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Hong Kong Teachers’ Centre

The Hong Kong Teachers' Centre (Centre) was established in 1987 in accordance with a recommendation
of the Education Commission Report No. 1 published in 1984. Now, it is located at W106, 1/F, Education Bureau
Kowloon Tong Education Services Centre, 19 Suffolk Road, Kowloon Tong, Kowloon. The Centre aims to promote
continuous professional development and enrichment among teachers, and to foster among them a greater sense of
unity and professionalism in an encouraging, neutral and non-hierarchical environment. Specific objectives of the
Centre include the provision of opportunities for teachers to meet and exchange ideas and share experiences; the
promotion of in-service education; the promotion of curriculum development; the development and trying out of new
teaching aids and approaches; the provision of resources; the dissemination of news and ideas concerning education;

and the organisation of social, cultural and recreational activities for teachers.

The Centre has a three-tier management structure to help plan and run its activities - an Advisory Management
Committee (AMC), a Standing Committee (SC) and six Sub-committees. They are responsible for policy-making,

monitoring and implementation of various duties and activities.

The AMC is a policy-making and monitoring body with a total membership of 72. These include 35 members
nominated by and elected from educational organisations or teaching-related organisations; 35 members nominated

by and elected from teachers; and 2 members appointed by Permanent Secretary for Education.

The SC is the executive sub-structure of the AMC. It is concerned with the day-to-day functioning of the
Centre and the running of its activities. The SC comprises the AMC Chairperson and 2 Vice Chairpersons, the 2

Education Bureau (EDB) representatives, and 10 other members elected by and from the AMC.

The six Sub-committees are working groups responsible for specific areas of work of the Centre. They
include Publication, Promotion, Activities, Constitution and Membership, Educational Research and Professional

Development. Members of the sub-committees are also members of the AMC.

Access to HKTC is convenient for the visitors. HKTC is located inside the EDB Kowloon Tong Education
Services Centre which is in the vicinity of the MTR Kowloon Tong Station. Besides, it can be reached by buses
or minibus. We have a number of multi-media plus broadband workstations, electronic educational journals,
educational journal collection, reading area, and display-boards. Moreover, multi-purpose meeting rooms and
conference rooms for organising seminars, workshops, meetings are available at the Kowloon Tong Education
Services Centre. Teachers are welcome to use the facilities of the HKTC Centre. For details, please browse our

website at www.edb.gov.hk/hktc.
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The Hong Kong Teachers’ Centre Journal (HKTC Journal) is an official publication of
the Hong Kong Teachers’ Centre. It is published once a year. The HKTC Journal publishes
action research reports and original contributions on areas of education. Contributors are
mainly teachers, teacher educators, educational researchers and scholars from local and overseas

communities. The advisors and editorial committee members are listed as follows.
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Abstract

Since the Government of Hong Kong Special Administrative Region has been paying more attention on heritage
conservation in recent years, there is a trend of developing heritage conservation education among schools in
Hong Kong with the main form of its implementation as school-based learning activities. As an important area of
education to be explored and utilized, heritage conservation education deserves the discussion among education
practitioners. This article aims at exploring the relationship of heritage conservation education and civic education,
and examining the framework and the related strategies of the implementation of heritage conservation education in

school education.
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Abstract

By reviewing the development of the public examination syllabuses of two religious subjects in Hong Kong, the
author traces an increasing emphasis on the study of personal and social issues, which reaches a new level of
development in the Hong Kong Diploma of Secondary Education (HKDSE) Ethics and Religious Studies. With
reference to moral and civic education, the author also discusses the possible advancements and challenges that

might merge with the implementation of the HKDSE subject.
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Introduction

This article makes references to the
development and implementation of the examination
syllabuses of two religious traditions in the Hong
Kong Certificate of Education (HKCE) Examination,
Hong Kong Advanced Level (HKAL) Examination
and the newly developed Hong Kong Diploma
of Secondary Education (HKDSE) Examination'
to show an increasing emphasis on the study of
personal and social issues in religious education.
Hence, in connection with moral and civic education,
the author will discuss the possible opportunities
and challenges that are forthcoming with the
implementation of the HKDSE Ethics and Religious
Studies, which has an element of school-based

assessment (SBA).

Religious education as moral and
civic education in Hong Kong — a
changing conception

The practices and perspectives concerning
moral and civic education in Hong Kong manifest
a diversified phenomenon’ in which a sector of
schools seems to maintain certain characteristics in
moral and civic education. A considerable number of
schools in Hong Kong have a religious background
and one of the ways that moral and civic education
is believed to be partially, or even largely, carried out
in these schools is by implementation of religious
education.

The elements related to moral and civic
education in the above mentioned curricula can be
seen through examining the content and structure
of the syllabuses and how these elements have
evolved over the last three decades in which we can
see an increasing emphasis on as well as a changing

notion of the approach to the study of personal and
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social issues.

For Christian schools, in the HKCE
examination before 1982, the subject was termed
Biblical Knowledge where the focus was the Bible
and emphasis was given to the transmission of
religious knowledge. For Buddhist Studies, a similar
observation can be made as the curriculum focused
on history of the development of Buddhism, the life
of Buddha, a selection of Buddhist texts and basic
Buddhist doctrines®. The Bible and Buddhist texts
were treated as sources of important knowledge
and understanding of doctrine, the scriptures and
traditions were regarded as important ends of
education’.

From a religious perspective, moral and civic
education was considered to have been achieved
when students learned and internalized certain
religious values through the studies of the religious
texts, traditions and stories. One major weakness of
this approach to moral and civic education is that
the success of cultivation of moral values is related
to a certain degree of understanding, appreciation
of or even commitment to the religious traditions in
the students. However, it is not so difficult to find
cases at schools where students may not be keen on
religion while being very much concerned with real
life issues that are clearly in the domain of moral and
civic education. When moral and civic education is
treated as a sub-category of religious studies, such a
problem seems inevitable.

The development of the syllabuses of both
Christian studies and Buddhist studies in the 80s
and 90s followed a similar trend but at a different
pace. There was a general awareness among
policy planners, scholars and teachers in the field
of religious education that the focus of religious
education should no longer be the study of religious

texts and traditions. One of the new emphases was



that religious studies should cover, more explicitly
and directly, issues related to students' daily lives.
Also, in view of the fact that many school students
are not religious believers and with the increasing
emphasis on a student centred approach in
education, introducing religion to students without
showing explicitly its relevance to students' lives
was perceived to be a low engagement approach
that should be improved. In this regard, without co-
ordinated planning, both Christian and Buddhist
syllabuses introduced a section about the study of
ethical issues (termed as personal and social issues
in Religious Studies and application of Buddhist
principles in Buddhist Studies) in their HKCE
syllabuses with a view to building an explicit link
between religious belief and real-life issues.

A life-related and contextually relevant approach
to religious education has received considerable
support to judge by the figures showing the
participants in the specific sections of the related
examinations. Starting from 1982, the HKCE
examination syllabus for Religious Studies consisted
of four sections: Section A consisting of topics related
to the Old Testament, Section B consisting of topics
related to the New Testament, Section C consisting
of topics related to the Early Church and Section D
consisting of personal and social issues. Schools were
required to choose any two sections and therefore
it was not necessary for the candidates to study for
Section D. However, after a period of time, there was
a significant growth in the candidature of Section
D from 782 in 1989 to 7693 in 1999 (Hong Kong
Examination Authority, 1989 and 1999). Buddhist
Studies at the HKCE level, after a prolonged period
of syllabus revision, adopted a part concerning
application of Buddhist principles in daily life for the
2005 examination. This section remains as an elective

part and has remained highly popular.
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The importance placed on studying life issues as
part of religious studies can be further illustrated by
the next step in curriculum development in Religious
Studies at HKCE level. Starting from 2000, the
examination of the HKCE Religious Studies syllabus
was reduced to Sections A and B only, where
Section A is mainly about the Gospels and Section
B is actually the former Section D (Personal and
Social Issues). Both sections are compulsory and
the syllabus will not change until the end of the
implementation of the HKCE examinations.

The current HKDSE Ethics and Religious Studies
syllabus marks another important change in the design
of the examination syllabus for the subject. The subject
constitutes two papers; the study of personal and social
issues is no longer an elective but the common core
for all religious traditions, which are electives. Both
papers will be compulsory. Another significant element
of the subject is the introduction of school-based
assessment (SBA), which is called “Faiths in Action”
in this subject. The SBA requires students to participate
in real life situations; either in a religious practice or
in a social service setting. The main rationale behind
the SBA in this subject is that, through participation,
students should relate what they learn in school to real
life situations. 2012 will mark the first examination of
the HKDSE syllabus while in 2014 this syllabus will
be fully implemented and become the only publicly
examined religious syllabus in Hong Kong’.

To further support our discussion, Table 1
extracts and summarizes the topics and the sub-
topics in the HKCE Religious Studies syllabus and
the HKDSE Ethics and Religious Studies syllabus in
the section/paper concerning the study of personal
and social issues. The entirely new topics included
in the HKDSE Ethics and Religious Studies syllabus
are in italics, and the first two topics are detailed

here for the purpose of illustration.
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Table 1. A comparison of syllabus contents.

HKCE Religious Studies HKDSE Ethics and Religious Studies
Topics Sub-topics Topics Sub-topics
Family and Marriage - Human Sexuality Sex, companionship - Heterosexual and
- Family life in the mind and Family homosexual relationships
of God - The single life
- Loyalty to the wider - Premarital and extra -
family of God marital sex
- Christ's view of marriage - Marriage and divorce
and divorce - Pornography
- Paul's view of marriage - Prostitution
and divorce - The family
- Right to raise a family
Stewardship of Life and - Meaning and purpose of | Life and Death - Birth control
Health life - Abortion
- Be God's responsible - Ageing
steward in His image - Suffering
- Be a responsible person - Suicide
to the world, others and - Euthanasia
self - Capital punishment
- Glorify God

- Everlasting life in Christ

Courage to be:

- To die is man's common
destiny

- seek to live rather than
to die

- Life is most precious

Care of Old Human rights
Work Bioethics

Stewardship of Money and
Material Possessions

Stewardship of the Environmental Ethics

Environment

Service and Responsibility Business and Economic
Ethics

Class distinction and racial
prejudice

Social Problems

The Mass Media Media Ethics

Sources: Curriculum Development Council, Hong Kong Examinations and Assessment Authority (2007). And Hong

Kong Examinations and Assessment Authority (2010)
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Three major characteristics should be noted in
the HKDSE Ethics and Religious Studies.

First, in terms of syllabus content concerning
the study of personal and social issues, the
HKDSE Ethics and Religious Studies syllabus has
incorporated a significant number of topics and
sub-topics that are not touched upon in the HKCE
Religious Studies syllabus. Besides the three
entirely new topics (i.e. Human Rights, Bioethics
and Business and Economic Ethics), topics that
look similar (e.g. as detailed in the first two topics)
actually involve fairly different materials in their
sub-topics. The content in the HKCE syllabus tends
to reflect more concerns from a religious point of
view while the content in the HKDSE syllabus tends
to reflect more concerns from the general perspective
of the study of ethics’.

Second, in relation to the first point, one
important but subtle difference between the
HKCE syllabus and the HKDSE syllabus is that
the approach to the study of personal and social
issues for the HKCE religious subjects is different
from that of the HKDSE subjects. In the HKDSE
Ethics and Religious Studies, the study of personal
and social issues is not based entirely on religious
perspectives on ethical issues, it is more about
tackling ethical issues from the general perspective
of ethics that has its own set of concerns (like: what
constitutes a moral principle), and methodology (like:
the use of critical thinking that does not presume
the superiority of specific religious standpoints).
On the other hand, for the existing HKCE religious
subjects, the study of personal and social issues
(called the application of Buddhist principles in CE
Buddhist Studies) primarily means viewing ethical
issues from a religious perspective. For example,
when discussing issues related to environmental

protection, the perspective offered and discussed
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would be basically religious (Christian or Buddhist),
and points like viewing the world as God's creation,
emphasizing harmony between humans and nature
as well as equality between humans and nature will
be the main content for discussion. However, if the
same issue is discussed at the HKDSE level, a major
portion of the discussion would involve evaluations
and discussions on ethical points like eco-centrism
versus anthropo-centrism, consumerism versus
conservation, instrumental values versus intrinsic
values of nature and sustainable development versus
exploitation.

Third, the HKDSE Ethics and Religious Studies
syllabus has a formal requirement in its SBA that
students have to experience the reality; one of the
options requires the students to participate in real
life events concerning social service. Based on
this experience they are encouraged to perform
meaningful reflection in the contexts of morality and
religion. For a very long time the public examinations
of the religious subjects have been basically paper
and pen exercises, which is not a satisfactory
arrangement, especially for these subjects because
they emphasize strongly the cultivation of values
and behaviour in their objectives. On the other hand,
service-learning in religious studies is a relatively
mature practice at a higher level of education. It is
believed to be a useful means in helping students to
understand the course content and to cultivate civic
responsibility. It is also a way to become connected to
a community (Devine, Favazza, and McLain, 2002).
For some others, it is a means to transformation, both
for the participants and for the society (Strain 2002).
The SBA arrangement of the HKDSE Ethics and
Religious Studies is a leap in religious education at
the public examination level in Hong Kong. It seeks
to encourage students to find a way to bridge the gap

between the classroom and reality.



With the implementation of HKDSE Ethics and
Religious Studies programme in 2009 the current
scenario that the majority of students are taught
to view ethical issues primarily from a religious
perspective will gradually be changed and those
who participate in the HKDSE Ethics and Religious
Studies examination will be expected to be equipped
with the ability to discuss moral issues not just by
putting forward the concerns of religious traditions,
but also from the perspective of the general study
of ethics. Students will also have the opportunity to
experience and reflect on the subject content in real

life situations.

Opportunities and Challenges

From the above sketch of the development
of the subjects, it can be noted that an increasing
emphasis on the importance of the study of life
related issues has reached a new level in the HKDSE
Ethics and Religious Studies examination, in which
the study of ethics becomes the core paper and has
equal weighting when compared to the religious
papers in the examination. Furthermore, the design
of its curriculum reflects a view that religious
education and the study of ethics can be put side by
side in a harmonious arrangement.

The good intention behind this arrangement
is that religious studies and the study of ethics will
become important resources for students in whom
learning integration of both disciplines can occur.
Consequently, one of the potential benefits of this
arrangement is that, by keeping students abreast of
different views and perspectives, it will promote the
broadness, integrity and maturity of moral thinking
in students because, instead of referring merely
to a religious tradition, they are also encouraged

to consult and reflect upon related domains of
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ethical studies. For issues related to homosexuality,
euthanasia and cloning students will be encouraged
to examine the issues from the viewpoints of
religious traditions and other related concepts
and such concepts as human rights, the notion of
autonomy and the instrumental values of technology
that promote the public good. The co-existence of
religious traditions and a general ethical perspective
creates a possibility for more in-depth study of the
subject matter.

The SBA component of the HKDSE provides
another opportunity to enhance the function of moral
and civic education in the subject. Although some
of the objectives for adopting service-learning, such
as transforming the community, may sound too
high flown for the subject at the moment, I think
the general benefits of service-learning are still
valid for this subject. Wogaman (1993) identifies
six pairs of tension points in Christian ethics, which
will continue to be important concerns for ethical
discussions towards the third millennium. Two of the
pairs are worth noting in connection to the SBA in
this subject. First, Christian ethics will continue to
face the tension between materialism and spirituality,
i.e. is faith about spirituality only or it is only about
this world? Second, the tension between universalism
and group identity, i.e. is the meaning of a person's
existence defined by his/her relationship to God or
by his/her relationship to a community? Wogaman
suggests that taking such discussions to extremes
is not beneficial to moral maturity and sensible,
mature moral discussion always falls somewhere
between these extremes. I think the requirement of
participation in service and systematic reflection on
the experience echoes what Wogaman identifies and
suggests. The SBA of the subject requires students
to participate in the real world and reflect upon the

related experience from the perspectives of faith and



morality. This process allows students to move back
and forth between spirituality and the material world;
their relationships with ultimate concerns and their
own communities. In the light of real-life experience,
what has been learned in the classroom will form the
basis for critical evaluation and enable sublimation;
also, what have been experienced outside of the
classroom will provide a chance for deeper learning
through further theorizing and conceptualization.
The re-iteration of such processes is concomitant to
the maturity of a person's moral thinking.

The arrangement of putting the study of ethics
and religious studies in a complimentary relationship
brings new opportunities in teaching and learning;
however, such an arrangement also poses major
challenges. It is a fact that both disciplines share
some similar features: they are all related to making
moral judgments; they both require critical and
rational thinking; they all refer to important values;
they are about the concepts of right and wrong;
they are also related to judging moral and immoral
behaviour; however, they are not necessarily
the same in their assumptions, logical processes
involved in making judgments or core values. Due
to this basic difference, high demands are made of
teachers, schools and students in order to ensure the
benefits of putting these two disciplines side by side
in a senior secondary curriculum.

Let me further illustrate the complexity of
this point with an example that was once widely
publicized. In 2009 there was a demonstration
initiated and organized by a group of people whose
objective was to attack the so-called “hegemony of
the religious right” (0 O O O O O ) with particular
reference to legislation aimed at protecting people
from family violence. The wording of some of the
related legal clauses had elicited some Christian

leaders' concern that homosexual relationships were
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implicitly regarded as a kind of family relationship.
Voices of concern from some of the leaders were
raised in the mass media as well as in the legislative
council. On the other hand, among the organizers
of the demonstration, there were different groups
from the general public in including theologians
and Christians. One of the points raised in the
demonstration was that, besides the traditional
Christian perspective on what constitutes a family,
some other essential Christian values, such as
humility, love and tolerance were also important, if
not more important, values that should be considered
inthecase. (DO OOODO)

This incident highlighted two points that
are relevant to our discussion. First, both parties
involved Christians and the main issue in their
differences was the up-holding and prioritization of
values. It shows that religious values, when critically
reflected upon and prioritized with reference to
specific contexts, may be adopted to support very
different standpoints held by different individuals,
even though the individuals are of the same religion.
With the introduction of the HKDSE Ethics and
Religious Studies syllabus, various views towards
prioritization and up-holding of values are likely to
become a common phenomenon in the classroom,
examination answer scripts and the process of
teaching and learning. This is because, more than
any of its predecessor subjects, the HKDSE Ethics
and Religious Studies curriculum emphasizes
the importance of personal reflection and critical
evaluation, which paves way to the emergence of
diversified conclusions in ethical discussions. Issues
like homosexual rights, genetic engineering versus
playing the role of God, individual autonomy and
euthanasia, etc will continue to provoke expression
of diverse conclusions and standpoints. The situation

of having diverse or conflicting views might become



a challenge to the success of implementation of
the curriculum when the diversity is pre-maturely
handled through authority, not reasons or tolerance.

According to the Curriculum and Assessment
Guide of the subject the above phenomenon should
be matched with a successful cultivation of some
important values/attitudes, including tolerance
and respect for those who hold different values/
perspective/standpoints(Curriculum Development
Council, Hong Kong Examinations and Assessment
Authority, 2007). I would suggest the successful
cultivation of such attitudes requires a supportive
environment that includes an open and tolerant
atmosphere created and maintained by students,
teachers and schools. Such an environment must
be created and maintained so that the expression
and upholding of different opinions and standpoints
is allowed even though some of these views may
not sound orthodox at the beginning. The failure in
maintaining such environment will pose interruptions
to the process of moral discussions and bring pre-
mature endings.

To maintain an open and tolerant environment
may be assumed too easily. It requires, of course,
students' motivation to participate and express
their views, but more, it also requires the conscious
efforts from those who are in authoritative positions
to restrain their ability to 'talk down' their students
and allow the reflective process to develop naturally.
Furthermore, an open learning environment also
implies that participants should be encouraged to

reach as much relevant information as possible. In
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order to bring in relevant information which is less
stressed in traditional religious perspectives, teachers
and students should try to reach beyond the religious
perspective and explore other important domains in
the study of ethics like: biological and psychological
aspects of human development, cultural values and
various related social phenomena. Then systematic
exploration, reasonable dialogues and in-depth
discussion will become possible and the benefits of
such activities can be realized. When the debate is
heated, from time to time the complimentary view on
religious studies and the study of ethics will be re-
evaluated and a deep-rooted conception of religious
studies as the prioritized discipline will be frequently
touched upon. I hope such reviews will only
strengthen the commitment of the participants in
maintaining such an open and tolerant environment.
Father Tsui Kam-yiu's discussion on the role of
Catholicism in education meaningfully describes
the role of religion in education. According to
Tsui, moral education through catholic schools in a
pluralistic society can no longer be Bible centred but
must be student/life centred. Moral education should
treat the lives of students as the focus in which the
role of the Bible is a witness to life (O O O , 1996).
In other words, the role of religious codes/values
serves as a source for reflection, a way to talk about
life and as a reference for students. I feel that is an
important insight which will help the stakeholders of
the HKDSE Ethics and Religious Studies to enjoy its

educational benefits to a full extent.



Endnotes:

1

The subjects are chosen because they represent all the religious subjects that have public examinations in Hong
Kong currently. The related subjects in the Higher Level Examination ceased to exist after 1992. The two HKCE
subjects represent most of the participants while the HKDSE subject will be the only religious subject in the new

senior secondary curriculum in which both Buddhism and Christianity are included as electives.

Religious education in schools of Hong Kong, of course, covers many more elements than merely public
examinations. For example, some religious schools do not participate in the above mentioned public
examinations and religious education does not start at secondary 4 but at a much earlier stage. Also, some
religious traditions like: Islam, Taoism and Confucianism have been inactive in the domain of public
examination. Thus, to be precise, religious education in this article refers to the senior secondary curricula and
their examinations. It is not a complete picture of religious education but nevertheless an important piece of
the picture. The existing HKCE and the HKAL examinations include three subjects of two religious traditions
namely: Buddhist Studies, Religious Studies (in the HKCEE) and Ethics and Religious Studies (in the HKALE).
Though not all Christian schools and Buddhist schools participate in the examinations, the examinations at the
HKCE level involve considerable number of students annually. Based on the examination statistics, over the past
ten years the two CE subjects involved about 13-20% of the total population of the day school first attempters.
(Hong Kong Examinations and Assessment Authority) Though the AL subject involve very few students each
year, the persistence of about 20 schools over the past 20 years represents a committed group of educators that

should not be overlooked.

Furthermore, it must also be noted that religious education is not identical to moral and civic education. For
example, cultivation of national identity, knowledge about the Basic Law and one country two systems, etc are
normally not the core concerns in religious education. The author is of the view that religious education can
contribute significantly to the promotion of moral and civic education in particular areas; like: moral growth,

moral thinking and social participation in various services.

The practice of moral and civic education in Hong Kong is basically school-based that is characterized by
diversified theoretical approaches and practices. The Education Bureau provides a curriculum framework that
includes a rich collection of related materials, guidelines and examples taken from daily life and schools can
refer to the information and references to organize their own moral and civic education according to a conceptual
framework that covers individual, family and society ( J [ [0 ). In practice, moral and civic education in many
schools of Hong Kong exhibits a phenomenon that I call “a convenient arrangement” in which moral and civic
education is usually considered done simultaneously with any free combination of sex education, religious
education value education and life education through any designs of events, programs or specific teaching and

learning activities as observed by Lee ( 0 O O , 2004).
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Before 1992 there were two examination syllabuses for the HKCE Buddhist Studies. And after 1993 there
has been one only. These syllabuses bore the same characteristics of focusing on the historical development,

doctrines, and religious traditions.

For a more comprehensive sketch of the development, see 0 O O (1996).

The conduction of the HKAL examinations will continue in 2013. Also, the SBA marks for the subject will not
be incorporated in the result of its public examination in 2012 and 2013. In 2014, the SBA results will be counted
in the public examination of the subject. However, the SBA is regarded as an integrated part of the whole
curriculum and schools are expected to carry out the SBA even though the marks will be counted in the public

examination from 2014 onwards.

The HKCE Buddhist Studies does not have specific social and personal topics listed out in its syllabus it only has

a section that require application of Buddhist principles. Thus, the comparison here does not include this subject.
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Abstract

The Moral and Civic Education is one of four key tasks in the Hong Kong curriculum reform 2001. Whether the
implementation of school moral and civic education is successful or not, it will impact the development of the student's body
and mind, and even the stability and prosperity of the society as a whole. The government subscribed the moral and civic
education curriculum framework in 2001 on four learning phases, and made the revision in 2008. This article attempts to
explore the issue in view of curriculum decision making and from internal and external context perspectives together with

related theories. Author’s point of view on the future development of Hong Kong moral and civic education will also be made.
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Abstract

Through analyzing the development of national identity education in Hong Kong before and after Hong Kong’s
return, the article reported that not much progress was made during the beginning period of Hong Kong’s return due
to the colonial education’s influence. Although national identity education has improved in recent years, it lacks a
model. The author proposes that Hong Kong needs to reconstruct its national identity education on global, national
and local levels for its implementation. As for promoting national identity education in Hong Kong, schools here

should emphasize on closer ties between Guangdong and Hong Kong as well as affective education as key tasks.
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Abstract

The Independent Commission Against Corruption (ICAC) has been striving to foster positive values in the younger
generation as one of its major organizational objectives. Given the changes in society, youth value orientation,
educational reform and internet applications, this paper will explore the work strategies of the ICAC in the light of

these developments and share experience on the production of ICAC moral education resources.

Keywords

youth moral education, preventive education, Independent Commission Against Corruption (ICAC)
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Implications of socio-psychological analysis
of Hong Kong students’ Chinese language

performance
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Abstract

In recent years, there have been frequent criticisms about the standard of Hong Kong students’ Chinese language.
This paper attempts to highlight some common problems about Chinese language performance in Hong Kong with
illustrative examples. The problems were analyzed from the socio-psychological perspectives and inquiries were
raised for readers to think and clarify related concepts. It is hoped that the adopted approach in this paper helps set

the future direction of Chinese language teaching and its development.

Keywords

Hong Kong students, Chinese language learning, language standard, observational learning
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The effects of being spurned by peers and
self-esteem on depersonalization in preschool

teachers in Macau
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Abstract

It is likely that when preschool teachers find the peer teachers encountering difficulties in their work, they will offer
help to such peers, with the help pertaining to ways of guiding children or sharing of other relevant information. Yet,

if the offer of help to peers is refused by the peers, how would the teachers react? Based on a model on reactions
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of rejected helpers that the authors developed earlier, the authors examined, in the present study, the feelings and
reactions of preschool teachers when their offers of help were rejected by their peer teachers. The authors predicted
that, when rejected, preschool teachers would experience negative emotions and also threat to their self-esteem,
which would in turn lead them to engage in self-protective actions. In addition, the reactions of teachers with higher
self-esteem would be stronger than the reactions of teacher with lower self-esteem. The results of a survey of 195

preschool teachers in Macau lent support to the hypotheses.

Keywords

preschool teachers, rejection stress, threat to self-esteem.
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Abstract

The author, taking his school as an example, shares the effectiveness of using Putonghua to teach Chinese Language
Subjects under the EDB Support Scheme. Joining the Scheme, the school has set clear targets and gained ample
support from educational experts which contribute to the achievement of the programme. On a school-based
approach, teaching content and strategies are tailor-made according to the needs of the school. After one year of
supervision, the author and her colleagues were able to further develop the scheme on their own, utilizing the

assistance from the language support unit of EDB in the following year. Apart from students’ learning, the scheme

71



benefits the school in the sense that collaboration among different subjects greatly increase and teaching becomes

more effective. Participation in the scheme, is therefore a valuable experience for them.

Keywords

using Putonghua to teach Chinese Language subject, lesson observation, lesson preparation, Putonghua
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Adding the element of the drama: The
application of role-play in primary Chinese

language classroom
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Abstract

This is an experience sharing of the design of a role-play in the Chinese language classroom by the author and a
primary Chinese language teacher, using the elements of the drama: Still Image and Thought Tracking. Findings
indicate that students have more chances to participate in activities, think in different perspectives of the questions
and this helps them to develop their critical thinking. They learn happily and devotedly. The result is quite

encouraging. However, there is still room for improvement on the design of the activities.

Keywords

still image, thought tracking, role-play, drama
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How should Liberal Studies in New Senior
Secondary Curriculum foster students’ multi-

dimensional and critical thinking?
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Abstract

Liberal Studies in New Senior Secondary Curriculum and the disciplines of social sciences share similar attributes.
Therefore, fostering students’ social scientific imagination and perspective, and teaching students the knowledge and
theories of social sciences will contribute to develop students’ multi-dimensional and critical thinking. Furthermore, this

article also offers suggestions to overcome the challenges of developing students’ multi-dimensional and critical thinking.
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NSS Liberal Studies, social scientific imagination, social scientific perspective, multi-dimensional and critical thinking
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Abstract

Classics-learning is an integral part of ancient Chinese education. At the beginning of the last century,
imperial examination and classics-reciting were sequentially abolished. The status of classics-learning was
thus being challenged. Whether or not children should recite classics is so far still a matter of debate. The
crux of debate seems to be whether classic-reciting will produce ignorance or bring enlightenment instead.
In spite of controversy, classics-reciting activities in mainland China and Taiwan are still prevalent, and the
advocates believe that these activities are especially conducive to the enhancement of language competency
and moral qualities. This paper reviews and evaluates the arguments of classics-reciting, and explores the

meaning of promotion of children’s classics-learning in Hong Kong from the perpectives of moral education
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and cultural inheritance with recommendations to enhance the effectiveness of classics-learning.

Keywords

classics-reciting, classics-learning, moral education, cultural inheritance
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A phenomenographic analysis of variations in
secondary five students’ conceptions of web
authoring techniques and applications
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Abstract

In this paper, a phenomenographic approach was utilized to create learning spaces in which 182 Secondary Five
students under the guidance of the teacher (the action researcher) learned to do projects on applying suitable web
authoring techniques to construct school, school alumni and e-learning websites across three school years in a local
school. By means of the knowledge-building principles in an online learning community, some qualitative patterns
of learning variations on learning conceptions, applications and synthesis were articulated. Throughout the learning
and teaching process, some learning and teaching conditions varied whilst others were kept invariant to articulate
inter-student learning variations and thereby formulate feasible teaching approaches. Finally, some critical conditions
for such learning variations were further conceptualized for increasing learning effectiveness, and implications for

sustaining online learning community are drawn for further research.

Keywords

learning community, knowledge building, web authoring, project work, phenomenography
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Introduction

Research findings using phenomenographic
methods have demonstrated a /imited number of
qualitatively different means through which students,
being unique in character, understand a particular
phenomenon. Those different ways of phenomenal
understanding necessarily involve cognitive
discernment of a different set of critical aspects of the
experienced phenomenon (Marton & Booth, 1997).
If teachers pay close attention to such qualitative
differences, they would gain better understanding of
their students’ learning concepts and be able to bring
about their meaningful learning, provided that they can
build on their prior understanding and experiences.
This current study aims to articulate patterns of student
learning variations (experienced by the teacher) with
intended and enacted objects of learning in a school-
based continuous assessment of uses of web authoring
skills for improving information-seeking efficiency of
school website, strengthening social functions of school
alumni webs or enhancing e-learning concepts. As a
result, the teacher (the action researcher) knew more
about individual learning differences, and learned how

to deepen their learning.

Literature review

Project-based learning or project work has
been recognized as an important part of school

curriculum and reforms in many East Asian

108

countries. Project-based learning provides pupils
and teachers with opportunities to break away from
the compartmentalization of knowledge and skills
resulting from subject-area instruction. Broad
themes are used to bring various aspects of the
subject-based curriculum or cross-curricular ones
together (esp. development of generic skills in
Cheong & Goh, 2002). This will help pupils see the
interconnectedness of their learning and develop
their life-long learning skills like creative and critical
thinking, communication, collaborative learning
and self inquiry skills, which are good preparation
for future workplace areas under knowledge-based
economies. Indeed, project-based learning is a
complex cognitive and meta-cognitive process,
which requires both hands-on and minds-on learning.
It is action-oriented and focuses on doing something
rather than learning about something (Moursund,
1999). Although project-based learning is such
an important aspect of school curricula, its school
implementation raises great challenges to many
East Asian societies with strong stresses on open
examinations. How to combine individual-based
project work (assessing student learning process) and
written open examination papers (assessing student
learning outcomes) at senior secondary levels is
an interesting assessment issue.

Despite vast research literature on uses of
computer-mediated or -supported technology

(Dillenbourg, 1999; Janassen, et al. 1999, Hung, 2001;



Puntambekar, 1997), there is still a lack of
methodological parameters or theoretical frameworks
accounting for individual learning differences among
students in project work. Meantime, collaborative
student learning using online learning platforms
or knowledge building communities (Collins &
Bielaczyc, 1997; Scardamalia & Bereiter, 1996) is
infeasible in individual-based project assessment
which is competitive in nature.

Recent research literature on the connections
between public knowledge-building discourse
and e-learning portfolios, and role of assessment
in scaffolding students’ collaborative inquiry and
understanding in computer-supported learning
platform has discovered that knowledge-building
electronic portfolios governed by some knowledge-
building principles help access and facilitate
collective knowledge advancement (Lee, Chan,
& van Aalst, 2006). And web-based learning
communities should provide scaffolds or foster
epistemic agency in the form of knowledge-
building principles for students to co-construct new
knowledge at communal level (Chan & van Aalst,
2003). So the current study aims to articulate learning
variations by conceptualizing qualitative differences
in students’ co-constructing web-authoring knowledge
with those knowledge building principles.

Notably, past phenomenographic research
findings mostly focus on student learning variations
without the teacher’s perspective and there is
insufficient empirical case study on articulating
teachers’ learning spaces or spaces shared by
students and the teacher (Marton & Morris, 2002;
Marton & Tsui, 2004). To bridge such research
gaps, the current study endeavors to articulate
contextual inter-student learning variations on
web authoring in an individual-based project work

(combining formative and summative assessment)
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A phenomenographic analysis of variations in secondary five students’

conceptions of web authoring techniques and applications

using phenomenographic methods by addressing
three research questions through teacher reflections
in action research settings:

1. What were the cognitive and meta-cognitive
levels of student performance in online
discussion when students captured web
authoring knowledge and web publishing
skills on doing project works?

2. What were the crucial patterns of inter-
student variations in capturing web authoring
knowledge and web publishing skills?

3. What feasible teaching strategies were
utilized for increasing learning effectiveness
through teacher reflections in action research
settings, based on some critical conditions of

learning variation?

Theoretical framework

In phenomenography, learning is considered
as a dynamic change in the state of awareness or
ways of experiencing the phenomenal world (Marton
& Booth, 1997). Throughout the learning process,
varied and invariant patterns of learning necessarily
involve steps of drawing contrasts, generalization,
separation and fusion. Notably, discernment,
awareness and simultaneity are key components of
learning and closely linked together, each of which
being a function of another. As a result, creating
a new learning space means opening up a new
dimension of learning variation, completely different
from the take-for-granted nature of the absence of
such variation (Marton & Morris, 2002, Marton
& Tsui, 2004). In particular, the object of learning
refers to those capabilities and necessary conditions
in which students’ inherent characteristics,
didactical interactions and learning environments

are considered for achieving specific learning and



teaching goals. Current pedagogical discussion on
student-centered and teacher-centered instructions
merely focuses on general non-referential aspects
of learning and teaching without paying great
attention to specific referential aspects of learning
and teaching. Phenomenographic approach focuses
on how learning phenomena are being perceived by
students in second-order perspective and student
learning experiences should be understood in terms
of human-world relationship (Marton & Pang, 2008).
In the light of a specific object of learning, the space
of learning is a specific characterization of didactical
interactions in the classroom. In the teacher’s angle,
the intended object of learning aims to achieve the
teacher’s intended learning outcomes and teaching
objectives whilst the enacted object of learning
points to what the intended object of learning is
actually enacted in the classroom specifically.
Finally, the lived object of learning constitutes the
ways of how students see, understand and make
sense of the object of learning after and beyond the

lesson (Marton & Tsui, 2004, pp.224-225).

Research design
1. Studying Subjects and Topics

A total of 78, 44 and 60 Secondary Five
students were guided to reconstruct the existing
school web to increase its information-seeking

efficiency, to devise school alumni web to strengthen
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its social networking functions, and to develop
e-assessment web for enhancing primary students’
self-learning in 2007-08, 2008-09 and 2009-
10 respectively. Web information improvement
included school announcements, schedules of
extracurricular activities, open contests and fund-
raising activities that fellow students might join and
so forth. Technical concerns covered establishment
of specific sub-pages where frequently updated
information was given. Generic skills of using web-
authoring software were provided, and fulfillment
of the needs of various types of web surfers such as
students, parents, teachers and the general public
was made. In the school-based assessment (SBA)
project, presentation contents were divided into two
sections. Section one was to propose two desirable
solutions, aiming at efficient information seeking in
2007-08, to compare two social networking webs
like Facebook and Myspace in 2008-09, and to
compare several plausible e-learning webs in 2009-
10 (40%). Section two was to design and create web
layouts on illustrating how a web user might seek
information efficiently using one of the proposed
solutions highlighted in section one in 2007-08, to
work out feasible web layouts of the school alumni
web by comparing two social networking webs in
section one in 2008-09 (c.f. figure 1); and to work
out e-assessment learning system by connecting with
previous conceptions of e-learning in section one in

2009-10 (60%).
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Figure 1: Student discussion notes in an online learning platform
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2. Working Procedure consolidate their preliminary knowledge about the

. studying problems, define key conceptual notions
Originally, such school-based assessment (SBA)

. . and technical terms found from search engines and
project (HKEAA, 2009) is so individual-based

) ) ) S other online references, and draft out timeframes and
that it occupies 20% of the public examination in

) . plan their necessary working stages. For the school
one of four elective modules called ‘web authoring

) ) ) ) year 2007-08, students did not have knowledge
and multimedia productions’. The duration of the

building principles whereas those in the school

years 2008-09 and 2009-10 had some knowledge

project assignment lasted for six months for the two

Secondary Five classes in a total of 78 students in

. building principles (embedded in the online learning
2007-08, 11 months for two Secondary Five classes

. . community and weekly practicum lessons) such as:
in a total of 44 students in 2008-09, 10 months for

. . e progressive problem-solving discourse in
three Secondary Five classes in a total of 60 student

in 2009-10 before they sat for the remaining three which students had duties to answer other’s

written papers (occupying 80%). At the beginning, questions and further raise other high-level

questions at communal level (c.f. Bereiter &

Scardamalia, 1993)

the teacher (the action researcher) endeavored

to employ peer or group learning techniques to

facilitate collaborative learning. An online discussion »  collaborative efforts in which students helped

forum or a learning community was utilized to summarize ideas and formulate clearer

stimulate students to brainstorm, criticize and concepts or solutions (c.f. Scardamalia, 2002)
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e monitoring understanding in which
students recognized misconceptions and
misunderstandings through mutual discussion
(c.f. Scardamalia, 2002)

e constructive uses of authoritative sources

in which students cited most online

information sources and quoted online

references with mutual criticism, integrated

ideas collaboratively and even synthesized

new conceptual frameworks (c.f.
Scardamalia, 2002)

Online discussion was carrying out till the

student subjects submitted the first drafts of their

individual projects.

3. Action Research Team

An action research team, consisting of the
action researcher (the teacher), co-researchers and
lesson observers (teaching consultants and university
professors), was set up to carry out the iterative
cycles of planning-acting-observing-reflecting on
teaching and learning instructions through lesson
observation, reflexive journal writings, surveys and
interviews with the involved 182 student subjects
and some of their parents (c.f. Somekh, 1995; The
State of Florida, 2008). Suitable strategic changes
and didactical adjustments were made after the
resulting learning variations were being categorized
or further conceptualized. The main direction
of action research was to depict inter-student
learning variations from teacher’s perspective,
broaden teacher understanding of students’ learning
conceptions and modifications on teaching, and
finally deepen the usage of school-based assessment
using phenomenographic methods. Peer observation

and teacher self-reflection on lesson studies followed
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the Stigler & Hiebert’s (1999) scheme of :

(a) defining the studying problem;

(b) planning, teaching and evaluating
the e-learning environment through
pedagogical reflections and peer review;

(c) revising the involved lessons and modifying
the e-learning user-interface;

(d) teaching the revised lessons via stepwise
evaluation and reflection;

(e) finally sharing results on conceptions of

e-learning.

Results

After formation of students’ concrete ideas
during two-month trial period, sharing of ideas in
the public domain of the online discussion forum or
learning community was totally suspended for the
fear that one’s original ideas would be borrowed
by another under keen individualistic examination
competition in 2007-08. For further improvement,
the action researcher (subject teacher) tended to
include those knowledge building principles in
2008-09, 2009-10 and even motivated students by
informing them that some marks (5% out of 100
under the marking rubric) would be counted in an
online learning community or a discussion platform.

In comparison, students in 2008-09, 09-10
showed great improvement in learning motivation,
self-reflections on working progress, justifying
hypotheses using others’ opinions and even
synthesizing others’ ideas raised from the online
learning community. To answer research question
one, some inter-student learning variations in using
discussion notes in their reports are depicted in

cognitive and meta-cognitive domains in table 1.
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Table 1: Rating levels of student performance by using online discussion notes in 2008-09 and 2009-10

Level 1 .
(N=11 in 2008-09) .
(N=19 in 2009-10)

simple definition or conceptual citation without criticism
no citation of sufficient factual information for supporting arguments / no

confirmation or falsification of research hypotheses

Level 2 .
(N=17 in 2008-09) .
(N=28 in 2009-10)

conceptual elucidation and criticizing other ideas
citation of sufficient factual information for supporting arguments without

confirmation or falsification of research hypotheses

in-depth conceptual exploration and extension of new ideas based on others’ or

Level 3 .
(N=16 in 2008-09) synthesizing others’ ideas
(N=13 in 2009-10) .

confirmation or falsification of research hypotheses

[Note: ‘N’ stands for the number of student subjects fulfilling certain specified learning patterns of variation in one

particular school year]

Notably, the teacher built on new learning
spaces by varying some learning aspects or didactical
conditions whilst keeping other invariant, depicted
in table 2 through stepwise reflections in teaching.
Some students experienced new conceptions of
learning and conceptual relationships on web
authoring tools and web publishing techniques
during school years 2007-08, 2008-09 and 2009-10.

On one hand, those learners with good articulation
of research problem and skilful strategic research
techniques could develop self-reflective working
plans (placed at the beginning of their written
reports), workable timeframes, and use illustrative
diagrams and figures to visualize newly learned
concepts or correlate their interrelationships. Some
could find out their own research literature by
themselves and even establish strong theoretical
frameworks in which two desirable solutions were

in juxtaposed comparisons and formulate clear-cut

113

key definitions or concepts, far beyond the scope of
Secondary Five level. Some with strong motivation
to get higher grades tended to study the rubric
assessment descriptors closely to make their working
steps or contents in line with those contextual
descriptors.

On the other hand, those learners without
good articulation of research problems or skilful
strategic research techniques frequently delayed their
submissions and requested the teacher for giving
standardized formats, or concrete working directions.
Concepts or misconceptions were loosely presented
without any linkage between the two sections.
There was no juxtaposed comparison of the two
desirable solutions or commensurable parameters
for comparing the solutions. To answer research
question two, crucial patterns of inter-student
learning variations on web authoring are summarized

in the following table 3.



Table 2: Variations and invariant parameters during learning process

Learning Instructions

Variation

Invariance

Based on one particular info-seek-
ing or social networking mecha-
nism, find out suitable features of

web publishing

Features for web construction or web
publishing

Info-seeking, social networking
mechanisms and e-learning

conceptions

Under a web construction dimen-
sion, compare efficiencies of info
dissemination and info-seeking or
social networking mechanisms,

evaluate their interrelationships

Efficiency of info dissemination and
info-seeking
Fruitfulness of social networking

Usefulness of e-assessment

One particular or a fixed set of
web construction or publishing
feature(s)

Using a particular desirable solu-
tion, figure out feasible means
for improving info-seeking, so-
cial networking mechanism or

e-learning

Means for improving info-seeking,
social networking mechanism or self-

learning in e-learning system

One particular solution

Based on one particular criterion,

compare two feasible solutions

Two feasible solutions

Commensurable criteria

(through generalization)

To suit a certain group of web
surfers, consider desirable aspects
of efficient info-seeking, social

networking or e-learning

Efficiency concerns on info- seeking,
social networking and e-learning

Certain type of web users

For one particular info-seeking
feature, analyze needs of various

types of web users

Various types of web users (similarities

and differences and underlying reasons)

One fixed set for fulfilling
efficient info-seeking, social

networking or e-learning

Articulate possible dimensions for
comparison of two solutions by

considering one by one

Possible commensurable criteria for
evaluating web authoring techniques

and authoring tools

One chosen solution or web

layout

Consider possible format of one
solution when considering the
combination of web authoring tools

and web authoring techniques

Variety of web authoring tools and

web authoring techniques

Fixing one solution or web

layout
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Table 3: Student Conceptions of Learning in Two Sections in 2007-2008, 2008-09 and 2009-10

Levels of understanding
(total no. students for

each class)

Student Conceptions of

Learning

Referential Aspects
In Section One

Structural Aspects
Between Section One &
Section Two

07-08: N=26 (33.3%);
08-09: N=16 (46.3%);
09-10: N=23 (38.3%)

No comparisons

Simple formats of solutions

without theoretical inputs

No linkage between section

one and section two

07-08: N=13 (16.7%);
08-09: N=6 (13.6%);
09-10: N=16 (26.7%)

Mere description of the
two solutions without

commensurable parameters

Formats of solutions
articulated without self-
reflection or practicality

concern

No linkage between section
one and section two

07-08: N=18 (23.0%);
08-09: N=11 (25.0%);
09-10: N= 12 (20.0%)

Juxtaposed comparisons
under commensurable

dimensions

Commensurable items
increasingly added to enrich
contents of two solutions

in section one, and rational
choice of the preferable

solution in section two

Loosely connecting
between section one and

section two

07-08: N=21 (26.9%);
08-09: N=11 (25.0%);
09-10: N=9 (15.0%)

Penetrating comparisons

Reflexive articulation of
commensurable dimensions
and conceptual reformulation
of the two solutions and

consistent illustration

Linking the two sections
tightly, developing ability
to differentiate between

two sections

[Note: ‘N’ stands for the number of student subjects fulfilling certain specified learning patterns of variation in one

particular school year (in quoted percentages)]

The teacher (action researcher) experienced

spaces of learning for deepening understanding of inter-

student learning variations on advancing information-

seeking, strengthening social networking capabilities

and broadening student conceptions of e-learning in

multiple perspectives. From the teacher perspectives,

the student subjects experienced methodological and

contextual variations in approaching the studying

problems by building communal sharing areas in which

they could appreciate other interpretations, correlate

with their own and even make self improvements.

Some critical conditions accounting for such learning

variations included:

e no persistency in finishing research item

strategically

« failure in linking previous conceptions of web

authoring techniques to the studying problem

» 1o indication for improving the research design

further when polishing the project works

» no communal sense of engagement in online

learning community and no sustainable

development of online discussion
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For resolving problems of individual learning
differences, the teacher reflected that basic
conceptions of doing research, web 2.0 and e-learning
(especially e-assessment) needed to be grasped by
the majority of students through mass lessons and
group tutorials whereas advanced and preliminary
techniques in web authoring could be mastered
by high-achievers and low-achievers respectively
through individual consultation.

To answer research question three, based on the
above critical conditions, feasible teaching strategies
for increasing learning effectiveness included:

e continuation to provide individual or
communal guidance through the e-learning
community platform

e in-person consultation on modifying under-
achievers’ action time plans with achievable
tasks and refining research problems by
sharpening research foci

» constant revision of the assessment rubric
scale and descriptors in the process of
conceptualizing those inter-student variations
(in tables 2 and 3) for achieving an authentic

assessment system

Discussion

Owing to the limited length, this paper could
not trace out how the online discussion forum or
learning community fosters those students’ high-
order thinking in the involved projects in the two
school years. Nor could the paper evaluate the
learning effectiveness of the phenomenographic
approach on depicting intra-student learning
variations over time.

In an online learning community or ecology
models, there arise some potential membership

and sustainability problems. Regardless of their

116

technical establishments, some web-based learning
communities or ecologies may fail to attain high-
level communal or knowledge co-construction stages
and even fail to sustain after their formation, subject
to social cultural barriers (Gilbert & Driscoll, 2002).
In the current study, those Secondary Five students
were accustomed to competitive open examination.
Despite the fruitfulness of collaborative learning
enhanced through online discussion forum or
learning community at the very beginning, student
subjects were not fully engaged in collaborative
online knowledge-building discourse after the
first training periods. Indeed they did not share
a good communal sense of knowledge building
on web authoring. Subsequently, online learning
community was not sustained and some student
subjects failed to integrate online discussion notes
into their project work, fully reflected in one of
the above critical conditions. For further research,
learning design should be aligned with modes of
educational assessment and more marks should be
allocated to group-based discussion through online
learning community. Perhaps this is a big challenge
to Hong Kong’s and other East Asian curricula,
in which written papers in the form of individual-
based summative assessment usually occupy higher
proportions of examination marks. Last but not
the least of all, some future try-out action research
studies should incorporate more knowledge-
building principles (accommodating student learning
variations) for investigating the effectiveness of
individualist and communal co-construction of
new knowledge through online discussion forum or

learning community.
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Abstract

Educators in both Hong Kong and Shenzhen become more and more interested in life education. In order to analyze
the implementation of life education in Hong Kong and Shenzhen, the two authors used survey to compare the
views on life education of Hong Kong and Shenzhen’s primary school students. Based on both quantitative and
qualitative information obtained from the survey, as well as related literatures, the article reported the differences

and commonalities in the understanding of the implementation of life education.
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Notes for Contributors evised on July 2009

1. Manuscripts should be clearly printed on A4 size paper, with the author’s name, title, affiliation and address on
a separate cover page. All copies will not be returned to authors. Authors should keep a copy of their manuscript
to guard against loss.

2. The length of submitted manuscripts should be 3500 to 7000 words. Manuscripts beyond this limit will be
returned to the author for resubmission.

3. Allarticles should be accompanied with author’s name, working organization, an English title, a Chinese title, an English
abstract (around 150 words), a Chinese abstract (not more than 200 words) and 3 to 5 Keywords in Chinese and English.

4.  All submissions will go through the editorial review that usually takes about 6 months. Accepted manuscripts are
normally published in the one or two issues that follow. The Editor reserves the right to make any necessary
changes in the articles, or requests the contributor to do so, or reject the article submitted. Once the final version of
an article has been accepted, contributors are requested not to make further changes during the proof-reading stage.

5. The views expressed are those of the authors and do not necessarily reflect position of the Hong Kong
Teachers’ Centre.

6.  Manuscripts submitted should conform to the style laid down in Publication Manual of the American Psychological
Association (6th ed., 2006). For articles in Chinese, please refer to the format used in this current issue.

7. Deadlines for submission of articles is November 30 of each year. Manuscripts and correspondence should be sent
to the Editorial Committee of the HKTC Journal at the Hong Kong Teachers’ Centre, W106, 1/F, Kowloon Tong
Education Services Centre, 19 Suffolk Road, Kowloon Tong, Kowloon. (E-mail address: info@hktc.edb.gov.hk).

8. All copyrights belong to the Hong Kong Teachers’ Centre. No graphics, tables or passages of more than 300
words can be reproduced without prior permission.

9. A paper once submitted under review by this journal shall not be submitted to another journal for review or

publication.
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Invitation for Reviewers

The Hong Kong Teachers’ Centre Journal invites principals, teachers and fellow education workers to
join us as reviewers. We will provide reviewing criteria to interested parties. If you are interested in
reviewing journal papers, please fill in the following information and fax it to the Hong Kong Teachers’
Centre (fax number: 2565 0741), c/o the HKTC Journal Editorial Committee. The information provided

is for communication purposes only. Should you have any enquiries, please contact us at 3698 3698.

Name:

School/Institution:

Contact Tel. Number:

Email:

Call for Action Research Reports and Papers

The Journal invites submission of action research reports and academic articles covering all aspects
of school education and teacher education, such as:

*  Curriculum design, implementation and evaluation

* Design, implementation and evaluation of innovative pedagogy

* Creative teaching

* Parent education

* School-based staff development, including teacher induction and mentoring

* School-based management

* Student support and school ethos, including guidance and counselling

* Student development

*  Critique on education reform

* Comparative education

* Higher education

» Early childhood education

* Special education

* Fine arts education

*  Music education

History of education
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