion of these significant findings, focusing on

the effects of school and teacher characteristics on various teachers’ school lives, is provided below.
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Table 5: Variation in the Subscales of Teachers’ Feelings about School Life, Showing Multilevel (ML) Solutions,

Fitted Estimates® with Standard Errors in Parentheses (N=507 teachers, from 44 schools)

Explanatory Variables Response Variables: Teachers’ School Life
FIXED: Teacher Job Sense of Order and
Commitment Satisfaction Community Discipline
Yoo Constant 3.202 (0.573)*  5.700 (0.181)*  4.439 (0.064)*  4.528 (0.400)*
School Level:
Z, District 1 (1=N.T., 2=Kln.) - 0.522 (0.148)* -- --
Z, District 2 (1=N.T., 2=H.K.) - 0.578 (0.144)* - --
Z; Type 1 (1=Co-ed, 2=Girls) - -- 0.663 (0.255)*
Z,4 Type 2 (1=Co-ed, 2=Boys) -- -- -- --
Zs History 0.006 (0.001)* - - --
Zs Banding (Band 1 - Band 5) -0.076 (0.026)*  -0.308 (0.042)* -- -0.582 (0.066)*
Z; Religious Affiliation -- -0.269 (0.080)* -- --
(1=Without, 2=With)
Zg School Management Initiative - - - -
Scheme (1=Non-SMI, 2=SMI) before the
year 1998
Teacher Level:
X, Sex (1=Male, 2=Female) - - — .
X, Age -- - - -
X3 Rank (1=Non-promoted, 2=Promoted) 0.197 (0.085)* -- -- --
X4 Post (1=Non-administrative, 0.180 (0.083)* -- -- --
2=Administrative)
X5 Teaching Experience -- -- -- --
X6 No. of Years Served in the -- -- 0.019 (0.006)* --
Present School
X7 Religious Affiliation -- -- -- -0.177 (0.084)*
(1=Without, 2=With)
Per Cent of Variance Explained " 13.2% 40.2 % 31.1% 39.7 %
RANDOM:
Between-school Variance - 6° 0.0072 (0.0106)  0.054 (0.026)*  0.083 (0.030)*  0.249 (0.069)*
Within-school Variance - > 0.494 (0.032)*  0.742 (0.049)*  0.634 (0.042)*  0.756 (0.050)*
Intra-school correlation 0.014 0.068 0.116 0.248

Notes:

?«..” denotes an insignificant parameter; therefore the estimate is not reported. If reported, coefficients which are

statistically significant at or beyond the p < 0.05 level are indicated with a (¥*).

® The proportion of variance explained was calculated by taking the difference between the variance in the
components model and the variance in the regression model.
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History, banding value, teacher rank and type of post were the explanatory variables of teacher commitment in
the school workplace. The findings show that schools with a longer history and better Form 1 pupil intake had highly
committed teachers. The findings also indicate that schools which had better intakes of pupils had highly committed
teachers and schools which had low ability pupils had teachers who were less committed. Similar findings were
obtained in Kushman’s (1992, p. 36) study: schools serving disadvantaged students engendered less teacher
commitment to the school workplace, even though these were the schools where such commitment was arguably most
important. In terms of teacher characteristics, the findings indicate that if teachers were promoted and/or had some sort
of administrative work besides teaching, they were more highly committed in their work. Altogether, 13.2% of variance

in teacher commitment was jointly accounted for by the factors.

Table 6(a): School Effects on Teachers’ Feelings about School Life

School Characteristics Effects

1. Location (KIn. vs. NT)  Teachers from Kowloon district had higher job satisfaction than teachers from the New
Territories.

2. Location (HK vs. NT) Teachers from Hong Kong Island had higher job satisfaction than teachers from the
New Territories.

3. Type Teachers from girls schools had stronger feelings of order and discipline than teachers
from co-educational schools.

4. History Teachers from schools having a longer history had stronger commitment than teachers
from schools having a shorter history.

5. Banding Teachers from schools with lower banding values in the Form 1 pupil intake had
stronger commitment and job satisfaction than did teachers from schools with higher
banding values. The order and discipline in schools of lower banding values was also
better than in schools of higher ones.

6. Religious Affiliation Teachers from schools with a religious affiliation had weaker job satisfaction than
teachers from schools without a religious affiliation.

Table 6(b): Effects of Teacher Characteristics on Teachers’ Feelings about School Life

Teacher Characteristics Effects
1. Rank Promoted teachers had stronger commitment than non-promoted teachers.
2. Post Teachers with administrative duties had stronger commitment than teachers without

administrative duties.

3. Period of Service inthe ~ Teachers with a longer employment history in the present schools had stronger sense of
Present School community than teachers with a shorter employment history.

4. Religious Affiliation Teachers with a religious affiliation had weaker feelings of order and discipline than
teachers without a religious affiliation.
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School district, banding values in the Form 1 pupil intake and schools religious background were the major
explanatory variables of teacher job satisfaction. All these factors jointly accounted for 40.2% of the variance in job
satisfaction. The findings show that the poorer the quality of pupils in a school, the less satisfaction the teachers had.
Teachers from schools located in Kowloon and on Hong Kong Island were more satisfied with their work than those
from schools in the New Territories. Again it was a factor related to the quality of pupils. It had long been known that
schools in the New Territories had a larger proportion of problem pupils. Most families from the New Territories were
of low socio-economic status. Many schools in this district were newly established and therefore had a shorter history.
Many teachers from schools in the New Territories always claimed that they had pupils of lower ability groups as
compared to those schools in Kowloon or on Hong Kong Island. The results of this study are congruent with Sweeney’s
(1982) study of teacher satisfaction which showed that teachers who worked with high ability students were more
satisfied than colleagues who taught average ability level students and the least satisfied were those teaching low ability
level students. Moreover, teachers from schools with religious backgrounds were less satisfied than teachers from
schools without religious backgrounds. Teachers from schools with religious backgrounds had higher expectations of
the schools than their counterparts. When these high expectations were not fulfilled, higher level of dissatisfactions
resulted.

For sense of community in the schools, only the period of service in the present schools by teachers was an
explanatory variable. This factor accounted for 31.1% of the variance in sense of community. The longer the time the
teachers had taught in the present schools, the stronger was their sense of community.

Good order and discipline was found in girls’ schools and schools with better Form 1 pupil intakes, these
results being consistent with Pang’s (1992) study which investigated the discipline climate of schools in Hong Kong.
However, teachers who had a religious affiliation were found to have worse ratings of the order and discipline in
schools. It may be due to the fact that teachers who had a religious affiliation had higher expectations of the schools
and therefore were more easily dissatisfied with the order and discipline of their schools. All these factors jointly
accounted for 39.7% of variance in order and discipline of the schools.

Lastly, a comment should be given to the effects from the school-based management scheme (Education and
Manpower Branch & Education Department, 1991)--the School Management Initiative (SMI)--in Hong Kong schools.
The SMI, issued in March 1991, was a document to identify failures in the education system of Hong Kong and to
bring about management reforms in schools. The findings show that, during the period from 1991 to 2000, the SMI
scheme did not bring about changes in the relationships between teachers and the schools and the SMI schools had not
brought teachers better general feelings about school life. That is, the SMI scheme had no effects on schools’ order and
discipline and the unity of community, and had no effects on teachers’ job satisfaction and commitment. The SMI
scheme did not improve the order and discipline and sense of community in schools, both of which are the processes of
school cultures. Even worse, the SMI scheme did not enhance teachers’ job satisfaction and commitment in the
workplace as compared to their counterparts. Another study by Pang (1998a) shows that the SMI scheme did only urge
schools to clarify their goals, redefine the roles and duties of staff, improve the communication systems and use
resources effectively. In that sense, school effectiveness was not promised without teachers being more committed to
the organizations and the processes of teaching and learning. The SMI brought about structural changes in the schools,

but not cultural ones. A cultural change should be a fundamental change in values and value orientation and a change of
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attitude and mentality in the schools (Pang, 1998b), but these were not seen in the SMI schools. Thus the promised
success of the SMI for educational reforms and leading the schools toward effectiveness or excellence were not
fulfilled during the years from 1991 to 2000.

In summary, teachers’ feelings about school life were largely and significantly affected by school
characteristics, for example, school location, type of schools (girls’ or co-educational), history, religious affiliation and
banding value in Form 1 pupil intake. However, not all these characteristics can be changed and manipulated by the
school administrators and teachers. What they can change or manage are to adopt those strategies to enhance the
schools’ reputation to parents through raising the academic standards in external examinations and improving students’
conduct and behavior both inside and outside the schools. These strategies allow them to compete for the more able

pupils in the Form 1 pupil intake.

A Recursive Model of Teachers' Feelings about School Life

Having confirmed the one-factor model of teachers’ feelings about school life and having examined their
relationships with school and teacher characteristics, an attempt was made to investigate the effects of school climate on
teachers’ feelings and behavior. According to Lewin’s model (1936, 1943), human behavior is the result of the
relationship between an individual and the environment. It is postulated in this study that the school organizational
environment is a critical factor that affects teachers’ feelings and behavior. In the school workplace, the interaction
between its organizational climate (the environment) and teachers’ feelings (the individuals) will determine teacher
dedication (the behavior). In such interaction, order and discipline and sense of community are two important factors of
school climate. Job satisfaction is an important element of teachers’ feelings and commitment is an important facet of
teachers’ behavior.

Path analysis was used to test a hypothetical recursive model of teachers’ school life shown in Figure 2. Path
analysis enabled the assessment of the direct causal contribution of environmental factors to teachers’ feelings and
behavior. The model involved variables of two kinds: explanatory variables and dependent variables. The dependent
variables were to be accounted for by the explanatory variables. Thus the approach was that of estimating the
coefficients of a set of linear structural equations, representing the explanatory and dependent relationships

hypothesized in Figure 2. Again, use was made of the multilevel analysis computer program MLwiN for these analyses.
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Figure 2. A Hypothetical Recursive Model Showing the Relationship of School Environment and Teachers’ Feelings

and Behavior

School Climate |_>| Teachers' Feelings |—>| Teachers' Behavior

Order and
Discipline
Y,

Teacher

Commitment
Y,

Sense of
Community

Satisfaction
Y3

Note. Ys are the subscales of teachers’ feelings about school life; y is the regression coefficient of a variable on the
other. The arrows indicate the direction of the effects, being from tails to heads.

The main concern in this paper was about relationships among the variables: (i) the school and teacher “effects”
on teachers’ school life and (ii) the “causal” effects of teachers’ feelings about school life described in the form of a
recursive model. A cautionary note should be made with respect to the terms, “effects” and “causal relationships”
postulated in this paper. Since the statistical data in this study were a “snap-shot” and therefore cross-sectional in
nature, there was no way that the data could suggest the directionality of the relationships as implied in the above
model. However, based on theories in the literature, it could be postulated that school and teacher characteristics could
account for the variances in teachers’ school life and specifically that, teachers’ feelings about school life were
connected in the recursive model (causes and effects). The analysis of the data was designed to shed light on the
question of whether or not these hypotheses were consistent with the data. If relationships were inconsistent with the
data, doubt would be cast on the theories that had generated them. Consistency of the assumptions with the data,
however, would not necessarily constitute a proof of the directionality of the causal relationships, but at least it would

lend support to it. The hypotheses would have survived the test if they had not been disconfirmed.

Figure 3 shows the results of the analyses and the effects of school environmental factors on teachers’ feelings
and behavior. All effect coefficients shown in Figure 3 are positive and statistically significant, while the insignificant
coefficients are not shown. The causal relationships among the school life variables are arranged in the following ways:
(1) enforced school order and discipline promotes teacher sense of community and job satisfaction; (2) strong sense of
community in schools enhances teacher job satisfaction; and (3) teacher job satisfaction increases teacher commitment.
Thus the four school life variables are in a causal order as: order and discipline, sense of community, job satisfaction
and teacher commitment with the former variable promoting the latter, both directly and indirectly. It is to remind that

the "causal relationships” among the variables in the recursive model were led by theories and had not be disconfirmed
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by the data. However, when interpreting the findings, we should be aware of the limitation arising from the cross-

sectional nature of the data.

Increasing attention has been paid in many schools to improving the working conditions of teachers.
Commitment to their schools and satisfaction with their jobs are important ingredients in teacher motivation. While the
literature on teacher job satisfaction does not allow one to assume that satisfaction is directly tied to commitment
(Lester, 1988), Kushman's (1992, p. 24) study found that organizational commitment is strongly associated with job
satisfaction and that teacher commitment to the school depends to a high degree on satisfaction with their teaching
duties. The recursive model shows that the effect coefficient of job satisfaction on teacher commitment is 0.50, while
other variables had no effects on it. Thus when the desire is to enhance teacher commitment, overall job satisfaction in
the workplace should be the first factor to consider. Enhanced teacher commitment may link to school effectiveness in
at least two ways (Kushman, 1992, p. 11): (1) commitment reflects teachers’ willingness to go beyond the minimum
role requirements of the job, to seek solutions to educational problems, and to ensure that all students succeed and (2)

commitment will result in reduced staff turnover.

Figure 3. A Recursive Model of Teachers' Feelings about School Life

School Climate |_>| Teachers' Feelings |—>| Teachers' Behavior

Order and
Discipline

Job
Satisfaction
(53.1%)

Teacher
Commitment
(25.2%)

Sense of
Community
(14.0%)

Note. Parameter estimates are provided as standardised regression weights (betas) from multilevel analyses.
Percentages are given as the percentages of variance accounted for by the explanatory variable(s).

The recursive model also shows that the two ways to enhance teacher job satisfaction, inter alia, include
fostering sense of community and enforcing order and discipline. Maehr and his colleagues’ (1990) findings, in which
the level of teacher job satisfaction was found strongly related to teacher autonomy, sense of community, principal’s
leadership, and order and discipline, support the results. Schools where there is a stronger sense of community have
more satisfied teachers. On the other hand, schools with less orderly environments are likely to have less satisfied
teachers. As the organizational climate of schools becomes more open, orderly and when there is a strong sense of

unity, the level of teacher satisfaction increases (Grassie & Carss, 1973; Miskel & Ogawa, 1988).
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Sense of community is one of the important factors that determine school social environment. “Community”
and “organizational culture” are actually the two sides of a coin, which we can feel differently. When there is a strong
sense of community, faith, trust, confidence, and acceptance of each other is often the result (Rousseau, 1991). When
there is a strong organizational culture, there is a strong sense of solidarity (Calabrese, 1994) and a community of mind
will be developed (Sergiovanni, 1994). By developing a sense of community through the building of a strong
organizational culture, a mutuality that becomes the governing norm of relationships among teachers and school
administrators will be developed. Thus when the school community perpetuates, both teacher satisfaction and

commitment continue to be maintained at a high level.

Order and discipline is another important factor that constitutes the school social environment. Some research
on effective schools (Edmonds, 1979; Wynne, 1981; Lasley & Wayson, 1982; Firestone & Rosenblum, 1988) has
concluded that one of the most important indicators of successful school is the presence of good order and discipline.
Perhaps the most important aspect of schools’ learning climate is the discipline climate (Kushman, 1992; Pang, 1992),
that is, students’ behavior and discipline practices that support an orderly and academic environment. Without the
maintenance of some degree of order and discipline, educational processes cannot proceed at all. A disruptive climate
will interrupt the flow of instruction and teaching then becomes secondary to maintaining classroom order. This
frustrates teachers, and frustration leads to loss of sense of community, job satisfaction and commitment. Thus
maintaining a good discipline climate that supports productive teaching appears to be essential in building job

satisfaction and organizational commitment.

CONCLUSIONS

Attempts were made to analyse and understand the psychological states of teachers in schools and their general feelings
towards school life. Based on Lewin’s model of human behavior, in which human behavior is the result of the
relationship between an individual and the environment, attempts were made to examine the school and teacher effects

on teachers’ school life and the causal relationships among the school life variables.

To fulfil the purposes of the research, a standardized instrument--the Teachers’ School Life Questionnaire
(TSLQ)--was developed. The questionnaire had been developed with various statistics involving principal component
analysis and LISREL modeling techniques and with different samples of teachers from the Hong Kong secondary
schools. The instrument, the diverse samples of teachers and the statistical methods employed render the investigations
of teachers’ psychology and feelings in the workplace justifiable and reliable. Multilevel analysis was also used to
analyze the data, because the data were hierarchical in nature. The use of multilevel analysis in testing the explanatory
models of teachers’ school life allowed the researcher to avoid Type I errors, aggregation bias and undetected

heterogeneity of regressions in the results and also allowed to account for the multilevel effects.

In analysing the data from 554 teachers from 44 randomly selected secondary schools in Hong Kong, a
confirmatory one-factor model of teachers’ feelings about school life was obtained. Within the model, 89.5% of the
variance in teachers’ feelings about school life were accounted for. It is evident that teachers’ feelings about school life

could be distinguished into four kinds as indicated by the observed variables, that is: order and discipline, sense of
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community, job satisfaction and teacher commitment. School characteristics had more direct relationships with
teachers’ school life than did teacher characteristics. That is, it did matter which school a teacher went to. A recursive
model of teachers’ feelings about school life was developed in this study. The model postulated that the “causal effects”
existed among the school life variables. The findings show that order and discipline in schools generally had a positive
effect on the sense of community and job satisfaction; sense of community in schools directly enhanced job satisfaction
which, in turn, promoted teacher commitment. These causal relationships were led by theories and the data collected
were used to test such relationships. This study shows that the model had not been disconfirmed by the data, therefore

the causal relationships postulated were not disconfirmed as well.

If values in general are manifestations of forces that drive behavior, then feelings, on which all values are
based, also give an impetus to behavior. The interaction of teachers’ feelings and experiences with their personal values
and schools’ espoused values will determine what they do and how they behave in schools. In view of the findings in
this study, a study of teachers’ psychology and feelings in the workplace is important for educational administrators and
policy makers, since teachers’ psychology and feelings may have impacts on teachers’ responses and behavior to the
general administration and management practices in schools and on their responses to the teaching and learning
processes in classrooms. This study illustrates that the investigation of teachers’ psychology in the workplace can be
done through understandings of teachers’ feelings about school life in four different dimensions: order and discipline,

sense of community, job satisfaction and teacher commitment.
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Invitation for Reviewers

The Hong Kong Teachers’ Centre Journal invites principals, teachers and fellow
education workers to join us as reviewers. We will provide training in reviewing papers
to interested parties. If you are interested in reviewing journal papers, please fill in the
following and fax it to the Hong Kong Teachers’ Centre (fax number: 2565 0741), c/o
the HKTC Journal Editorial Committee. The information provided is for

communication purposes only. Should you have any enquiry, please contact us at 2565
5142.

Name:
School/Institution:
Contact Number:
Email:

Call for Action Research Reports and Papers

The Journal invites submission of action research reports and articles covering all
aspects of school education and teacher education, such as:

@ Curriculum design, implementation and evaluation

@ Design, implementation and evaluation of innovative pedagogy

@ Creative teaching

< Parent education

@ School-based staff development, including teacher induction program
© School-based management

@ Student supports and schools ethos, including guidance and counseling
< Student development

@ Teacher induction and mentoring

< Critique on education reform

© Comparative education

<@ Higher education

@ Early childhood education

@ Special education

€ Fine arts education

@ Music education

@ History of education
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Notes for Contributors

Manuscripts should be clearly typed on 8.5” x 117 paper, with the author’s name, title, affiliation and address on a
separate cover page. All copies will not be returned to authors. Authors should keep a copy of their manuscript
to guard against loss.

Manuscripts in both Chinese and English are welcomed. The length of submitted manuscripts should be not more
than 6000 words. Manuscripts beyond this limit will be returned to the author for resubmission.

An English title should accompany an article written in Chinese and vice versa. An abstract of not more than 200
characters in Chinese and 150 words in English should precede each article. In the case of articles in Chinese,
the abstract should be in both languages.

All submissions will go through the editorial review that usually takes one or two months. Accepted manuscripts
are normally published in the following one or two issues. The Editor reserves the right to make any necessary
changes in the articles, or requests the contributor to do so, or reject the article submitted. Once the final version
of an article has been accepted, contributors are requested not to make further changes during the proof-reading
stage.

The views expressed are those of the authors and do not necessarily reflect the position of the Hong Kong
Teachers’ Centre.

Manuscripts submitted should conform to the style laid down in Publication Manual of the American
Psychological Association (5th ed., 2001). For articles in Chinese, please refer to the format used in this current
issue.

Deadlines for submission of articles is November 30 of each year. Manuscripts and correspondence should be sent
to the Editorial Committee of the HKTC Journal at the Hong Kong Teachers’ Centre, 4 Pak Fuk Road, North Point,
Hong Kong. (E-mail address: info@hktc.emb.gov.hk).

All copyrights belong to the Hong Kong Teachers’ Centre. No graphics, tables or passages of more than 500 words
can be reproduced without prior permission.
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